
Utah State University Utah State University 

DigitalCommons@USU DigitalCommons@USU 

All Graduate Theses and Dissertations Graduate Studies 

5-1956 

A Study of the Supervisory Activities and Recommendations of A Study of the Supervisory Activities and Recommendations of 

Fifty-Eight Secondary School Principals in the State of Utah Fifty-Eight Secondary School Principals in the State of Utah 

Elmer W. Wahlstrom 
Utah State University 

Follow this and additional works at: https://digitalcommons.usu.edu/etd 

 Part of the Education Commons 

Recommended Citation Recommended Citation 
Wahlstrom, Elmer W., "A Study of the Supervisory Activities and Recommendations of Fifty-Eight 
Secondary School Principals in the State of Utah" (1956). All Graduate Theses and Dissertations. 3617. 
https://digitalcommons.usu.edu/etd/3617 

This Thesis is brought to you for free and open access by 
the Graduate Studies at DigitalCommons@USU. It has 
been accepted for inclusion in All Graduate Theses and 
Dissertations by an authorized administrator of 
DigitalCommons@USU. For more information, please 
contact digitalcommons@usu.edu. 

https://digitalcommons.usu.edu/
https://digitalcommons.usu.edu/etd
https://digitalcommons.usu.edu/gradstudies
https://digitalcommons.usu.edu/etd?utm_source=digitalcommons.usu.edu%2Fetd%2F3617&utm_medium=PDF&utm_campaign=PDFCoverPages
https://network.bepress.com/hgg/discipline/784?utm_source=digitalcommons.usu.edu%2Fetd%2F3617&utm_medium=PDF&utm_campaign=PDFCoverPages
https://digitalcommons.usu.edu/etd/3617?utm_source=digitalcommons.usu.edu%2Fetd%2F3617&utm_medium=PDF&utm_campaign=PDFCoverPages
mailto:digitalcommons@usu.edu
http://library.usu.edu/
http://library.usu.edu/


A S!'UDY OF THE StlPERTISORY ACTIVI!IIS Aim RECOMMENDA'l'IOBS 01 

nJ'ft-lliGm.' SECONDARY SCHOOL PRINCIPALS Ilf THE S'l'A!E 01 U!AR 

Elmer w. Wahlstrom 

A thesis aubmi tted in partial fulfillment 
of the requirements for ~e degree 

ot 

MASTER OF SCIDCE 

in 

Education 

U'r.AH STATE J.GBICULTUB.AL COLL!XJE 
Logan, Utah 

19.56 



M7 moat sincere thanks and gratitude to Dr. John c. Carlisle for . 

his aseist&nce and help in directing this study. I also want to thank 

Dr. B. A. Jacobsen and Dr. ~vid R. Stone tor their helpful suggestions, 

and appreciation to the responding principals tor euppl.yi.ng the data. 

Elmer w. Wahlstrom 



'!'ABLE OP OON'SN'l'S 

p~ 

Introduction • • • • • • • • • • • • • 1 

Be"f'iew of 11 terature • • • • • • • • • • 3 

SUpernaion • • • • • • • • • • 3 

Who is a supervisor • • • • • • • • ~ What is supervision and its functions • • 
The :principal an4 au:perrlaion • • • • 4 
W~a ·and means of supervision • • • • • 5 

Presen~tion and anal.yeh of data • • • • • • 9 

Classroom supervisor.y vlelts • • • • 9 
SUperT1a01'7 conferences vtth ind.indual teachers • 14 
Special work w1 th teachers • • • • • 17 
I.lltervle1 tation of teachers • • • • • • • 28 
Teacher selection • • • • • • • 30 
Institutes, extension classes, work8hopa • • 32 
Educational supplies for teaChers • • • • • 34 
Selection of textbooks • • • • • • 37 
Libraries of profeasloD&l. book& and per1od1eala • • 39 
Professional bulletins for the faeultT • • • • • 41 
J'acult7 meetings dealing with euperrlsion • • • • 44 
SUperrlsory time of :principals • • • • 46 
AdminiatratiT&-aupervisor,y committees • • • • 49 

su-ary- • • • • • • 52 

Concluaion • • • • • • • • • • • S6 

L1 terature cited • • • • • • • • • S7 

A;ppendix I • • • • 0 • • • • • • • • .sa 
Appendix li • • • • • • • • • • • • • 60 



US'!' OF TABLES 

!able Page 

u. Principals' reaponaea concerning classroom su:perTi so rr 
Tisita • • • • • • • • • • • • 10 

lB. Principals' responses coneernin& classroom superrt sory 
visits • • • • • • • • • • • • • 12 

lC. Principals' responses concerning classroom superrteo ry 
Tiei ts • • • • • • • • • • • • 13 

2. Principals 1 responses concerning supervisory conferences 
w1 th indi rtdual teachers • • • • • • • 16 

3A. Principals 1 r esponses concerning special work vi th 
teachers • • • • • • • • • • • • 18 

3B. Principal&' responses concerning special 1110rk with 
teachers • • • • • • • • • • 20 

3C. Principals' responses concerning special work with 
teachers • • • • • • • • • • • • 21 

3D. Principals' responses concerning special work with 
teachers • • • • • • • • • • 23 

3E. Principals ' responses concerning special vork with 
teachers • • • • • • • • • • • • 24 

4. Principals 1 responses concerning importance of special 
work w1 th new, subs t1 tute, less satisfactory, averace , 
and su:per1er teachers • • • • • • • 2? 

s. Principals' responses coneel'%liD.& teachers visiting 
other teachers • • • • • • • • 29 

6. Principals' responses concerning preeent and recommend-
ed respons1b111~ and the importance of principals 
having a part in teacher selection • • • • • • 31 

?. Principals' responses concerning arranging for and 
participation ot teachers in institutes, extension 
classes, and workshops • • • • • 33 

8. Principals' responses concerning selection and obtain-
anee of educational S"applies for teachers • • • 

9. Principals • reeponses concerning the selection of text-
books • • • • • • • • • • 38 



Table 

10. 

11. 

12. 

t ·IS'l 0'1 lfA.M.ES (con~.) 

Principals' responeea concerning a library of pro-
fessional books and periodicals • • • 

Principals' responses concerning the preparation 
and issuance of professional bulletins for the 
faculty • 

• 

Principals 1 reeponees concerning the planning and 
directing of faoul ty- meetings dealing w1 th curriculum 
and instructional problems • • • • 

Principals' responses eoncern1ng amount of Ume spent 
in superYiaion and recommendations for help in super-
Tisor:r duties • • • • 

14. Principals' responses concerning admin1strat1Te
auperTisor:r committees 

Page 

• 4o 

• 

• 45 

• 

• so 



IW'l'.RODUOTI ON 

This st'Ud¥ of the sUpervisory aet1T1ties of the Utah high school 

principals vas originally planned by the Utah State Department of Public 

Instruction and the Utah Seoondar,y School Principals' Association, to be 

a part of a questionnaire study on the status of the Utah high school 

principal. As it vas later not included 1n the status study, the super

vision study became a st~ by itself. 

~e study was carried on by the questionnaire method. A tentative 

list of areas of supervision to be covered by the questionnaire was sent 

to a selected list of 10 principals and to several of the professors of 

education at the Utah State Agricultural College, and to the Utah State 

Office of Public Instruction. This tentative list vas first obtained by 

reviewing the articles on supervision Which were published during the 

five-year period of 1950-54, in the National Association of Secondary 

School Principals' :Bulletin. It is believed that all the areas coTered 

in these articles vera, for the most part, included in this first 

tentative list (see Appendix 1). After careful consideration of the 

returned recommendations from the 10 principals sampled, the areas of 

supervision to be included in the study were selected and the question

naire formulated. 

An eight-page questionnaire (see Appendix 2) was formulated with 

tvo general objectives in mind: (1) to find out what the principals 

were aotuall1' doin8 in sUpervision; and (2) to obtain their recOJIIBendations 

or viewpoints on where ~sponsibili t;y was at present and where they 

thought the responsibility should be in supervisory duties. 
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!he quest1onna1re vas then sent to all the high school principals 1n 

the atate of Utah. A 76 percent return vas obtained. which vas consider

ed good. and on vbieh this study vas based. 

~ queat1onna1res were ~bulated and the results compiled in tables 

according to the aize of the schools. ~e high schools vere d1T1ded into 

tift groups for the purpose of &lJAlysing the questionnaires: (1) those 

with more than JO teaohars (12 queetionnairea): (2) thoae with 20-JO 

teachers (11 queetiODD&1rea): (J) those with leas than 20 teachers but 

. llhere the principal at111 spenda his full time v1th adminiatration and 

aupenieion (eight queetionnairea); (4) those schools where the principal 

spends approximate~ thre&-fourths of his t1.118 1n administration and 

superTision (12 quest1oDDa1rea); and (S) thoae schools ¥nere the pr1n

o1:pal. spends cm ... half or leas of his time 1n adainiatration and super

vision (lS queat1onna1rea). !bJ.a made a total number of S8 returned 

queat1cmna1 rea. 

In the ta.bu.lations all the responses fr<XIl the principals are shovn. 

On so• of the questions the principals 1181' have cheeked more than one 

response. or thq mq not han checked a:n:r of the possible re~sea. 

!his study ean be asatDDed to be correct on}7 1n proporUon to the 

nl.1d1 t;y of the questioDll&ire and the truthtulnesa of the responses to 

it. It ia felt that the study baa been worthwhile and 1s aignifieant in 

1 ts findings. 

Bo attempt is lDS.de in the disew~aions of thia ·~ to separate the 

responses of the ta.ll-tille and part-time principals because 1 t was found 

in prel1minar;r ana]Jraea that the difference• were small and ot little 

apparent s1gn1f1canee. !he responses for each of the ti-re groups of 

principals are BUIIIiaarized in the tables. 



REVIEW OF LITERATURE 

Suoervi sion 

Who !! § supervisor? According to Kimball Wiles of the University of 

Florida, anr official leader, superintendent of echools, principal, de-

partment head, or staff officer who spends a portion of hie time seeking 

improvement of the instructional program is a supervisor (lJ, p. 26). 

For the purpose of this study, however, we will think primarily of the 

principal as a supervisor. 

What is suoerv!Bion ~ i te functions? R. c. Guy, principal at 

Hutchinson, Kansas, in a presentation at the J9th annual convention of 

the Secondary School Principals' Association, indicated that it is not 

easy to differentiate between purely administrative and purely supervisory 

duties. Some duties overlap and could be clasdfied. in either categoey. 

He said, however, that supervieion is eonaidered as the a.cti vi ties which 

are directly related to the improTement of teaching and that it 1s doubttul 

if any best ~of supervising has yet been devised (7, p. 155). 

The basic function of supervision is to improTe the learning 
situation for children. If any person in a supervisory position 
is not contributing to more effect1Te learning in the classroom, 
his existence in that pod tion cannot be justified. Organization, 
equipment, staff relationships, and teacher welfare are important 
only as devices for improving learning opportunities for children. 
SUpervision is a service activi~ that exists to help teachers do 
their job better. (lJ, p. 10) 

The 1mmed.iate purpose of a coordinator of instruction h to work vi th 

teachers; the ultimate purpose is to improTe the learning of the pupils in 

the classroom (4, p. 2)4). 

From the abon references on supervision in schools we can conclude 

that supe.rrlaory activities deal with the improvement of the teaching

learning proceas for the betterment of the atudent and that all tn1perrl.aoey 
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activities should be directed tovard this goal. 

The principal and supervision. The success of the school program 

depends more upon the principal than any other adminietrat1Te personnel. 

The late Dr. CUbberly once said in effect, •As ie the principal eo 1s the 

school.• The leadership ability of the principal is reflected in every 

phase of the school's aeti v1 ty and even extends into the life of the com

muni ty' (7. p. 154). 

Since the principal is directly responsible for the successful 

functioning of the school as a whole, he muat shoulder the blame when he 

!aile to initiate and carry on a coordinated plan of supervision designed 

to beneti t both teachers and students (.5, P• 27). 

The principal is recognized as the supervisory head of the school 

and supervisors when employed are staff of ficers of the principal. li:Yen 

suggestions to the teachers go through the principal's hands (8, p • .507). 

Many administrators are coming to realize that supervision is no 

longer an adjunct of administration. 13eeause of expanding programs, 

crowded schools, etc., administrators have little time left for super

vision. Probably the most satisfactory method of providing supervision 

has been to hire administrative assistants to free chief administrators for 

supervisory duties. .Another method might be a proposed plan to add a full

time supervisor to the school staff to supervise the instructional program 

(4, P• 2.31). 

Fortunately, it is true that anyone who haa the temerity- to be a 

principal realizes that auperTision is part of the job; that if 1 t ia 

ignored, worse problems are likelr to pile up. 13eginn1ng teachers need 

and deserTe help, experienced teachers appreciate stimulation and approval, 

and those fev but persistent problem teaehere demand constant attention to 

keep their classes at subeistence level (J. p. 212). 



Leslie w. Yindred, professor of secondar,y education at Temple 

University in Philadelphia, in spea.ldng to the 35th annual conTention of 

secondary school principals, contended that there is actually very little 

supervision done by principals in secondar,y schools. Few teachers have 

the benefit of any constructive supervision from the time they are first 

employed in a public, junior, or senior high school. The average princi

pal explains hie lack of superrlsor,y activities on grounds of too Jn8.JlY 

Jlllllla88rial tasks. Professor Kindred further remarked that anyone who has 

served on committees using the eTaluatiTe criteria soon discoTers that 

the weakest spot in most schools is supervision {9, p. 15). 

We can gather from the aboTe references concerning the principal and 

supervision that at least some of the men closely associated vi th the 

problem of supervision feel that the principal is ~e key man to initiate 

and supervise it, e.nd that superv1sion is not being carried on to the 

extent it should be in the high schools. 

~ ~ means of ffi%Pervie1on. In add! tion to shifting the personnel 

to make more effective use of their abilities, staff 1mproTement depends 

upon an in-service training program that increases the skills of teachers. 

In-service education must be provided to prepare for the next steps in 

program development (lJ, p. 24,25). 

The amount of time that is alloca ted for the studies necesery 1n 

the in-service program is the direct result of the efforts of adminis

trators. The board of education cannot be expected to grant released 

time for group studies by teachers without having recognized the need 

based upon sound information. The building principal is responsible for 

interpreting the needs for professional group activity by his teachers 

to his 1JUP8rintendent and board of education (11, p . 68). 

One of the most effective means of improving the professional status 

5 
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of teachers is the curriculum workshop. If a sufficient number of teachers 

are interested in working out a curriculum project, th87 ask the supervisor 

to set up an organizational meeting. At this meeting the immediate ob-

jective is discussed and defined. The t.rpe of study ia determined and the 

group effects an organization. The time, place, and le%J€th of meetings 

are determined and a schedule set up lllhieh ie nbmi tted to the director 

of curriculum for approTal (10, p. 185). 

!llamas R. ltrigga, in his wr1 ti~a on supervision, states: 

No principal dewted to pro!eaeional leadership of the school 
entrusted to his responsibility will fail to use, continually and 
as ef!ect1Tel;y as he can, teachers' meetings as one of the two 
mo1t important means of supervision. The other important means is 
individual conferences. (2, p. 410) 

!he N. E. A.-published booklet of the Association for SUpervision 

and Currieulm Development streeses curriculum development as follova: 

'!'he curriculum is the means whereby the goals of the school 
are achieved. Curriculum development, when carried em as a 
group process under the leadership of skillful aupervisors and · 
master teachers, becomes an in-service project llbereb;y teachers 
share experiences, challenge old and new techniques, and develop 
better practices. (12, p. 11,12) 

•A Democratic school is one which constantly' fmll.uates its program 

and encourages experimentation and ehan&e 1n keeping vi th social progress 

and educational research.• (12, p. 18) 

Helping faculty members improve their cla.uroom teaching can beat be 

done b,y classroom visitation. !he following suggestions should be observed 

in connection Yith class vieltation: (1) :letablieh rapport with the 

teacher previoua to the visit. (2) l3e eure that the date and the t1me of 

the visit will be agreeable to her and that you will have an opportunity 

to obaerTe her beet teaching. (J) Determine the leDgth of the vi ei t by 

the activity to be obeened. (4) Create ae little d1eturbance aa possible 

in entering and leaTlng the classroom. ~~ both teacher and pupils 
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with the impression that you enjoyed the visit. (.5) Following the T1B1t 

make notes to be used in a conference w1 th the teacher. (6) The class

room visit must culminate in a conference with the teacher. (7, p. 1.55-

156) 

Good supervision uain& the techniques of claae Tisi tation might be 

SUIIIIled up this vq: visit, confer, commend, and su.&gest (7, p. 1.56). 

Someone has said, "!he bad things can usuall7 be ignored, the good 

things nenr. • 

John J. Gach points out three things a principal should look :for in 

a classroom visit: (1) Where is the teacher go1ng7 What are the ob-

jectives? (2) How does he propoae to get there? What are hia methods? 

(J) Hov does he knovhe has arrived? What testing takas place? (6, p. 62) 

Every clasaroom visitation should, if possible, be followed b.T a 

personal conference or at least b.r a note of critical appreciation (5, 

p. 27). 

These abaTe references on ~s and means of gupervision suggest a 

fev supervisory methods and procedures llhieh are thought to be helpful in 

supervisory vorlt, and will, :for the most part, be referred to later in 

the diacuadon. In conclusion to thia review o:f literature, it is :fitting 

to enumerate eight basic principles underl.yi.ng techniques o! superrlaion 

formulated by Dr. Luther E. Bradfield o! the Arlmnaaa State Tea.chers 

College. !hey are as follows: 

1. 'fechniques of supervision should provide !or democratic leader
ship. 

2. Techniques o! wapervision Should provide !or group action. 

J. Teclm1ques of supervision should provide for good human relations. 

4. Techniques o:f raperviaion should provide for contiDWnUI aelf
improvament. 

5. Teelmiquea o! auperrlaion should asa1Bt teachen 1n all phase~ of 
their won. 



6. !eelmiques or l!lttperrision should be adopted to each teaching
learning situation. 

7. Techniques o! supervision anould proTide !or improving the 
whole teac~learn.ing environment thl'OU&h a cooperati..-e 
e!!ort. 

8. !eehniquea or eupeniaion should pro"t'ide tor Tal'ied individual 
and group procedures. (1, p. 21-23) 

8 



PRESENTA'l'ION .AND ANALYSIS OF DA'l'A 

Classroom Sttperrlsory TiBi ts 

'l'a.blea U, l.B, and lC con\ain a compilation of the responses the 

principals made concerning elassroom supervieor.y visits. 

9 

'nlble l.A deals v1. th the importance of, the present responsibillt::r 

for, and the principals' recommendations for responalbilit.y in classroom 

Tisi ts. 

As ehovn 1n Section A. ot the 58 responeee, Jl principals felt Tiel ts 

are important, v1. th 2) indicating Ter.y important and three 1nd1cat1ng the;r 

are not Tery important. One thought the;r are not necesaar;r and nons that 

the::r are detri.Joen~. 

Section B show that J5 principals indicated the::r are at preaent 

responsible for claaaroom Tisita; 25 1nd1oated the reaponsib111t7 was 

part1y the pr1ne1pal1 a and partly the superintendent's. A total of nine 

indicated they are not carried on in 8.'rq dgnifieant Bllou:nt. 'ftlere were 

four reBpOnaea Where principals delegated responalbility to the assistant 

principal and two 'Where reaponalbill t7 was delegated to a supel""t'iaor. 

Section C ahowa that moat (54) felt the prineipal should be respon

sible for classroom Tidte, with Jl indicatill€ the school or district 

superrlsor, and JO that the superintendent should haTe this responaib111t.y. 

!here were lJ 'Who felt the assistant principal should haTe the respon

sibility". others mentioned werez other teaehers, department heads, and 

S\ate Depe.rtment ef Education. In Section C there were lJ4 re8})0naes 

from 58 questionnaire•. This would indicate that the principals were 

not sure who ~· responsible for classroom visits or that tbe reBpOns1bilit;r 

vas carried by several people. 
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!able lA. Principals' responses eoncernillg ela•eroom superrlsor;y T1e1te 

A :e 
CLt! earo0111 Stmerrlsor.r V1a1 te 

Importance of Besponsibili~ for 
elaasroaa visits Tisits 11: 

ce s 3~ 
0 • • 

3 ~=5 
a ,.a a _.a 

ID'd ID 

~: t! .. ~ 1~ 
+» ,.a ..,:> ID 1 j j ~j z ~ ,6:. g~,j .. ..-f t) 

~ tt~ ·t k!:f 0 ID 

'"' '"' :~ 
a 0 :a ~] gj i !1 ~,... .p +» ... +» ~:; &.!5 & ,! '"' :..; &:~c o ..... 

ll40 p.. p..p.. ~ID 

1* 7 6 8 4 1 4 3 

2 5 5 1 5 7 

3 3 5 6 3 1 

4 15 16 1 19 4 1 14 4 

5 3 7 1 8 3 2 

6 5 8 2 7 1 8 3 

!l 8 15 3 1 15 1 11 5 

8 23 '31 3 1 134 4 2 25 9 

*1. J'o.ll-t1me principals vi th more than 30 teachers. 
2. J'o.l1-t1me principals w1 th 20-30 teachers. 
3. J'ull-t1me principal a v1 th lees than 20 teachers. 
4. Totals of :fUll-time principals. 
S. 'lhree-fourths time pr1ne1pals. 
6. One-half Ume or lese principals. 
7. Totals of part-time principals. 
8. Totals of all pr1ne1pale' responses. 

c 

Responsibili t)" 
ehould be: 

'"' a l '"' 0 o,.a • 
..-f ,.a~ ~~t CJ • 
~ - A 

~~i 
,.a 

:l! 2 p.. <P.. 

12 6 9 8 1 

11 1 5 3 1 

8 2 1 4 

'31 9 17 lS 2 

10 2 5 8 3 

13 2 9 7 1 

23 4 14 l"i 4 

'i4 111 111 130 6 



A1 though most of the princi!)als felt the classroom v1 e1 ts are im

portant, on1y 46 percent now have full responsibility for them; and eYen 

lese, 4o percent, felt they should have full respona1b111ty. 

Table lB deals with the frequency the normal classroom should be 

visited, the usual time the principal spends in a classroom visit, and 

\he recommended time the principal felt should be spent in a classroom 

rlsi t. 

11 

In aection D, 22 principals indicated the classroom should be Tisited 

eYery four weeks, 18 th008ht they should visit at other inteMale (these 

ran&ed from a fev minutes eYery month to once a year and ae occasion 

demands, periodically, ttwhen he can moUYate, • "no regular time, • •accord

ing to needs, • and etc.), eaTen indicated eYeey three weelta, six eYery 

week, and fi Ye eYery two weeks. 

Section E aummarizes the usual time the principals spend 1n a claee

room rleit. A larger number (23) of the principals spend 25 minutes or 

more, 15 spend 15 minutes, 13 spend 10 minutes, five spend 20 minutes, 

and on~ three spend as little as fiw minutes. 

Section F show. the recommended length for the classroom visits as 

g1Ten by the principals. Of the 5.5 reaponses, there were 27 recommended 

25 minutes or longer, 10 recommended 20-minute viait1, 15 recommended 

15-minute Tis1ts, and on~ three recommended 10 minutes, vlth no recom

mendations for flTe-minute visits. 

From Table lJ3 ve find that most of the principals felt that intel"'f'als 

between classroom Tial te should be about four weeks, or at intern.1s &I 

needed, and that the length of a rlsl t should. ordlnari~ 'be 25 minutes or 

more. 

!able lC deals w1 th. the scheduling of classroom Tiel ts, recommended 

scheduling procedure, and ind1T1dual conferences following classroom Tiai te. 
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Table l:B. Principals 1 reaponses concerning classroom tnipervi aory vi s1 te 

D E F 
SUpervisor should Usual time princi- Recommended length 

visit normal pal spends in for aVel"8€e 
classroom: olaesroom visit: classroom visits 

J.o 
Ill .f! Ill 0 

oM .114 Ill ID II) ., ., G) Cl) Ill G) C) CD 

~~ ~ ~ ~ ~ 
~ t) ~~ 

~ Ill g ~ ~g 
!E ~ J.o..-1 ~ N (""\ .::t ~~ 

..... ~: Ill /.. ..... a -a .t-: ~a a 
0 II) t: t: t: t: :~ $:I. oe : R P $:I G) g! ..... ell i ~ s 

., CD ~ $:I 'Hi! CDR CJ.o 
H .... ~ ~ ~$:1 ..... co .......... ~'it ~a ..... 
11. () ~ ..... ,., E-t fot S "" 
1• 1 4 7 2 2 5 2 6 

2 1 3 . 5 4 3 1 1 4 

3 1 4 2 1 3 1 2 

4 2 1 3 13 13 2 6 9 4 12 

5 3 2 2 4 1 1 2 5. 4 

6 1 2 2 5 4 5. 1 1 7 

']_ 4 4 4 9 '5 1 7 6 1 11 

8 6 5 7 22 18 J 13 15 5 23 

*1. Full-time principals w1 th more than JO teachers. 
2. Full-time principals w1 th 2o-30 teachers. 
J. l!"ull-time principals rlth less than 20 tee.chers. 
4. Totals of full-time principals. 
5. !'hree-fourths time principals. 
6. On&-half time or less principals. 
7. !otale of part-t1me prinoipa.ls. 
8. Totals of all principals' responses. 

Ill 
CD g ; : til ..... ~: a 3!j s:: ~ 
S:: 'HS:: 

i~ G) ;:-a E-t 

1 4 
! 

4 1 

2 1 

1 10 2 

5 2 

2 6 

2 5 8 

3 15 10 

J.o 
0 

1:11 
C) t) 
~~ ..... ~ 
'H~ ba 
R a> 
e J.o 

~ ~ 

6 

5 

3 

14 

6 

']_ 

13 

27 
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Table lC. Principals' responses concernin& classroom superrlsor;r Tid te 

G H I 
Schedulin& of RecOIIDllended Following classroom 

classroom vi ei te scheduling procedure "t1. s1 te individual 
is: for classroom vis its conferences are held 

s! 
~ .... 0 .... 

~~ ~ .... ~ ., ... G) ... 
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CIS .,.. 0 u ~cl CIS .,.. 0 0 «< 
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..... .... J.4 
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1• 9 10 9 5 1 10 1 

2 7 3 10 5 2 3 6 1 

3 2 1 6 4 3 1 5 1 

4 18 4 26 18 10 5 21 J 

_i 5 1 10 4 7 3 7 2 

6 6 14 6 1 9 1 7 1 

1 11 1 24 10 1 16 10 14 3 

8 29 5 50 28 1 26 15 35 6 " 

•1. ru:ll-time principals ri th more than JO teachers. 
2. !'all-time principals with 20..30 teachers. 
3. Full-time principals with leae than 20 teachers. 
4. Totals of full-time principale. 
5. 'l!bre&-fourtha time principals. 
6. One-half time or lese principals. 
7. Totals of part-time principals. 
a. Totale of all principals' responses. 
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Section G is concerned with present practices 1n scheduling classroom 

Tisits. Of the 84 responses, 50 indicated the visit& were carried on un

announced to the teacher, 29 viet ted by appointllent from the teacher, and 

five visited b;y a schedule dravn up by the principal. 

SecUon R shows the principals' recc:mmend.ationa for scheduling class

room visits. Of the 55 responses, 28 felt they should visit ey appoint

ment from the teacher, 26 felt classroom visits should be carried on un

announced to the teacher, and one felt a schedule should be drawn up by 

the principal. 

Section I is concerned w1 th individual conferences with the teachers 

folloving classroom visits: 15 indicated they al~s held individual 

conferences following a classroom vis! t, six said conferences were some

times held, and none indicated conferences were never held. 

'!'able 10 shows that 64 percent of the reS)?onses indicated classroom 

vial ts vere carried on unannounced to the teacher, and 47 percent of the 

recommendations favored unannounced classroom visits. There were only 

27 percent vho indicated individual conferences were alwa;rs held following 

a classroom Tisit. Aceord.ing to a preTious statement ey R. c. ~ (p. 6), 

rapport should be established preTious to the visit · and the date and time 

of' the Tid t should be agreeable to the teacher. Re also states that the 

classroom visit must culminate 1n a conference with the teacher. 

Sup!rviaor;r confer@ces ~individual teachers 

Table 2 shows the principals' responses concerning supervisory con

ferences with 1ndiTidual teachers. 

Section A indicates procedure used by the principal in hol.ding 

supervisory conferences with individual teachers. Of the 63 responses, 

22 indicated other arrangements. 'J.Yp1cal responses here were: No 

specific rule, when needed. ¥ben principal and/or teacher feels lt 
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neces8&17. Nineteen held conferences according to a pre-arra.ncged schedule, 

10 only at the request of the teacher, 10 onJ.y as requested by the su:per

intendent or supervisor, and two did not hold .uperviaory conferences with 

their teachers. 

Section :a shows the !requeney which principals :tel t ~n~perviaory con

ferences should be held vi th individual teachers. There were 54 reBJ)onses 

of which 21 indicated other times than those indicated in the table. 

Typical responses here were: as needed, every week, some montbl7, once or 

twice a ,-ear, and it depends entirely on teacher d tuation. !!here were 

12 principals who thought teacher conferences should be held about once 

every two months, 10 vho indicated once a. month, n.ine who indicated once 

eTeey three months, and two who said they should be held only at the 

request ot the teacher. 

Section 0 indicates who the principals :tel t should be responeible 

for supervisory conferences with individual teachers. Of the 45 responses 

there were 16 principals who felt conferences were thelr reepons1bil1~, 

eight :telt it should be the principal's and teacher's, and eight princi

pals indicated other. !ypieal responses here were: teacher, supervisor, 

and combination of principal, superintendent, supenisor, and taaeher. 

There were seven who :telt the superintendent and principal should be 

responsible, a.nd six who thought it was the principal'• and supenisor1s 

responsibility. 

In Table 2 a great variance o:t opinion is indicated as to juet what 

organisation and procedure should exht :tor auperrlaory conferences vi th 

ind!Tidual teachers. 

Thomas E. :Briggs, as previously stated (p. 6) feels that ind1T1dual 

conferences is one of the tvo most important means of supervision, and it 

would seem, in the light of this, that somethin8 more de!'inite and tmiform 
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Table 2. Principals' re~onses concerning supervisory conferences with 
1nd1 Tidual teachers 

A :B c 
Con! erencea are Conference w1 th Conferences 

held with each teacher should 'be 
1nd1 Tidual teachers: should 'be held: respons1b111tr ot: 
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8 10 19 10 2 22 10 12 9 2 21 16 1 6 8 8 

•1. J'ull-time principals with more than 30 teachers. 
2. Full-time principals Yith 20..30 teachers. 
3. J'ul1-t1Jie principals Yith lees than 20 teachers. 
4. 'l'otals of tul.l-Ume principals. 
5. !l'h.ree-tourtha Ume principals. 
6. One-halt time or leas principals. 
7. !'otals of par'-"·•• prl.ncipB].a. 
8. Totals of all principals' responses. 



should be established to facilitate these conferences than 1s indicated 

in Table 2. 

Special work vi th teachers 
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Tables JA, )13, )C. JD, and JE all deal w1 th the principals' responses 

to special work with new, less satisfactory, 8Ubatitute, aTerage, and 

superior teachers, respectivel7. These tables show where the present 

reeponsibilit.r for speci~ work lies and where the principals think the 

reeponsib111t,r Should lie. 

Table JA deale with principals' responses concerning special work 

with new teachers. 

Section A shove Where the present re8PQns1b111t,y for special work 

lies. of the 56 responses, there were 25 which Show the reepons1bili ty

for special work with the new teachers rested in a combination of the 

superintendent, principal, and supervisor. Twenty--four principals said 

it was their ovn responsibility'. !our indicated other (principal and Tice

pr1nc1pal), and two said it vas the superintendent's and supervisor's 

responsibill ty-. 

Section B gives the principals' recommendations on where the re

sponsibility Should rest for special work with new teachers. O! the 45 

responses, 28 principals thought the reeponsibili~ should be divided 

among the superintendent. principal, and supervisor; 10 principals thought 

it Should be their reeponsibilit,y; four indicated other (combination of 

principal, vice-principal, teacher, superintendent. and supervisor); two 

thought it Should be the supervisor's responsibility, and one the super

intendant's. 

'!'able JB deals with the pr1ncipale 1 responses concerning special 

work with lese satisfactory teachers. 



Table )A. Principals' responses concerning special work with teachers 

A B 
Present responsibility Respons1b111~ for special 
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.section C shows who is responsible at present for doing special work 

with less satisfactory teaChers. Of the 54 responses, 25 principals 

said the responsibility was distributed among the superintendent, princi

pal, and supervisor. There were 22 principals who said they vere re

sponsible, four said the superintendent was responsible, and three indi

cated other (principal and vice-principal). 

Section D indicates the principals' recommendations in who should 

be responsible for doing special work with less satisfactory teachere. 

Of the 45 responses, 31 principals thoU&ht the responsibility should rest 

with a combination of the superintendent, principal, and rnxpervisor. 'fen 

p rincipals felt it should be their responeibility, three indicated others 

(principal, vice-principal, and teacher), and one indicated the super

intendent. 

Table 3C bas to do vi th special work w1 th substitute teachers. 

Section E shows vhere the responsibility lies at present for special 

work wl th subst1 tute teachers. Of the 53 responses, 38 principals said 

they were at present responsible; 10 indicated the responsibility was 

w1 th a combination of the superintendent, principal, and superrlaor; 

four indicated others (principal, vic&-pr1nc1pal, and teaCher); and one 

indicated the superintendent. 

Section F indicates the principals' recommendations on where the 

responsibility should be placed for special work with substitute teachers. 

Of the 43 responses, 26 principals felt it should be their responsibility; 

12 thought the responsibility should rest with a combination o! the super

intendent, principal, and superTisor; four indicated others (principal 

and vic&-principal, and teacher); and one thought the superintendent 

should do the work. 



~ble 3B. Principals' responses concerning special work with teachers 

c D 
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Table )C. Principals 1 responses concernin€ special work w1 th teaehers 

E r 
Present respons1b111t.y fOT ResponR1b111t,y for 

special work with special work with 
sub1titute teachers substitute teachers 
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Table JD deale with the principals' responses concerning special work 

w1 th an rage teachers. 

Section G shows where the present responsibility lies for doing work 

vith aTerage teachers. Of the total of 51 responses in this table, JO 

principals felt they were responsible for special work with aTerage teachers. 

!here were 14 principals who said the responsib111 ty rested with a com

bination of the superintendent, principal. and l!Upervisor; five indicated 

others (principal and vice-principal, vice-principal, and one principal 

asked, "~do it?"); and one thought the auperintendent Bhould be re

sponsible. 

Section R gives the principals' recommendations of where he felt the 

responsibility should be for speolal work with a..-erage teachers. O:t' the 

44 responses, 21 principals tel t the responsibility should rest with a 

combination of the BU:perintendent. principal, and supervisor. There wre 

18 principals lllho felt it was solely their responsibility, three indicated 

others (principal and vice-principal), one lndi ea ted the superln tendent, 

and one the aupeni eor • 

'l'able JE deals vi th the principals t responses conoel"n1ng special work 

w1 th superior teachers. 

Section I has to do v1 th the present respona1b111 ty for special work 

with superior teachers. Of the 49 responses, 26 principals indicated they 

were at present responsible for special work with superior teachers. !here 

were 16 principals who eald the work rested 14th a. combination of the 

superintendent, principal, and saperrlsor; six mentioned othera (pTincipal 

and vice-principal, vice-principal, teachers, and all); and one mentioned 

the superintendent. 

Section J shove where the principals feel the reaponalb1li v for doing 



Table JD. Principals' responses concerning special work with teachers 
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!able JE. Principals 1 responses concerning special work vi th teachers 
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special work with superior teachers should be. Of the 42 responses, 

there were 26 principals vho felt they should be responsible; 18 Who 

felt a combination of the superintendent, principal, and ~pervisor 

should be responsible; and three who indicated others {principal and 

Tice-prinoipal) who should be responsible for special work with au:perior 

teachers. 

More principals felt they should be responsible for special work 

vith substitute and superior teachers than with new, aTerage, or leas 

aatiafactoey teachers. Onr all f1Te «roupinge, only 3.5 percent of the 

principals indicated they had full respona1bil1ty for special work vith 

teachers, and only' 28 percent of these wanted to retain this reapone1-

b11Uy. SeTen\y-tvo percent felt other people should share this r&

sponsib111 t.r. 'lhese percentages again indicate that the principals do 

not want to shoulder so much reaponsi bill ty. Profea$or Kindred {p. .5) 

says the average principal explains his lack of eu;penhor;r actiTities 

on grounds of too ~ JD8Jl8&8r1al tasks. This might explain why ao few 

principals accept the reaponlibility for special work w1 th teachers. 

Professor Kindred also states that few teaehers haTe ever had the benefit 

of constructiTe supervision from the time they vere first employed in a 

public, junior, or senior high school. 

Table 4 deals vi th the principals' responses concernin8 the 1..

portan.ce of special work with new, substitute, less satief'aetoey, aTeracge, 

and superior teachers. 

Section A gives the principals' responses concerning the importance 

of special work vi th new teachers. Of the 56 response• • 49 principals 

indicated special work with new teachers vas T8l7 i:aportant, aeTen indi

ca ted it was 1mportan t • none indica ted 1 t vas not necessary, and none 

said 1 t was not done. 
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Section B gives the principals' responses concerning the importance 

of doing. special work w1 tb substitute teachers. Of the 56 reeponsea, 31 

felt that special work with substitute teachers was important, 19 felt 

it was very important, three felt it was not necessary, and three said 

that special work w1 tb substitute teachers was not done. 

Section C gives the principals' responses concerning the importance 

of doing special work w1 th le88 satisfactory teachers. 0! the sa re

sponses, 44 said special work with lese satisfactory teachers was very 

important and 14 indicated 1 t was important. None of the principals said 

1 t was not necessary or that it was not done. 

Section D gives the principals responsea concerning the importance 

of doing special work with avera«e teachers. 0! the 58 responses 1n this 

table, 42 indicated special work w1 th avera«e teachers was important, 13 

said it was very important, two that it vas not neceasa17, and one that 

this t;ype of wrk was not done. 

Section E con\ains the principals' responses concerning the im

portanoe of special work w1 th superior teachers. Of the S4 responses to 

this inquiry, JO said that special work with superior teachers vas i.JD

portant. There were 11 who felt this work was very important, 10 thought 

1 t vas not necesBa17, and three who said special work w1 th euperior teachers 

was not done. 

Table 4 indicates the principals feel that special work with teachers 

is important even thOU8h, as indicated 1n the Table 3 series, they are not 

certain who should be responsible for it. It might be well to state 

&«&in, as on page 4, that beginning teachers need and deaene help, ex

perienced teachers appreciate stimulation and approval, and problem 

teacherB demand constant attention to keep their classeB at subsistence 

level. 



Table 4. Principals' responses concerning importance of special work with new, substitute, lese satisfactory, 
avera.ge, and su:peri or teachers 
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Interyfaitatlon of teachers 

'!'able 5 deals w1 th the principals 1 responses concerning the value of • 

present responsibili~ for, recommended placement of respons1b111t~ for, 

and the recommended frequeney- ot Tisits, in the intervisitation of 

teachers. 

Section A shows the principals 1 responses concerning the value of 

the intervlsitation of teachers. Of the 55 responses, 44 felt the11e 

vidts vera helptu.l in teacher improvement, tin said they were all right 

occasionally, four in(licated other (not done, unable to do it, T&lue de

pendent on teachers involved), and one indicated the.t it was not necessary 

or worthwhile. 

Section :a gives the principals' responses sholling where the responsi

bility for the 1nterv1a1taUone lies. Of the 74 responses, 32 indiea.ted 

t.he principal was responsible, 27 that the euperintendent was responsible, 

10 indicated other (typical responses here vera: assistant principal, 

teacher, emplCJYee • personnel department, and not done) , and there were 

five who said the supervisor vas responsible. 

Section 0 shoYS the recommendatione of the principals as to vho 

should be responsible for the 1nterv1s1tat1on of teachers. ot the 45 

responses. 18 prineipals thought 1 t should be their responsibility; 14 

felt it should rest with a. combination of the sttperintendent, principal, 

and auperrlsor; six felt tbe superintendent should be responsible; five 

indicated other (principal and teacher, teachers); and two indicated the 

aupervisor. 

Section D shows the recommended frequency w1 th which principals felt 

their teachers should visit other teachers. Of the 48 prl.ticipals' re

sponses here, J6 indicated other (responses were: ~early (14), when 

necessary (13). when needed (5), twice a ~ear (J}, and as opponwuv 
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arises). There were nine principals said these interTisitationa should 

take place every three months, and three indicated ave17 two months. 

Again ve ha't'e eTidence that the principals see the Yalue of the 

a.eth1.tT but haTe no set line of responsibility and no general establish

ed procedure. 

~sacher selection 

Table 6 deale with the principals' responses concemlng present and 

recommended respcmslbility, and the importance of principals haTing an 

integral part 1n teacher selection. 

Section A shows the principals' responses in respect to who is at 

present responsible for teacher selection. Of the 79 responses, 37 indi

cated the superintendent is responsible for teacher selection; 20 indi

cated the superintendent after consulting the principal; 16 indicated the 

principal; four indicated other (supervisor. Sliperintendent and principal 

together, employee persormel department, principal and teachers): and 

two indicated principal after consulting the superintendent. 

Section B contains principals' responses Shoving their recommendations 

of who should be responsible for teacher selection. Of the 80 responses, 

31 were in favor of the superintendent (after consulting the prineipal) 

as the person for responsibility in teacher selection. There ware 21 

indicated the superintendent should haTe full respons1b111 ey-, 20 fal t 

the principal should haft the responsibility; six indicated other (in

cludedl emplo;ree persounel department, wperrlsor, department heads, 

teachers should be a1ked, principal and supervisor); and two felt the 

principal (after consultint; the auperintendent) should be responsible. 

Section 0 deals with the importance of principals having an inte

gral part 1n the selection of teachers. Of the 5? relpOJlaes of principals 

in this eection, 45 felt it was Tel7 important for them to have an 
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Table 6. Principals' responses concerning present and recommended reaponsi
bill ty and the importance of principals haTin& a part in teacher 
selection 
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integral. part 1n teacher selection. '!'here vere 11 who felt it vas 1..

portant for them to haTe an integral part, and one thollght it not necesBa%7 

to take part. 

It would seam that if the prineipal is the head of the sch.ctol and 

responsible for what goes on, he 8hould-as the principals i:ndicat&-ban 

an integral part 1n teacher selection. 

lnatitu\ee, extension claseea, workShops 

!able 7 above the principals' responses concerning teacher partici

pation, treque~ of participation, responsibility for participation, and 

the person or persona reco11111ended. to be responsible, in the teachere' in

aerYice education. 

Section A Shove the teacher participation in 76 percent of the Utah 

high achools in teacher inati wtea, extension olaaaes, and workwhopa in 

the district or area. Of the .58 pr1nelp&ls in this a~, SJ said their 

teachers participated in teacher inetitutes; 47 had teachers who took 

extension classes; J7 had teachers vho participated in teacher wrbhops 

vi thin the district or area; and tour listed other 1n-aerrlce education 

acUTit1ea (committee work within the school, mon~ departmental meetings, 

study groups on district basis, and state and naticmal conventions). 

Section :B giTes the principals' responses concerning trequ.en.ey which 

teachers ehoul.d participate in group in-service education. Of the 52 

reaponses, 41 indicated other (t,ypioal responses vere1 once a y-ear, 

twice a y-ear, no regular intenal, as need &rises. when moti'ftted, and 

each semester). !here were nine principals Yho thought teachers should 

participate eTery three 110nths, and tvo thought these acUvities were not 

necesa&ry". 

Section 0 indicates, from principals' responses, who is at present 
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!~able 7. Principals 1 responses concerning arranging for and participation 
of teachers in institutes. extension classes, and workshops 
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respedble ttJr arranging 1~eerT1ce education. ot the 8) responses, 46 

1nd1oated ~ superlntendc~ and atatt were reapon.tble tor in-service eclu

cation; 26 eeJ.d the prlncipal vas responsible& and 11 indicated other 

( \n)ioal reapcmaes wrea various departments, auperrlaor, kacbars. 

\eacbera' aaaociat1on, aad Tice-prlnclpal). 

Section D has to do with where prtnclpe.la felt the re8pOilaibiliQ

ehould be pl.&ced tor in-serrlce educatian tor teachers. Of the 48 r&

aponses, 15 felt the nperintend.ant should be responsible: 13 felt the 

wperilltend.ellt and princ1pal should share t.he re8})0Jlalb111\T: 10 indicated 

t.M principal should be respond ble; and there were 10 who indicated other 

(theae t.Dclmeda "riee-pr1nc1pal, adm1n1atrat1on and teacher, teachers, 

all persons concerned, and a combination of the superintendent, principal, 

and lMt&l aaaociation). 

swt 1.mp.roTem.ellt depends upon an 1D-eerrioe t~ program that 

illcreaeea \he ald.lla ot teachers and IIU8t 'be pMVided. to prepare to-r the 

nerl •'-Ps in program deTelspaen t (p. 5), and according to R. L JUchael 

(p. .S), the prl.nclpal 1a reapoudble tor interpreting the need.a tor p~ 

te•aional grou:p actin v b,y hie teachers to hie euperbtendent and beard 

ot education. !he re8Ults indicated in Table 7 show that most teachers 

are pariio1pat1Jl& in 1n-aerv1ee education, bnt that organization aDd. re

spona1b111V baa not been established in prcn1.diag tor 1t em a ata.\e-wide 

bub. 

J!ducaUepal t!!lpp}.ies ill. teaoh!re 

!able 8 contains the principal a' reepcmaes ccmcerning the prlnelpal. 'a 

respona1b1llV &ZLd his reCGaaeDdaUcms tc respcmdbil1ty- 1n aelectbg ed'G

cational supplies tor \eacben and the preaent aDd reCGmlii8Ddat1cma tor 

re8p011a1ldl1 v 1n obtaining edue&Uonal supplies. 
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Sect1m:~. A deale with the amount tYl reeponaibillty- the prlnclpale 

had 1n select ing educational su~plies for their teachers. Of the 60 

responses. most (33) indicated they were responsible. 24 said they were 

contacted but not responsible. and three principals were not permitted 

to select supplies. 

Section B shows the principals' recommendations for responsibility 

in selecting educational supplies for teachers. Of the 126 responses. 

46 felt the principal should be responsible, 30 indicated it was the 

teacher's responsibility.- 22 assigned the reaponsibility to the superin

tendent and his staff, 13 felt it vas the supervisor's job, 11 felt the 

purchasing agent should be responsible, and four indicated other (combin

ation of superintendent. principal. district supervisor, teachers, and 

purchasing agent). 

The great number of responses in section B (two or three per princi

pal) would seem to 1ndiCRte again that the principals either feel the 

reeponsibilit~ for selecting these supplies should rest lnth two or three 

different individuals or they are not sure just where the responsibi1it.y 

should be. 

Section C gives the principals' responses on where the present re

spons1bil1t,y lies for obtaining educational supplies after they have been 

selected. Of the 89 responses to this inquiry, 38 indicated the principal 

was responsible, 26 indicated it wa s the superintendent's responsibili~, 

17 said the purchasing a&ent, and eight indicated other (staff • super

visors, clerk, teachers. clerk of the board. and purchasing agent). 

Section D Shows the principals' recommendations on Where they felt 

the respone-ibili t.y should be. Of the 98 responses in this section. 36 

were for the principal. 29 for the purchasing a&ent, and 28 for the 
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~ble 8. Principal s ' responses concerning selection and obtainance of edu
cational supplies for teachers 
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superintendent in showing Who they thought should be responsible for 

obtaining educational supplies for the teachers. There were five who 

indicated other (staff, clerk. teachers). 

Selection Qf textbooks 

Table 9 deals with the responsibility for textbook selection and 

shows where the responsibility is at present and where the principals 

felt it should be for the selection of textbooks. 
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Section A gives the principals ' responses on where the responsibility 

lies for the selection of textbooks. Most (4o) indicated the teachers 

choose their books from the approved state list. There were 16 principals 

who selected all the textbooks, five who select par t of the textbooks, 

three who indicated higher authority than principal selects textbooks. and 

five indicated other (done in conferences with teachers, teacher com

mittees. principal works with teachers. ~d teachers and superintendents). 

Section B shows where the principals felt the responslbili~ for 

specific selection of textbooks should be. Of the 76 responses, 4o felt 

the principal and teachers should shnre the responsibility together, 16 

felt the state committee as now set up should make specific selection. 

11 indicated the local school district. and nine the individual teacher. 

In response to the question: "With what features of the present 

state procedure of textbook selection do you: 1. agree ___ • 2. disagree 

___ ?" there were 28 responses in agreement with present state procedures 

and eight responses in disagreement. Following is an enumeration of the 

responses which disagree with the present state procedure of textbook 

selection: 

1. Too limited in selection. 

2. All selection is made within restricted subject areas. 

). Teachers should have adoption lists in spring for fall selections. 



!able 9. Principals' responses concerning the selection of textbook• 
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4. Not enough classroom representa tion. 

5. Evaluating textbook should be done only by profeeeiona.l 
educators. 

6. Too infrequently revised. 

?. We would prefer no textbook at all. 
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8. We prefer the old l aw which per.mitte~ district to seleet books. 

Libraries of professional books and periodicals 

Tabla 10 deals with the status of professional libraries in Utah 

high sehools and reasons why these professional libraries are not 

maintained. 

Seetion A shove the status of libraries of professional books and 

periodicals in 76 percent of Utah's high schools . Of the 61 responses, 

28 said they had a library of pro!ess!onnl books and periodicals at the 

sehool, 15 indicated such a library was in the process of being formed, 

12 said one was available in a nearb,y library, five indicated a pro-

fessional librar.y was not available, and one consi~ered it not worth-

while. 

Section B gives the reasons why some of the schools do not have a 

library of profesdonal booke and periodieru.s . Of the 32 responses. 10 

said they laCked facilities, eight lacked sufficient interest, six princi-

pals indicated the maintenance coets were too high, five responses said 

there was a similar librar,y nenrb,y. two indicated other (never established), 

and one said they lacked time. 

In answer to the question: "'l'he responsibility for building up 

and maintaining this kind of library in 1IfY school rests w1 th: (specify) 

---------• • there were a total of SO responses. I n these 50 

responses were 17 different combinations of answers ranging fr01:1 the 

local people through the school administration to the school board. 
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For this reason no attempt was m&de to tabulate the returns. 'fYpical 

answers vera: librarian, teachers, principal, superintendent, district, 

school board, local people, and combinations of these. 

In answer to the question: "This kind of library work should be the 

responsibili~ of: (specify) -------, • there were a total of 

38 responses. !here were 15 different answers and so no attempt to tabulate 

them was made. ~leal anevers were: principal, teachers, librarian, 

local people and school board. administration, committee with librarian 

as member, superintendent and principal, and some combinations of these. 

This area 1n superTision seems to be badly neglected as is evidenced 

by the indication that less than half of the schools have a professional 

library. I t would seem that a professional library to which teachers had 

ready access in the sehools would be most helpful in keepill8 the teachers 

informed on recent trends and developnents in education, and also be an 

excellent source for· a wealth of reference material of value in teaching. 

Professional bulletins for the faeulty 

Table 11 shaw& the principals' responses concerning the significance 

of having professional bulletins for the faeul ty, the things these pro

fessional bulletins should contain, and the frequen~ with w.hich pro

fessional bulletins are prepared. 

Section A deale with the significance of haTing professional bul

letins for the faeul tT. Of the 57 responses, 27 principals said it vas 

a desirable practice but not consistently done; 20 principals felt it 

was a necessary part of their professional relatione with their teachers; 

nine did not carry an the practice of preparing bulletins; one said it 

was all right but not necessary; and none indicated bulletins as not 

desirable. 
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Section ~ shove the significance the princi pals put on certa i n 

content material for the professional bulletins !or the faculty. !hese 

are listed below in rank order according to the number of responses 

recei-red. 

1. Changes in school policy (38 responses). 

2. !rends in education (32 responses). 

3. Publications pertinent to school (32 responses). 

4. School accomplishments (28 responses) • 

.S. School and community events (23 responses). 

6. Changes in teaching personnel (15 responses). 

?. Other (five responsee). !heee were: emphasis on existing 

poliey, explanations of facul~ and boa rd of education a ction, changes 

in class schedules, field trips, items related to the entire groups, and 

include all occallionally. 

Section C Shove the principals' responses concerning the frequen~ 

with which they prepare profesaional bulletins. Of the 49 responses, a 

great majority (41) said they prepared them as occasion requires; !our 

listed others (not done, not a practice, seldom, and none except mention

ed in faculty meetings): three prepared them every week; and one eveey 

month. 

In answer to the inquiry: "Professional bul l etins should be pre-

pared every: ( spec1t)' time) • a there were 39 response a. 

In .these 39 responses there were 13 different anevers and so no tabula tion 

vas made. 'r;ypical anavers as to the frequency principals thought pro

fessional bulletins should be prepared were: vhen needed, when con

Ten1ent, once a 7ear, twice a year, three ti.mas a year, monthly, weekly', 

and no opinion. 

All the responses i ndicated the professional bulletins for the 
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facult.y was a good practice, but the 41 responses under "Ae occasion 

requires" would seem to indicate a haphazard procedure in publishing 

them and one which could easily be neglected. 

:raoulq meet1n£p deal1g ~ !UJ)!rvision 

hble 12 hae to do w1 th the importance of !aeul ty meetings dealin« 

wi'h curriculum and instruction, the !requen07 with which they are held, 

the person responsible for them, and the principals' recommendations on 

who ahould be responsible for holding them. 

Seetion .1 ahovs the rela tin importance principals put on facul t7 

meetings dealing w1 th curriculum and ins truet1on. Of the .58 responses . 

40 said these meetings were very- important, 17 indicated they were i&

portant. and one felt they should be held occadon.all.y. !here were none 

who thought they were not important or not necessary. 

Section :B indicates the frequen07 wit.h which faculty meetings deal

ing with supervision are held. Of the 64 responses, 26 said these 

aeatinga were usual~ held eTeey month, nine who said avery- two months, 

five that these meetings were always held with the regular facul~ meet

ing, three that they ware held once or twice a year. and none indicated 

they vera never held. 
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Section C ahowa where the reaponaibilit.y lies tor these superviaor.y 

meetings. Of the 66 responses, 57 indicated the principal was responsible; 

six indicated other (teachers, faculty committee. all vork:in8 cooperative

}7, and teachers 1n specific departments); and three that the superintendent 

vaa responsible. 

Section D ahowa the principals' recommendations on where they felt 

the responsibility for euperrtsor.r meetings Bhould be. or the 48 responses, 

J2 principals thought they should be reeponeible. !here vera six principals 
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Table 12. Princtpal e' responses concern ill€ the pl anning and directing of faculty meetings dealing '«1 th 
curricul um and i ps tructionAl problema 
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who indicated the responeibilltf should reat with the principal and superin

tendent; f'ive indicated the principal and teacher; and !ive said others 

(principal and a committee, faculty committee, those in charge of in-

s truction and curriculum. and a combin.a tion of the superintendent, princi-

pal, and teacher) • 

All the principals indica.·ted that faculty meetings dealing with 

.curriculum and instruction were vor\hwh1le and most of them said they 

were and should be respond ble, but it would seem to be an undel!irable 

practice to hold these meetings with the regular faculty meeting where 

the full attention and cooperation of the group would be difficult to 

obtain. !homae R. ~riggs (p . 6) feels \hese meetings to ba one of the 

two most important means of supervision. 

Superrlaory 1!..g 9! princi-eals 

Table 13 shows the amount of a principal's school time which is 

devoted to supervision, his recommendations on whether this amount should 
I 

be increased, and his recommendations for help 1n his superv1sor;y duties. 

Section A indicates what percent of the principals' total time is 

devoted to superTision. Of the 58 responses, 28 principals said they 

were spending from lD-24 percent of their total time in supervision. 

!here were 18 who indicated they were spending 25-49 percent, seven less 

than 10 percent, four between 5D-75 percent, and one said he was spending 

75 percent of his total school time in supervision. 

Section B Shows the principals' responses on whether they feel the 

time they have for supervision should be increased. Of the 50 respo:nees, 

45 principals felt they needed more time for supervision. !here were 

five principals 'tdl.o tel t they vere spending enough time in superrleory 

activities. 
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Section C gives the recommendations of the principals for help in 

their supervisor,y duties. Of the 68 responses, 27 indicated they would 

like more clerical help, 12 wanted an increased staff so department heads 

could supervise, and 11 wanted an assistant principal to do supervisory 

work. There were 11 who indicated other (need for additional counseling 

help, a secondary curriculum director, principal not teach, more free 

time for principal, more determination on principal's part, and better 

planning on principal's part ). Thera were five who wanted an assistant 

principal for administrative duties and two who thought the superintendent's 

office should handle more supervisory duties. 

In answer to the question: "If so, how much?• which refers to how 

much more time the principals felt their time for supervision should be 

increased, there were 4) responses. ~enuse it was impossible to 

determine with accuracy just what the answers to the question meant 

(this being due to the type of question asked), no attempt to record the 

answers in a t able was made. Of the 4) respons6s, 24 were from princi

pals who were spending from 10-24 percent of their time in supervision. 

Most of these principals felt they should spend from 50-75 percent more 

time in supervision (the answers varied from at least 25 percent more 

to at least doubled, and as much as possible).· There were 12 responses 

froc principals spending 25-49 percent of their time in supervis!o~. 

Most of these principal s felt they should spend about 50 percent ~ore 

time in supervision (the answers varied from nt lea~t 15 percent to 75 

percent, or more increase in their supervisory ti~e). The five responses 

in the less-than-10 percent group varied from a 20 percent increase to 

" ••• it should take 75 percent of my time." !here were two responses in 

those who spend 50-75 percent of their time in supervision, each indi

ca ting they desired slight increases. 
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The principals are almost lma.nimous in their desire for more time to 

do supervisoey duties, and most of them felt they should spend approrl.me.te

ly 50 percent more time in supervising. lo!oat of the principals indicated 

tha7 needed aore clerical help than anythin& else, and if this be true it 

would seem inconelstent vi th good organisation to have principals spend

ing their Ume vUh clerical matters while neglecting one of their most 

important dutlee--that of aupervieion. 

Administrative-supervieoty committees 

!able 14 deals vith administrative-superYieory committees that are 

used in the. high schools by- the principals. !his table shows the extent 

of their use, the avera«e number according to the s1 ze of the school. and 

the more ~quent types of committees used. 

SecUon .A indicates the extent administrative-supervisory committee• 

are used. Of the 56 responses, ll principals eaid they were used ex

tensively in their schools, lJ used them in moderation, and 32 made liml ted 

use of them. 

Section B sho~ the average number of administrative-supervisory 

committees used in the high schools. The principals who spend one-half 

of their time perfol1111ng administra.ti ve and eUI?ervisory duties use an 

average of three comm1 ttees. !he principals vho spend three-fourths of 

their time in administrative and supervisory duties use an average of four 

coiiii:littees. Principals who spend their full time performing adminis

trative and supervisory duties but have less than 20 teachers in their 

school use an average of S.2 committees. Full-time principals with 20-JO 

teachers in their school use an average of six co11111i ttees, and full-time 

principals w1 th more than JO teachers in their achool use an average of 

10.4 adminietrative-superviaor.y committees. 

Section C enumerates the adminlstrative-supervisor.y committees whiCh 
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'l'a'ble 14. Principals ' responses co~rning adm1nistrativ&-superv1sory 
committees 

A. Extent administrative-supervisory comndttees are used: 

1. Extensively • 11 

2. Moderately • • 1..-------ll 13 

3. Limited amount 32 
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the principals indicated tw or more times that they were uai.ng in their 

schools and shove the nUilber of times each committee was mentioned. !he 

scholarship, guidance. curriculum, and extra-currleular committees were 

listed on the questionnaire . 'l'he other commi tteea ahovn were added by 

the principals in response to the questionnaire. 

It would aeem that adm1n1strat1 Te-nperrleory commi tteea are a 

good source for help 1n the operation of a achool and their ueetulneas 

a direct result of good planning and organisation. If 57 percent of the 

principals are only using these cOIIIJid tteea a 11m1 ted amount then thq 

remain a source of help for the major! ty of principals which could be 

uaed eo aa to give the principal more help in supervisor.y acti~ties. 
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This study of the supervisory activities of the Utah high school 

principals was conducted by the questionnaire method. A11 eight-page 

questionnaire covering certain aspects of clnssroom visits, conferences 

with indi vidu:l-1 teachers, special work \d th tea.c.."lers, intervlsi ta tion of 

teachers, teacher selection , teacher in-service education, edueatio~l 

supplies, textbook selection, ~rofessional libraries, professional bul

letins, supervisory fa~ty meetings, superviso~~ time of principals, 

and administrative-supervisory committees, tms sent to all of the 76 high 

school principals in the s~~te of Utah during March 1955. There were 58 

principals (76 percent) who answered the questionnaire, nnd it was from 

these data that the study was made. A good response to the questionnaire 

was obtained, as is evidenced by the number of answers g!ven each questior. . 

Insofar as possible (a few open-end questions were not tabulated due to 

their lack of clarity) all the responses were tabulnted and put in tables 

so that with .fe'-1 exceptions all the data from the o_ue~tion.na.ires have 

been analyzed in this study. I t was felt desirable to tabula.te tho 

questionnaires according to five different size groupings of the schools, 

and these separat e tabulatione are preserved 1n the tables . 

1. Classroom supervisory visits: Most of the principals thought 

these visits wa r e either impor~~t or very import~t. but there was a 

big division among them as to where the responsibility was and where they 

thought it should be. A greater number of the principals felt a super

visor should visit a normal clA.ssroom every four 'tteeks and a greater 

number felt the classroom visit should be 25 ~inutes or more, but again 
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there vas a great variance of opinion. A major! v of the principals said 

classroom visits were earried on unannounced to the teacher, but, on the 

contrary, most of them believe they should visit by appointment from the 

teaeher. A large major! ty said they usually held 1nd1 vidual coni'erences 

w1 th teaehera followiD€ a classroom visit. 

2. Supervisory conferences with individual teachers& 'lhere were 

no distinctive trends in the responses concerning the procedure for hold

ing coni'erences, the frequency w1 th whieh they should be held, and the 

place where responsibility should lie for them. 

J. Special work w1 th teachers: Moat of the principals said that 

special work wi\h teachers was their reepons1b111ty, but in g1viz18 their 

rec0111Denda tiona of where the responsi b111 ty should lie, the trend was to 

give more of the responsibility to a combination of the superintendent, 

principal, and supervisor. A large major! ty indicated that special work 

with teachers was either important or very important. 

4. Intervisitation of teachers: A large majority of the principals 

felt intervis1tation rested with the superintendent and principal, but 

most principals recommended that the responsibilit,y be theirs with a fewer 

number indicating the superintendent, p rincipal, and supervisor be re

sponsible. fne recommended trequene,y of intervisitation ranged from once 

every two months to once a year. 

S. ~eacher selection& Most principals said the superintendent was 

responsible for teacher selection, and most recommended that the superin

tendent consult the princi:pal. 1n teacher selection. A large major! ty 

felt the ~rincipals should have an integral part in teacher selection. 

6. Institutes, extension classes, and workshops: Most principals 

indicated teacher participation and most said that at present the 



superintendent and aWt were responsible, but there vas no definite trend 

as ~ vhom the;y \bought ahould 'be re8p0Jla1 'ble. Responaea on recommended 

frequena,r of 1D-serTioe education ranged from eTer,y three months to once 

a year. 

7. :rducatlonal aupplies for teaehertu Present respone1b1Uty and 

the recommended place for respond bill '-Y in botil selecting and obtaining 

eduea. tional supplies rested mostly w1 th the principal. A1 though the 

responaes indicated that either the principals were not sure who should 

be responsible or that they thought several school officials should. 

8. Selection of textbooks: A large majority of principals indi

cated. the teachers chose from the etate list. l\r about the same majority 

thq eaid the principal and teachers in each aehool should select the 

textbooks. 

9. Li'bra17 of professional books and perlodleala: !here vas no 

Bpecific trend in answers to the question of respons1bill ty for maintain

ing such a librar,y. About halt of the schoole bad professional libraries, 

and of thoae that did not, most said they lacked facillties and. intereat. 

10. Professional bulletins for the faculty: Most principals felt 

these were desirable, but aald they were not conalstently published. 

They tel t the moat illportant sin&le item to haTe in a bulletin was changes 

in school policies, and a great majority said they prepared them as 

occasion required. 

11. J'aculty meetings dealing with superTiaion: A large majority 

felt these meet1D&B were nr.r important. Most said they were uaually 

held in connect! on w1 th the regal.ar faeul ty meeting. Most of the princi

pals said they were responsible and thought they Should be responsible 

for these meetings. 
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12. SuperTisory time of principale: About half of the principals 

are spending from 10...24 percent of their total school time 1n supervision. 

A large majority feel this time should be increased about 50 percent, and 

most of them felt they needed more clerical help. 

13. AdministratiTe-superTisory committees: Most principals ~di

eated they ueed these committees to a limited extent. The aTerage number 

of these committees 1n a school ranged from three to 10.4, depending on 

the size of the school. Principals indicated they used the seholarehip, 

guidance, curriculum. and extra-curricular coDIDi ttees mu.eh more than any 

of the others. 

When asked where the respons1bil1 ty was for the activities coTered 

in this questionnaire, 46 percent of the principals indicated they had 

full responeibilit,r; but when asked for recommendations on who they thought 

should be resrponaible for these activities, only 39 percent felt they 

should have full respons1bil1 ty. These percentages again show the majority 

of principals do not have full reepondbili ty for theae supervisory ac

tivities, and that an even larger majority do not want full responsibility 

for them. This condi tlon and these recommendations hardly agree vith 

those staWd in the review of literature where the principal was the key 

man in the supervisory program. This ~ again indicate, however, that 

the principal feels he does not have time to do the supervisory work and 

that others should ehare this responsibility with him. 
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CONCLUSION 

The findings of this study shov great differences in supervisory 

techniques and responsibilities of the Utah state high school principals. 

There is a great variance of answers and opinions concerning certain 

supervisory procedures and practices. Respon~ibilit.y has not been es

tablished throughout the state in a uniform manner as ie evidenced by the 

great variety of responses concerning where the responsibility is and 

where the principals thought it should be. This would indicate that 

supervision has no egtablished place in the secondar.y school organi

zation of Utah, and is carried on 1n the separate schools as principals 

find or make time for such activities. The principals themselves say 

they need approximately 50 percent more time for supervisory duties. 

This does not mean that the principals are not doing all they feel they 

can under the present demands which are made of them. It seems to the 

author, however, that supervision is one of the most, if not the most 

important task a principal has to do; and that every effort should be 

made on a local and state basis to establish organizational help and 

lines of responsibility Which will aid the principals in performing an 

important job which they feel. for the most part. is being badly 

neglected. 
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Dear Principal: 

Uy thesis vill deal with the supervisory duties and activities of 
the high school principal in the state of Utah. 

Listed below are some of the activities and responsibilities that 
pertain to the principal 1 s work as a supervisor. Will you please indi
cate by a cheek your reaction to these i terns, and add any of the ae
tivities and responsibilities not listed that you think should be given 
consideration in a study of this ldnd. Please keep in mind that we are . 
concerned With just the prin~ipal's duties and activities in regard to 
curriculum and instruction. Any elaboration on the listing below will 
be greatly appreciated. 

Strongly 
recommend Recommend Irrelevant 

to include inclusion to study~ 

1. Supervisory visits to the 
classroom. 

2. Superviaor,y conferences with 
individual teachers. 

). Planning and directing faculty 
meetings dealing with curriculum 
and instructional problems. 

4. Arranging for teachers to visit 
other teachers. 

5. Evaluating the educational pro-
gram giving and analyzing tests. 

6. Preparing and issuing profes-
sional bulletins for faculty. 

7. Role in selecting teachers. 
8 . Selecting or obtaining edu-

cational supplies for teachers. 
9. Arranging for and participating 

in institutes, extension 
classes, workshops. 

10. Building up a school profess ion-
al library of books and period-
leal e. 

11. Selection of school textbooks. 
12. Special work with nel't teachers. 
13. Special work with superior 

teachers. 
14. Special work with substitute 

teachers. 
15. Special work with less satis-

factory tea chers. 
16. Formula ting educational ob-

jectives for the total program 
for the individual school. 

Elaborations and additional listing by the principal : 
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Qpeationnaire Covering SUpervision for Utah Hlgh School Principals 

Dear Principal: 

This questionnaire is being submitted to you in the interest 
proTing the supervisor,y act1T1tiea of the high school principal. 
the appro~l of the Utah Secondary Principals Association and the 
Department of Public Instruction. 

of~ 
It has 
State 

We haTe attempted to organize it so as to take a minimum of your 
time and still obtain sufficient coverage of the area of supervision. 
Your complete and honest response is imperative to the success of this 
at~, and we trust the findings will more than repey you fo r the effort 
you put forth in completing the questionnaire. All information will be 
kept confidential ae far as identifying it vi th any particular principal 
or school. 

Enclosed is a stamped, addressed envelope for your convenience. A 
summarization of the stu.dy will be sent to you for your personal use. 

I might add further that the at~ is being completed as part of 
the requirements for the Master's Degree here at the Utah Sta te Agri
eul tural College. and so your early reply will be greatly appreciated. 

EWW:jc 

Sincerely, 

(Signed) Elmer w. Wahlstrom 

Elmer w. wahlstrom 
Graduate Assistant 
School of Education 



1. 
J. 
5. 
7. 
a. 
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Name 2. School_---~-----
District 4. Grades in school 
No. teachers 1n school 6. School enrollment ____ _ 
Number of assistant princ1pala7 ____ SUperv1sors7-:--:--=-----:--
Approx1mately how much of your time 1s devoted to administra tion 
and supervision? (Check one) 

( ) full time 
( ) J/4 time 
( ) 1/2 time 
( ) 1/4 time or less 

DIRECTIONS: Check all spaces that pertain to your own school or you. 

I. Classroom Supervisory Visits. 
A. Hov important do you consider classroom supervisory visits to be? 

( ) very important 
( ) important 
( ) not very important 
( ) not necessa.ry 
( ) detrimental 

:B. Should classroom visits be the responsibill ty of: 
( ) Principal 
( ) Assistant Principal 
( ) School or district supervisor 
( ) Superintendent 
()Others (specify)-----------------

C. How often should a classroom supervisor visit a normal class
room where no special problems are evident? 
( ) Every week 
( ) Every two weeks 
( ) Every three weeks 
( ) Every four weeks 
( ) At other intervals (specify) -------------

D. Are classroom supervisory visits a t present: 
( ) Tour personal dU'ty? 
( ) Tour personal duty but delegated to the Assistant Principal? 
( ) Tour personal duty but delegated to the school supervisor? 
{ ) Partly your responsibility and partly the responsibility of 

the superintendent or his representative? 
( ) Not done 1n any significant amolmt? 

E. How much time do you usually spend 1n a classroom visit? 
( ) P'i ve minutes 
( ) Ten minutes 
( ) Fifteen minutes 
( ) Twenty minutes 
( ) Twenty-five or more minutes 
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• 

IV. Responsibility for doing special work with the following teachers 
should lie with: (please specify SUpt •• Prin •• SUpervisor, 

v. 

other). 

A. New teacherB . . . . . . . 
B. Less satisfactory teachers 

C. Substitute teachers 

D. Avera&e teachers • . 
E. Superior teachers 

Special work with: 

A. New teachers is: 
( ) Very i.mportan t 
( ) Important 
( ) Not necessary 
( ) Not done 

c. SUbstitute teachers is: 
( ) Very important 
( ) Important 
( ) Not necessary 
( ) Not done 

E. SUperior teachers is: 
( ) Very important 
( ) Important 
( ) Not necessary 
( ) Not done 

. . . 

. . 

B. tess satisfactory teachers is: 
( ) Very important 
( ) Important 
( ) Not necessary 
( ) Not done 

D. Average teachers is: 
( ) Very important 
( ) Important 
( ) Not necessary 
( ) Not done 

Do you have bulletins for new teachers? ( ) Yes ( ) No 

Do you have courses of study for new and substitute teachers? 

( ) Yes ( ) No 

VI. Arranging for teachers to visit other teachers: 

A. The practice of 1ntervisitation of teachers is: 
( ) Necessary for teacher improvement. 
( ) Helpful in teacher improTel!lent. 
( ) All right occasionally but not as a general practice. 
( ) Not necessar,y; not worth the time and effort involved. 
( ) Other (specity) 
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IV. Responsibility tor doing apecial work with the following teachers 
should lie with: (please specify Supt., Prin., SUpervisor, 

v. 

other). 

A. New teachers 

B. Less satisfactory teachers 

c. Substitute teachers • 

D. ATeraeo;e teachers 

E. SUperior teachers . . 
Special work with: 

A. Nev teachers is: 
( ) Very important 
( ) Important 
( ) Not necessary 
( ) Not done 

c. Substitute teachers h: 
( ) Very important 
( ) Important 
( ) Not necessary 
( ) Not done 

E. SUperior teachers ls: 
( ) Very important 
( ) Important 
( ) Not necenary 
( ) Not done 

. 

B. Less satisfactory teachers 
( ) Very important 
( ) Important 
( ) Not necessary 
( ) Not done 

D. Average teachers is: 
( ) Very important 
( ) Important 
( ) Not necessary 
( ) Not done 

Do you haTe bulletins for new teachers? ( ) Yes ( ) No 

Do you have courses of study for new and substitute teachers? 

( ) Yes ( ) No 

VI. Arranging for teachers to visit other teachers: 

A. The practice of lnterTisitati on of teachers is: 
( ) Necessary tor teacher impro'V'ement. 
( ) Helpful in teacher impronment. 
( ) All right occasionally but not as a general practice. 
( ) Not necessary; not worth the time and effort involved. 
( ) Other (specify) 

is: 
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B. Responsibility for teachers in my school visiting other teachers 
in other schools lies with the: 
( ) SUperintendent 
( ) Principal 
( ) SUpervise r 
( ) Other (specify) -------------

C. Teacher intervisitation should be the responsibili~ of: 
(specify) ------------------

D. Teachere should have the opportunity of visiting other teachers 
in similar teaching positions every: 
( ) Month 
( ) Two months 
( ) Three months 
( ) Other (specify)-------------

VII. Teacher Selection. 

A. Teacher selection in my school is the respon~ibility of: 
( ) Superintendent 
( ) Principal 
( ) Superintendent only after consulting with the principal 
( ) Principal only after consulting with the superintendent 
( ) Other (specify) -------------

B. Teacher selection in schools should be the responsibility of: 
( ) SUperintendent 
( ) Principal 
( ) SUperintendent only after consultation with the principal 
( ) Principal only after consultation with the superintendent 
( ) Other (specify) --------------

c. How important is it for principals to have integral part in 
teacher selection: 
( ) Very important 
( ) Important 
( ) Not important 
( ) Not necessary 
( ) Undesirable practice 

VIII. Arranging for and participation in institutes. extension classes. 
workshops. 
A. I n my school teachers participate in: 

( ) Teachers' institutes 
( ) Extension classes 
( ) Workshops with other teachers in the district or area 
( ) Others (specify)--------------

B. Arranging for this in-service training in my school is the 
responsibility of: 
( ) SUperintendent and staff 
( ) Principal 
( ) Other ( specify) ---------------
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B. Responsibility for teachers in my school visiting other teachers 
in other schools lies with the: 
( ) Superintendent 
( ) Principal 
( ) Supervisor 
( ) Other (specify)--------------

C. Teacher intervisitation should be the responsibili~ of: 

(specify) ------------------

D. Teachers should have the opportunity of visiting other teachers 
in similar teaching positions every: 
( ) Month 
( ) Two man ths 
( ) Three months 
( ) Other (specify) 

VII. Teacher Selection. 

A. Teacher selection in my school i~ the respon~ibility of: 
( ) Superintendent 
( ) Principal 
( ) Superintendent only after consulting with the principal 
( ) Principal only after consulting with the superintendent 
( ) Other (specify) 

B. Teacher selection in schools should be the responsibility of: 
( ) Superintendent 
( ) Principal 
( ) Sunerintendent only after consultation wi t h the principal 
( ) Principal only after consultation with the superintendent 
( ) Other (specify) --------------

C. How important is it for principals to have integral part in 
teacher selection: 
( ) Very impor tant 
( ) Important 
( ) No t important 
( ) Not necessary 
( ) Undesirable practice 

VIII. Arranging for and participation in institutes. extension classes. 
vorkshops. 
A. In my school teachers participate in: 

( ) Teachers' institutes 
( ) Extension classes 
( ) Workshops with other teachers in the district or area 
( ) Others (specify) 

~. Arranging for this in-!ervice training in ~ school is the 
responsibility of: 
( ) Superintendent and staff 
( ) Principal 
( ) Other (specify) ---------------



C. This responsibilit,y rightfully belongs to: 
(specify) 
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D. Teachers should be given the opportunity to participate in 
teacher workshops , institutes, extension classes. or other group 
in--service education programs every: 
( ) Two months 
( ) Three months 
( ) Other (specify) 
( ) These activities not necessary 

IX. Selecting and obtaining educational supplies for t eachers . 

A. In ~ school the principal is: 
( ) Responsible for selecting educational supplies 
( ) Contacted concerning selection of supplies but is not 

responsible 
( ) Not permitted to select supplies 

B. The selection of educational supnlies should be the responsibility 
or: 
( ) The superintendent and his i mmediate staff 
( ) The principal 
( ) Supervisors 
( ) Purchasing agent for the school district 
( ) The teacher 
( ) Other (specify ) -------------

C. Obtaining educational supplies in~ school is respon~ibilit,y of: 
( ) SUperintendent 
( ) Principal 
( ) Purchasing agent 
( ) other (specify)-------------

D. Obtaining educational supplies should be responsibility of : 
( ) SUperintendent 
( ) Principal 
( ) Purchasing agent 
( ) Other (specify) 

X. Selection of textbooks . 

A. In my school: 
( ) I am able to select all the textbooks from the approved 

state list 
( ) I am able to select part of the textbooks that are used 
( ) Higher authority dictates what books shall be used 
( ) The teacher chooses his desired texts from the books avail

able on the state approved list 
( ) Other (s-pecify)-------------



B. Who should make specific selection of textbooks used in each 
school? 
( ) The state committee as now set up 
( ) The local school district 
( ) The principal and teachers in hie school 
( ) The individual teacher 
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c. ~vi th what features of the present state procedure of textbook 
selection do you: 

1. Agree: 

2. Disagree: 

XI. A library of p~ofessional books and periodicals. 

A. A library of professional books and periodicals is: 
( ) Available to each teacher at the school 
( ) Available to each teacher in a nearb.y library 
( ) Not available to the teacher 
( ) In the process of being formed 
( ) Not considered worthwhile or necessary 

B. In my school a nrofessional library is not maintained because: 
( ) Simil:lr library is nearcy 
( ) Costs too much to maintain 
( ) Lack of facilities 
( ) Lack of interest 
( ) lack of time 
( ) Other (specify)------------------

c. The responsibility for building up and maintaining this kind of 
library in my school rests with: (specify) 

D. This kind of library work should be the responsibilit,r of: 
(specify) 

XII. Preparing and Issuing Professional Bulletins for the :Faculty. 

A. Preparing and issuing professional bulletins for the facult,r is: 
( ) A necessary part of ~ professional relation with teachers 
( ) A desirable practice but not consistently done 
( ) All right but not necessary 
( ) Not carried on in my school 
( ) Not desirable 



:B. Preparing and issuing: professional bulletins in my school is 
done eveey: 
( ) week 
( ) two weeks 
( ) month 
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( ) as occasion requires 
( ) other (specify)-----------------

c. Professional bulletins should include: 
( ) Accomplishments of school 
( ) New publications pertinent to the school 
( ) Recent local and national trends in edueation 
( ) Listings of major school and community events 
( ) Changes in the policies of school 
( ) Rearrangements or additions in teaching personnel 
( ) Others (specify)----------------

D. Professional bulletins should be prepared every: 
(specify time) ---------------------

XIII. Planning and Directing Faculty Meetings Dealing with Curriculum and 
Instructional Problems. 

A. Meetings dealing with curriculum and instructional problems 
a.re held: 
( ) Regularly (about every month) 
( ) Occasionally (about every two month~;) 
( ) Rarely (once or twice a year) 
( ) Never 
( ) Usually held as part of the regular faculty meetings 
( ) Always held as part of the regular faeul ty meetings 

:B. These meetings are: 
( ) Very important 
( ) Important 
( ) Should be held once 1n a while 
( ) Not important 
( ) Not necessary 

C. In my school these meetings are the responsibility of: 
( ) The principal 
( ) The superintendent 
( ) Other (s1)ee1fy) -----------------

D. These meetings should be the respons1bil1~ of: 

(specify) ------------------- ---



XIV. With respect to areas of importance to Which you are not giving 
enough attention. what do you recommend? . 

( ) More clerical help to assist principal with such duties 
( ) Assistant principal to be assigned supervisory duties 
( ) Assistant principal to be assigned administrative or other 

duties 
( ) An increased staff so that department heads might be assigned 

supervisory duties 
( ) That more of- theee supervisory duties be taken care of through 

the superintendent's office 
( ) other (please specify)-----------------

A. About what percent of your total time devoted to school work do 
you consider you are now giving to supervision? 
( ) 75 percent or above 
( ) 50-75 percent 
( ) 25-49 percent 
( ) 10-24 percent 
( ) Lees than 10 percent 

E. Do you feel this time (indicated above) should be increased: 
( ) yes ( ) no 

If so. how much? (specify) 

XV. Administrative Supervisory Committees. 

A. To what extent are administrative supervisory committees used? 
( ) extensively 
( ) moderately 
( ) limited amount 

B. Number of administrative supervisory committees in your school? 

c. Proportion of your faculty participating on these committees? 

D. Administrative supervisory committees operating in your school: 
( ) curriculum commdttee 
( ) scholarship committee 
( ) guidance committee 
( ) Extra-curricular eommi t tee 
( ) Others -------------
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