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studied independently to research the impact on student engagement.  

Also, because the current study focused on student engagement with full-time 

LDS seminary teachers in one geographical area in Utah, it is suggested that a similar 

study be conducted with LDS seminary teachers in other locations throughout the world. 

It is also suggested that similar studies be done with other religious educational 

organization in other faiths and denominations.  

 In addition, in this study the participants were chosen by surveying principals and 

directors about their perception of what teachers exemplified high levels of student 

engagement. Each principal and director was supplied with the current studies definition 

of student engagement and the concepts of engagement posed by Newmann and 

colleagues (1992). Based on the principals and directors perceptions they supplied the 

researcher with a list of teacher they felt exemplified high levels of student engagement. 

It is suggested that a study be conducted examining the process principal and directors 

went through in determining what teachers exemplify student engagement and what 

criterion they implemented.  

 The current study focused only on the perceptions and practices of LDS seminary 

teachers, it is suggested that further research be conducted examining the perceptions of 

seminary students on what generates student engagement. Examining the perceptions of 

students concerning student engagement could help validate the findings of the current 

study.  

 Finally the researcher in the current study used the theoretical lens of engagement 

stated by Newmann and colleagues (1992). They stated that student engagement requires 
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competence, school membership, clarity of purpose, fairness, personal support, caring, 

authentic work, extrinsic reward, intrinsic interests, sense of ownership, connection to 

real-world application, and fun. It is suggested that a more in-depth research be 

conducted examining each of these 12 concepts.  

 
Conclusion to the Study 

 

 As stated at the beginning of the current study, the purpose of this qualitative 

phenomenological study was to explore the phenomenon of student engagement in LDS 

seminaries from the perception of seminary teachers in Utah. Newmann and colleagues’  

(1992) theory on student engagement was used as the lens through which the study was 

framed and results were interpreted. Student engagement was defined as “psychological 

investment in and effort directed toward learning, understanding, or mastering the 

knowledge, skills, or crafts that academic work is intended to promote” (Newmann et al., 

1992, p. 12). It was stated that student engagement requires competence, school 

membership, clarity of purpose, fairness, personal support, caring, authentic work, 

extrinsic reward, intrinsic interests, sense of ownership, connection to real-world 

application, and fun.  

The findings in this study align with much of the previous literature from Dewey 

to Frieire. Dewey used different words to describe much of his theory, but the principles 

he addressed align well with the principles of engagement. For instance, Dewey (1913) 

heavily addressed the concept of interest, effort, and motivation. The definitions of 

student engagement correlate with the definitions of interest, coupled with effort and 
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motivation. Much of Dewey’s work centered on concepts of the child and the child’s 

engagement with the curriculum. Freire’s Pedagogy of the Oppressed envisioned a 

curriculum where students engaged in a problem posing community that focused on the 

contradictions of social, political, and economic life (Beyer & Liston, 1996). Social 

reconstructionist theory requires high levels of student engagement with the curriculum 

so that it inspires students to then go out in society and make changes based on their 

greater understanding of their current social setting. This study adds to much of the 

theoretical literature.  

A qualitative approach helped provide understanding of the phenomenon of 

student engagement from the perspectives of LDS seminary teachers who were identified 

by principals and directors as having high levels of student engagement in their 

classrooms. The current findings in this study identify 480 concepts stated by 

participants, 88 original concepts, and a combined list of 48 concepts that participants 

suggest effect student engagement. The findings from this study supply valuable 

knowledge about student engagement in religious education that can help teachers, 

leaders, parents, ecclesiastical leaders, and students understand factors that affect student 

engagement and provide a foundation in recommending policies, practices, and 

procedures, that may help foster engagement. In addition, this research study provides 

valuable themes, descriptions, and interpretations which can lead to additional research 

questions and studies mentioned.  
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INTERVIEW PROTOCOL 

1. How do you define student engagement? 

2. What evidences do you look for to determine if student engagement is occurring in 
your classroom? 

3. What do you do to generate student engagement in the classroom? 

4. What do you do to help establish competence with your students? 

5. What do you do to help foster positive school membership for students?  

6. What do you do to help define clarity of purpose for students? 

7. What do you do to insure fairness with your students? 

8. How do you give personal support to your students? 

9. How do you foster an environment of caring in your classroom? 

10. What do you do to help students feel that the work they do in your class is authentic?  

11. What extrinsic rewards do you implement in your classroom? 

12. What do you do to help foster intrinsic interest with your students? 

13. How do you develop a sense of ownership with your students? 

14. How do you help make your curriculum have a connection to the real world for your 
students? 

15. What do you do to help create an environment of fun for your students? 

 

*Adapted from Newmann F. M., Wehlage, G. G., & Lamborn, S. D. (1992). The 
significance and sources of student engagement. In F. M. Newmann & F. M. Newmann 
(Ed.), Student engagement and achievment in american secondary schools (pp. 11-39). 
New York and London: Teachers College Press, Columbia University. 



222 
 

Appendix C 

S&I Education Research Committee Research Approval



 
223 

 



224 
 

Appendix D 

List of Student Engagement Definitions
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LIST OF STUDENT ENGAGEMENT DEFINITIONS 

1. Student Engagement: a student’s psychological investment in and effort directed 
toward learning, understanding, or mastering the knowledge, skills, or crafts that 
academic work is intended to promote 

2. Academic Competence: a student’s ability to learn, understand, and master the 
knowledge, skills, or crafts that academic work is intended to promote. 

3. School Membership: a student’s ability to perceive schooling as legitimate and 
deserving of a committed effort, and a sense of being a respected member of the 
school community.  

4. Clarity of Purpose: a student’s ability to clearly understand the objectives and 
educational purposes of academic work. 

5. Fairness: a student’s ability to perceive equity through inclusion, due process, and 
fair treatment.  

6. Personal Support: A student’s perception of a support network provided by the 
teacher and peers to lessen the fear associated with risk required for academic work. 

7. Caring: a student’s perception that they are valued as a worthy and important 
member of school. 

8. Authentic Work: tasks that are considered meaningful, valuable, significant, and 
worthy of one’s effort, in contrast to those considered nonsensical, useless, contrived, 
trivial, and therefore unworthy of effort. 

9. Extrinsic Rewards: external rewards given to students base on academic 
performance such as grades, social approval, status, admission to higher education, 
attractive vocational prospects, and increased income.  

10. Intrinsic Interest: a student’s internal interest to engage in academic work. 

11. Sense of Ownership: a student’s perception that they have influence over the 
conception, execution, and evaluation of academic work.  

12. Connection to the “Real World”: a student’s ability to connect issues, 
competencies, and concerns of daily life to academic work and see the relevance. 

13. Fun: academic work must provide opportunities for lighthearted interaction, play-like 
imaginative activity, and humor.  

*Adapted from Newmann F. M., Wehlage, G. G., & Lamborn, S. D. (1992). The significance and sources 
of student engagement. In F. M. Newmann & F. M. Newmann (Ed.), Student engagement and achievment 
in american secondary schools (pp. 11-39). New York and London: Teachers College Press, Columbia 
University. 
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Letter to Principals and Directors
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Dear Principal or Director, 

 

In partial fulfillment of the requirements for the degree of Doctor of Philosophy in 
Education at Utah State University, I am conducting a research study to find out more 
about student engagement in LDS seminaries. You have been selected for this survey 
because you observe teachers as part of your administrative responsibilities. The purpose 
of this survey is to help me as the researcher identify 10 teachers in Seminaries and 
Institutes who exemplify high levels of student engagement in their classrooms.  

Attached is a list of student engagement definitions so that you can understand the 
meaning of student engagement and its corresponding concepts according to the 
theoretical framework used in this research study.  

By familiarizing yourself with these terms, it will help insure that all principals and 
directors submitting names have a clear and accurate understanding of the terms, and 
their recommendations of teachers exemplifying student engagement will correspond 
with the definitions.  

At your earliest convenience, please list the names of 10 teachers you observe as 
exemplifying high levels of student engagement in the classroom. All submissions will be 
kept confidential. Please do not limit your answers to the teachers currently under your 
supervision but please list any teacher you have observed that exemplifies high levels of 
student engagement (including any administrator that currently has a teaching assignment 
such as a principal that has a teaching assignment in addition to administrative 
responsibilities).  

Please return your responses to me via email at aardematp@ldschurch.org. If you have 
any questions please call me at 801-602-6601. Thank you for your time, effort, and 
participation in this research study. 

Thank You, 

 

Tommy Aardema 
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Appendix G 

The Objective of Seminaries and Institutes
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