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be impossible using static measures. However, because of the test-teach-retest

arrangement of the dynamic assessment process, measures that children are not yet
capable of doing without assistance can be a focus of investigation. Thus, the successful
classification results derived from the dynamic assessment decoding strategy measure
may be attributable to its suitability in measuring actual reading ability when
standardized guidance is proffered.

The examination of what was modified likely contributed to the classification
accuracy of the dynamic assessment decoding measure. When the dynamic assessment
sounds gain score, reflective of the raw score gain in sound accuracy from pretest to
posttest was calculated, the dynamic assessment was not significantly correlated with the
first grade criterion measures. When a modification of that gain score was calculated
using a percent residuum analysis, the dynamic assessment was significantly correlated
with each criterion measure. Nevertheless, only when the dynamic assessment measure
was scored by analyzing in greater detail the response to instruction proffered during the
teaching phase, and the scores assigned to different reading strategies evidenced by the
participants were differentially weighted to reflect those reading strategies used most
frequently by proficient readers, did the measure correlate to a moderately-high to high
degree with the criterion measures and yield excellent classification results. Hence it was

the degree that the participants’ applied the instructions given during the teaching phase

to the posttest that was most predictive of future reading ability. It is interesting to note
that even when the examiners’ estimation of modifiability was removed from the
dynamic assessment decoding strategy score, specificity was reduced, but sensitivity was

not affected. Interpreted, this can mean that just by using the more objective measure of
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the response to decoding strategy instruction, the dynamic assessment decoding measure

maintained excellent sensitivity, with specificity ranging from 62% to 76%.

Some strong notes of caution, however, are warranted. Principally, the analyses in
this study were exploratory with a small sample of bilingual children, and replication
across a different, larger sample of bilingual children will render a robust test of the
predictive evidence of validity of the measures included in this investigation. Attrition
was evident; the kindergarten sample included 63 participants, yet at first-grade 48 of
those participants were available for testing. The word identification first grade criterion
measure was only administered to 38 of the participants.

The high degree of multicolinearity between the dynamic assessment decoding
strategy measure and the English and Spanish static measures suggests that we may have
only discoveréd a more parsimonious means of estimating the same variance in reading
ability that was possible previously. This is not to say that a more parsimonious
accounting of variance in reading ability is not desired, only that, as the regression
analyses have indicated, the measures accounted for less than 50% of the variance in first

grade reading ability, and that there is greater accuracy to be obtained.

Summary and Conclusions

The dynamic assessment decoding strategy measure emerged from the analyses as
a potentially excellent measure for use in classifying bilingual, Hispanic children at risk
for future reading difficulty. The dynamic assessment was relatively simple to administer,

took less than 5 minutes to complete, and included procedures and content more sensitive
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to a culturally and linguistically diverse population over static, language-specific

neasures.
By using the narrow view of reading as the theoretical construct of the formative
criterion measures and the composite reading measure, the results of the dynamic
assessment decoding strategy measure are easily interpretable, and could lead to highly
specific action for those children identified at risk. In conjunction with the classification
accuracy, these findings imply that the dynamic assessment decoding strategy measure
has excellent validity via evidence of inferentially derived construct validity and strong

evidence of predictive evidence of validity.
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APPENDIX




Dynamic Assessment Decoding Strategy Scoring Rubric

Dynamic Assessment Pretest/Posttest Scoring Guide

10 points: Whole Word Guess
and
No Evidence of Onset-Rime Strategy
and
No Evidence of Initial Sound Learning

20 points: Whole Word Guess
and
No Evidence of Onset-Rime Strategy

30 points: Whole Word Guess
and
Evidence of Onset-Rime Strategy

40 points: No Whole Word Guess

Student Response to Instruction Scoring Guide

0 points: Difficult
10 points: Moderate

20 points: Easy

150

Note: If no basic posttest was administered, then the student receives 60 points
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