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INTRODUCTION 

The primary function o f a nurs ery school is to edu cate childr en , 

o r to provid e opportuniti es f o r t h em to l earn about thei r env ironment, 

th e ir r e lationships, and the ir mvn selves . The most c ru cial part of 

the l earning situation in t h e nur sery school i s the t eacher, whos e 

ta sk it i s t o promo t e l earn ing thr ough provision o f a variety of ex 

peri e nc e s by means of whi ch childr e n can di scover thems e lv es and begi n 

t o relate to the wor ld a nd t o other people. 

The i mportanc e of hav ing und erstanding and capable teach ers in the 

c lass r oom ha s been recogniz ed f or many years. The teache r o f young 

children h elps to es t ablish not only t h e social and emotiona l f ounda 

tion, but also th e cognitive f oundation for co n t i nued growth . The 

t each e r i s v ery often a p e r son with whom t h e c h i ld i s id entified and , 

in t hi s way, ma k es an important con t ribution to the child's developing 

sense of se lf . 

On e asp ect of the child's dev e lopment as a person, on which the 

t eache r may have an inf luence , i s to b e fou nd in the area o f sex-rol e 

id ent ifi ca tion. Eve ry child is born male or f e mal e , a nd must learn to 

b e mascu lin e or f eminine, i n ways approved by hi s soc i ety. Th is proc es s 

beg i ns very ear ly, and is l earned fr om parents , s iblings, peer s, teach-

ers, and others with whom the child comes in con t a ct in his early years. 



The pre-school years are years of encountering new experiences, 

new concepts, and ideas. A child's concepts are buil t by a proc ess of 

seeing r elat ionships, categor i zing , discriminating, and generalizing 

about those things which he sees, hears, a nd feels in his environment. 

There is widespread recognition th8t hy the age o f thr ee or four child 

ren have acquired hundr eds of concepts. From infancy, children have 

been attempting to attach meanings to the ir experiences with their 

environment. The very young child, there for e, must struggle to handle 

his increasing awareness of concepts and their complexities. The cre

ative use of play is one o f the mechanisms he uses to make hi s new 

exper i enc es and his new und erstand ing a part of himself. Childr en 's 

play is an important media for learning an d expression. It is in play 

that he acts out the ideas he ha s acquired through his experiences . 

It is t hrough play that h e is able to make his understanding of new 

concepts and proc esses a part of hims e lf, (Wann, 1963). 

This process applies to the child's acquisition of knowl edge about 

sex - typed activities. As part of his learning about himself as a mascu 

line or femin i ne person, the child acts out , through play, his concep -

tions of what it means to be a male or female; mascu l ine or feminin e . 

He will act ou t not only the sex - appropriate behavio r whi ch is charac 

teristic of his own sex, but also some sex - inappropriate behavior , if 

it is tr ue that play serves as a means o f discovery . For example, a 

boy may find incr eased und erstanding of what it means to be a girl, 
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through participation in feminine-approved play behavior . Thus, a boy 

may engage in "play ing house" in the role of the father, brother, or 

grandfather as a means of finding himself as a male person, or he may 

act out the role of a mother, sister, or grandmother as a means of 

finding, through his play, something more of what it means to be a 

feminine person. 

This process of sex typing refers to the adoption o f beliefs, 

attitudes, and activities which the c ultur e defines as appropriate f or 

one's sex. It must be recognized that most members of our Western civil

ization s har e a common conviction that boys should be boys and girls 

should be girls. 

While boys are discouraged from participating in girl's play, girls 

are se ld om discouraged fr om participating in boy's play. In the Child 

Development Laboratory, this is manifest by boys avoidance of th e doll 

house area as they grow older. This, however, is not accompanied by 

any comparable decrease in such activities as use of the work-bench by 

the girls. 

Through observing young children in neighborhoods, homes , and in 

the Child Development Laboratory one readily becomes aware of the differ -

ences in the children's acquisition of accepted sex-role behaviors . 

One day a little four year old boy, playing dolls with his older 

sister, was having a good time and seemed to be compl e t e ly comfortable 

in the si tuation until an older boy came along jeering at them saying, 
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"Boys can 't play with dolls, that's sissy stuff~" 

On another occasion two little girls playing in the neighborhood 

were swinging from the limb o f a tree and having a wonderful time, until 

two boys came along singing, "You'r e a t omboy , you're a tomboy; you play 

in trees." Where ever children are, you will find them assuming some 

sort of sex-typed behavior . 

The chi ldr en in the Child Development Laboratory are encouraged to 

be thems e lves, to play what they wish, to discover and explore, to l ea rn 

who they really are . However, even here, where boys and girls play and 

associate together, th ere is a sense of what is appropriat e sex role 

behavior. When do children begin to realize and accept appropriate 

sex - role patterns? How ea rly is this imposed on them at school, by 

parents, by peers? Or do they, as they grow, develop a sense of their 

own about sex identi fi cation and preferences? 

Relatively littl e is known about sex - role behavior in the process 

of internalizing soc i al roles. There have been studies on young child

ren regarding deve lopment o f their sex-role preferences, sex adoption, 

and identification but relatively littl e is known about t he influence 

of male or femal e teachers on the determination of th ese prefer ences 

in pre-school chi ldren. 

Because the pre - school child is at an age when he is beginning to 

make the break from the influence of the mother and th e dependence of 

the home, it may be the best time for him to benefit from benign male 



influence, or it may be e qually important for him to be with a female 

t eacher, outside o f the home . In any event, hi s teache r is important 

because it is at this a ge that he is forming his basic attitude s to-

ward the world and the people in it . He needs to learn that social 

roles ar e developed through the influenc e of b o th mal e s and f e males. 

5 

Ther e is some evidence which indicates that the inte rests of child-

ren in the fourth grade are primarily de t e rmin ed by the ir sex-appr opri -

ateness, or by their fitting into stereotypes of appropriate sex-role 

activitie s and behavior (Tyl er, 1955). lt is r ecogniz ed that the pr e 

school child probably has not found himself und e r pr e ssure to conform 

to sex-rol e ster eotypes in a manner comparable to the 10 year old child 

in the fourth gra de . Neverthel ess, obs e rvation of childr en in the 

Child Deve lopment Laboratory indicates that they are awar e of masculin e 

and feminine rol e - expectations. One littl e boy consistently play ed 

house but he was always the fathe r, brothe r, or grandfather . He want ed 

to be a part of this feminine activity. However, he always wanted to 

play the masculine role. When confronted with " be ing a sissy" becaus e 

he liked to play house, he would reply, "There has to be a daddy. " Ob-

s ervation of another thr ee year old boy showed him constantly cooking 

breakf ast in the dol l house area. He was playing a sex - inappropriate 

role . However , he was learning what it was like to take part in a 

f eminine activity . On one occasion the childr en J;Ye r e playing hosp i tal, 

one of the little girls wanted to be the doctor but the boys quickly 
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r epli e d , "Girl s can not be doctors, they can only be nurses." Such ex -

amples indicat e that the concept of appropriate sex -ro l e behavior i s 

lear ned r e lative ly early in a child 's life. 

It is the purpose of this study to investigate the influence of 

male or f emale teachers on the se l ection o f sex - typed b P.havi or hy thr ee 

and f our year old childr en in the Child Development Laboratory, to 

determine t he deg r ee of awareness o f sex - a ppr opriateness, as we ll as 

the inf l u e nce of age and sex upon the child's awa ren ess . 

Statement of the Problem -------

The very young child i s unaware of sex r o l es or of appropriate b e -

haviors for each sex . However , by t h e time the child enters nursery 

sc hoo l he is becom ing i ncreasingly aware o f masculine and f eminin e 

roles. He is beginning t o see some activit i es as being ap pr op ria t e ly 

masculine or f em inin e , and pr e f e r enc es are beg i nn ing to becom e evident . 

Th e prob l em to be investigated in this study is the influence that 

a male or female teacher may have on the sex - rol e activity pr e f erenc es 

t hat pr e-school children make . 

Var ied procedures have been used to study the problem of sex pr e £ -

erences and identifications of young children, a f ew of which include : 

sex preference scales , doll play precedures , personality inventori es, 

toy prefer ence tests, human figure drawings and c hildr en's game c ho ic es . 

The present study approach ed the problem t hr ough natural l a boratory 



experiences with the children, using one group of childr en under the 

direction of a female teacher wi th a simi lar g roup dir ec ted by a male. 

Objectives of the Study 

Th e study was concerned with th e following ob jectives : 

1. To obtain information about the sex - role pr e f erences an d id en-

tifications of young child r en. 

2 . To obtain information concerning the influenc e that a male or 

f emale teacher may have o n the sex -rol e p r e f erences o f pre - school 

c h i ldr en. 

The objectives of t h e study wer e defined in the f orm of the f ol l ow 

ing hypotheses: 

l. Each child will select t hose activi ties traditionally def in ed 

as most approp r iate for hi s sex. 

2. Both boys and girl s will choo se more masculine act iviti es when 

i nv ited by a male teacher than when i nvited by a f emale teac her . 

3. Only girls will c hoose mor e f emin in e ac tiv i ties when invited 

by a f emale teacher than by a male. 

4. The girls in t h e s tudy will choose mor e masculine act ivit i es 

than th e boys will c hoos e f eminine; boy s will s how a greater pr e ferenc e 

for the mascul ine role than the gi rls will for the f eminine role. 
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REVIEW OF LITERATURE 

Sex-role Preference and Identification 

There have been several studies of young children regarding the 

development of their sex-role preferences and identifications. However, 

very few stud i es have been made regarding the influence o f a male or 

female teacher on the sex -role preferences of pre-school children. 

Brown (1957), Br own (1959), and Hartley (1960) refer to the need 

of further studies concerning sex -role behavior. The importance of 

sex -rol e adj ustment is commonly recognized. 

Personal normality presupposes that an individual has assim
ilated not only those values and ideals which are regarded 
as necessary and proper for all persons, but also those 

values and ideals which are uniquely appropriate to one 1 s 
sex- r ole , as a man or as a woman. (Mowrer, 1950, p . 615) 

There is need for a better understanding of the process by which a 

littl e boy adopts the masculine role an d lea rns how to be a " man" and a 

little girl adopts the f eminine role and learns how to be a " woman. " 

Even t hough the number of related studies are f ew, the results of 

what studies have been done show the inflttP.nce of many factors in the 

psycho - sexual developmen t o f children. 

Whether' a person i s male or f ema le biologically is depend 
ent upon genet ic and biological processes, but \vhether that 
person is male or female socially and psychologically (i.e., 
in terms of sex - r ole behavior) is in larg e measure dependent 



upon learning, environmental facotrs and experiential 
development . (Brown, 1956, p . 14) 
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Basically, Johnson (196 3) s uggests that it is identification with 

the father, in the sense of internalizing a r eciprocal role relation-

ship with t he father, which is crucial for producing appropriate sex-

role orientations in both males and f emales. In order to see how girls 

might learn their sex -role by identifying with the cross-sex par en t it 

is necessary to define identification. 

Parsons (1958) suggests that even though the child is first in-

fluenced by the mother, he does not necessarily learn to be like her . 

Only in a v ery qualified sense can one say that an infant 
learns to be like his mother . Rather , h e learns to play 
a social role in irtteraction with her; his behavior-
h ence his motivation, is organized according to a general
iz ed pattern of norms which defin e shared and i nternalized 
meanings of the acts occuring in both sides . (Parsons, 
1958, p . 328) 

Sex-role preferenc e defined by Brown (1957 , Lynn (1959), Kagan 

(1964), and Rabban (1950) refers to the des ir e or tendency to adopt 

the sex - role behavior o f one sex in contrast to the other sex, or the 

perception that such behavior is mor e pr e ferabl e or desirable . 

Brown (1956), Brown (1958), and Lynn (1959) defin e sex -role identi-

fication as the basic process in which a child involuntarily, ~nn later 

consciously, incorporates the thinking, f ee ling, and acting of a given 

sex i nto his own behav i or . 

Lynn (1959) further suggests that sex -role identification, being 



10 

a more deeply rooted process than either sex -r ole pr e f e r e nc e or sex -

role adoption, is consequently more slowly changed . However, through 

the r e inforcement of the cul tur e ' s highly dev eloped system of reward 

and pun ishmen t, the boy ' s ea rly learned identification wi th hi s moth er 

e ve ntually weak ens and becomes mor e or l ess r ep laced by th e l earned 

i dentification wi th a c u lturally de fined, somewhat st e reotyped mascu-

line rol e . 

Unlike the s ituation for the boy whose sex -ro l e i s we ll 
s pelled out f or him, the girls do not r eceive adequat e r e 
inforcemen t through distinc t r eward s f or adopting the 
f e minin e rol e and de finit e puni s hm ent f or adopting th e 
masculine. On the contrary she is in a sense , punished 
simply for be ing born f ema l e, whereas th e boy i s r ewa rd ed 
simp ly for be ing born mal e. (Lyn n , 1959, p. 128) 

In Americatl and European culture , both boys and girls f orm their 

first identi fi cation with a f emal e . Sears , Maccoby , and Levi n (195 7); 

Fa ul s and Smith (1956); Parsons {1958) ; Mussen and Sist l e r (1959); and 

Sea r s (1953) s upport thi s by say ing t ha t for both ma l e and f emal e in-

£ants, l earn ing to id entify with the mother i s among t he earli est l ear n-

i ng proc esses , but thi s identification is not sex -typ ed . It is th e next 

id e nti fi ca tion with the father , coming after the stat e of infan til e de -

pend e ncy on t he mother, whi c h i s c rucial for appropriate sex - rol e 

l earning. Early identifying with the mothe r f or the girl i s acceptabl e 

f or she wil l retain thi s identification throughout her life. Howe ver, 

the boy must shift fr om his in it ial identification with the mother t o 

id entifica tion with th e mascul i ne rol e ea rly in hi s lif e . 



Mussen and Distler (1959) suggest that for boys , sex-typing is 

more directly related to their perceptions of thei r fathers than to 
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perceptions of their mothers . 11 The acquisitions of masculine interests, 

attitud es , and patterns of behavior i s pr imarily determined by t he boy's 

interactions with his father,'' (Mussen and Distler, 1959, p. 354). 

Pr e - school children are aware that the world is divided into two 

groups of people and that different behavior patterns are expected of 

these two groups . Brown (1958) exp lains that a child may identify with 

and prefer the sex-role app ropr iate to his own sex; or he may ident ify 

with one sex - role and prefer the o ther ; or he may identify with and 

prefer the sex - r o l e of the opposite sex. However , early in the child's 

life, probably the third year, preference for one sex-role or the other 

begins to emerge . Rabban (1950) offers further evidence of this in hi s 

findings which indicate that the three year old child does not have a 

clear conception of himsel f as a boy or as a girl and he does not make 

sex appropriate choices. However, fr om the age of three upward, this 

awareness of sex-typed behavior develops. 

Rabban (1950) developed a technique which consisted of asking child -

ren to state thei r pr eferences from a group of 16 toys - -eight o f which 

were boys and e i ght of which were girls. The administration of this 

test showed that boys possess clear -cut preference patterns earlie r 

than girls and strong appropriate preference patterns appear earlier 

among lower class than middle class children . Lower class mothe rs 
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encourage sex-typing mor e cons i stent l y than do mothers of the middle 

c lass . Rabban says that l ower c l ass boys reach a stable high leve l of 

sex id entification by the time they r each fiv e, whil e in the middle 

class boys do not r each this level until they a r e six. Middle class 

gir ls do not r eac h this l evel until almost eight yea r s o f age. 

Brown (1956) measured children's sex-role pr e fer ences by means of 

a proj ect ive test call ed the " It Sca l e For Childr en . " Th i s test is 

probably the most common method employed in studies o f childr en's sex-

role preferenc es. The t es t consists o f 36 pictur e cards depict ing 

various ob jects, figur es , and activities commonly ass oc iated \vith 

e ither masculine or f eminine roles. The child chooses from al te rna-

tives which ar e presented to him . The " lt 11 figure focuses the t es ting 

s ituation on "It" ra ther than on the child d ir ectly . In this way the 

child proj ec t s hi s sex - ro l e pr e f e renc e to "It . " Brown •s findin gs in

dicate that sex-rol e pa tterns ex i st in young children, that young boys 

as a group identify with models, activities , and goal s that are socially 

de fined as mascul ine while young girl s as a gr oup identi fy with thos e 

t hat ar e soc ially defined as f eminine . Childr en s how considerable 

variability in the ir pr e f e rences with a t end ency for the girl s to be 

about twice as fr equent as the boys to pr efer a combination o f masculin e 

and f em i nine r oles. 

Br01m (1957) gave the "It" test to 310 girls , and 303 boys ranging 

in age from 5~ to 11~ y ears of age. He found, in sharp cont r ast to the 
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strong masculine role prefe r ence of boys , girl s as a group do not show 

nearly the same degree of feminin e rol e preference . At the kind erga r-

t en l eve l girls show what may be descr ibed as a "mixed rol e" patt ern . 

At the fir st grade level , and extending through the fourth grade, a 

much stronger preference is expressed f or aspects of the masculine role 

than for the f eminine rol e. When girls o f all ages, in all of th e 

grades tested, were combin ed, 40 pe rc ent s cor ed at or near an exclusive -

ly masculine score and about 17 p ercent scor ed at or near an exclusively 

feminine score. Boys s howed predominantly masculine role preference 

at the kindergarten and first grade l e vel and even a stronger masculine 

preference at the second through the fifth grade. With the boys, when 

al l grades were combined, about 63 percent responded with exclusively 

or nearly exclusive masculine pr e f e r ence; however, about f our perc en t 

wer e exclus ively feminine . These findings s how that girl s as a group 

do not show nearly the same degree of preference f or their f eminine 

role that boys show f or their masculine role. These findin gs are also 

supported by Lynn (1959), Fauls and Smith (1956), and Brown (1956). 

Even though girls choose more f eminin e act iviti es than boys, boys s how 

a comparative ly greater preference f or the masculine role than th e 

girl s s how for the feminin e role. However, Lynn (1959) and Brown (1956) 

support the suggestions that the early closeness o f the girl to the 

mother or female model naturally gives her an initial advantage in de-

veloping proper sexual identi fication . 



The pr e f e r ence for sex -typ ed activities increases during the pre-

school years . Hartup and Zook (1960) and Muss en, Conger, and Ka gan 

(1965) support this in the ir findin gs that four year old children, for 

example, show a much greate r prefe r ence f or objects and activities 

appropriate to their sex than do three year olds. Four year old boys 

ar e more masculine than three year old boys, a nd four year old girl s 

ar e more feminine than thr ee year old girls. During the fourth and 

fifth years, c l ari fication o f sex - role development grows rapidly. Sears, 

Maccoby, and Levin (1957) suggest that by kind ergarten ag e boys are male 

and girls are f emale, and t hey both kn ow ho'v to act accordingly. 

During the rapid clarification of sex -role development , Br own (1957) 

shows that gir ls, by the time they r each the fift h grade, s how much l es s 

pr e f e rence for masculine r o le preferenc e s and express, in s t ead, a strong-

er and increa sed pre f erenc e fo r the f ema le rol e . Howeve r, even at t hi s 

level a larger percentage of gir l s, compared to boys, express a pr e f-

erence for the role o f t he opposite sex. 

Children ' s Concepts of Male and Female Roles- -

~Masculine Prefer ences? 

The concept of sex -role re f ers to those psychological charac 
teris ti cs and b ehavioral patt erns that are typical of one sex 
in contrast to th e other sex. The sex r o l e o f a person con
sists of t h e behavior that is socia lly de fined and expec t ed 
of that person becaus e o f his or her status as a male or 
f emale . (Brown, 1958, p . 232) 
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Childr en are introduced i nto expected sex-ro l e behavior very early 

in life . Hart l ey (19 59) observes that the individual i s trained to 

his sex-role fr om the momen t of birth when girl s are placed in pink 

bassinets and boys are placed in blue . Infant girls ar e dr essed in 

pink and infa nt boys arc dr essed in blue. Toys for appropriate sexes 

are given to very youn g childr en by par ents in hopes that this will 

st i mulat e ap pr opriat e sex -role preferenc e . 

Brown (1958) suggests that masculin e and feminine rol es , by defin-

it ion, are c h anging. More women are h olding jobs outside th e home, 

hu s band s are s haring mor e o f the domest ic tasks. 

In r ecent years, according to Hartl ey (1960), a wide varie ty of 

experts suggest that the current changes in sex- rol e mor es a r e con-

fu s ing the children and that thi s confusion is interfering with their 

own sex id e ntification. HO\·l e ver , Vener and Weese (1965) s ugges t that 

male and f e mal e d e finitions may not be und e rgoing as radical a trans-

formation as ha s been genera lly anticipated . This is s uppor ted by 

Hartley (1960) in her study to find out just how the masculine and 

feminine roles actual ly do appear to the children in today 1 s \Vor ld. 

The results of her study sugges t that the traditional pictur e of women ' s 

roles have no t seemed to change much , if at all , and ther e seems to be 

no confusion among the childr en as to the ir concept o f male and femal e 

roles . 

In response to those who are overly concerned about the 
e ff ec t of apparent r ecent sex-role changes, I would like 



to point out that from the child's po in t of view, there 
are no 11 changes. 11 He s e es on l y t he pictur e as it appears 
in his time, and this picture, shows r emarkable littl e 
change from trad i t ional valu e s . I f t he f or ms o f s ex
role activities have changed somewhat, from the child ' s 
point of view their functions have no t. (Hartley, 1960, 
p . 91) 
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Mussen and Distl er (1960) in a stndy nf five year old boys found 

that most children are aware of many sex appropriate behaviors. If pre-

sented with a series o f pictur e s illustrating objects and activit i es 

congruent with the sex-typed play of boys and girls (i.e . , guns , truck s , 

cowboys, do ,lls, kitchen utensils, and etc . ) the vast majority of three, 

four, and fi ve year olds will pre fer the activities and obj ects thought 

appropriate for their age and sex. 

Demands that boys con f orm to social notions of whnt is manly come 

much earli er, and are enforc ed \vith much mor e vigor than similar atti-

tudes with respect to girls . Hartley (1959) suggests this after using 

pre- school children in several r esea rch studies, the findings of which 

indicate that boys are aware o f what i s expected of them because they 

are boys, and thus restrict their interests and activities to what is 

suitably "masculine." The desired behavior of boys is rar ely de fined 

positively as something the child should do , but rather the desirable 

behavior is indicated negatively as something he should not do or be. 

"Boys are not allowed to d o the kind of things that girls usually do, 

but girls may do the kind of things that boys do . " (Hartley, 1959, 

p. 461) 
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According to Kagan (1964) an d Tyler (1955), the games, toys, and 

fantasy hero es chosen by young children corroborate the behavioral 

standards set by t he culture in which they live. Research on child-

ren's games and toy pr e ferenc es indicates t hat boys chose objects 

related to sports, machines, aggression, speed, and power r oles; wh~r~ -

as girls select games and objects associated with the kitchen, home, 

babies, personal attractiveness, ga rd ening , music, and art. Thus 

knives, boats, planes, trucks, and cement mi xers are r egard ed by schoo l 

ch ild ren as masculine; dolls, cribs, dishes, and nurses e quipme nt are 

regarded as being f eminine. 

Tyler (19 55) s uggests , on the basis of a study of 200 fourth 

graders that most o f the average chi ld' s int erests are det ermined by 

t heir sex appropriateness, t ha t i s to say whet her or not the int e rest 

fits th e cultural stereotype of a male or femal e activity . 

Brown (1958) and Lynn (1959) suggest that the superior position 

and privileged status of the male permeates nearly every aspect, minor 

and major of our soc ial li f e. The gadgets and pr iz es in boxes of br eak-

fast cereal f or exampl e, commonly have a strong masculine r ather than 

f eminin e appea l. 

Lynn (1959), Mussen and Rutherford (1963), Mussen, Conger, Kagan 

(1965), and Rabban (1950) agree that even in our own count r y, whe r e 

boys and girls are allowed to go to the same schoo l, there exists a 

common convic tion t hat boys and gir l s should behave different ly. The 
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differ enc e in physical training is v ery evide nt . Boy s are encouraged 

in all f o rms of exercis e and in ou tdoor l ife, while g irls ar e restr ic-

ted in physical exercis e at a very early age. Thus par ents are like ly 

to encourage a boy to fight back if a pee r attacks him, but they ar e 

likely to punish simila r aggressive behavior in a girl . The physically 

well - coordinated boy is a her o in a ne ighborhood, whil e the overly 

athletic girl is lab e l ed a t omboy . Only a f ew f or ms o f exer cise are 

considered "lady-like. 11 Girls are awar e o f the prope r behavior for 

t hem and realize they do not have the prest i ge that boys are gr a nt ed. 

"Even young children ar e aware that th e American cultur e ascribes 

gr eater prestige to the male rol e ," (Rabban, 1950, p. 92). 

Brown (1958) and Lynn (1959) sugges t that even though girl s are 

restrict ed in more activities than boys, t hey are allowed mor e freedom 

in o ppos ite s ex-role adoption . 11 ln our c ultur e , girls are allowe d and 

o ften encouraged to participat e in tasks and activities that ar e typi-

cal o f boy s ," (Brown, 1957, p. 201) . 

Fauls and Smith (1956) sugges t that par ents contr ibut e in a major 

fashion to the ease and accur acy with whic h the c hild l earns the prop er 

soc ietal roles. In inte rviewing both boys and girls ages 4 t o 9 and 

5 to 9 he reports that children feel the ir par ents pr e f er them to adopt 

sex -typ ed behavior and f ee l somewhat disappointed if they do not. 

Muss en and Rutherford (1963), and Kagan (1964) suggest that the 

girl r eceives less support and assistance from th e gen eral social 



19 

environment in establishing appropriate sex-role behavior than does the 

boy. Hartley, Hardesty, and Gor f ein (1962) support this by adding that 

cultural values in western society are mal e - oriented and the activities 

culturally assigned to males have greater prestige than the activ iti es 

o f females. 

The Classical Freudian position stated by Lynn (1959) and Br own 

(1958) postulat es that girls experience greater difficulty than boys 

in developing appropriate sexual identification becaus e of their envy 

of the genital organ possessed by little boys. Whether it is because 

the male has something biological that the girl lacks or because the 

male has greater cultural pr ivileges not granted to the girl, or be-

cause of both of these advantages, an investigation of sex-role 

preferences in chi ldren shows that girls tend to prefer th e masculine 

role over the feminine role, or at least will show a significantly 

greater tr end toward masculinity than boys show toward f emininity. 

Pr e ference For Mal e or Female --Mothe r or Fathe r --- ---- -- ------ ------ -- ------

Nimkoff (1942) suggests that in the well-known Oedipus Th eory, 

there is an inherent inclination toward innate unconscious sexual de-

s ire among sons f or their mothers , among dau ghters for t heir fathers. 

If, as the above theory holds, the child's preference is usually for 

the par ent of the opposite sex and the choice is genet ically deter -

mined, then the filial prefer ence patt ern should be virtually the same 
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in all cultures. However, Nimkoff stat e s : 110n e weakn e ss o f this 

Freudian psychology is its biological determinism and its failure to 

recognize adequately the role of culture as a conditioning agent in 

human personality," (Nimkoff, 1942, p. 518). 

Simpson (1935), concerned with parent preference of young children, 

conducted a study of 500 childr en , five to nine years of age. Using 

indir ect means of ascertaining filial preference, such as reactions to 

pictures and stor i es, preferences for the mother was expressed by 70 

percent of the girls and 61 percent of the boys, ,;hile the father was 

fav or ed by only 22 percent of the boys and 28 percent o f the girls , with 

the excep tion of the five to six year olds, among whom 60 percent pre-

ferred the fath e r . 

To be identifie d with a strong parent can be an important source 

of security for a young child. Mussen and Ruth erford (1963) support 

this by saying that a six year old boy feels proud as he watch es his 

father defeat a rival in tennis. A young girl feels grown up as s he 

puts her mother•s apron on and attempts to bake a pi e. 

Each time the child perceives a basic similarity with the 
model the identification with the model is strengthened. 
Thus the child imitates par ental behavi or in order to in
crease the basic similarity bet\veen himsel f and the parent. 
(Mussen and Rutherford, 1963 , p. 587) 

Mussen and Distler (1959), Mm;er (1950), Sears (1956) suggest that 

both boys and girls form their first identification with a femal e , the 

moth er, becaus e she is like ly to be the most gratifying and a f f ect ionate 



person with whom the child ha s contact. 

The developmental hypothes i s s tates tha t identification 
with the f ather depends on a positive, affec tionat e rela
tionsh ip between father and son. If the father i s an 
i mportant sourc e o f nurturance r eward and sat isfaction, 
his responses and characteristics acquir e secondary rewar d 
valu e and th e boy imitates his fath er's behavior in ord e r 
to '' rep r oduce bits o f th e l oved and longed f o r parent . 11 

(Mower, 1950, p. 615) 
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Thi s point of view is supported by Mussen and Rutherford (1963); 

Mussen, Conger, and Kagan (1965); and Sears (1951); all of whom found 

masculinity to be r e lated to the pe rc eption o f the fath e r as mor e r e-

warding and nurturant as well as being the mor e powerful source of 

pun ishment. They also f ound t hat f emininity in littl e girls wh i ch i s 

generally assumed to be a product, or manifestation , of identification 

with th e mother, ac tually is r e l ated to rewarding nurturant and aff ec -

tionate r ela tions hips wi th that parent . 

Mussen and Rutherford (1963) hypothes ized that strong par en tal en-

couragement of participation i n sex appropriate ac tivities would 

implem ent the feminization of girls and the mas culinizat ion of boys. 

When they gave t he "It Scale For Children " t est to 5!z and 6!z yea r ol d 

boys , th e ir findings supported those of Muss e n and Distl er (1959), show-

ing tha t young boys ar e more like ly to id P. ntify strongly with t he ir 

fathers, and thus acquir e masculine inter ests , if they perce ive their 

father as highly nurtur ant and r ewar ding . 

A rugged ly mascu line , self confid ent fathe r who has poor 
relationships with his s on is not likely to produc e a highly 



masculine son even if he actively attempts to stimulate 

his son's participation in typical ma le a c tivities. 
(Muss en and Rutherford, 1963, p. 596) 
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Their findings are consistent with and support the developmental identi-

fication hypothesis which holds that girl s will also identify strongly 

with their mothers and consequently become more f e minine if they perceive 

their mothers as wa r m, nurturant, affectionate, and rewarding. 

Nimkoff ( 1942 ) acknowledged that preference is a fun ction of a 

particular s itua tion and a child who await s eagerly hi s father's home-

coming becaus e he prefers him as a playmate may run to his mother when 

he is hurt . A child may pr e fer his mother when he i s s ma ll , hi s father 

when h e is older, or vic e versa. 

The pr e f e r ence is for the parent who is most companion

a ble and l east censorious. For instance, t h e fath er will 

usually b e preferred if h e is a compani on while mother is 

not, e v en if h e is a s trict di sciplinarian and the mother 

is leni e nt. Wh ere the mother i s preferred she i s ge n e rally 

d escrib e d as the more sympathet ic, und e r standing par en t, 

while the father is the more distant and s trict . The 

mother pr e f e r e nc e i s also strong where the fath er i s not 

an integral part of the family and where the respon s ibili
ties of the mother are particularly heavy. (Nimkoff, 1942, 
p. 520) 

Teacher Pr e f erenc e In Young Ch i ldren 

Relatively little i s known about the influ e nce of male or f emale 

t eac h ers on the lives of pre-school children. F ew peopl e have studied 

the effec t of the teacher's sex upon the sex-role pref erences and iden -

tification of young childr en. 
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Ame rican pr e -schools deve loped the idea t ha t th e y are somewhat of 

an ext ension of the home and that the t eacher s ther e for e should be good 

mother substitutes . Burtt (1965) sugge sts that men t eachers for youn g 

childr e n have b een encouraged for many y ears, at a point in the live s 

o f childr e n when a balanced r e lationship with a fathe r-figur e could 

have a positive effect in healthy personality development . 

Ky se lka (1966) support s thi s id ea by saying "people ar e conc erned 

about the lack of the male influence on the young child. According to 

s ome ob servers, Fa ther has mov ed out of the Ame rican hom e and so has 

his influ ence," (Kys e lda, 1966, p. 293) . 

Sinc e both boys and girls form th e ir first identification with a 

f emal e , s everal author s , Kyselka (1966), Mus sen and Distl e r (19 59), 

Sears, Maccoby, and Levin, (1957) have point ed out that the pr e - school 

c hild i s probably at the best age to b ene fit from be nig n mal e i nfluenc e , 

for it is at thi s age that he is forming his basic attitudes toward the 

world and the people in it. This is the time in his life that he is 

making the adjustment from the world of mo ther to a world of both 

masculine and feminine influenc e s . 
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METHODS AND PROCE DURES 

Forty children between the ages of thr ee and fiv e in the Utah State 

University Summer School Child Development Labora tory we re ob~erved in 

play situat i ons for the purpose of studying childr en's s ex-role pref-

erences and identifications. 

Childr en in two separate laboratori es were ob served , with 20 child-

r en in each ; one with a male teacher, the othe r with a femal e t eacher. 

In each l aboratory under obs e rvat ion there we r e f our stud ent teachers. 

However, none of thes e teachers participated in this study, t hough they 

we r e involved in relationships with the childr en in oth er ways. 

The 40 childr en, 20 in eac h group of boy s and girls, wer e invited 

by the teacher, whether male or f emale, to part i cipate in each o f f ou r 

planned activities. Of thes e activities, two were define d as being 

masculine and t wo as being f emin in e. Ev e ry child rece ived two invita

tions, always fr om the same teach e r, t o participate in the act ivity . 

This r esul ted in eight invitations per child since each c hild was in -

vited twice t o participate in eac h of th e four activities . 

Every time a child was intit ed t o participate in an activ i ty , by 

eith e r the f ema l e or mal e teacher, h e was asked in the same way to 

enter that area of play . However, he could play with t he materials 

provided f or h im in any way he wished and f or any l ength of time. 
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Each l abo r atory sess ion lasted two and one-half hours a day. The 

children in each o f the two labs wer e obser ved f ou r days a week, Monday 

t hrough Thursday, f or a period of fiv e weeks . Throughout the e ntir e 

f ive weeks, the same nursery sc hool teacher, e ither mal e or f emale , 

followed through o n the invitation s . 

The se lection of the summer laboratory , rather than the Child De -

velopment Laborator y during t he r egumr academic year, provided a wider 

va riety o f diff er en t backg r ounds in t he childr en. Their par ents came 

to Utah Stat e University from diff er ent part s of the country , and the 

world. The children came fr om differ ent sections of the Unit ed States, 

plus one for e i gn country . The background , child-rearing practices , 

c u l tural ex pectations, and patterns o f living o f these c hild r e n wer e 

al l varied, bringing a varied sample o f childr en with which t o work. 

Another favorabl e e l ement in th e se l ect i on o f the s ummer l aboratory 

was t he fact that these childr en we r e a ll unfamiliar with each othe r . 

This minim i zed t he fac tor of pr eviou s close peer influe nc es and r e l a

tions hi ps, whic h mi gh t have determin ed t he choic e s made by th e childr en . 

Four activities, t\YO ma sculin e and two f eminine in orientat ion, 

were selec t ed for studying sex pr e f erences and id entifications. The 

two famini ne activities wer e 11 dr ess ing up ," and playing in t he dol l 

hous e area ; the two ma scu line activities wer e rid ing t he transportation 

vehi c l es , and woodworking. 

All dress - up items wer e f em i nine wearing apparr e l including such 



26 

items as s ho es, hats, dr esses, blouses, purses, skir t s, aprons, and 

scarves. The doll house area consisted o f the kitchen (a sink, r efrig-

erator , stove , cupboard , table an d chairs, cooking and eat i ng ut ens il s, 

play f ood) , and a bedroom with rocking chair, doll bed, doll carr i age , 

doll dr essing table, dolls and doll cloLhes. 

The transportation vehicles included a jet transport airplane, a 

five car train, a cargo carrier (closed panel truck), a wooden horse, 

and a crane. These vehi c l es were all make of wood, about 10 inches 

high and sturdy enough to allow the children to ride on them. 

Woodworking equipment consisted of hammers, nails, pounding log, 

and various s i zes and s hapes of wood which children could fasten t o -

gether with nails. In this activity the childr en were free to build 

something o r simply to pound for the sake of pounding as an ac i t ivity 

in itself. 

A compa nion s tudy has been comp l eted by Loa Thomson (1965) i n 

which 20 o f the 40 children discussed i n t his study were investigated 

under the influ ence of a f emale t eacher . Her findings wi ll be summar-

ized in this study. 

It i s the purpose o f this s tudy t o take the group of 20 childr en 

under the sup ervision o f a ma l e t eacher and study the ir sex - role pref-

erences and identifications. It will then be possible to compare the 

influence o f the ma l e teacher i n this study and the f emale teacher in 

Thomson' s study (1965) on the behavior patterns of children in the 
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Child Development Laboratory. 

In an attempt to secure consistency, the approach in the activity 

invitations in this, and the companion study, was kept constant. Each 

invitation was expressed by each teacher in the same way: "Would you 

like to ... ?" 

The writer remained in the observation booth, where it was possible 

to observe the invitations to the activities made by the teachers and 

the responses of the children. The child's accep tanc e or r eject ion of 

each invitation was noted on a score sheet (see Appendix). An accept -

ance denoted that the ch ild had become involved in the ac tiv ity either 

immediately or at a later time. A rejection showed that the child 

eithe r ha d not become interested in the ac tivity, or he had declined 

the invitation. 

An acceptance of the masculine activities was scored masculine, 

and an acceptance of the f eminine activities was scored as feminine. 

Conversely, a rejection on the f eminine activities was scored as 

masculine, and a rejection on the masculine activities was scored as 

f eminin e. 

By adding the separate f eminine and masculine scores for the child

ren's r esponses, it was possible to obtain a masculinity-femininity 

score for each child. Because of the eight invitations, the final 

masculinity -femininity scores ranged fr om complete masculine preference 

t o complete f emin ine preference, with scores varying in between the 
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two extremes. 

The analysis of the data was concerned primarily with comparing 

the actual scores and percentages of the two different groups. 
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FINDINGS 

Findings Regarding Children With The Female Teacher 

Loa Thomson's study (1965), which investigated the behavior of 

children with the female teacher , is summariz ed in this section. 

Collective findings 

The girls in this study scored higher in f em ininity than the boys, 

with 24 percent of the boys' responses being feminine and 56 percent of 

t h e girls' responses being feminine. Conversely, the boys scored high

er in masculinity than the girls, with 76 percent of the boys' responses 

being masculine and 44 percent of the gir ls' responses being masculine. 

A comparison o f the boys ' f eminine re sponses (24 percent) with the 

gir ls' masculine respons es (44 p e rcent) showed that the girls scored 

higher in masculinity than th e boys did in f emininity. 

Four of the girls in the s tudy (44 percent) exhibited no actual 

preference pattern, showing their willingness and security in becoming 

involv ed in both feminin e and masculine act i vities; however, none of 

the boys followed this pattern, and with the exception of the one boy 

who exclusive ly preferred feminine activities, the boys all tended to 

choose activities appropriate for their own sex. 

In general, 91 percent of the boys showed exclusive or nearly 
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exc lu s ive ma sculine preferences in s p ite of th e influe nce o f the f ema l e 

teacher, while 44 percent o f t he girl s showed exclus i ve or near-exclu-

siv e f eminin e pr e fer ence. 

To faci l itate t he presentation and discu ssion of the findings in 

this Rt udy , Table 1 and Tabl e 2 were devised f or r eference and explana-

tion . Thes e two tabl es depic t the boys' and girls' r es ponses to the 

invitations t o join in the mascu line and f eminine activities. 

Doll corner. The doll corner consisted of the kitchen (a r e -

frigerator, sink, stove, cupboard, table and chairs, cooking and eat -

ing utens ils, and baby bathtub) and a bedroom arrangement (r ocking 

chair, dol l bed, doll carriage, doll dress ing table, dolls, and doll 

c loth es) . The ch i ldr en could play with any par t or parts in the do ll 

hous e ar ea , according to th e ir own desi res. 

Of the nine girls in the s tudy, seven o f them (77 percent) e l ected 

t o participate in the activity in r esponse to both invitation s. The 

o ther two girls (22 perc ent) accepted one invitation and dec l ined the 

other . Not one gi rl r ejec t ed both invitations to play in the doll hou se 

area. 

Of t he ll boys, fiv e (45 percent) chose t o rej ect the two invita-

tions. Three (27 percent) acc ept ed both the invitations and three (27 

percent) accepted one and dec lined the o th er. Seventy-s even percent 

of the girls as compar ed to 27 percent o f the boys participated in the 

ac tivity on both invitations, suggesting that the boys felt l ess fr ee 
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Table l. Girls' responses to masculine and f eminine activities with 
female teacher 

Activity Choice Gl G2 G3 G4 G5 G6 G7 GB G9 

Femin ine 2 2 2 
Doll house 

Masculine 

Feminine 2 2 
Dr ess up 

Masculine 

Femin ine 
Woodwork 

Masculine 2 2 2 

Feminine 1 1 

Vehicles 
Masculine 2 2 2 

Feminine 6 5 5 5 4 4 4 4 3 
Total 

Masculine 3 3 3 4 4 4 4 

Total f eminine responses 40 

Total masculine responses 32 

to join in f eminine activiti es. When the boys did become involv ed in 

the doll house area, it was during meal time as the fath er, brothe r, 

or grandfather. Only once was it observed that a boy cooperated in 

the preparation of the meal. All the acceptances of the boys were in 

the kitchen area; none of them were associa t ed with the bedroom arrange-

ments which called for such activities as putting a baby to bed or 

perhaps dressing a doll . 
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Table 2. Boys 1 r e spon ses to masculin e and f em inin e ac tiviti es with 
female teache r 

Activi ty Choice Bl B2 B3 B4 B5 86 B7 B8 B9 BlO Bll 

Feminine 2 
Doll house 

Masculine 2 2 2 

Feminin e 
Dress up 

Masculine 2 

Feminine 
Woodwork 

Masculine 2 2 2 2 

Feminine 
Vehicl es 

Masculine 

Fem inin e 0 0 0 2 2 2 3 8 
Total 

Masc uline 8 8 8 6 6 6 6 5 0 

Total f emin ine responses 21 

Tota l masculine r esponses 67 

Dr es s ~ · Dres sing up included s uch f eminine cloth ing items a s 

sho es , hats , sk irts, dr esses , blouses , aprons , purses, and scarv es. 

Any combination the children wi shed to use was permis sible . The child -

ren were s imply invited, individually, to participate in th e dr ess -up 

activity. 

Of the nin e girls, ei ght (89 per cen t) acc epted both invitations 



to join the activity; one (ll percent) accepted one and declined the 

other. Not one girl rejected both invitations . Of the ll boys, six 
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(55 percent) rejected both the invitations, three (27 percent) accepted 

one and dec l ined t h e other, and two (18 percent) accepted both . Eighty-

nine percent of the girls as compar ed to 18 percent of Lhe boys parti-

cipated in the act ivi ty upon both invitations, again suggesting the 

comparative lack o f fr eedom f elt by the boys to participate in feminine 

act i vities. The participating boys dressed in shoes, scarves, aprons, 

and purses. Only one observation described a boy who dress ed in a 

skirt and blouse. 

Woodwork. Woodworking included hammers, nails, pounding log, and 

various sizes and s hapes of wood. The child was allowed t o work with 

any or all of the materials he desir ed. 

Of the ll boys, nine (82 percent) accepted both invitations to 

join the activity, one boy (9 percent) accepted one and declined the 

other, and one (9 percent) r ejected both invitations. Of the nine 

girls, five (55 percent) accepted both invitations, thr ee (33 percent) 

accepted one and rej ected the other, and one (ll perce nt) declined both 

invitations. Eighty-two percent of the boys as compared to 55 percent 

of the girls participated in th e activity upon both invitations, with 

all but one of the girls becoming involved at least once with the 

activity. This comparatively high percentage o f girls suggests the 

greater measure of permissiveness a l lowed the gir ls in involvement in 
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masculine activities. 

Transportation vehicles. The transportation vehicles included a 

large j et transport, a five car train, a cargo carrier , a wooden hor se, 

and a crane . These vehicles were all large enough and sturdy enough 

to allow the children to ride on them, or s it on them , with f eet touch-

ing the floor to provide locomotion. 

Of the 11 boys , 10 (91 percent) accepted both invitat ions to join 

into the activity and one (9 percent) declined both. Of the nine girls , 

s even (77 percent) accepted both invitations and two (22 percent) 

accepted one and declined the other . Ninety- one percent of the boys 

as compared to 77 percent of the girls participated in the activity 

upon both invitations, with all nine of the girls (100 percent) becom-

ing involved at one time or another in the activity. This high percent-

age among the girls suggests the greater acceptance and freedom allowed 

girls in their s ex - role behavior . 

F indings Regarding Children Under the I n fluence 

Of a Male Teacher 

Collec tive findings 

The boys scored higher i n masculinity than the girls, with 78 per -

cent of the boys' responses being masculine while only 45 p ercent of the 

girls had masculine scores. The girls in the study scored higher i n 

femininity than the boys, with only 22 percent of the boys displaying 
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feminin e responses whil e 55 percent of t he girls ' responses were 

feminine . 

A compari son of the boys' feminin e respons es (22 percent) with the 

girl s ' masculine responses (45 pe r cen t) showed that t he girls scor ed 

higher in masculinity than t l1e buys did in f emininity. 

A comparison of the boys' masculine responses (78 percent) and the 

g i r l s' f eminine responses ( 55 percent) suggests t hat boys s how a com-

paratively gr eater preference for the masculine rol e than the girl s 

show f or the f eminine r o l e. 

The percentages s uggest t hat girls of this age can identify more 

eas ily with either or both sexes than the boy is abl e to . 

The fi ndings o f this s tud y suggest that boys show a comparatively 

great er prefer ence for the masculine role than th e girls show for the 

fem i nine rol e. Even when g irl s have f ema l e t eacher s and mode l s, their 

preferences for the f ema l e r o l e is not as gr e at as the boys ' c hoic e o f 

the masculine role. Girls at this ag e level seem to be able to id entify 

more easi ly wi th either or both sexes than the boy i s ab le to do. With 

a total o f 146 g irls' responses, 74 we r e feminine. This is approximate -

ly 50 perc en t, which s hows that they a r e equally ahle t o partic i pate in 

masculine and f eminine activities. However, out of 184 total boys ' 

responses , 144 proved to be masculine . This s hows that even though 

a f ew boys do assume a f em inine ro l e , the maj or ity prefer the masculine . 

Out of the 40 children in th e study only two boys indi ca ted almost 
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completely feminine orientation. One of the boys did enter the trans-

portation activity upon the second invitation but apparently this was 

done only to please the teacher. He quickly left the activity as soon 

as the teacher departed. The remainder o f the boys participated in 

each of the masculine ACtivities at least on one invitation and most 

of them on both invitations. It was interesting to observe that more 

of the boys participated in the vehicle activity than in the woodworking. 

Of the 12 boys under the supervision of the male teacher, 11 accepted 

both invitations to ride the vehicles . On e accepted one invitation and 

rejected the other. With the woodwork seven of the boys accepted both 

invitations while four accepted one and r ejected one . One boy rejected 

both invitations. Under the invitation of the female teacher 10 of the 

ll boys accepted both invitations to ride the vehicles . The other one 

rejected both invitations. Nin e o f the 11 accepted both invitations 

to e nter the woodwork activity . One accepted one invitation and re 

jected the other, while one rejected both invitat i ons. 

Tables 3 and 4 were devis ed for refer ence and explanation to 

facilitate the presentation and discussion of the findings . These two 

tables depict the boys ' and girls' responses to the invitations to join 

in the masculine and feminine activities arranged for them. 

Transportation vehicles. Th e transportation vehicl es include a 

jet transport airplane, a ca rgo carrier , a five car train, a wooden 

horse, and a crane. The vehicles were all large enough and sturdy 
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Table 3. Girls' response to masculine and feminine activities under 
male supervision 

Activity Choice Gl G2 G3 G4 G5 G6 G7 G8 

Feminin e 
Doll house 

Masculine 2 2 

Feminine 
Dress up 

Masculine 

Feminine 2 
Woodwork 

Masculin e 2 2 

Feminine 
Vehi cle 

Masculin e 

Feminine 3 8 4 4 3 5 6 
Total 

Masculine 5 4 4 5 3 

Total feminin e responses 34 

Total masculine r esponses 30 

enough to allow the children to ride on them or sit on them with f eet 

touching the floor to provide locomotion. 

Of the 12 boys , 11 (92 percent) accepted both invitations to join 

into the acitivity and one (8 percent) decl i ned both invitations . 

Of t he eight girls in the study, two (25 percent) accepted both 

invitations to join into the activity , five (56 percent) declined both 
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Table 4. Boys' respons e t o masculine and f emin ine activit i es under 
male supervision 

Activity Choice Bl B2 B3 B4 B5 B6 B7 B8 B9 BlO Bll Bl2 

F eminine 

Doll hou se 
Masculine 2 

Feminine 2 
Dress up 

Masculine 2 

F emi nine 2 
Woodwork 

Nasculine 2 2 2 

Feminine 

Vehicle 
Masculine 2 

F eminin e 4 2 4 
Total 

Hasculine 4 6 6 4 8 8 6 

Total f eminine r espon ses 19 

Total masculine r esponses 77 

invitations, and one (12 p erc e nt) accept ed one and decline d the other. 

Nine ty-two percent of the boys as compar ed to 27 percent of the 

girls participated in the activity upon invitation by the male teacher . 

Woodwork. 1.Jood,.vork included hamme rs, nails, pounding log, and 

various s i zes and shap es of wood. The chi ld was allmve d to wor k with 

one or all of the materials a s he desir ed . 
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Of the 12 boys , seven (58 percent) accepted both invitations to 

join into the activity , four (33 percent) accepted one and declined 

the other, while one (8 percent) declin ed both invitations to work with 

the wood . This little fellow was the same child who refused the first 

invitation to ride the transportation vehicl es and accepted the second 

invitation just long enough to please the teacher, but with no r eal 

desire to do so. He l eft the activity as soon as the teacher left the 

scene . 

Of the eight girls, thr ee (28 percent) accepted both invitations 

to join the ac tivity, four (50 percent) r ejec ted both invitations to 

join, and one (13 percent) rejected one invitation and accepted the 

other. 

Nonety-two percent of the boys as compar ed to 50 pe rcent of the 

girls participated in the activity upon invitation by the male teacher . 

Doll hous e . The doll corner consisted of the kitch en which includ-

e d: a refrigerator, sink, stove, cupboard, table and chairs, cooking and 

ea ting utensils . It \vas also equipp ed with a bedroom with a rocking 

chai r, doll bed, doll carriage, doll dressing table, doll bath tub, 

dolls and doll clothes. The children could play with any part of the 

doll hou se areas, according to their own desir es. 

Of the 12 boys, two (17 percent) accepted both invitations to play 

in the doll house activity, six (50 percent) declined both invitations , 

and four (33 perc ent) accepted one invitation and rej ected the other. 
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Of the eight girls included in the study, five (63 percent) 

accepted both invitations to join into th e activity and thr ee (28 per

cent) r e j ected both inv itations. 

Fifty percent of the boys as compar ed to 63 percent of the girls 

participat~d in Lhe activity upon invitation by the male teacher. 

Dress ~· Dressing up included such feminine clothing items as 

dresses, blouses, aprons, purses, scarv es, shoes , hats, and skirts. 

Any combination the children desired to us e was permissible, as no 

specifications had been set . 

Of the 12 boys, nine (75 percent) declined both invitations to 

accept this type of play activity, two (17 percent) declined one in

vitation and accepted the other, while one (8 percent) acc epted both 

invitations. 

Of the e ight girls , four (50 percent) accepted both invitat ion s 

to join the activity and four (SO percent) accepted one invitation and 

rejected the oth er one . 

Twenty-five percent of the boys as compared to 100 percent of the 

g irls participated in the activity up on invitation by the male teacher. 

This study has been concerned with the influence of a male teacher 

on the sex -typ ed behavior of three and four year old children in the 

nursery school. Theoretically, a male or f emale teacher may influence 

t he activity choic es of these young children in several ways; the 

child 1 s identification with the teacher may lead him to accept behavior 
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which appears to be accepted or valued by the teacher. He may choose 

to participate because the t eacher has inv ited him to do so and he 

wants to please the t eacher . Or, he may have wanted to engage in an 

activity that is not sex -appropriate and has been r eluctant to do so 

because o f hi s awareness of group pressur es for conformity. The mas-

cul ine teacher's invitation to him to participate i n such an activity 

may serve as a liberating influence, enabling him to participate in an 

activity in which he has wanted to be i nvolved but was unable t o do so 

without a door-opening opportunity, such as the i nvitation f rom the 

teacher. 

Comparati ve Findings Regarding 

Male and Femal e Teacher ---- --- ------ -------

The findings of thi s study s upport two of the hypotheses listed 

be low. The o ther t wo hypotheses a r e not s upp ort ed by the findings. 

These findings are illustrated in Figu r es 1 and 2. 

Hypothesis Number I 

Eac h child will select those activities traditionally de fin ed as 

most appropriate for hi s sex. 

Thi s hypothesis was con f i rmed by the data . Boys do se l ec t those 

act i v i ties conside r ed to be appropriate f or th em as males, and girl s 

will a l so se l ect those activities considere d to be feminin e . 
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Hypothesis Number II 

Both boys and girls will choose more masculine activities when in-

vited by a male teacher than when invited by a female teacher. 

The data collected in this study do not support this hypothesis. 

More girls c hose masculine activities when invited by a female than 

when invit ed by a male. Only 27 percent of the girls chose the trans-

portation area when invited by the male, as compared to 77 pe rcent o f 

the girls who participated in this same activity when invited by the 

female teacher. In the woodwork area the contrast was not so great; 

nevertheless, more girls responded to the f emale teacher than to the 

male, with 55 percent of the girls r esponding to the f emal e compared 

to a 50 percent r esponse to the male teach e r. 

More boys chose masculine activities when invited by male than 

when invited by the f emale teacher. In the doll hous e area 63 percent 

of the boys e ngaged in doll house activities when invited by the male 

teacher as compared to 27 percent of the boys participating when invi -

ted by a female teacher. Twenty -five percent of the boy s participated 

in dress-up when invited by the male teacher as compared to 18 percent 

when invited by the femal e teacher. Most boys participated in the 

transportation vehicle activities wi th no apparent differences in 

response to the male or f ema l e teacher. In this area, 92 percent of 

the boys participated in response to the invitation from the male , as 

compared to 91 perc ent who took part in this act ivity in response to 
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an invitation from the female teacher. The pattern of boys' partici

pation in the woodwork area was similar to that in the vehicle trans-

portation, except for a mild r eduction in responses to the invitation 

from the female teacher . In woodwork, 92 percent of the boys accepted 

the invitation from the male teacher, as compared to 82 percent who 

responded to the femal e teacher's invitation to take part in this 

activity. 

Hypothesis Number III 

Only girls will choose more femini ne activities when invited by 

a f emale teacher than by a male. 

The data do not support this hypothesis. In the doll hous e area, 

which is cons ide red to be f eminine, 63 percent of the boys chose to 

participate when invited by a male as compared to only 27 percent when 

invit ed by a female. In the dress-up clothing, 25 p erc ent of the boys 

participated under invitation of the male while only 18 percent became 

involved when invited by the female. 

Hypothes is Number IV 

The girls in the study wi ll choose more masculine activities than 

the boys will choose f eminine and the boys wi ll show a gr eater prefer-

ence f or the mascul i ne role than the girls will for the feminine role. 

The study supports this hypothesis. Girls do participate in more 

masculine activities than boys do i.n f eminine and boys show a grea t er 
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preferenc e f or the masculine role than t he gi rls show for th e f em inine 

role. Und er the femal e teacher 77 per cent of the girls participated 

in the trans portation activity and 55 percent in the woodwork , whil e 

27 perce nt of the boys participated i n th e doll hous e area with only 

18 percent taking part in the dr ess -up activity. Under invitation 

from the male t eacher 50 pe r cent of the g irls participated in the wood -

work and 27 percent in the transportation ar eas. 
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DISCUSSION OF FINDINGS 

In t he Child Development Laboratory both boys and girls are using 

play to aid in t h e process of findi ng th emselv es as masculine o r f emin-

ine pe r sons. We find th em acting out appropriate and inappropriate 

sex - role act ivities . By doing th is t hey are attempting to di scover 

just who they really are as individual pe r sons. When choosing sex-

appropriat e roles they ar e id entifying th emse lves with thei r own sex. 

When choosing or participating in s ex-appropriate ac tiv i ties, they may 

be att empting to discover greater meaning in what it mea ns to be them

se lves through t he process o f greater awareness of who they are not to 

be , or to become , as boys or as girls. It seems r easonable t o assume, 

too, t hat they are b e coming mor e fully awar e of what it means to be a 

member o f the oppo s it e sex , through their participation in play in what 

we hav e d esc ribed as sex-ina ppropria te activities . 

Childr en vary in the ir und erstanding and developmen t o f proper sex 

role identifications and pr e f e rences. Howev e r, even as e arly as ag e 

three in the Child Development Laboratory, children ar e beg i nn ing to 

s h ow the ir aware ness o f a pp ropriate or accep ted sex -role b e havior. 

Th e girls wer e much more r eluctant t o ent e r the male activity when 

invited by a male t eacher than when invit ed by a f emal e , es pecially in 

the tran sporta tion area. Fo r example , one little g i rl shyly looked at 
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the teacher, then at the vehicle, and turning again to the teacher said, 

"My brother plays with trucks . " Then she walked away . When invited by 

the female teacher girls were not so r e luctant . Perhaps the girls could 

interpret the invitation by the female teacher as saying, 11 lt is alright 

for you to play with the masculine toys, because I'm a girl and I say 

you can. 11 More of the girls f e lt more fr ee, that is they were less 

hesitant, to engage in the woodwork than they did in the transportation 

activity. It may be that this is becaus e woodwork is not as masculine

oriented as the transportation vehicles . From the time a child is 

born, trucks and trains are given to little boys with the idea that 

these are toys for boys . Woodwork is not seen so strongly in this way . 

Little girls as well as little boys see daddy hamne ring a.nd they want 

to hamme r , even if they do nothing l ess than to pound a nail in the 

block of wood. However, when it came to the amount of times the girls 

participated in these male activities more of the girls actually rode 

vehicles than pounded wood, but they did this with such r eluctance that 

it seems eviden t that they were doing so primarily to please the t eacher. 

The girls participating in the masculin e activities under the male 

teacher, were either all for femininity or all for masculinity, except 

for one lit t l e girl 'i.vho accepted one invitation in each area. This 

particular girl was reluctant to take part but did so, apparently, to 

please the teacher. She really did not enjoy either the woodwork or 

the transportation activity and never showed any signs of pl easure 
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during the entire time she stayed with the activities. Gener a lly speak-

ing, the girls either wanted nothing at all to do with the activity or 

were excited about being asked to participate in "boys " play. 

It was evident in observing the children that boys are more mascu-

line and prefer more mas c uline activities than the girls are f eminine 

and will choose feminine activities. This however , does not restrict the 

boys f rom playing f eminine roles or engaging in f eminine activities. Two 

of the 23 boys in the study had comp l etely feminine scores. Exposure to 

such exper i ences may help these boys to fi nd appropriate sex - roles 

through id ent ifying with a masculine ma l e or maybe by s imp ly act ing out 

both the f eminine and masculine roles which they need to l earn and und e r-

stand more about. 

Boys, \Vhen i nvited to enter the f eminine activities were much more 

reluctant to enter the "dress - up" area than they we r e t o enter the 

"doll house. " The f ew boys who did "dress up" used on ly the s hoes and 

hats, except for one li ttle three year old boy who liked to play in the 

doll house ar ea. Her e h e would dress up in h eels, skirt , blouse , and 

hat. He r ea lly didn't care if he play ed alone or with someone, but he 

enjoyed this activity . He was often observed going t o the store to buy 

some food for the kitchen , and he loved to make break f ast. This partic 

ular boy participated fr ee ly in both masculine and feminin e play . 

In the doll hous e area the boys seemed to be more fr ee. Here they 

could play the role of daddy, br other , grand father and still. no t be 
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doll house area when a group of girls were playing with the exclama

tion, "You need a daddy. I'll be one~" 
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It did not bother the boys who played in the doll house to bathe 

the dolls, dress them, and push them around in the doll carriage. They 

would simply say, 11 l ' m taking the baby for a walk. 11 However , when asked 

if they wanted to dress up to take the baby for a walk, they immediately 

answered "No." In the doll hous e , playing a feminine role, they did 

not seem to feel as conspicuous or out of their proper sex - role pattern 

as when dressed up in female clothing. 

More boys participated in the doll house area and with the dress-

up clothing when invited by a mal e teacher than when invited by a female. 

This could suggest that boy s f ee l mor e fr ee to do this type of activity 

when e ncouraged by a mal e. An invitation by the male could mean to 

them, "this activity is alright for littl e boys . " The boys seemed to 

participate more in the activiti es when asked by the teacher of the 

same sex, except in the transportation vehicles activity, in which over 

90 percent of the boys took an active part in response to an invitation 

from eith er a f emale or male teacher. 

Some of the ch ildren did not know how to use the hammer and this 

could have been one of the reasons for more reluctance to take part in 

this activity by both boys and girls. 

It did not matter so much to the girls which sex invited them into 



the activity, as girls of this age seem to be more fl exib l e t han boys 

in role play. However, more girls participated in the dress-up clo thing 

when invited by a male but played more with transportation and woodwork 

when invited by a femal e. This would seem to indicate that even though 

girls may be feminincl~ori enterl they will still accept masculine act-

ivities more freely when invited by a f ema l e. 

During this early childhood period ch ildren gradually r ealize that 

they are becoming masculine or f eminin e persons. They are beginning 

to learn what is and what is not appropriate for their own sex-role 

behavior, and are accepting those activities appropriate for their own 

sex. 

Perhaps the most interesting and provocat ive finding of this study 

is that which indicates that boys are muc h more free to participate in 

feminine activities when invited to do so by a male. The gir ls in this 

study indicated no similar dependence upon the female t eacher as an 

enabling agent to provide opportunities for them to engage in masculine

oriented play activities. This seems to be particularly interesting in 

view of the fact that our society has been so much more permissive in 

permitting girls to enjoy greater freedom in sex-role patterns of be 

havior. Greater permissiveness is granted to girls in dr ess , play, and 

general behavior than is usually granted to boys. Boys may we ll f ee l 

thi s restrictiveness, and accept it r eluctant ly. It seems that the 

data may s uggest that boys may wish for opportunities to engage in play 
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activities whic h they feel ar e outsid e the realm of what is accep t able 

for them as boys in the process of becoming masculine persons. In such 

situations, an invitation from a male teacher to engage in a play act -

ivity which is femininely-ori ented may be a liberating opportunity to 

enable the boy not to become feminin~. but tn act out his intPrests in 

such play. In the proc ess he may well become more aware of what it 

means to be both masculin e and what it means to be f eminine , and become 

more aware, also, o f the meaning of femininity to girls. As more i s 

learned about the meaning of feminine - orient ed play for boys, it may 

become possible for our society to reduce some restrictions on the play 

activities of young boys. In any event , the findings do suggest the 

importance of providing a larger number o f male teachers for young 

children. 

Limitations 

l. The study did have some limitations in as much as the previous 

experiences of the children, in such activities, could not be determined . 

Therefore, this inf luence on the children 1 s choices was not known. 

2. Another limitation of the study is a product of the nature of 

the group o f children. The childr en who participated in the study were 

se l ected casually from among the total group in the nursery school. 

Most ch ildr en in the summer laboratory did participate in the study, but 

no attempt was made to have the participants be fully r epresentativ e of 
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the laboratory population. Also, the children in the summer laboratory 

represent only themselve s , and are not a representative group o f any 

kind . 

3. One male and one female teacher was used in the study . Neither 

of these teachers can be classed as being representative of other teach-

ers of the same sex . The personality of the teacher, whether male or 

female, could make a substantial difference in how the children react 

to their invitations to participate in a particular activity. The in-

fluence of the personality of the teachers was not investigated. 
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SUMMARY AND CONCLUSIONS 

Four hypothesis for the study were formed: 

1 . Each child will select these activities traditionally defined 

as most appropriate for his sex. 

2. Both boys and girls will choose more masculine activities when 

invited by a rna le teacher than when invit ed by a femal e teacher. 

3. Only girls will choose more feminine activities \Yhen invited 

by a femal e teacher than by a male. 

4. The g irls in the study will c h oose more masculine activities 

than the boys choose f emin ine and the boys will show a greater pr efer -

ence for the masculine rol e than the girls will for the f eminine role. 

Forty children, 23 boys and 17 girls, between the ages of three 

and fiv e were observed in the Utah Stat e University Child Development 

Laboratory for the purpose of studying their sex-role prefe rences and 

identifications. Four activities, two f eminine and two masculine in 

o rientation, were selected f o r the children to participat e in. Every 

child r ece iv ed two invitations to join in each of the four masculine 

and feminine activities. As a result of their acceptance or rejection 

of these invitations, a masculininity - femininity score was developed 
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for each of the children. Two tabl es wer e developed which depicted the 

girls' and boys' respons es to the masculine and feminine activities. 

The c hildr en were always inv ited to engage in the activity by the same 

teacher and in the same way. They we re observed from the obs e rvation 

booth by the author of this study, where each child was scored according 

to hi s r e actions to the invitations . 

The findings of thi s study support two of the hypotheses proposed; 

the o ther two are not suppor t ed by the findings. 

l. Hypothesis numb er one was supported by the findings . Boys do 

tend to select those activities considered to be appropriate for th em 

as males, and the girls tend to se l ec t those activities consid er ed to 

be f eminin e . 

2. Hypothesis number two was not supported in the findings of the 

study. The study showed mor e girls choosing mascu lin e activities when 

invited by a female than wh en invited by a male. Only 27 percen t of 

the girls when invited by the mal e c hose transportation as compared to 

77 percent of the girls when invited by a female teacher . In the wood

work activity 50 percent of the girls participated when invit ed by the 

male as compared to 55 percent when asked by the female . More boys did 

choos e more masculine activities when invited by the male. 

3. Hypothesis number thr ee was not s upport ed by the findings. In 

the doll house area which is conside red to be f eminine, 63 perc ent of 

t he boys chose to participate when invited by a male teacher as compared 
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to 27 pe r cent when invited by a f emal e t eacher. In the dr es s -up area, 

25 per cent o f the boys partic ipated und e r invitation o f the male whil e 

only 18 perce nt became invo l ved when inv ited by the f emale . 

4 . Hyp o thesis numb er four was support ed by the finding s in the 

study affi r ming that girl s will choos e mo r e Lnas culine acLiviLie::; than 

the boy s will choose f eminine. The boy s s howed a gr ea t er pr e f e renc e f or 

the ma sculin e role than the girls did f or the f eminine r o l e. Girls , 

however , ar e more flexibl e and will acc ept either masculine or feminin e 

a c tiviti es mor e quickly t han boys will . 

Conclusions 

1. Childr e n a r e awar e, early i n lif e , o f appropria te a nd inappro

priate sex - r o l e behavio r . 

2 . Bo th male and f e mal e t e acher s hav e important contributions to 

make in th e discovery of sex - role prefe r e n ces and identifications of 

young childr en. 

3. From the data in this study, i t may be tentative ly concluded 

that boys and girls diff er from each other in their r espons es to sex 

typing, and s ex-role pr e f e r enc es. 

4 . Bo th the attitudes and the sex o f the adult with whom childr en 

live and associate have a bearing, or an influ ence, on the sex -role 

prefer enc es of both boys and girls. 

5. Fr om the boy's r e sponses to the male t eacher's invitations to 



engage in feminine play it may be concluded t hat their interests in 

sex -role activities are l ess restricted than is suggested by their 

behavior. 

Suggestions for Further Studies 
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Not enough is known about the influence that teachers have on the 

lives of children . On the basis o f the presen t investigation it is 

suggested that the f ollowing studies may be beneficial in studying sex-

typing and sex identifications of young childr en. 

1. Furthe r studies need to investigate the influe nc e of male and 

female teachers on sex - role preferences and the sex-typing of young 

children. 

2. A similar study of children ' s awar eness of appropriate or in

appropriat e sex -rol e b ehavior, made fr om th e standpoi nt o f v e rbal 

responses from the children, or permitting children to tell what it 

means to them to be masculine or feminin e. 

J. The child who perceives major e l ements o f similarity to the 

parent of the same sex will initia lly r egard himself as mascul ine or 

f emini ne . A study of home influences, parental attitudes, child rearing 

practices, occupation of parents and educatiot1al l evel of the family 

wou ld seem to be beneficial in determining how and when sex -role patt erns 

and ori entation begin to develop in children at home. 

4. Failure to develop the masculin e or feminine skills valued by 
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the peer culture o ft en l eads to peer r e j ection among childr en . A study 

concerning pee r influence, sex and ag es o f peer s , previous p l ay associ -

ations of children, age and sex of othe r sibl ings in th e home wou ld 

en lighten our und er standing o f how childr en perce ive themselve s and 

identi fy with t h Pir own sexes. 
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SEX REFERENCE AND I DENTIFICATION IN CHILDREN 

Summer, 1965 

Chi ld ' s name ----------------------------------------------------------

Sex ---------------------- Present age -------- years, -------- months 

Femi nine Activ i t i es: Feminine 

Doll House 

Dress Up 

{F emin i ne acceptance; masculine 

Masculine Activities: 

Woodwork, hammering 

Transpor tat i on Veh i cles 

(Masculine = acceptance; f emin i ne 

Masc u line and fem ini ne score, Tota l : 

Masc ul ine Femi nine 

re j ection) 

r ejection) 

Mascu line 
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