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Table 10. l(continued] A comparison of specific items

rated very important by parents and educators
% P % |3 o
RANKEDBY | E | Ramxeowy | £ | O
Items panents | ¥ |eoucaTors | £ | "
37, Your child is fearful in 30.8% 21 42.3% 16 N
physical situations.
38. He will take reasonable 10.2% 51 11.5% 51* A
chances in physical situa-
tions.
39. He is a dare-devil and 27,9% 22 46.2% 13* P
takes unnecessary chances.
40. He is very suspicious and 35.7% 17 34.6% 25*% N
distrustful of others.
41, He is generally trustful, 12.1% 49 11.5% 52* A
42, He accepts everything with- 18.4% 33 26.9% 32* P
out gquestion.
43, He gives up before adequate 40.5% 9 61.5% 5% A
trial.
44, He is obstinate and never 32.3% 19 34.6% 23* N
glives in.
45, He gives everything a fair 14.1% 45 23.1% 40* P
trial.
46, He 18 usually negative and 36.9% 15 61.5% 4* N
contrary.
47, He is generally open- 12.9% 48 23.1% 38* A
minded.
48. He 13 rather easily per- 19.9% 32 34.6% 24 P
suaded.
49, He rarely criticizes others. 9,7% 53 3.7% 54 P
50, He comments on outstanding 22.1% 29 23,1% 39* A
weaknesses or faults of
others.
51. He is extremely critical of 37.6% 14* 46.2% 1:4* N
others.
52, He is very unselfish. He 15.8% 46 30.8% 26% P
would give away almost any-
thing he has.
53. He will usually share with 11.9% 50 11.5% 50%*
others,
54. He seldom shares anything 32.8% 54 38.5% 21 N

with anyone.

*Tie broken by comparing number of
times item was ranked "important",




Table 11. A tabulation of the highest scores in each
group of three statements in the area of
specific items as rated by parents and by
educators

very unim- need not
important important portant be
discussed
three two one zZero
(3) (2) (1) (0}
P Right of
normel 0 6 8 7
A (P)
Positive
R
E Average
or more 1l 12 11 11
N Hormal
(A)
T
S Left of
normal 17 0 0 0
(N)
Negative
very unim- need not
important important portant be
(3) (2) (1) discussed
three two one (0)
Zero
E Right of
normal 0 11 5 5
D (p)
Posltive
U
C Average
or more 1 8 14 9
A Normal
(a)
T
0 Left of
normal 17 1l 1 8
R (N)
Negative
S
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SPECIFIC ITENS

Rank order

In the questionnaire are fifty-four specific items
concerning social and emotional growth. They are listed
in table ten in the order they appeared in the question-
naire with a rank order and a percentage indicated for
both parents and educators. ZEach item has a code letter
indicating whether it was intended to be a statement of
the normal, left-of-normal, or right-of-normal. The rank-
ing was again determined by the use of the rating "very
important™ with the rating "important™ belng considered
only to break a tie.

The ratings by the two groups vary by as much as
twenty-six to complete agreement as to rank order.

In the first twenty-seven items in importance as rank-
ed by parents and by teachers, a comparison shows an agree-
ment on twenty-four items, though they do not agree as to
exact rank order.

In the last fifteen items in importance as rated by
the parents we find the educators agreeing in ten cases
and disagreeing in five cases.

Grouping of ratings

A different method of grouping was used on this sec-

tion. On the gquestionnaire the three related items were

listed together. On both the parents' and the educators'
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rankings the left-of-normal or negative item received a
higher score than did the normal or right-of-normal item
in seventeen of the eighteen cases under the rating, "very
important". Only item forty-three (He gives up before
adequate trial.), a supposedly more normal item, came out
with a higher total than the more negative item in its
group. This item had the higher total in the rankings of
both parents and educators.

Under the rating "important" the parents}rated the
normal item highest in twelve cases and the right-of-normal
or positive item highest in six cases. The educators ranked
the "right-of-normal” or positive item highest in eleven
cases, the "normal" item highest in eight cases and the
"negative" item highest in one case.

In eleven groups the parents rated the "normal™ item
highest under the rating "unimportant"” with the "positive"”
item receiving highest rating in eight cases. The educators
gave the highest score to the "average” item fourteen times
and the "positive" item five times under this rating.

The total scores under the rating "need not or should
not be discussed” were so small that any attempt to analyze
it would tend to be invalid.

Siegnificant differences

The predominance of negative items in the top twenty-
five rankings as rated by parents and by teachers (all
eighteen negative items included in the top twenty-five

rankings in both groups) would seem to indicate that
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parents and teachers consider negative problems as "very
important™ items to be discussed in parent-teacher con-
ferences.

This is reinforced by the fact that in the eighteen
groups of statements, seventeen negative items had higher
scores than their other two related items asg rated by par-
ents and by teachers. (table 13).

There was an apparent pattern of considering normal
behavior to be least important to discuss, right-of-normal
reactions as next most important, and negative of left-of-
normal behavior as most important as topics for discussion
in parent-teacher conferences,

It 1s also significant that the parent group considers
stealing to be the very most important item of the fifty-
four ranked. The negative statement related to stealing
ranked first and the more normal statement ranked third.

With the educator group, the negative item regarding
stealing ranked second and the more normal statement ranked
twentieth.

According to a rating of the seriousness of behavior
problems made by mental hygienists and charted by Wick-
ham (12), stealing is of consideréble importance but many
other problems in the list, namely, unsocialness, suspicious-
ness, suggestibility, being overly-critical, et al., are
relatively more serious. Unsocialness is ranked most
serious by mental hygienists and eleventh and twelth by

the parents and educators respectively. Suspiciousness is



ranked second by the mental hyglenists and seventeenth

and twenty-fifth by parents and educators respectively.
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PARENTS AND EDUCATORS COMMENT

Introduction

Approximately seventy percent of the questionnaires
were returned either partially or completely filled out.
It 1s impossible to get an exact percentage because of the
method of distribution.

The following is a sampling of statements made by
parents. The last topic 1lists teacher comments.

Reasons for incomplete forms

Section four is too vague and too complex,
If a topic is worthy of discussion then all as-
pects of the toplic should merit equal importance.
Answers could be contradictory.

I've put x's on the items which I think de-
gcribe my child (in section four) as I understand
her. If she acts differently than I expected,
it is important for me to know about it.

There are too many questions alike. 1 have
only filled out the first page (Academic Achieve-
ment) because these are the only ones that are
really important as far as school work goes.

I have done nothing with section four, since
it appears these items are to be checked by the
teacher,

The items 1 have checked are the things I
would most like to know about if my child is
doing them. (Parent checked all of the negative
items in section four)

Unclear what is desired. I am checking what
I conslder most desirous.

This section is incompatible with the objec-
tive. 1t appears to be an appraisal of an indive-
jdual child.

Parents know these already. (section four)
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I do not understand section four. 1Is it
multiple choice? Let's just say 1 want to hear
what the teacher has to say - good or bad.

The area in social and emotional growth tended to
draw the most comment. The next group of statements are
about this ares.

1 would like to know his shortcomings as
well as his good points. 1 think being socially
ad justed is as lmportant or more so than being
studious.

All are very important to a child's well-
rounded personality because if he's doing those
things which are wrong or detrimental to himself
and others, we should know in order to help him
correct these mistakes.

These specific items are of equal import-
ance., I would like to be t0ld the good as well
as the bad.

Most all of the items in section four seems
important to me. Some of the things can be hand-
led in school and need not be brought to the par-
ents' attention unless it is repeated. Then, all
parents want to know in order to help remedy the
situation. Good tips and advice are always wel-
come .,

If any of the above items were & problem in
the school situation they certainly should be
brought out at a parent-teacher conference. How-
ever, if a child 1s well-adjusted it probably
would not be necessary to discuss each item in
detall.

The next series are general statements about the
questionnaire as a whole.

Naturally, a parent considers all informa-
tion about his child important!

I feel all of the items are important in
order for parent and teacher to understand the
child better and do the most to help him be a
better individual.
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It is a comprehensive study of the child
in school.

These items pretty nearly cover everything
and needless to say, we agree all are important.

All of these items seem to be important for
a parent and teacher to know about a child. Any-
thing they can do to help him become a well-ad-
Justed, happy individual should be discussed.

I think all the points listed are important
to the well-being of the child. However, I don't
think the teacher would have time to discuss all
of them with each child's parents. Some are more
necessary for one child than another.

Comments favoring parent-teacher conferences

The method the school now has, pertaining to
parent-teacher conferences, in my opinion, is
completely satisfactory.

I've been very satisfied with the confer-
ences in the past.

I do appreciate these conferences as it
helps us to understand our children better.
Thank you!

I have found the conferences very satis-
factory and helpful this year.

Comments against parent-teacher conferences

Only two parents made any comments that could possibly
be construed to be against parent-teacher conferences. One
parent stated:

I liked report cards better.
The other was more verbose, She stated:

The first page is the "three R's"., The
other side lines listed on these pages should
have been a parents concern only in the first
or second grade. A parent knows her child in
her heart. If he has problems they should be
mentioned on entering & new grade. I'm not
pleased with these conferences. I feel there
value 1s nil and they are a bother to both
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parents and teachers, A grade card gives par-
ents a knowledge every six weeks as to the
child's progress.

Suggestions for improvement of parent-teacher conferences

The parents made these suggestions:

Discuss the teaching of reading, the new
way and the old.

I would like to discuss suggestions on how
to discipline the child in the home.

Father, instead of or as well as mother, should
attend these conferences, Conferences might be
divided into two parts. PFirst, the parents look
over the child's work, his personal record and
scholastic achievements. Second, the teacher
and parents discuss any pertinent information.
Fathers will be more likely to attend an organiz-
ed report conference., A prize might be given to
the class with the most fathers attending con-
ferences.

I wonder if there is help in the form of
guidance and counseling given children. Is there
help given to parents. If no expert help is
available to children or parents, I wonder if
giving parents these cues to social maladjust-
ment will be of any value,

Discuss any talent my child seems to have
or seems likely to develop with encouragement.

I suggest that every teacher in every con-
ference make a statement concerning each item
in the questionneire as a routine part of the
conference with opportunity for questions or
comment by either parent or teacher.

I think it might be a good thing to save
these sheets and go through them with our child
in mind with the teacher. Ejither mark or dis-
cugs each item.

Early in the school year, we should like an
opportunity to hear the teacher of each of our
children say what he 1s golng to teach during
the school year. This could be a group confer-
ence, 1t should cover subject matter and
general objectives,



43

I believe if there is a particular problem
that needs a lot of attention, the teacher should
check with the parents oftener, if only just by
phone,

Teacher comments

The educators expressed much the same views as the
parents. However, the last item listed below is a plug
for merit rating.

The items (section four) are all important
if and when they apply to the child.

Absence and tardiness should be discussed
if it has been excegsive.

If any of these things are interferring with
a child's progress in school, then they would
be very important. If any one of these things
seemed to be a particular asset to the child it
would be important to mention it during a confer-
ence. ~

I feel that any of the items which apply to
any particular child are important if they are
out-of-the-ordinary in either direction. How-
ever, it is impossible to discuss or even men-
tion each item during a given conference period.
Attention needs to be called to a deviation from
the normal.

It is difficult to evaluate the items as to
which is most important since it will vary wisth
each individual.

Look for the teacher who gets results!
This is more important than years of experiencs
in any one system. Consider a teacher's salary
on that basis.
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Table 12, A break down of parents' ratings of each item in

the three areas by percentage in the order they

were listed on the questionnaire

*690 *887 *685
Academic Social and Physical Develop-
Achlevement Emotional Growth ment and Health
3 2 1 0 3 2 1 0 3 2 1 0
l, 18 62 13 V4 1. 45 50 2 3 1. 44 40 8 8
2. 38 54 5 3 2. 44 51 2 3 2, 34 39 14 13
3. 55 39 3 3 3,48 46 3 3 3,22 45 163 163
4, 47 49 2 2 4, 52 42 3 3 4, 18 50 18 14
5. 30 61 6 3 5. 47 46 4 3 5. 18 42 21 19
6. 41 53 4 2 6. 63 29 3 5 6. 23 53 12 12
7. 27 55 11 7 7. 35 55 6 4 7. 37 47 8 8
8. 19 64 11 6 8. 22 51 17 10 8. 20 59 12 9
9. 53 41 3 3 9. 22 66 9 3 9. 41 43 7 9
10. 20 61 13 6 10. 29 655 ] 7 10. 23 51 11 15
11. 48 43 6 3 11. 21 59 13 7
12, 21 57 15 7
13. 33 55 8 4
14. 15 50 21 14
15. 14 50 22 14
186, 22 58 13 7
17. 22 54 15 9
18. 18 55 18 9
19. 23 58 12 7
36% 53% 7 4% 31% 5% 11% 6% 28% 47% 15%  1&
Average percentage score for each column
89% ' !Tl% 83% 17% 5% 5%

A compositeaverage percentage combining the ratings "very

important" and "important" and the ratings "unimportant™ and
"need not or should not be discussed”

(*indicates the number of parents participating in the rating)
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Table 13. A break down of educators' ratings of each item
in the three areas by percentage in the order
they were listed on the questionnaire

*34 *34 *34

Academic Social and Physical Develop-
Achievement Emotional Growth ment and Health
3 2 1 0 3 2 1 0 3 2 1 0
1. 12 38 27 23 1. 68 29 3 0 1. 38 34 9 9
2. 44 53 O 3 2,65 32 0 3 2. 26 50 15 0
3. 67 33 0 0 3. 65 26 3 6 3. 18 61 15 6
4, 53 44 3 0 4,62 35 O 3 4, 18 55 18 9
5. 83 29 12 6 5. 53 44 © 3 5. 20 50 18 12
6. 71 29 0 0 6. 53 38 9 0 6. 26 68 3 3
7. 18 32 15 35 7. 44 53 3 0 7. 41 56 0 3
8. 20 41 15 24 8. 21 58 18 3 8., 24 61 15 0
9. 74 20 6 0 9. 26 68 6 0 9. 44 47 9 0
10, 35 62 3 0 10, 38 56 6 0 10. 21 58 21 O

11. 53 47 0O 0 11. 29 56 12 3

12. 20 62 12 8

13. 21 70 3 6

14. 6 58 27 9

15. 6 61 15 18

16, 29 59 6 6

17. 18 61 15 6

18, 6 79 15 0

l19. 18 70 12 4}

45% 9% 8% 9% 34% 53% 9% 4% 28% 55% 12% 5%
Average percentage score for each column
84% 16% 87% 13% " B83% 17%

A composite average percentage combining the ratings "very

important™ and "important" and the ratings "unimportant"”
and "need not or should not be discussed”

(*indicates the number of educators participating in the

rating)
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CONCLUSIONS

Areas of agreement

The parents and educators indicated that any item in
this questionnaire might possibly be considered as most
important under a given set of circumstances. A low rank-
ing among the items listed should not exclude it as a topic
for a conference since all of the items were rated as
"important" of'"very important" by at least fifty percent
of the educators and sixty percent of the parents with the
average being well over eighty percent in both cases.

(see tables 10 and 11)

It is also evident that parents and educators in the
Logan Elementary Schools are in near agreement in the fol-
lowing areas:

1. The relative importance of items to be discussed
in parent-teacher conferences, expeclally in the areas of
Academic Achievement and Physical Development and Health,

2. The relative importance of each item in the areas
of Academic Achievement and Physical Development and Health
as indicated by the fact that in only one case was there a
difference of greater than two places between the rankings
of any given item.

3. The relative importance of the more negative items
in the section on Specific Items as evidenced by a predomin-

ance of negative items at the top of the rankings for this
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section (see table 12), and as indicated by table 13, show=-
ing a tabulation of the highest scores in each group of
three statements in this same area.

4, Parent-teacher conferences in the Logan Flementary
schools have been very satisfactory to both parents and
teachers as a method for reporting pupil progress.

5. The area of Social and Emotional Growth is deemed
of equal if not greater importance than the other areas as
witnessed by the greater number of comments about it. The
Educators gave a higher average ranking to this area than
to either of the other areas. (table 11) The pérenta gave
a higher percentage to the area on Academic Achlevement and
ranked Soclal and Emotional Growth a close second.

Areas of disagreement

Educators seemed to place a little greater stress on
Social and Fmotional Growth and Physicallnevelopment than
did the parents. The parents favored Academic Achievement
to a greater degree than did the educators. (tables 10
and 11)

The parents and educators tend to disagree in the
following areas also:

l. To a limited degree in the area of Social and Emo-
tional Growth as evidenced by a variation of as many as
five points in the rankings of the individual items in two
cases, and as much as four points in four cases.

2. 0On the relative importance of such negative items

as selfishneas, both groups tend to be in disagreement with
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mental hygienists as to the relative importance of many of
the more negative items.

Recommendations

1. Closer agreement in the area of social and emotional
growth might be achieved by individual and group study in-
volving parents and educators,

2. A critical evaluation of the current practices in
parent-teacher conferences should be undertaken by the ed-
ucators in the system with some participation by parent
groups.

3. Any changes should be made only in light of the
objectives for reporting pupil progress in the Logan City
Schools. This should be done after these objectives have
been defined by parents and teachers,

4, These objectives should become written policy so
the reporting procedures in the various schools will be

more uniform.
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TEACHER PARENT
Grade taught Indicate age of children

We are asking the co-operation of all parents and teach-
ers in helping to determine the importance of items dis-
cussed in parent-teacher conferences. Our goal as teachers
is to tell parents those things they desire to know about
their children. Our goal as parents is to give the teachers
the knowledge necessary for a better understanding of our
children.

Directions:

The masculine pronouns (he, his, him) have been used
throughout for convenience. They apply whether your
children are male or female.

Teachers will please indicate the grade or grades
taught in the space provided at the top of this page.
Parents will please indicate the ages of their children
in the space provided at the top of the page.

Number each item according to its importance as a topic
to be discussed in a parent-teacher conference. Use a
gscale of O to 3.

Zero (0) will mean NEED NOT OR SHOULD NOT BE DISCUSSED.

One (1) will mean UNIVPORTANT.

Two (2) will mean IMFORTANT.
Three (3) will mean VERY INMPORTANT.

I-Academic Achievement

1. How my child compares with others in his class
academically.
2. Specific information as %o skills acquired (process-

es mastered in Arithmetic, English, Etec.).

3. Extent to which my child can think independently
and make his own decisions.

4, Extent to which he expresses himself adequately
orally and in written work.

5. Ability to make worthwhile contributions in a
given subject area,
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6. His study habits at home and in school.

7. His mental ability as rated on a standardized
test. (I.4.)

8, His standardized achievement test scores compared
to class norms.

9. My child's achievement compared with his own pre-
vious efforts.

10. His intellectual interests at hone.
11. ~_His achievement compared to his measured mental
ability.

I1-Social and Emotional Growth

1. The extent of his abllity to work with a group.

2. The extent to which he accepts his share of class
responsibilities,

S His ability or inability to make friends.

4, The extent to which he considers the rights of
others.

5.____His politeness or rudeness.
6. Indications of his honesty or dishonesty.

7e Attention span--extent to which he is able to give
his attention to the task at hand.

8. The extent to which he attempts to be the center of
activity. (shows off)

9. The extent to which he seeks assistance.

10. The extent to which he withdraws from others.

11. The extent of his aggression toward others.

12, Extent to which he is given to intensive or explo-

sive reactions.
13. His ability or lack of ability to take criticism.
14. The extent to which he is a physical coward.

15. The extent of his suspiciousness of others.,
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16. The extent of his persistence.

17. The extent of his suggestibility. (Is he easily
"put up" to something rash?)

18. The extent %o which he is overly critical of others,
19. The degree to which he is selfish or unselfish.

III1-Physical Development and Health

1. His height, weight, hearing and sight.

2. The care of his teeth. (Both dental and personal)
3. Date for his immunization record.

4. Number of days he has been absent and tardy.

5. His eating habits.

6. His co-ordination.

7. Indications of fatigue.
8. Any physical skills he has acquired or improved.
9. Any frequent ills such as headaches.

10. His grooming.

IV,-Specific Items

1. He is reluctant or refuses to join in group activi-
ties, I

2. He is very anxious to join in group activities,

3. He will play with a group when the opportunity
presents itself.

4. He is very eager to do his share of classroom tasks.

5. He is neglectful and irresponsible in duties he is
expected to perform.

6. He usually follows through on tasks assigned him,

7. He is a friend to everyone he meets.

8. He can't seem to get along with anyone.

9. He has several friends within the class group.

10. He is meddlesome, always getting into other people's
things.

11. He usually tends to his own affairs.

12. He occasionally makes a nuisance of himself.
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13, He is usually very rude to his playmates.

14. ____He is a very well-mannered child most of the time.

15. He is usually polite, but on occasions is rude to
his playmates.

16. Your child has taken things that are not his on
many occasions.
17. Your child has taken things from others on a few
occasions.,
18. Your child has never been known to steal.
19. Your child is very nervous, unable to work calmly.
20. - He settles down to the task at hand and gets it done.
21. He 1s restless and irritable occasionally but has

a fair attention span.

22. He is very orderly, complies with established rou-
tine.

23. On occasions he whispers or writes notes,

24, He interrupts the class with impromptu recitations.
He acts "smart" to attract attention,

25. Once an assignment is clearly understood, he goes
ahead with no further asslstance.

26. He occasionally asks for unnecessary help.

27. He continually seeks assistance, even on simple
tasks performed often.

28, _Your child is very-shy and retiring; withdraws from
the group and prefers to be alone.

29. Your child upholds his end of a conversation, seems
relaxed with others,

30, Your child isn't happy unless he is with a group.

31. He responds quite normally to conditions.

32, _He has temper tantrums and is easily irritated.

33. He is very submissive, patient, and long suffering.

34. He is able to take criticism in his stride and bene-
fit from it if constructive.

35. Criticism doesn't upset him very much,

36. He is nearly always angered by criticism.

37. Your child is fearful in physical situations.

38. He will take reasonable chances in physical situa-
tions.

39. He is a dare-devil and takes unnecessary chances,

40, He is very suspicious and distrustful of others.

41, He 1s generally trustful.

42, ___ He accepts everything without question.

43, He gives up before adequate trial.

44. He is obstinate and never gives in.

45. He gives everything a fair trisal.




55

46. He is usually negative and contrary.
47, He is generally open-minded.
48. He is rather easily persuaded.

49, He rarely criticizes others.

50, = He comments on outstanding weaknesses or faults
of others.

51. He is extremely critical of others.

528. He is very unselfish. He would give away almost
anything he has.

53. He will usually share with others.

54,  He seldom share anything with anyone.

Thank you for your co-operation. I'm sure your contri-
bution will help make our conferences more successful and
satisfying.

If you have any suggestions as to items that should be
discussed in our conferences, please use this space to

mention them.



