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Figure 3. Percentage of neat words in creative writing assignments
dents to improve their performance on creative writing homework assignments. This finding ex-
tends the research on the use of these techniques with other dependent variables. With respect
to the concerns raised in the section above, it is recommended that future research in this area
include the following considerations:

1. Future studies should be conducted in regular classrooms. Assignments used should be
those assigned by the regular classroom teacher, and the dependent variables should corre-
spond to the actual assignment requirements. The regular classroom teacher should be trained
to implement the self-evaluation training so that using these skills becomes a natural component
of the mainstream environment for both the students and the teachers.

2. More time should be spent on training students to “trace their own failures to a lack of effec-
tive strategies” (Paris & Oka, 1986, p. 106). In studies on the alleviation of learned helplessness
in children, it has been observed that low achieving, learning disabled students attributed their
academic failure to an innate inability and not to a lack of effort, persistence, or knowledge about
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the task at hand (Cullen & Boersma, 1982; Dweck, 1975). “Failure coping strategies” should be
considered as possible prerequisites when training students to complete their work.

3. In order for academic self-management strategies to become a natural part of the student's
academic repertoire, training should occur at the beginning of the school year and be monitored
and reinforced throughout the year. This would allow for “failure attribution” retraining to take
place if necessary, longer periods of time for matching conditions, and time to assess the mainte-
nance and generalization of the use of the strategy.
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