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ABSTRACT
A Comparison of Self-Evaluation in Home Management and
Achievement Motivation of University Students in
Home Management Residence Laboratory Course
by
Kathleen Slaugh, Master of Science
Utah State University, 1970

Major Professor: Miss Edith Nyman
Department: Household Economics and Management

Self-evaluation in home management and its relationship to achieve-
ment motivation was investigated. The discrepancy between student self-
evaluation and adviser evaluation was correlated with achievement
motivation.

The sample consisted of 33 female students, residents of the Home
Management House during Spring Quarter of the 1968-69 school year and
Fall and Winter Quarters of the 1969-70 school year.

The instruments used were: (1) a background questionnaire; (2)
Management Resource Scale, and (3) Litwin Decision-Making Test. The
statistical test used was the Pearson r (correlation coefficient).

No significant relationship was found between absolute discrepancy
between student self-evaluation in home management, and adviser evalua-
tion and achievement motivation. However, when directionality of
evaluation-deviation scores was considered, a significant relationship
was found at the .05 level. Subjects who received positive evaluation-
deviation scores were lower in achievement motivation than were subjects
who received negative evaluation-deviation scores.

(72 pages)
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INTRODUCTION

Statement of the Problem

The Home Management House at Utah State University serves as a

laboratory the management process as applied in

a group or Paolucci and 0'Brien (1959) define

the managen

a series of three interdependent and inter-

rela

steps: decisions, controlling decisions and evaluat-
ing decisions.
The steps of planning, controlling and evaluating were defined at

a national conference on family life as follows:

Planning is mapping out courses of action in order to
reach immediate and long-term goals.

Controlling a plan in action simply means individual or
joint effort in making the plan work. It calls for guiding

and directing self or others to carry through the plan.

back over what has been done and
ts in light of family (or individual) goals.
11, 1963, p. 5)

Evaluating is look
judging the resul

(Gross and Cranda

The focus of this research will be on the third step in the
management process, that of evaluating. The importance of evaluating
in home management lies in the fact that, as stated by Paolucci and
O0'Brien (1959, p. 40) "on the basis of this assessment [evaluation],
[one] determines future courses of action."

Nickell 2)

) point out that evaluation of the

"effectivene of management requires analysis, honesty,

g

They elaborate further that "the ability to view




)

o

events o

stimulate

and "learning to make intelligent self-evaluations aids materially in
this accomplishment."

During the residence period in the Home Management House, the
students have many opportunities, both on an individual basis and as a
group, to set gocals, make plans in relation to these goals, follow the

plans through to completion, and evaluate the results. At the comple-

of the course, each student evaluates her overall performance

using a Management Resource and assigns herself a letter grade.
The faculty adviser and resident adviser jointly evaluate each student
using the Management Resource Scale and assign a letter grade.

The adviser-assigned grade usually corresponds closely to the
student's self-assigned grade. Of particular concern for this research
are the students whose evaluation of themselves differs markedly from
the evaluation given by the advisers. It has been the observation of

the advisers that these students tend to show less improvement in

the House than do

management while living in
evaluation is the same as or differs only slightly from that of the

advisers.

is a necessary prerequisite to

%}

Since

improvement in management, it is important that a student who has dif-

ficulty with self-evaluation be identified early in the course in order

that e might be given additional guidance in this area. There is

motivation test may help in this iden-

evidence that an

tification.

rch done in this area by Mahone (At n and Fe




1966, p. 193) shows that "subjects with high achievement motivation
and low anxiety are more accurate in estimating their own general level
of ability than are subjects with low achievement motivation and high
anxiety."

A standard measure for achievement motivation, such as the
Thematic Apperception Test would have been desirable for this study;
however, this test requires specially trained personnel to administer

to use the Decision-Making

and analyze the results. It was decide
Test, a simple cbjective test for achievement motivation developed by

G. Litwin

rd University. The Decision-Making Test gives an
indication of risk taking disposition in tasks requiring skill
(Atkinson and Feather, 1966). Although the tesk has acknowledged weak-
nesses, it was selected because it could be administered and scored by
the researcher.

The objective of the study was to answer the following question:

Is there a relationship between achievement motivation and dis-
crepancy between student self-evaluation and adviser evaluation?

The following hypothesis (expressed in null form) was formulated:

Hypothesis. There is no significant relationship between achieve-

ment motivation and absolute discrepancy between student self-evalua-

tion and adviser evaluation.

nition of Terms

, the following definitions were used:

a series of related decisions which




specific gc process seems to progress in an orderly

series--planning decisions, controlling decisions and evaluating

decisions. Paolucc nd 0'Brien, 1959)

i
w

Evaluation--the mental act of comparison and discrimination in

accordance with previously established crieteria. The results of
evaluation are observable. (Walker, 1968)
Self-evaluation--evaluation made by the individual of his own

performance at some specified activity.

Achievement ivation--a theory attempting to account for the

determinants of the direction,

gnitude, and persistence of behavior

in the domain of achievement oriented human behavior. (Atkinson, 1965)

High achievememt motivation--motive to achieve success, represented

by the formula T =M x P x I .
= s s s s
Operational definition: low deviation score on Litwin Decision-Making

Test.

Low achievement motivation--motive to avoid failure, represented by

the formula T _ = M % P % Tse
~f

Operational ation score on Litwin Decision-Making

Test.




OF THE LITERATURE

Home Management

Definitions of home management center around its purpose, which is

expressed in simple terms by Cushman (1945, p. 202) as "using what you

'

have to get what you want." The "haves' are the resources of the

family members, and "wants'" are family goals. Paolucci and O'Brien

(1959, p. 46) describe home management as "a tool for helping individ-

uals or groups to reach goals." Nickell and Dorsey (1967, p. 80)

refer to home management as ''the administrative side of family living.
It is the force--the mental work and power--that puts the machinery of
homemaking into action and keeps it going."

Bustrillos (1963, p. 1) defines home management in explicit terms
as "the judicious integration or organization of the processes involved
in the formulation and execution of decisions related to the home and

the family."

1agement Process

The processes involved in home management have been expressed in a
variety of ways. According to Gross and Crandall (1963, p. 90) the

of a series of decisions centered around

management px
three interdependent steps, all mental activity: ''planning, control-
ling the plan while carrying it through, whether it is executed by the
planner or others, and evaluating results preparatory to future plan-

plain that these steps occur in a time seq

ience,




1 through logically: planning, future tense,

s place; controlling, present tense, occurs

while ¢ ion takes place; and evaluating, past tense, occurs after

action has taken place.
The home management process is viewed by Nickell and Dorsey (1967,

p- 86) as goal-directed activity made up of a series of four progres-

sive and interde activities, each of which requires

and is diffused with decision making. These managerial activities are

for performance;

"plan to achieve the objectives; then
then contrc ng plan as it is carried out; and finally evaluati

"

t of the goals each famlly seeks.

the results in 1
Schlater views management as

. . a dynamic, on-going process which encompasses those
human actions directed toward the realization of values and
feature of such goal-directed activities is the
)f actions which constitute the m
d decisions under conditions of

sources. (Schlater, 1967, p. 94)

goals; the

ystemati

ncerta
Although she does not specifically include the steps of planning,

controlling, and evaluating in this conceptualization, Schlater states

they would 1 included as part of decision making and decision imple-
mentation, their placement i ne of these being determined by the

ntal activity.

r«

Y
-
£

predominance of ment
the home management process provided by

rates decision making with planning, control-

Paolucci and C

ling and evaluati

ries of related decisions--
me and family situa-

‘'he process seems to

lecisions, controlling

cess—--a s

rlome manag e
and alter

which coord

tions SO § are | =B

es—--pl

progress

C
(Paolucci and 0

isions and ing decisio

39)
p. 39)




omple
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tion

ng is

3ing . . . . The

n imagination t

final

1 good or a poor job has

conditions

and

act in

over the steps of planning

been

[deter-




forward more surely and more advantageously. It goes on as the plan is
being carried out, gauging the effectiveness of the plan and judging the

quality of

ing definitions, evaluation is not Jjust
the final phase in the management process but occurs both during and

after an activity. Gross and Crandall (1963, p. 110) mention that

evaluation is also a "necessary preliminary to the next similar plan,

to the one that is already completed."

rather than a
The core of management, according to Gross and Crandall (1963, p.

109) is the generally accepted ciple that everyone should strive to

secure increasingly satisfying results with the resources at hand, and

"

'evaluation is a specific device toward that end.
Gross and Crandall (1963, p. 11) state that since "evaluation of

1g is usually performed by those

or personal liv

ng, situations involve a large amount

elf-evaluation." In home management, evaluation commonly takes the

of s

form of self

luation (Gross and Crandall, 1963).

It has been suggested that objective self-evaluation provides the

key to improvement

point "check t selves

beriences match their expectations
themselves, one which is
They have placed themselves in
profit by their experiences, to
to be able to anticipate pos-
accurately than if this evaluat
con and Bratton, 1962, p. 766)

important i
the positi

clarify their




Diggory (1966, p. 115) provides a clarification of the relation-
ship between evaluation and self-evaluation. He describes evaluation
as a process appearing in "situations where organisms use their cogni-
tive and manipulative capacities to effect changes in their relations
to their environments." This process, according to Diggory, is quite

a common one, recurring with great frequency in the daily activities of

most individuals. When an rtakes a task, there is the
presumption that he can meet certain criteria of performance. In the

ns that

case of self-evaluation, Diggory e

ides

ntervention of another
task at hand. If
another person,

. . . the agent dec hout the 1
opinion whether or not he can accomplish the ta
he is informed of his adequacy or inadequacy by
his own evaluation may agree or disagree, but in either case he
is evaluated and included in, or excluded from, the set of those

who can accomplish the task in question. (Diggory, 1966, p. 115)

does not mean evaluation of some

ites

Self-evaluation, Diggory s

global ich could be called the "whole self," though such

evaluations probably do occur Rather it usually refers to an individ-
ual's evaluation of some limited aspect of his own activity: his

evaluation of a chessplayer, a singer, a mechanic, etc.

tively carry out self-evaluation is an impor

tant step towards improvement in home management. Gross and Crandall

(1963, p. 110-111) suggest that since "it is impossible for anyone to

be completely objective in self-evaluation,'" it is important to con-

sider evaluation f in order to "better see

m more than o

situations in the light in which they appear to others." In the home

setting family members may help each other toward objective self-

evaluation. In a setting such as the Home Management House laboratory,

individuals evaluate themselves and are evaluated by their peers
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self-evaluation and a de for advisers in evaluating student
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management the instructor evaluation and

between student self-evaluation and

found that

instructor n were in favor of a higher self-rating by the

students.

homemakir jects, and she reported that "student

th the instructor ar to be to ze the level of
their accomplishr " (Strittmatter, 1967, p. 56)

In business management, self-evaluation programs have been used :

ising the performance of employees. It is recognized

an aid in app

that in order for these evaluations to be the
employee fr other sources must also be considered; the relatio

aluation has important

's cooperation and

rceptions agree

ancies were correlated with data on the previous

1 )68) s
evaluations and 1n € Ve S
of executive pe e earct
at agree t is re betwee rforme s by super-
isors and incumb utives? and howv self-percep-




asked to evaluate their performance

considered to be important parts of the

executive's job. Ratings were accomplished using a five-point Likert

scale from "satisfactory" to "unsatisfactory." The immediate supervisor

also evaluated the incumbent executives using the same rating scale.

were that (1) the incumbent executives tended

were rated by their supervisors, and
to overrate themselves were found to

otable on the basis o

ization.

Atkinson (1965) states that when an individual confronts an
achievement oriented task situation, there are two variables that in-

does he

the indi ce y X ately st ery
tancy success g nd much pride of accomplishment

does he antic if he achieves his goal; that is, how much incentive

2rience in which succe

1ie of certain a nents in relation to

particular task

motivation is




=
w

is assumed
the motive,
act will have
the value
Incen-

1966, p. 13)

These three var » expectancy or subjective probability,

as follows:

and incentixy

]

(
)

represents the relative attre
t is offered in a situation, or
f an event that might occur as a
nson and Feather, 1966, p. 12-13)

tiven

the relativ

consequence of some act.

which is present in any

variables, expectancy or prob-

bel sit th ther
abil 5 ss (F d ir (
nfront
The ger 3L P ip of mot a1t i
the formula B L X
(T ) is equ
r probabilit f s s tl .
Tos OF; t te to avoi 3 e (

(Atkinson, )€
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to estimate his (PS) relative to passing the test, and to mark a linear
rating scale (poor to superior) indicating how he would evaluate himself
as a candidate for the position he was striving for. Findings, as
reported by Diggory (1966, p. 196) were that "as PS varies up or down,
in response to experimental treatments, so does self-evaluation, and we
could not wish for a prettier demonstration that we can take Ps as an
index of S's evaluation of himself as an instrument for doing some par-
ticular thing."

For Rosen's study, college students volunteered to take a test of
psychomotor coordination to determine whether they had at least minimum
ability to be acceptable subjects in an experiment on the learning of
complex motor skills. The test consisted of trying to sort 40 cards
correctly on at least one of ten trials. Subjects were divided into two
groups, and each subject was scored according to a predetermined per-
formance curve for that group. Before each trial the subject estimated
PS and evaluated his "psychomotor coordination" by marking a linear
rating scale (completely inadequate to completely adequate). Results
indicated that "means for the PS estimates vary over conditions exactly

"

as do the means for self-evaluation (Diggory, 1966, p. 198)
Mahone (Atkinson and Feather, 1966, p. 170) studied the relation-

ship between an individual's evaluation of his abilities relative to

d ac ivation. His hypothesis that

vocational choice and

"persons who are fearful of failure tend to be unrealistic in their
vocational choice with respect to . . . ability . . . ." was based on

two considerations: the fearful person may be expected to lack

s own ability and that required for his choice
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of occupatior

Atkinson's theoretical model for pre-

dicting level om the relative strengths of fear of

failure and need for achievement, "the fearful person (more strongly
motivated to avoid failure than to achieve success) should tend either to

overaspire or to underaspire (i.e., to avoid the intermediate range of

the risk continuu
Subjects were 135 male college students. Positive achievement
motivation was measured using a 7 Achievement Scale and the De

motivation to avoid failure.

Anxiety Scale was used to

evaluation of vocational ability was determined using a Vocational
Information Questionnaire. Realism of vocational choice with respect
to ability was determined by independent judgments of two clinical psy-
chologists who were also experienced vocational counselors.

The hypothesis that ". . . Ss with high achievement motivation and

low anxiety are more accurate in estimating their own general level of

ability than are Ss wi nt motivation and high anxiety"

was confirmed (Atkinson and Feather, 1966, p. 179). Mahone concluded

that "on each c >f realistic versus unrealistic vocational

o were low in achievement motivation

aspiration, significantly more

and high in achievement-related anxiety were classified as unrealistic,

than Ss who were t motivation and low in achievement-

related anxiety. (4 and Feather, 1966, p. 183)
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Sample

Cc

33 junior and senior students enrolled

ry course during Spring
3 g OF g

in the t orator
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This Study
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on states that in choice situa-

tions involving risk, a person in whom the motivation to achieve success
is stronger than the motivation to avoid failure should select tasks of

intermediate difficulty--where the pr

ility of success is .50. A

motivation to avoid lure is stronger than the

person in whom

motivation to ct either very easy or very

difficult xtremely

Feather,

for achievement motix

have difficulty evaluating them-

helpful in

selves objectiy Mahone found that "subjects with high achievement

motivation and low anxiety are more accurate in estimating their own

are subjects with low achievement motiva-

. . "
tion and I anxliety
he snts used in this study were: 1 quest

e Scale; and (3) Litwin Decision-Making

prepared by the researcher to obtain

fc atd for the € 5 ing sample population.
Management Resource sed by the faculty adviser, resident
, and stude as an evalue 1 measure of the subject's




vz

fanagement Residence course was taken from Gross

and Crandall (1963). Some revisions in the scale have been made by the

faculty of the Department of Household Economics and Management at Utah
State University.

The Management Resource Scale calls for evaluation of performance
in the following management-related areas: (a) time and energy, (b)
money, (c) goods and property, (d) knowledge, (e) skills and abilities,
and (f) general attitude regarding the residence experience. A total
of 56 items 1is included in the scale; the subject rates her performance
assigning a numerical value of one to four points to each item as

follows: (1) below average, (2) average, (3) very good, and (4) excel-

lent. The total possible score is 224 points.

Litwin Decision-Making Test

Ihe Decision-Making Test was developed by George H. Litwin of
Harvard University as a measure of risk-taking preference. The test con-

sists of five different kinds of tasks. Each task is made up of a set

y differing ir

f problems or puzzles similar in character, but obviou

difficulty. The subject is required to make a rapid decision as t
which one he will undertake to complete in a one-minute time period

He then attempts to complete the task within the time limit.

The Decision-Making Test gives an assessment

tasks requiring skill. According to the theory of

tion (Atkinson and Feather, 1966, p. 303), "persons in whom the motive

is relatively strong in relation to the motive
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take seats widely







ent- and adviser-assigned

Resource Scale were compared and an evaluation-

scores on the

ch student reflecting a deviation of the

deviation score assigned to e

the adviser evaluation score. A

student self-evaluation score fr

n the student-assigned score was lower

score.

method for scoring the Decision-

» 1966) yields a

score representing degree of deviation from choice of tasks of inter-

mediate difficulty. Litwin defined the level of intermediate difficulty
of subjects known to be high in achievement

using the median choice o

measure of achievement motivation

ause no independe

t mear ice of subjects was determined,
degr of deviation from choice of tasks of

ed as this pr

average difficulty. Mean i was
st m 1 the increas difficulty hoice
for any one task is the same for any o adjacent choic as 1s the

case in the Decision-Making Test.

and the
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subjec and t of the mea ice was dete This deviation
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of subjects according to family income is given in
Table 3. Family incomes ranged from $2,000 to $12,000 and above. Two

of the subjects from families in the lower income ranges indicated their
parents were retired and living on pensions. Seven of the subjects, or
23 percent of the total sample, had no idea of the amount of the family

income.

Table 3. Distribution of sample according to family income.

o 10,000- 12,000 No

2,000- 4,000-
3 11,999 & over Idea

5,99

+ Evaluation 1 2 3 5 2 3 1
- Evaluation 0 2 2 0 3 3 6
Total 1 4 5 5 5 6 7

ects (57.3 percent) were from home towns with a

population under 10,000; 27.3 percent were from home towns with a
population between 10,000 and 50,000; and the remaining 15.3 percent
.

were from h of 50,000 or more (Table 4). Subjects had lived in

er of towns lived in was 2.79

from one to six towns; the average

(Table 5).

A 1g to size of home town.
= 110,900 10,000-50,000 Above 50,000
+ Evaluation 9 5 5
Evaluation 10 4 2

Tota 19 9 5




~

Table 5. Distribution of sample according to number of towns lived in.

e b - 2 3 ) 5 6 -

+ Evaluation 2 5 7 1 1 1

- Evaluation 1 3 11 1 0 0
Total 3 8 18 2 1 1

The number of extracurricular activities in which subjects partici-

pated in high school and college is summarized in Tables 6 and 7. The

activities are listed according to those in which subjects participated

as members (Mbr.) only and those in which they held leadership positions

(Ldr.). The average number of activities participated in both in high
school and in college was higher for students who received positive
evaluation-deviation scores than for students who received negative

evaluation-deviation scores. In high school, the (+) evaluation group

participated as members in an average of 4.18 activities and as leaders
in an average of 2.35 activities. The (=) evaluation group participated

2mbers 1ln an average of 2.25 activities and as leaders in an average

of 1.88 activities. In college, the (+) evaluation group participated

in an average

as members in an average of 2.12 activities and as leaders

of 2.12 activities. The (-) evaluation group participated as members

in an average of 1.0 activities and as

activitie




+ Evaluation

+ Evali

N
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motivation, or motivation to achieve

indication of
success. A high Decision-Making Test score, representing considerable
deviation from choice of tasks of average difficulty, was considered
an indication of low achievement motivation, or motivation to avoid

failure.

Table 8. Distribution of Decision-Making Test scores

2.0~ 3.0- 4.0- 5.0~ 6.0~ 7.0- 8.0- 9.0~

R 2.99 3.99 4.99 5.99 6.99 7.99 8.99 9.99
+ Evaluation 0 2 3 4 4 1 X 1
- Evaluation 4 6 4 1 1 0 0 1
Total 4 8 7 5 5 : 1 2

Evaluation-Deviation Scores

The Home Management Resource Scale completed by subjects and
advisers has a possible total score of 224 points with a possible mini-
mum score of 56 points. Subject self-evaluation scores ranged from 168
to 224 points with a mean of 198.61. Adviser evaluation scores ranged
from 134 to 215 points with a mean of 197.18. The difference between
subject and adviser evaluation scores was stated as a positive (+) or
negative (-) deviation. A (+) deviation score was given when the
subject self-evaluation score was higher than the adviser evaluation
score, and a (-) deviation score was given when the subject self-

adviser evaluation score. Evalug-

evaluation score was lower than
tion-deviation scores ranged from +56 to -32 with a mean deviation

score of +13.91. A high deviation score (positive or negative) was




and adviser ly presented. Of the 33

subjects, the advisers, one rated her-

self the same as themselves lower than the

advigsers. McConl and Crandall, 1963) four

that students tended to evaluate themselves higher than the advisers.

his to be only partially the case.

te

The findings for this sample indica
=}

om the advisers of 200

received evaluation scores

elves higher than the

11 subjects evaluated themselves lower than the advisers.

is group was 208.56, and the

The average adviser-—assigned score

tion score of

204.19, for a mean

>rage adviser

uation score

n Achievement Motivation

that achievement n

hypo

not related to dis




Management Resource Scale Evaluation Scores

230

220

200

190

170

Student Self-Evaluation o3

Adviser Evaluation wmmm

T
.3
7

I 2 3 & 5 6 7 & 9 10 11 1213 14 15 1617 18 19 20 21 22 23 24 25 26 27 28 29 30 31 32 33

Number of Students

Figure 1. Relationship between student self-evaluation scores and adviser evaluation scores.
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idvisers did not show as much

ose whose evaluation of tt

improvement in

selves differed only slightly from that of the advisers. The particu-

lar students the researcher had in mind when formulating the hypothesis
were those who evaluated themselves considerably higher than did the

advisers. Little or no attention had been given to the fact that some

derably lower than did the advisers.

luated

tudents ev

rcher that the under-evaluaters did

It was the observation of the

results of this study seem to

show impros

are different frc

ervation seems to be borne ou

2lves Th

who under-evaluate
by the fact that those who evaluated themselves lower than the
advisers obtained significantly lower scores on the Decision-Making

raluated them-

Test (high han did those who
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Tab M ng Test scores for the six
ubjects e evaluation-dex scores

The mean
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failed t

she selected a task

of lowe problem series. Of a total

(for all of 165 tasks attempted, 41 were not completed in

the allc

of one minute In 25 of the 41 cases, the

subject selected a task of lower ordinal value on the next task; in 11

cases a task of the same ordinal value was selected next; and in 5

selected. The first task
s

fficult than most subjects

ar ipated: 2 33 subjects f: 2te it in the one-
minute time 1i Thirt of those complete the puzzle

of lower ordinal value on the next problem (pathfind-

ing). This problem proved easier, and most of the subjects completed

it in approximately 10 to 30 seconds. Typical comments when this

"I should have

happene picked a harder one;'
"Oh, yes, ability required on one task
that required nother." One subject commented

It was interesting to observe tt eactions of

came to take the Decision-Making Test, Some students were rather

€ One rl who hac n quite retiring while living in
the nt about g ld the
researcher, "You will find out I
complete the first puzzle, she locked as if she could cry. As she
1ittempted s ive she "wore her emotions on her sleeve,"
T t "t difficult to tell if she had comp task in the
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) a quiet person in social situations,

mmente

he test, "I don't like to do this kind 'cause

they make me feel bad.

A possible explanation for this reaction is suggested in the

ervation by Diller that

. & individual, in a situation which is important
how deeply affected he really is. He perceives

not merely as one which shows him to be more or
t

ess inte ent than he thought he was but as one which makes
him more c ess attractive as a total person. (Diller, 1954,

) 8)

Litwin (Atkinson and Feather, 1966) mentions that one weakness of

Test as a measure of achievement motivation is that

account individual differences of ability. This
was found to be true in this research. For example, no consideration
of the degree of accuracy cbtained by the subject is made in scoring

the tests A subject may select

fficult tasks, complete them

ion-Making Test score indicating

sctuality she-is simply capable of

than the average subje In this
g J

study the hi 3t ng Test score was received by a
subject (N elected difficult tasks and completed them within
the specitied one-minute time limit, indicating that her choice was
sed on ability rather than over-aspiration. It should be noted,
however, tha was an exception rather ti the general pat-
tern Most sut selected tasks of high ordinal value either
lid comp t the allotted time limit or completed them
ccuratel thus ting e task selected was beyond their




m-Making Test score was received

9) who showed no nsistency or pattern in the selection of

selected tasks of intermediate difficulty as well as very

difficult ones When tak the test, she was flighty

- ple and 3
S 1my 1 2

and silly; it was the observation of the researcher that she considered

J

of little consequence. Upon completing the test

she had "figured out what the test was measuring--

difficult problems indicated higher intelligence.

it T loubt influenced her selection

Fortunately her respon to be an exception

pattern.
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SUMMARY AND CONCLUSIONS

Self-evaluation in home management and its relationship to
achievement motivation, as measured by the Litwin Decision-Making

Test, was investigated. Discr

pancy between student self-evaluation
in home management and adviser evaluation was correlated with

achievement motivation.

[he instrumer in this study were: (1) background question-
naire, (2) Management Resource Scale, and (3) Litwin Decision-Making
Test.

The sample was composed of 33 students, residents of the Home

Management House during Spring Quarter of the 1968-69 school year and
Fall and Winter Quarters of the 1969-70 school year. The Management
Resource Scale was completed by the subjects and the advisers within

one week after the subjects had moved from the Home Management House.

Litwin Decision-Making Test were

The backgrot questionnai

administered between December, and March, 1970.

A single null hypothesis was formulated for testing: There is
significant relationship between achievement motivation and absolute

discrepancy between student self-evaluation and adviser evaluation.

Based on preliminary findi , a second hypothesis was formulated
and tested: There is no significant relationship between achievement
motivatio (positive or negative) between student self-
ev u lon evaluation

tion coefficient (Pearson r).

he statistical

I'he original null pothesis was accepted No significant correlation
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was found between achievement motivation, as measured by the Litwin
Decision-Making Test, and discrepancy between student self-evaluation
and adviser evaluation.

The second null hypothesis was rejected at the .05 level of
significance. When positive and negative evaluation discrepancy scores
were related to achievement motivation as measured by the Litwin
Decision-Making Test, a significant correlation was found. Subjects
who received positive evaluation discrepancy scores (self-evaluation
score was higher than the adviser evaluation score) received higher
scores on the Litwin Decision-Making Test (low achievement motivation)
than did subjects who received negative evaluation-discrepancy scores
(self-evaluation score was lower than the adviser evaluation score)

The following conclusions may be drawn from this study:

1. Positive discrepancy between student self-evaluation and
adviser evaluation seems to be related to low achievement motivation,
and negative discrepancy between student self-evaluation and adviser
evaluation seems to be related to high achievement motivation.

2. No conclusive patterns relating background factors to high
or low achievement motivation emerged.

3. No strong relationship between background factors and
ability to evaluate oneself objectively were observable.

4 Of the subjects rated by the advisers as having done the
best job of managing (upper 48.5 percent of adviser evaluation scores),
69 percent under-evaluated themselves in comparison to the adviser
evaluation score.

5 0f the subjects rated by the advisers as not having managed

as well (lower 51.5 percent of adviser evaluation scores), 64 percent




The following limitations are noted for this study:
1. A basic assumption for this research was that the adviser
evaluation was more objective than the student self-evaluation.

2 The instrument used for measuring evaluation was not

examined for reliability or validity
3. The Litwin Decision-Making Test is not the standard measure
for achievement motivation.

4. The sample size was small.

5. The oral group evaluation which was held prior to the time
the subjects completed the self-evaluation form may have influenced

subject self-evaluation.

The findings of stud ure the idea that a measure of
achievement motivation could be usec 1 guide in identifying students
who are not objective in self-evaluation. It is recommended that a

similar study be conducted using a standard measure for achievement

to the Litwin Decision-Mak

motivation in additior
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BACKGROUND QUESTIONNAIRE

NAME

YEAR IN SCHOOL _ MAJOR

COLLEGE OR UNIVERSITY

This information will be kept confidential. No names will be used;
therefore, no personal references will be cited. Please answer the
following carefully.

Circle the correct number.

n [ Number of children in the famil

L 2 3 4 5 6 7 8 9 10 more

2 Your order of arrival into your family. Circle the correct number.

first second third fourth fifth sixth seventh

eighth ninth tenth other (please specify)
I P )

3. Beginning with the most recent, list all the cities and states
in which you have resided. (List approximate population of each--
up to 10,0006, 10,000-50,000, above 50,000--and indicate the
approximate length of time you lived at each location.)

4. Check the average annual income of your family.

$ 8,000-$ 9,9 have no idea
$10,000-$
$12,000-or more

5 Indicate the activities in which you participated in high school.
(Put an asterisk (*) if you were an officer or leader in activity.)

FHA ____ Student Government
~_ Pep Club ___ Service Club
Band or Orchestra ____Volunteer Work
____ Chorus _ Church activities
____ Drama j:»t)Lher (please specify)

Debate

6. List extracurricular activiti in which you participated during
college. (Put an asterisk (*) if you were an officer or leader in
list activities in each category.

activity.) Plea

___ Scho —
_ Coll ( e
i _ University
_ Church B
Communi —

Othe




Amount of r

Planned ahead

Considered

yol
col

ed

work

up-to

inventc




'_¥ Set
Used prope

Accepted

Lquette
ponsibility

at

t 1filled the basic
i C 10stess while
t table and throughout
f hoste

Gave clear, concise directions
Knew where to go for help and information--and "w

Evaluated and improved from
Alert to socia

Recognized

Kept recc

Made the

efforts to arrange

Attitude

Whic

}

communit

situations
onal oblig

neat
a more
centerpeices and other centers

b

p the be

and

eing

diff

erent

each group experience
1d people's feelings
on to group

ant place to live beca

ient in use of time
expecti

e of

(list)

nutritional

-~

needs

acting as manager

the

ent'

house

use of your
of interest

nem!

bers

and

whenever guests were invited




and

11 be

one section

-saw puzzles,

ries and longe

e problems or puzzl
vary in difficulty

in situations

to make a

blems or
presents
another has
es within

Short,

r, more

b lems

next

differ




to relatively difficult one
You will than

pieces making up

f seven jigsaw puzzles similar
The puzzles range from simple
are to select one puzzle that you

up of several numbered pieces.
puzzle in the pool of pieces
bieces from the pool.

o S

)

-\

he page, look o1

h to try You will have only 10-

soon as you have made your choice,
t1

ing (above the puzzle)

puzzle you select as soon as the

A SIGNAL IS GIVEN.
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ie f nine pathfinding tasks.

ite in the boxes at the right
Two boxes

paths and

The obje is
the numbers of the boxes from which the path originated.
may end in the same box. You

3 You will than have one
select. You must complete

! 1ave only

made your choice,

15 ¢ T
circle k u t

You may begin tracing th aths as soon as the signal is given to
start

A SIGNAL







On the next page there is a series of nine sets of two-
arithmetic problems similar to those shown in the example below.
Each set contains a different number
of course, the more difficult t

problems; the more problems,
set will be to solve in the time
allotted. You are to select one set that you wish to try. You will
then have minute to work on set you select. You must get
all the problems in the set to receive credit.

The

lines of simple arithmetic. You are
I line is larger than the

the top and write in the an
he botton, add the two lines and
are equal, multiply the two

to solve

ul Wer.
If the top line is
jrite in the answer. Lf
numbers and write in

EXAMPLE:

= 4 8+3-4 9 7-242
6+7 = 9 6-2+4 5 11-6+2

over the sets

page,
try. Y

will have only 10-

quickly

15 seconds to n your choice \s soon as vou have made ur choice,
circle tt 1 f the set 1 ying (at t left)

You may begin working on the problems in the set you have chosen

as soon as the signal is given to ste

A SIGNAL IS GIVEN.
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A. 943-4 = -2+8 =
9-2+9 = T+5-7 =
B. 3+8-7 = 9-348 = 3+9-4
5+6-2 = 9+3-8 = 5+8+4 =

c. 9-4+2 = 7-248 = 3+9-5 9+2-8 =
T+5+4 = 9+2-7 = 748-6 = 74546 =

B 8+6-2 = 3+9-5 = 8-6+2 = 8-247 = 2+7+6 =
6+7-8 = 7+4-3 = 9+5+3 = 546-2 = 547-3 = __

E. 5+7-4 = 7+9-2 = 5+9-6 9-4+8 =
8-249 = 8+5-4 = 8-349 = 6+8-5 =

9-348 = 5-2+6 =
745-4 = 9+4+3 =

F. 8+3+5 = 8+3-6 = 9+3-8 7+4-5 =

+6-4 = 4+9-6 = T+5-4 = 8+3+6 =
44943 = 8+4-9 = 4+9+3
7+5-3 = 546+8 = -3 = __

G. 8+5-7 = 8+3+6 7+442 = 8-248 =
bt9+4 = 6+5-3 = 9+3+4 = 9t+4-7 =
3+8-6 = 8+4-5 = 8-249 = 6-3+4 =
HS5~8 = +6-4 = 3484 = 9+5+4 =

H. 8-349 = 7-3+7 = 6+5-2 = -248 = 4+9-5 =
447-5 = 8+3-7 = 8-348 = 5to-3 = 7463 =
8-248 = 6-2+9 = 449-7 = 9+3-8
7+4-3 = 6+7-8 = 44245 = 5¢6-3 =

I« 7-249 = 4+8-3 = 8+4-5 = 34942 = 7-5+2 =
6+5-3 = 6-2+3 = T45-4 = 3482 = 34947 =
5+6-4 6-2+3 8+5-9 = 94543 = 9+3+2 =
8+7-6 = 7+5-4 = +6+4 = 5+7-3 = 8-249 =
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Scrambled Letters

On the next page there are nine statements or phrases in which
the letters of each word have been scrambled. All the letters are
given and the words are in the correct order. All you have to do is
rearrange the letters and write the correct words in the space pro-
vided. You are to select one statement that you would like to try.
You will than have one minute to work on the statement you select.
You must complete all the words in the statement or phrase correctly
to receive credit.

eh lilw eves

When the signal is given to turn the page, look over the state-
ments quickly and choose the one you wish to try. You will have

only 10-15 seconds to make your choice. As soon as you have made your
choice, circle the letter of t statement you are trying (at the

left).

You may begin unscrambling the letters as soon as the signal is
given to start.

L. A SIGNAL IS GIVEN.




Htye

Eh yma lacl oson.

Ehs noncat ti won

Ragrnae hte tretam rfo hetm.

Reddsas eth moctiemet lulyraecf.

nrgratamene si tdlopm

Herit Iniotuos si tailycerr tn geautead.

tbu yevr tftasirysoac.
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T'his booklet contains 7 pencil mazes varying in complexity.
The object is to draw a continuous line from the START box, marked S,
to the FINISH box, marked F. You are not allowed to lift your pencil
from the paper; if you hit a blind alley you must retrace your path.
A sample solution is shown belc

You select a puzzle to work on. You will be allowed one
inute tc on the puzzle, no matter which one you select. We

vell you can do on this task.

n the puzzle you select as soon as t

THE PAGE UNTIL A SIGNAL IS GIVEN

DO Nt
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