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OBSERVATIONS AND CONCLUSIONS 

This study thus far has not produced &n1 currioular patterns �o�o�n�~� 

sistant with the ideals of modern philosophy relating to curriculum �c�o�n�~� 

struction. 

1. Sohools of similarity in size. location. social. and eConomic 

opportunity do not have common patterns of emphasis in gUbject areas with 

respect to time. 

2. There was no evidence of corresponding response to stimuli 

.associated with the declaration of World War II. the end of the war 1n 

1945. and the opening of the Korean situation. 

3. Schools with almost identical environment and outward stimuli 

affecting students do not cause similar yearly response in respeotive 

student registrations. 

4. Of the sohools and sUbjects studied there seems to be ample opor

tunity for fundamental training of students; but. there is evidence of 

wide variance in the number availing themselves of comparable training. 

·5. There is little or nb evidence of meeting. current needs of stu

dents unless the needs were �c�o�n�s�t�a�n�~� over the 11 1ear period. 

6. All principals considered the quality of the teaeher as a strong 

determining factor in registration percentages. 

7. All principals believed that school administration was a dominant 

element in influencing the number taking a given subjeot. 

It 18 hoped that the influence of administration on registration �p�e�r�~� 

. centages will reflect the student needs of the day end will be part of the 
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guidance program. A poor teacher and the resulting light registration is 

not compatible with pupil needs. 

Great psychological handicaps may result in students who come from a 

school where mi~imum emphasis on given subject areas is prevalent. 

It is unfair' to students from different schools to compete on the job, 

or at institutions of higher learning, when their preparation for this co~ 

petition is so inconsistently different. Equal opportunity for all can 

exist only when equal training and basic information is comparable. 

It would seem that the principles, which are now guiding students into 

the various -fields of learning, are not consistent throughout the areas 

covered by this studY. 

The author believes that a future study wOuld be more meaningful if 

the total offering in the school were considered, because as one field in

creased in popuiarity there would be a oorresponding drop in another in 

order to account for the total picture of school enrollment. 
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