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INTRODUCTION

This study of the supervisory activities of the Utah high school
prineipals was originally planned by the Utah State Department of Publie
Instruction and the Utah Secondary School Prinecipals' Association, to be
a part of a questionnaire study on the status of the Utah high school
principal. As it was later not included in the status study, the super-
vision study became a study by itself,

The study was carrled on by the questionnaire method, A tentative
list of areas of supervision to be covered by the questionnaire was sent
to a selected 1list of 10 principals and to several of the professors of
education at the Utah State Agricultural College, and to the Utah State
Office of Public Instruction. This tentative list was first obtained by
reviewlng the articles on supervision which were published during the
five-year period of 1950-54, in the National Association of Secondary
School Principals! Bulletin. It is believed that all the areas covered ‘
in these articles were, for the most part, included in this first
tentative 1list (see Appendix 1), After careful consideration of the
returned recommendations from the 10 prinelpals sampled, the areas of
supervision to be Included in the study were selected and the question-
naire formulated,

An elght-page questionnaire (see Appendix 2) was formulated with
two general objectives in mind: (1) to find out what the principals
were actually doing in supervision; and (2) to obtain their recommendations
or viewpoints on where responsibility was at present and where they

thought the responsibility should be in supervisory dutles,
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The questionnaire was then sent to all the high school prineipals in
the state of Utah, A 76 percent return was obtained, which was consider-
ed good, and on vhich this study was based.

The questionnaires were tabulated and the results compiled in tables
according to the size of the schools. The high schools were divided into
five groups for the purpose of analyzing the questionnaires: (1) those
with more than 30 teachers (12 questionnaires); (2) those with 20-30
teachers (11 questionnaires); (3) those with less than 20 teachers but
where the principal still spends his full time with administration and
supervision (eight questionnaires); (4) those schools where the principal
gpends approximately three~fourths of his time in administration and
supervision (12 questiomnaires); and (5) those schools where the prin-
cipal spends one-~half or less of his time in administration and super-
vision (15 questionnaires). This made a total number of 58 returned
questionnaires.

In the tabulations all the responses from the prineipals are shown,
On some of the guestions the principals may have checked more than one
response, or they may not haverchaeknd any of the possible responses,

This study can be assumed to be correct only in proportion to the
validity of the questionnaire and the truthfulness of the responses to
it. It is felt that the study has been worthwhile and is signifiecant in
its findings,

No attempt is made in the discussions of this study to separate the
responses of the full-time and part-time principals because it was found
in preliminary analyses that the differences were amall and of little
apparent significance, The responses for each of the five groups of

prineipals are summarized in the tadles.



REVIEW OF LITERATURE
Supervision
¥ho is a supervisor? According to Kimball Wilee of the University of
Florida, any officlal leader, superintendent of schools, principal, de-
partment head, or staff officer who spends a portion of his time seeking
improvement of the instructional program is a supervisor (13, p. 26).
For the purpose of this study, however, we will think primarily of the
princival as a supervisor,
What is supervision and its functions? R, C, Guy, principal at
Hutchinson, Kansas, in a presentation at the 39th annual convention of
the Secondary School Principals' Assoclation, indicated that it is not
easy to differentiate between purely administrative and purely supervisory
duties. Some duties overlap and could be classified in either category.
He said, however, that supervision is considered as the activities which
are directly related to the improvement of teaching and that it is doubtful
if any best way of supervising has yet been devised (7, p. 155).
The basic function of supervision is %o improve the learning

situation for children., If any person in a supervisory position

is not contributing to more effective learning in the classroom,

his existence in that position cammot be Justified. Organization,

equipmant, staff relationships, and teacher welfare are important

only as devices for improving learning opportunities for children,

Supervision is a service activity that exists to help teachers do

their job better. (13, p. 10)

The immediate purpose of a coordinator of inetruction is to work with
teachers; the ultimate purpose 1s to improve the learning of the pupils in
the classroom (4, p., 234).

From the above referencese on supervision in schools we can conclude

that supervisory activities deal with the improvement of the teaching-
learning process for the betterment of the student and that all supervisory



activities should be directed toward this goal.

ggg_princigg; and superviegion, The success of the school program
depends more upon the principal than any_othar administrative personnel,
The late Dr. Cubberly once said in effect, "As is the principal so 1s the
school.” The leadership ability of the prineipal is reflected in every
phase of the school's activity and even extends into the 1ife of the com-
mnity (7, p. 154).

Since the principal is directly responsible for the succeseful
functioning of the school as a whole, he must shoulder the blame when he
fails to initiate and carry on a coordinated plan of supervision designed
to benefit both teachers and students (5, p. 27).

The princlpal is recognized as the supervisory head of the school
and supervisors wvhen amployed are staff officers of the principal. Even
sugzestions to the teachers go through the principal's bhands (8, p. 507).

Many administrators are coming to realize that supervision is no
longer an adjunct of administration., Because of éxpanding programs,
crowded schools, etec., administrators have little time left for super-
vision., Probably the most satisfactory method of providing supervision
has been to hire administrative assistants to free chief administrators for
supervisory duties. Another method might be a proposed plan to add a full-
time supervisor to the school staff to supervise the instructional program
(40 Pe 231).

Fortunately, it is true that anyone who has the temerity fo be a
principal realizes that supervision 1s part of the jJob; that if it is
ignored, worse problems are likely to pile up, Beginning teachers need
and deserve help, experienced teachers appreciate stimulation and approval,
and those few but persistent problem teachers demand constant attention to

keep their classes at subsistence level (3. p. 212).



leslie ¥, Findred, professor of secondary education at Temple
University in Philadelphia, in speaking to the 35th annual convention of
secondary school principals, contended that there 1s actually very little
supervision done by principals in secondary schoole, Few teachers have
the benefit of any constructive supervision from the time they are first
employed in a public, junior, or senlor high school. The average prineci-
pal explalns his lack of supervisory activitles on grounds of too many
managerial tasks, Professor Kindred further remarked that anyone who has
served on committees using the evaluative criteria soon discovers that
the weakest spot in most schools is supervision (9, p. 15).

We can gather from the above references concerning the principal and
supervision that at least some of the men closely assoclated with the
problem of supervision feel that the principal is the key man to initiate
and supervise it, snd that supervision is not being carried on to the
extent it should be in the high schools,

Ways and means of supervigion, In addition to shifting the personnel

to make more effective use of their abilitles, staff improvement depends
upon an in-service training program that increases the skills of teachers.
In-service education must be provided to prepare for the next steps in
program development (13, p. 24,25).

The amount of time that is allocated for the studles necessary in
the In-service program is the direct result of the efforts of adminis-
trators. The board of educatlon cannot be expected to grant released
time for group studies by teachers without having recognized the need
based upon sound information, The building prineipal is responsible for
interpreting the needs for professional group activity by his teachers
to his superintendent and board of education (11, p. 68).

One of the most effective means of improving the professional status
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of teachers is the curriculum workshop, If a sufficient number of teachers
are interested in working out a curriculum project, they ask the supervisor
to set up an organizational meeting. At this meeting the immediate ob-
Jective 1s discussed and defined, The type of study ls determined and the
group effecte an organization, The time, place, and length of meetings
are determined and a schedule set up which is submitted to the director
of curriculum for approval (10, p. 185).

Thomas H, Briggs, in his writings on supervision, states:
No principal devoted to professional leadership of the school
entrusted to his responsibility will fail to use, continually and

ags effectively as he can, teachers'! meetings as one of the two

most important means of supervision. The other lmportant means is
individual conferences. (2, p. 410)

The N, E, A.-published booklet of the Association for Supervision

and Curriculum Development stresses curriculum development as follows:
The curriculum is the means whereby the goals of the school

are achieved. Curriculum development, when carried on as a

group process under the leadership of skillful supervisors and

master teachers, becomes an in-service project whereby teachers

gshare experiences, challenge old and new techniques, and develep

better practices. (12, p. 11,12)

"A Democratic school is one which constantly evaluates its program
and encourages experimentation and change in keeping with socizl progress
and educational research." (12, p. 18)

Helping faculty members improve thelr classroom teaching can best be
done by classroom visitation, The following suggestions should be observed
in connection with claes visitation: (1) Establish rapport with the
teacher previous to the visit. (2) Be sure that the date and the time of
the vigit will be agreeable to her and that you will have an opportunity
to observe her best teaching, (3) Determine the length of the vislt by
the activity to be observed. (4) Create as 1ittle disturbance as possible

in entering and leaving the classroom, ILeave both teacher and pupils
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with the impression that you enjoyed the visit. (5) Following the visit
make notes to be used in a conference with the teacher. (£) The class-
room vieit must culminate in a conference with the teacher. (7, p. 155
156)

Good supervision using the techniques of class visitation might be
summed up this way: visit, confer, commend, and suggest (7, p. 156).

Someone has said, "The bad things can usually be igznored, the good
things never,"

John J., Gach points out three things a principal should look for in
a classroom visit: (1) Where is the teacher going? What are the ob-
Jectives? (2) How does he propose to get there? What are his methods?
(3) How does he Xnow he has arrived? What testing takes place? (6, p., 62)

BEvery classroom visitation should, if possible, be followed by a
personal conference or at least by a note of critical appreciation (5,

P 27).

These above references on ways and means of supervision suggest a
few supervisory methods and procedures which are thought to be helpful in
supervisory work, and will, for the most part, be referred to later in
the discussion., In conclusion to this review of literature, it is fitting
to enumerate eight basic principles underlying techniques of supervision
formulated by Dr, Iuther E, Bradfield of the Arkansas State Teachers
College. They are as follows:

1. Techniques of supervision should provide for demoeratic leader-
ship,

2. Techniques of supervision should provide for group action,
3. Techniques of supervision should provide for good human relations,

L4, Techniques of supervision should provide for continuous self-
improvement,

5. Techniques of supervision should assist teachers in all phases of
their work,
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Techniques of supervision should be adopted to each teaching-
learning situation.

Techniques of supervision should provide for improving the
whole teaching-learning environment through a cooperative
effort.

Techniques of supervision should provide for varied individual
and group procedures, (1, p. 21-23)



PRESENTATION AND ANALYSIS OF DATA

Classroom supervieory visits

Tables 1A, 1B, and 1C contain a compilation of the responses the
prinecipals made concerning classroom supervisory visits.

Table 1A deals with the importance of, the present responsibility
for, and the principals' recommendations for responsibility in classroom
visite,

As shown in Section A, of the 58 responses, 31 principals felt visits
are important, with 23 indicating very important and three indicating they
are not very important. One thought they are not necessary and none that
they are detrimental,

Section B shows that 35 principals indicated they are at present
responsible for classroom visits; 25 indicated the responsibility was
partly the principal's and partly the superintendent's, A total of nine
indicated they are not carried on in any significant amount, There were
four responses where principals delegated responsidbility to the assistant
principal and two vhere responsibility was delegated to a superviser,

Section C shows that most (54) felt the principal should be respon-
gible for classroom visits, with 31 indicating the school or district
supervisor, and 30 that the superintendent should have this responsibility,
There were 13 who felt the assistant principal should have the respon-
gibility. Others mentioned were: other teachers, department heads, and
State Department of Education. In Section C there were 134 responses
from 58 questiomnaires, This would indicate that the principals were
not sure who was responsidle for classroom visits or that the responsidility

was carried by several people,
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Table 1A, Principals' responses concerning classroom supervisory visite

B c
Tvisory Visits
Importance o Responsibility for Responsibility
clags: visits is: should be:
8
3 3 'g'-: g
% o Sl 43 g . -
izl 3l 3 1331@33 Edfal )l 7| 7558
33,5 & 2 (9,88 221859 ¢ |- g .
| @i L B w ]
E2EE & EFedEed 45 k 1E6E8 B
b\, ) oo 6 4 1 4 | 3 216 319 8
2 - 5 7 ILL__L 5 3
b 1315 | 16 AL R T SR B R DL R R
3 4 3 2 1012 | 5 8
8 _ L e O e N TN R
8 123 13 13 |2 w i |2 |25 |9 in 31 |30

*], Full-time prineipals with more than 30 teachers.
2, Tull-time prineipals with 20-30 teachers.

3. Full-time principals with less than 20 teachers,
Lk, Totals of full-time principals,

5. Three~fourths time prineipals,

6. One-half time or less principals.

7« Totals of part-time prineipals,

8, Totals of all principals' responses,
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Although most of the principals felt the classroom vieits are im-
portant, only 46 percent now have full responsibility for thani and even
less, 40 percent, felt they should have full responsibility.

Table 1B deals with the frequency the normal claseroom should be
visited, the usual time the principal spends in a classroom visit, and
the recommended time the principal felt should be spent in a classroom
visit.

In section D, 22 principals indicated the classroom should be visited
every four weeks, 18 thought they should visit at other intervals (these
ranged from a few minutes every month to once a year and as occasion
demands, periodically, "when he can motivate," "no regular time," "accord-
ing to needs," and etc.), seven indicated every three weeks, six every
week, and five every two weeks.

Section E summarizes the usual time the principals spend in a class-
room visit, A larger number (23) of the principals spend 25 minutes or
more, 15 spend 15 minutes, 13 spend 10 minutes, five spend 20 minutes,
and only three spend as little as five minutes.

Secticn F ghows the recommended length for the classroom visits as
given by the prineipals, Of the 55 responses, there were 27 recommended
25 minutes or longer, 10 recommended 20-minute visits, 15 recommended
15-minute visits, and only three recommended 10 minutee, with no recom-
mendations for five-minute visits,

From Table 1B we find that most of the prineipals felt that intervals
between classroom visite should be about four weeks, or at intervals as
needed, and that the length of a visit should ordinarily be 25 minutes or
more. .

Table 1C deals with the scheduling of classroom visits, recommended

scheduling procedure, and individual conferences following classroom visits,
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Teble 1B. Principals' responses concerning classroom supervisory visits

promsppes

D E ‘ ¥
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4k, Totals of full-time prineipals,
5. Three~fourths time principals,
6. One~hslf time or less prinecipals,
7. Totals of part-time principals,
8, Totals of all principals! responses,
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Principals'! responses concerning classroom supervisory visits

Scheduling of Recommended Following classroom
classroom visite || secheduling procedure visits individual
is: for classroom visits conferences are held
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Section G is concerned with present practices in scheduling classroom
visits. Of the 84 responses, 50 indicated the visits were carried on un-
announced to the tsacher, 29 visited by appointment from the teacher, and
five visited by a schedule drawn up by the prinecipal,

Section H shows the principals' recommendations for scheduling elass~
room visits, Of the 55 responses, 28 felt they should vieit by appoint-
ment from the teacher, 26 felt classroom visits should be carried on un-
announced to the teacher, and one felt a schedule should be drawn up by
the principal.,

Section I is concerned with individual conferences with the teachers
following classroom visits; 15 ﬁdicatod they always held individual
conferences following a classroom visit, six sald conferences were some-
times held, and none indicated conferences were never held,

Table 1C shows that 64 percent of the responses indicated classroom
vigits were carried on unamnounced to the teacher, and 47 percent of the
recommendations favored unannounced classroom visits. Thers were only'
27 percent who indicated individual conferences were always held following
a classroom visit. According to a previous statement by R, C. Guy (p. 6).
rapport should be established previous to the visit and the date and time
of the vieit should be agreeable to the teacher. He also states that the
classroom visit must culminate in a conference with the teacher,
Supervisory conferences with individual teachers

Table 2 shws the principals' responses concerning supervisory con-
ferences with individual teachers.

Section A indiecates proceduré used by the prineipal in holding
supervisory conferences with individual teachers, Of the 63 responses,

22 indicated other arrangements, Typical responses here were: No

specific rule, when needed, when prinecipal and/or teacher feels it
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necessary. Nineteen held conferences according to a pre-arranged schedule,
10 only at the request of the teacher, 10 only as requested by the super-
intendent or supervisor, and two did not hold supervisory conferences with
their teachers,

Section B shows the frequency which principals felt supervisory con-
ferences should be held with individual teachers. There were 54 resvonses
of which 21 indicated other times than those indicated in the table,
Typical responses here were: as needed, every week, some monthly, once or
twice a year, and it depends entirely on teacher situation., There were
12 prinecipals who thought teacher conferences should be held about once
every two months, 10 vho indiecated once a menth, nine who indieated once
every three months, and two who said they should be held only at the
requast of the teacher,

Section C indicates who the principals felt should be responsible
for supervisory conferences with individual teachers, Of the 45 responses
there were 16 principals who felt conferences wers their responsibility,
eight felt it should be the principal's and teacher's, and eight prinei-
pals indieated other. Typleal responses here werse: teacher, supervisor,
and combination of prineipal, superintendent, supervisor, and teacher.
There were seven who felt the superintendent and prineipal should be
responsible, and six who thought it was the principal'e and supervisor's
responsibility,

In Table 2 a great variance of opinion is indicated as to jJust what
organization and procedure should exist for supervisory conferences with
individual teachers. .

Thomas E, Briges, as previously stated (p. 6) feels that individual
conferences 1s one of the two most important means of supervision, and it

would seem, in the light of this, that something more definite and uniform



16

Table 2. Principals' responses concerning supervisory conferences with
individual teachers
A B C
Conferesnces are Conference with Conferances
held with each teacher should be
individual teachers: ghould be held: responsibility of:
o| <
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*1., Full-time principals with more than 30 teachers,
2, Tull-time prineipals with 20-30 teachers,
3. Fill-time principals with less than 20 teachers.
L, Totals of full-time prineipals.
5. Three-fourths time prinecipals,
6. One-half time or less principels.
7. Totals of part-time prineipals,
8. Totals of all principals' responses.
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should be established to facilitate these conferences than is indlcated
in Table 2,

Special work with teachers

Tables 3A, 3B, 3C, 3D, and 3E all deal with the principals' responses
to speclal work with new, leses satisfactory, substitute, average, and
superior teachers, respectively. These tables show where the present
responeibility for special work lies and vhere the principals think the
responsibllity should lie,

Table 3A deals with principals! responses concerning special work
with new teachers,

Section A shows whers the present responsibility for speecial work
lies. Of the 56 responses, there were 25 which show the reeponsibility
for special work with the new teachers rested in a combination of the
superintendent, prinecipal, and supervisor. Twenty-four prinecipals said
1t was their own responsibility, four indiecated other (principal and vice-
principal), and two said it was the superintendent's and supervisor's
responsibility,

Section B gives the principals'! recommendations on where the re-
sponsibility should rest for special work with new teachers, Of the 45
responses, 28 principale thought the responsibility should be divided
among the superintendent, principal, and supervisor; 10 principals thought
it should be their responsibility; four indicated other (combdination of
prinecipal, vice~prineipal, teacher, superintendent, and supervisor); two
thought it should be the supervisor's responsibility, and one the super-
intendent's.

Table 3B deals with the principals' responses concerning special

work with less satisfactory teachers,
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Table 3A. Prineipals' responses concerning special work with teachers
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5. Three-fourths time prinecipals,
6. One-half time or less prineipals,
7. Totals of part-time principals,
8. Totals of all principals' responses.
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Section C shows who is responsible at present for doing special work
with less satisfactory teachers. Of the 54 responses, 25 prineipale
sald the responsibility was distributed among the superintendent, prinei-
pal, and supervisor., There were 22 principales who sald they were re-
gponsible, four sald the superintendent was responsible, and three indi-
cated other (prineipal and vice-principal).

Section D indicates the principals! recommendations in who should
be responsible for doing special work with less satisfactory teachers,
0f the 45 responses, 31 principals thought the responsibility should rest
with a combination of the superintendent, prineipal, and supervisor, Ten
principals felt 1t should be their responsibility, three indicated others
(principal, vice-principal, and teacher), and one indicated the super-
intendent.

Table 3C has to do with speclal work wvith substlitute teachers,

Section B shows where the respopsibility lies at present for special
work with substitute teachers, Of the 53 responses, 38 principals sald
they were at present responsible; 10 indicated the responeidility was
with a comblnation of the superintendent, principal, and supervisor;
four indicated others (principal, vice~principal, and teacher); and one
indicated the superintendent.

Section I indicates the principals' recommendations on where the
resgponsibility should be placed for specisl work with substitute teachers,
0f the 43 responses, 26 principals felt it should be their responsibility;
12 thought the responsibility should rest with a combination of the super-
intendent, principal, and supervisor; four indicated others (principal
and vice-principal, and teacher); and one thought the superintendent

should do the work,
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Table 3B, Prinecipals'! responses concerning special work with teachers
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Table 3D deals with the principals' responses concerning special work
with average teachers.

Section G shows where the present responsibility lies for doing work
with average teachers, Of the total of 51 responses in this table, 30
principals felt they were responsible for speecial work with average teachers.
There were 14 principals who sald the responsibility rested with a com-
bination of the superintendent, prineipal, and supervisor; five indicated
others (principal and vice-principal, vice~prinecipal, and one principal
asked, "Why do 1t?"); and one thought the n::porintepdsnt should be re-
gpongible.

Seetion H gives the principals' recommendations of where he felt the
responsibility should be for special work with average teachers, Of the
Ly responses, 21 principals felt the responsibility should rest with a
combination of the superintendent, principal, and supervisor, There were
18 principals who felt it was solely their responsibility, three indicated
others (principal and vice-principal), one indicated the superintendent,
and one the supervisor,

Table 3E deals with the principale' responses concerning speelal work
with superior teachers,

Section I has %o do with the present responsibility for special work
with superior teachers. Of the 49 responses, 26 prineipals indicated they
wvere at present responsible for special work wlth superlor teachers, There
were 16 prineipals who sald the work rested with a combination of the
superintendent, prineipal, and supervisor; six mentioned others (principal
and vice-principal, vice~principal, teachers, and all); and one mentiocned
the superintendent.

Section J shows where the principals feel the responsibility for doing
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Table 3D. Principals' responses concerning special work with teachers
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superior teachers

Principals! responses concerning special work with teachers
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special work with superior teachers should be, Of the 42 responses,
there were 26 prinecipals who felt they should be responsible; 18 who
felt a combination of the superintendent, prinecipal, and supervisor
should be responsidle; and three who indicated others (prinecipal and
vice-principal) who should be responsible for special work with superior
teachers.

More principals felt they should be responsible for special work
with substitute and superior teachers than with new, average, or less
satisfactory teachers. Over all five groupings, only 35 percent of the
principals indicated they had full responsibility for special work with
teachars, and only 28 percent of these wanted to retain this responsi-
bility. Seventy-two percent felt other people should share this re-
sponsibllity. These percentages agaln indiecate that the prinecipals do
not want to shoulder so much responsibility. Professor Kindred (p. 5)
eays the average principal explains his lack of supervisery activities
on grounds of too many managerial tasks. This might explain why so few
principals accept the responsibility for special work with teachers.
Professor Kindred also states that few teachers have ever had the benefit
of constructive supervision from the time they were first employed in a
publiec, Junior, or senlor high school,

Table 4 deals with the principals' responses concerning the im-
portance of speclal work with new, substitute, less satisfactory, average,
and superlor teachers.

Section A gives the prinecipals' responses concerning the importance
of special work with new teachers. Of the 56 responses, 49 principals
indicated speclal work with new teachers was very impertant, seven indi-
cated it was important, none indicated it was not necessary, and none

said 1t was not done.



26

Section B gives the principals' responses concerning the importance
of doing special work with substitute teachers. Of the 56 responses, 31
felt that special work with substitute teachers was important, 19 felt
it was very lmportant, three felt it was not necessary, and three sald
that special work with substitute teachers was not done,

Section C gives the principals' responses concerning the importance
of doing special work with less satisfactory teachers. Of the 58 re-
sponses, 44 sald special work with less satisfactory teachers was very
importent and 14 indicated it was important, None of the principals said
it was not necessary or that it was not done.

Section D gives the principals responses concerning the importance
of doing special work with average teachers. Of the 58 responses in this
table, 42 indicated speclal work with average teachers was important, 13
sald 1t was very important, two that 1t was not necessary, and one that
this type of work was not done,

Section E contains the principals' responses concerning the im-
portance of special work with superior teachers. Of the 54 responses to
this inquiry, 30 said that speclal work with superior teachers was im-
portant. There were 11 who felt this work was very important, 10 thought
it was not necessary, and three who sald special work with superior teachers
was not done,

Tadble 4 indicates the principals feel that specilal work with teachers
is important even though, as indicated in the Table 3 series, they are not
certain vho should be responsible for i1t. It might be well to state
again, as on page 4, that beginning teachers need and deserve help, ex-
perienced teachers appreciate stimulation and approval, and preblem
teachers demand constant attention to keep their classes at subsistence

level.
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Intervigitation of teachers

Table 5 deals with the principals' responses concerning the value of,
present responeibility for, recommended placement of respomsibility for,
and the recommended frequeney of visits, in the intervisitation of
teachers.

Section A shows the principals' responses concerning the wvalue of
the intervisitation of teachers, Of the 55 responses, 44 felt thase
visits were helpful in teacher improvement, five said they were all right
occasionally, four indicated other (not done, mnable to do 1%, value de-
pendent on teachers involved), and one indicated that it wae not necessary
or worthwhile.

Section B gives tﬁe principals' responses showing where the responsi-
bility for the intervisitations lies. Of the 74 responses, 32 indicated
the principal was responsible, 27 that the superintendent was responsible,
10 indicated other (typlcal responses here were: assistant prinecipal,
teacher, employee, personnel department, and not done), and there were
five who sald the supervisor was responsible.

Section C shows the recommendations of the prineipals as to who
ghould be responsible for the intervisitation of teachers., Of the 45
responses, 18 prineipals thought it should be their responsibility; 14
felt it should rest with a combination of the superintendent, principal,
and supervisor; six felt the superintendent should be responsible; five
indicated other (principal and teacher, teachers); and two indicated the
supervisor.

Sectlon D shows the recommended frequeney with which prineipals felt
their teachers should visit other teachers. Of the 48 prineipals' re-
sponses here, 36 indicated other (responses were: yearly (14), when

necessary (13), when needed (5), twice a year (3), and as opportunity



Table 5, Principals! responses concerning teachers vislting other teachers
S R R “"“"'""__'_"—""’“'""““""""‘l’" ""'"'"'" TR TR AR '"" %
Value of Person at present Person who should be Recommended frequency
intervisitation responsible for responsible for inter- of visits
- of teachers intervisitation visitation of teachers between teachers
-+ —— °
i B 3 E
3 B P & - "é \a <
S|BEl E| »|E3 g E 4 5
PLELIRYIRE 8l ISESRE & 5|8
EEPETIE LR L 81 & § AR-BRE E |
2led| G| Relsel 5l B E 8 | & | 3 Zeel 5| 8 Bl g
0 — -l + &= A é« é =1 é
ARHEIEHIFTIRE N AR B E S&a 5| §| 2 5
rs 31 11 X 2 8 L 2 3 2 i 10
2 9 3 l 2.1 9 1 L4 1 .3 % 13 I 2 9
- ) M. W I S - 2 I T - -G S 2| A - | 2 11 | T RN N e 8
Bl 1.4 N L e ! 12 120 2 9 2 4 I 2 -t o
5 2 5 l b 3
6 12 .
W s " S0 ERRT. W S - 7 - — W - o
Aol lolwlelol ollalol Jofad 1ol;1e
81 1 | 44 5 3 b 127 132 5 10 6 18 2 1 38 5 3 9 36
*]1, Full-time prineipals with more than 30 teachers, 5. Three-fourths time principals,
2, TMull-time principals with 20-30 teachers, 6, One-half time or less principals,
3. Full-time principales with lees than 20 teachers. 7. Totals of part—-time principale,
L4, Totals of full-time principals, 8. Totals of all prineipals! responses,

62



30
a.risela). There were nine princlipals sald these intervisitations should
teke place every three months, and three indicated every two months,

Again we have evidence that the prinecipals see the value of the
activity but have no set line of responsibility and no general establish-
ed procedure,

Teacher selection

Table 6 deals with the principals' responses concerning present and
reconmended responsibility, and the importance of principals having an
integral part in teachar selection,

Section A shows the principals' responses in respect to who is at
present responsible for teacher selection, Of the 79 responses, 37 indi-
cated the superintendent 1s responsible for teacher selection; 20 indi-
cated the superintendent after consmlting the principal; 16 indicated the
prineipal; four mdieatad other (supervisor, superintendent and principal
together, employee persomnel department, principal and teachers); and
two indicated principal after consulting the superintendent,

Section B contalns prineipale' responses showing their recommendations
of who should be responsidle for teacher selection, Of the 80 responses,
31 were in favor of the superintendent (after econsulting the principal)
as the person for regponsibility in teacher selection., There wers 21
indieated the superintendent should have full responsibility; 20 felt
the principal should have the responsibility; six indieated other (in-
cluded: employee persomnel depariment, supervlisor, department heads,
teachers should be asked, principal and supervisor); and two felt the
principal (after consulting the superintendent) should be responsidle,

Section C deals with the importance of prineipals having an inte-
gral part in the selection of teachers, Of the 57 responses of principals

in this section, 45 felt it was very important for them to have an
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Table 6. Principals' responses concerning present and recommended responsi-
bility and the impeortance of prineipals having a part in teacher
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integral part in teacher selection, There were 1l who felt it was im-
portant for them to have an integral part, and one thought it not necessary
to take part.

It would seem that if the prinecipal is the head of the school and
responsible for what goes on, he should——as the prinecipals indieate—have
an integral part in teacher selectien.

Institutes, extension classes. v.orkMa

Table 7 shows the prineipals' responses concerning teacher pertici-
pation, frequsncy of participation, responsibility for participation, and
the person or persons recommended to be responsidle, in the teachers' in-
service education,

Section A chows the teacher participation in 76 percent of the Utah
high schools in teacher institutes, extension classes, and workshops in
the district or area. Of the 58 prineipals in this study, 53 said thelir
teachers participated in teacher institutes; 47 had teachers who took
extension classes; 37 had teachers who participated in teacher workshops
within the district eor area; and four llisted other in-service eduecation
activities (committee work within the school, monthly departmental meetings,
study groups on district basis, and state and national conventions).

Section B gives the principals' responses concerning frequency which
teachers should participate in group in-service education, Of the 52
responses, 41 indicated other (ityplcal responses were: once a year,
twice a year, no regular interval, as need arises, when motiwvated, and
each semester). There were nine principals who thought teachers should
participate every three months, and two thought these activities were not
necessary.

Section C indicates, from prineipals' responses, who is at present
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Table 7. Principals' responses concerning arranging for and participation
of teachers in institutes, extension classes, and workshops
A B c D
Teacher Teachers Present Responsibility
participation should par- responeibility for arranging
acecording to ticipate in for arranging in-service
principals of group in- in-service education
2 76% of the Utah gervice edu- edncation for teachers
, schoole 4 cation every: lies withs should lie with:
® g »
w L] .
: 3.0 e | lud
<] 0 .g g 8 B
-l b = s o o g (=%
3 1] [«] w + o 5 s
o] B @ ﬁ = + o e ~t (] -l o
o [«] B+ o L] + Ead o + ﬁ
IR 858 ] 5 E 53 8, = g 1 g
@l un o -ﬁ (] @ -l ]
| oW .ﬁ - =] D b o dl| & w o I = Q wl e o
‘3:35,.:5 ol Sl 2 |8=ll8<l 5| S 8|2 |55 2
asaograowa d|E|AAF|E| SPEIE |38 8
133 1. 028 L i ) 8 [ L 1 3 o,
2 11 18 7 1 yd 1 7 7 b 8 1 2 31 4
=2ir 8 8l 6 1 8 b 2
Li 31 20 | &4 212 1 2 +4 6
9 r il R 4 4 7 10 5 2 6 2 312
6] 1 113 10 1 1 4 v L 2
221 M1 16 1423 | 9 4 10 6 | 4
8] 531 47137 1 &4 9 | 41 2 Il 46 | 26 11 18 1 30 § 13 118
*1. Pull-time principals with more than 30 teachers.
2, PTull-time principals with 20-30 teachers.
3. Full-time principals with less than 20 teachers,
L4, Totals of full-time principals,
5. Three-fourths time principals,
6. One-half time or less principals,
7. Totals of part-time principals,
8. Totals of all orineipals responses.
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respensible for arranging in-service education, Of the 83 responses, 46
indicated the superintendent and staff were responsidle for in-service edu-
cation; 26 said the principal was responsible; and 11 indicated other
(typical responses were: various departments, supervisor, teachers,
teachers' association, and vice-prineipal).

Section D has to do with where principals felt the responsiblility
ghould be placed for in-service education for teachers, Of the 48 re-
sponses, 15 felt the superintendent should be responsidle; 13 felt the
superintendent and principal should share the responsibility; 10 indicated
the principal should be responsible; and there were 10 who indieated other
(these included: vice-principal, administration and teacher, teachers,
all persons concerned, and a combination of the superintendent, prineipal,
and loeal association).

Staff improvement depends upon an in-service tralning program that
increases the skills of teachers and must be previded to prepare for the
next steps in program development (p. 5), and according to B, B, Michael
{p. 5), the prineipal is responsible for interpreting the needs for pro-
fessional group activity by his teachers to his superintendent and beard
of education, The results indlcated in Table 7 show that most teachers
are participating in in-service education, but that organization and re-
sponsibility has not been established in providing for it on a state-wide
basis.

Educational supplies for teachers

Table 8 contains the principals' responses concerning the prineipal's
responsibility and his recommendations for responsibility in selecting edn-
cational supplies for teachers and the present and recommendations feor
regponsibility in ebtaining educational supplies,
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Section A deals with the amount of responsidility the prineipels
had in selecting educational supplies for their teachers, Of the 60
responses, most (33) indicated they were responsible, 24 sald they were
contacted but not responsidble, and three principals were not permitted
to select supplies.

Section B shows the principals! recommendations for responsibility
in selecting educational supplies for teachers, Of the 126 responses,

46 felt the prinecipal ehould be responsible, 30 indicated 1t was the
teacher's responsibllity, 22 aessigned the responsibllity to the superin-
tendent and his staff, 13 felt it was the supervisor's Jjob, 11 felt the
ﬁurchasing agent should be responsible, and four indicated other (combin-
ation of superintendent, prinecipal, district superviser, teachers, and
purchasing agent).

The great number of responses in section B (two or three per prinei-
pal) would seem to indicate again that the prineipals either feel the
responsibility for selecting these supplies should rest with two or three
different individuals or they are not sure Just where the responsibility
should be,

Section C glves the principals! responses on where ths present re-
gponsibility lies for obtaining educational supplies after they hawvs been
selected, Of the 89 responses to this inquiry, 38 indicated the prineipal
was responsible, 26 indicated it was the superintendent's responsibility,
17 sald the purchasing agent, and eight indicated other (staff, super-
visors, clerk, teachers, clerk of the board, and purchasing agent).

Section D shows the principals' recommendations on where they felt
the responsibility should be, Of the 98 responses in this section, 36

were for the prineipal, 29 for the purchasing agent, and 28 for the
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Table 8., Principale! responses concerning selection and obtainance of edu-
cational supplies for teachers
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superintendsnt in showlng who they thought should be responsible for
obtaining educational supplies for the teachers, There were five who
indicated other (staff, clerk, teachers).

Selection of textbooks

Table 9 deals with the responsibility for textbook selection and
ghows wheré the responsibility is at present and where the principals
felt 1t should dbe for the selection of textbooke,

Section A gives the principals' responses on where the responsibility
lies for the selection of textbooks., Most (40) indicated the teachers
choose their booke from the approved state 1ist, There were 16 vrincipals
who selected all the textbooke, five who select part of the textbooks,
three who indicated higher authority than principal selects textbooks, and
five indicated other (done in confarences with teachers, teacher com-
mittees, principal works with teachers, and teachers and superintendents).

Section B shows where the principals felt the responsibility for
specific selection of textbooks should be. Of the 76 responses, 40 falt
the principal and teachers should share the responeibility together, 16
felt the state committee as now set up should make specific selection,

11 indicated the local school district, and nine the individual teacher,

In response to the question: "With what features of the present
state procedure of textbook selection do you: 1, agree__ , 2, disagree
__ 1" there were 28 responses in agreement with present state procedures
and eight responses in disagreement. Following is an enumeration of the
regponses which disagree with the present state procedure of textbook
selection:

l. Too limited in selection.

2, All gelection 1e made within restricted subject areas.

3. Teachers should have adoption lists in =pring for fall selections,
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4, Yot enough classroom representation,

5. FEvaluating textbook should be done only by professional
edueators,

6. Too infrequently revised,
7. We would prefer no textbook at 2ll,
8. We prefer the old law which permitited district to seleet books.

Libraries of professional books and periodicals

Table 10 deals with the status of professional libraries in Utah
high schools and reasons why these rrofessionsl libraries are not
malintained,

Sectlon A showe the status of libraries of professional beoks and
periodicals in 76 percent of Utah's high schools. Of the €1 responses,

28 sald they had a library of professional books-and periodicals at the
school, 15 indicated such a library was in the process of being formed,
12 sald one was svallable in a nearby library, five indlcated a pro-
fessional library was not available, and one considered it not worth-
while,

Section B gives the reasons why some of the schoole do not have a
1library of professional books and periedicals, Of the 32 responses, 10
sald they lacked facilities, eight lacked sufficlent interest, six prinei-
pals indicated the maintenance coste were too high, five responses said
there was a similar library nearby, two 1nd1éafed other (never established),
and one sald they lacked time,

In answer to the question: "The responsibility for building up
and maintaining this kind of library in my school rests with: (specify)

s " there wers a total of 50 responses. In these 50

responses were 17 different combinations of answers ranging from the

loecal people through the school administration to the school board,
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For this reason no attempt was made to tabulate the returns. Typiecal
answers were: librarian, teachers, prinecipal, superintendent, distriet,
school board, loeal people, and combinations of thess.
In answer to the question: "This kind of library work should be the

responsibility of: (specify) ," there were a total of

38 responses, There were 15 different answers and so no attempt to tabulate
them was made. Typieal answers were: principal, teachers, librarian,
local people and school board, administration, committee with librarian
as member, superintendent and principal, and some combinations of these.

This area in supervision seems to be badly neglected as is evidenced
by the indication that less than half of the schools have a professional
1ibrary. It would seem that a professional library to which teachers had
ready access in the schools would be most helpful in keeping the teachers
informed on recent trends and developments in education, and also be an
excellent source for a wealth of reference material of value in teaching,
Profepsional bulletins for the faculty

Table 11 shows the principals' responses concerning the significance
of having professional bulletins for the faculty, the things these pro-
fessional bulletins should contain, and the frequency with which pro-
fessional bulletins are prepared.

Section A deals with the sigznificance of having professional bul-
letins for the faculty. Of the 57 responses, 27 principals said it was
a desirable practice but not coneistently done; 20 principals felt it
was a necessgary part of their professional relations with their teachers;
nine did not carry on the practice of preparing bulletins; one said it
was all right but not necessary; and none indicated bulletins as not

desirable.
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Section B shows the significance the principals put on certaln
content material for the professional bulletins for the faculty. These
are listed below in rank order according to the number of responses
received.,

1. Changes in school policy (38 responses).

2. Trends in education (32 responses).

3. Publications pertinent to school (32 responses).

4, School accomplishments (28 responses).

5. School and community events (23 responses).

6. Changes in teaching personnel (15 responses).

7. Other (five responses). These were: emphasis on existing
policy, explanations of faculty and board of education action, changes
in class schedules, fleld trips, items related to the entire groups, and
include all oecasionally.

Section C shows the principale' responses concerning the frequency
with which they prepare professional bulletins. Of the 49 responses, a
great majority (41) sald they prepared them aes oceasion requires; four
listed others (not done, not a practice, seldom, and none except mention-
ed in faculty meetings); three prepared them every week; and one every
month,

In answer to the inquiry: *"Profesesional bulletins should be pre~

pared every: (specify time) " there were 39 responses.

In these 39 responses there ware 13 different answers and so no tabulation
was made, Typical answers as to the frequenecy principals thought pro-
fessional bulletins should be prsi:ared were: when needed, when con-
venient, once a year, twice a year, three times a year, monthly, weekly,
and no opinion,

All the responses indicated the professional bulletins for the
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Table 11, Principals' responses concerning the preparation and issuance
of professional bulletins for the faculty
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faculty was a good practice, dut the 41 responses under "As occasion
raquires” would seem to indicate a haphazard procedure in publishing
them and one which could easily be neglected.

Faculty meetingzs dealing with supervision

Table 12 has to do with the ilmportance of faculty meetings dealing
. with ecurriculum and instruction, the frequency with which they are held,
the person responsible for them, and the principals' recommendations on
vwho should be responsible for holding them,

Section A shows the relative importance principals put on faculty
meetings dealing with curriculum and instruction., Of the 58 responses,

40 sald these meetings were very important, 17 indicated they were im-
portant, and one felt thsy should be held ocecasionslly. There were none
who thought they were not important or not necessary,

Section B indicates the frequency with which faculty meetings deal-
ing with supervision are held. Of the 64 responses, 26 sald these
meetings were usually held every month, nine who sald every two months,
five that these mestings were a;lways held with the regular faculty meet-
ing, three that they were held once or twice a year, and none indicated
they were never held,

Section C shows where the responsibility lies for these supervisory
neeti.nlgs. 0f the 66 responses, 57 indicated the prineipal was responsible;
six indicated other (teachers, faculty committee, all working cooperative-
" 1y, and teachers in specific departments); and three that the superintendent
was responsible,

Section D sghows the principals' recommendations on where they felt
the responsidbility for supervisory meetings should be., Of the 48 responses,

32 prinecipals thought they should be responsible. There were six principals
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who indicated the responsibility should reet with the prineipal and superin-
tendent; five indiecated the principal and teacher; and five sald others
(prineipal and a committee, faculty committee, those in charge of in-
struction and eurriculum, and a combilnation of the suﬁerintenﬂent. prineci-
pal, and teacher).

All the principals indicated that faculty meetings dealing with
.carriculum and instruction were worthwhile and most of them sald they
were and should be responeible, but it would seem to be an undesirabdle
practice to hold these meetings with the regular faculty meeting where
the full attention and cooperation of the group would be difficult to
obtain, Thomas H, Brigss (p. 6) feels these meetings to be one of the
two most important means of supervision.

Supervisory time of prineipals

| Pable 13 shows the amount of a prineipal's school time which is
devoted to supervision, hls recommendations on whether this amount should
be inereased, and his recommendations for help in his supervisory duties.

Section A indicates what percent of the principals'! total time is
devoted to supervision. Of the 58 responses, éB principals said they
were spending from 10-24 percent of their total time in supervision,

There were 18 vho indicated they were spending 25-49 percent, seven less
than 10 pereent, four between 50-75 percent, and one said he was spending
75 percent of his total school time in supervision,

Section B shows the principals' responses on whether they feel the
time they have for supervision should be increased. Of the 50 responses,
LS principals felt they needed more time for supervision. There were
five principals who felt they were spending enough time in supervisory
activities.
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Section C gives the recommendations of the principals for halp in
their supervisory duties. Of the 68 responses, 27 indicated they would
like more clerical help, 12 wanted an increased staff so department heads
could supervise, and 11 wanted an assiestant prineipal to do supervisory
work, There were 1l who indicated other (need for additional counseling
help, a secondary curriculum direector, principal not teach, more free
time for prineipal, more determination on prinecipal's part, and better
planning on prinecipal's pvart). Thers were five who wanted an assistant
vrincipal for administrative dutles and two who thought the superintendent's
offiece should handle more supervisory dutias,

In answer to the question: "If so, how much?®™ which refere to how
much more time the principals felt their time for supervision should be
inereased, there were 43 responses. Because it was impossible to
determine with accuraey just what the answers to the question meant
(this being due to the type of question asked), no attempt to record the
anewers in a table was made. Of the 43 responses, 24 were from prinei-
pals who were spending from 10-24 percent of their time in supervision.
Most of these principals felt they should spend from 50-75 percent more
time in supervision (the answers varied from at least 25 percent more
to at least doubled, and as much as possible), There were 12 responses
from.principals spending 25-49 percent of thelr time in supervision.

Most of these principals felt they should spend about 50 percent more
time in supervision (the answers varied from at least 15 percent to 75
percent, or more increase in thelr supervisory time), The five responces
in the less-than-10 percent group varied from a 20 percent increase %o
"...it should take 75 percent of my time." There were two responses in
ﬁhose vho spend 50-75 percent of their time in supervision, each indi-

cating they desired slight increases.
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The principals are almost umanimous in their desire for more time to
do supervisory duties, and most of them felt they should spend approximate-
ly 50 percent more time in supervising., Most of the principals indicated
M needed more clerieal help than anything else, and 1f this be true it
would seem inconsistent with good organization to have principals spend-
ing their time with clerical matters while neglecting one of their most
important duties—that of supervision,

Administrative-supervisory committees

Table Ih.d.aals with administrative-supervisory committees that are
used in the high schools by the principals. This table shows the extent
of their use, the average number according to the size of the school, and
the more frequent types of committees used.

Section A indicates the extent administrative-supervisory committees
are used, Of the 56 responses, 11 prineipals sald they were used ex-
tensively in their schoole, 13 used them in moderation, and 32 made limited
use of them,

l Section B shows the average number of administrative-supervisory
commi ttees used in the high schools, The prineipals who spend one-half
of their time performing administrative and supervisory duties use an
average of three commlttees, The principals who spend three-fourths of
their time in administrative and supervisory duties use an average of four
committees, Principales who spend their full time performing adminis-
trative and supervisory duties but have less than 20 teachers in their
school use an average of 5,2 commi ttees, TFull-time principals with 20-30
teachers in their school use an average of six commlttees, and full-time
prineipals with more than 30 teachers in thelr school use an average of
10,4 administrative-supervisory committees.

Section C enumerates the administrative-supervisory committees which



50

Table 14, Principals' responses concerning administrative-supervisory
cormittees

A, Extent administrative-supervisory committees are used:

1, Extensively . & % I ] 11

2, Moderately . . . | 3 13

3, Limited amount ., . | ] 32
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the principals indicated two or more times that they were using in their
schools and showe the number of times each commitiee was mentioned, The
scholarship, guldance, curriculum, and extra-curricular committees were
listed on the questiomnaire. The other commitiees shown were added by
the prineipals in response to the questionnaire.

It would seem that asdministrative-supervisory committees are a
good source for help in the operation of a sehool and their usefulness
a direct result of good planning and organization. If 57 percent of the
. principale are only using these committees a limited amount then they
remain a source of help for the majority of principals which could be

used so as to give the principal more help in supervisory activities,



This study of the supervisery activiities of the Utah high echosol
principals was conducted by the questionnaire method. An elght-page
quastionnalre coverlng certaln aspects of classroom visits, conferences
with individual teachers, special work with teachers, intervisitation of
teachers, teacher eselection, teacher in~service adueatlon, educational
supplies, textbook selection, vrofessional libraries, professional bul-
letins, supervisory faculty meetings, supervisory time of principals,
and administrgtiva—supervisory commi ttees, was sent %o all of the 76 high
gchool prinecipals in the state of Utah during March 1955. There were 58
prineipals (76 percent) who answered the questionnaire, and 1t was from
these data that the study was made, A good response to the guestionnaire
was obtained, as 1s evidenced by the number of answers glven each guestion,
Insofar as possible (a few open-end questions were not tabulated due to
their lack of clarity) all the responses were tabulnted and put in tables
so that with few exceptions all the data from the cuestlonnaires havse
been analyzed in this study. It was felt desirable to tabulate the
questionnalres according to five different size groupings of the smchools,
and these separate tabulations ares preserved in the tables.

1, Classroom supervisory visits: Most of the princlpals thought
these visits were either important or wvery important, but there was a
big divislon among them as to where the responsibility was and where they
thought it should be, A greater number of the principals felt a super-
visor should visit a normal classroom every four weeks and a greater

number felt the classroom vislt should be 25 minutes or more, but again
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there was a great variance of opinion., A majority of the principals sald
classroom visits were carried on unannounced to the teacher, but, on the
contrary, most of them believe they should visit by appointment from the
teacher. A large majority sald they usually held individual conferences
with teachers followlng a classroom vislt,

2, Supervisory conferences with individual teachers: There were
no distinctive trends in the responses concerning the procedure for hold-
ing conferences, the frequency with which they should be held, and the
place where responsibility should lie for them,

i épacial work with teachers: Most of the principals gaid that
special work with teachers was their responsibility, but in giving their
recommendations of where the responsibility should lie, the trend was to
glve more of the responsibility to a combination of the superintendent,
prineipal, and supervisor. A large majority indicated that speclal work
with teachsrs was elther important or very important,

L, Intervisitation of teachers: A large majority of the principals
felt intervisitation rested with the superintendent and prinecipal, but
most principals recommended that the responsibility be theirs with a fewer
number indicating the superintendent, principal, and supervisor be re-
sponsible, The recommended frequency of intervisitation ranged from once
every two months to once a year.

5. Teacher selection: Most principale said the superintendent was
responsible for teacher selection, and most récammendsd that the superin-
tendent consult the principal in teachsr selection, A large majority
folt the principals should have an intezral part in teacher selection.

6. Institutes, extension classes, and workshops: Most principals

indicated teacher participation and most said that at present the



Sk
superintendent and staff were responsitle, but there was no definite trend
as %o whom they thought should be responsible. Responses on recommended
frequency of in-service education ranged from every three months to once
a year,

7. BEducational supplies for teachers: Present responsibility and
the recommended place for responsibility in both selescting and obtaining
educational supplies rested mostly with the prinecipal. Although the
responsges indicated that elither the principals were not sure who should
be responsible or that they thought several school offiecials should.

8. Selection of textbooks: A large majority of prineipals indi-
cated the teachers chose from the state 1list. By about the same majority
they sald the principal and teachers in each school should select the
textbooks,

9. l Iibrary of professional booke and periodicals: There was no
specific trend in answers to the question of responsibility for maintain-
ing such a library. About half of the schools had professional libraries,
and of those that did not, most sald they lacked facilities and interest.

10, Professional bulletins for the faculty: Most principals felt
these were desirable, but sald they were not consistently published,

They felt the most important single item to have in a bulletin was changes
in school policles, and a great majority sald they prepared them as
ocecasion required,

11, Faculty meetings dealing with supervision: A large majority
felt these meetings were very important. Most said they were usually
held in connection with the regular faculty meeting. Most of the prinei-
pals sald they were responsible and thought they should be responsible

for these meetings,
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12, Supervisory time of principals: About half of the principals
are spending from 10-24 percent of their total school time in supervisiom,
A large majority feel this time should be increased about 50 percent, and
most of them felt they needed more clerical help.

13. Administrative-supervisory committees: Most principals indi-
cated they used these committees to a limited extent. The average number
of these committees in a school ranged from three to 10,4, depending on
the size of the school. Principals indicated they used the scholarship,
guidance, curriculum, and extra-curricular committees much more than any
of the others,

¥hen asked where the responsibllity was for the activities covered
in this questionnaire, 46 percent of the principals indicated they had
full responsibility; but when asked for recommendations on who they thought
should be responsible for these activities, only 39 percent felt they
should have full responsibility. These percentages again show the majority
of prinecipals do not have full responsibility for these supervisery ac-
tivities, and that an even larger majority do not want full responsibility
for them, This condition and these recommendations hardly agree with
those stated in the review of literature where the principal was the key
man in the supervigory program., This may again indicate, however, that
the principal feels he does not have time to do the supervisory work and

that others should share this responsibility with him,
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CONCLUSION

The findings of this study show great differences in supervisory
technigques and responsibilities of the Utah state high school prineipals,
There is o great variance of answers and opinions concerning certain
supervisory procedures and practices. Responeibility has not been es-
tablished throughout the state in a uniform manner as ie evidenced by the
great variety of responses concerning where the responeibility 1s and
wvhere the prineipals thought 1t should be. This would indicate that
gupervision has no established place in the secondary school organi-
zation of Utah, and is carried on in the separate schools as principals
find or make time for such activities, The prinecipals themselves say
they need approximately 50 percent more time for supervisory duties,

This does not mean that the principals are not doing all they feel they
can under the present demande which are made of them. It seems to the
author, however, that supervision is one of the most, if not the most
important task a principal has to do; and that every effort should be
made on a local and state basis to establish organizational help and
lines of responsibility which will aid the principals in performing an
important job which they feel, for the most part, is being badly

neglected,
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Dear Principal:
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My thesis will deal with the suvervisory duties and activities of
the high school prineipel in the astate of Utah,

Listed below are some of the act

ivities and responsibilities that

pertain to the principal's work as a supervisor. Will you plsase indi-
cate by a check your reaction to these items, and add any of the ae-
tivities and responsibilities not lieted that you think should be given
conglderation in a study of this kind. Please keep in mind that we are.
concaerned with just the principal's dutles and sctivities in regard to
curriculum and instruction, Any elab
be greatly appreciated.

10,

11,
12,
13.

14,
) b R
16,

oration on the listing below will

Strongly
recommend  Recommend Irrelevant
to include ineclusion to study

Supervisory visits to the
classroom,

Supervisory conferences with
individual teachers.

Planning and direecting faculty
meetings dealing with curriculum
and instructional problems,

Arranging for teachers to visit
other teachers.

Evaluating the eduecationsl pro-
gram giving and analyzing tests.

Preparing and issulng profes-
sional bulletins for faculty.

Role in selecting teachers.

Selecting or obtaining edu-
cational supplies for teachers,

Arranging for and particlpating
in instltutes, extension
clasges, workshops.

Building up a2 school profession-
al library of books and perlod-
icals.

Selection of school textbooks.

Speclal work with new teachers.

Speclal work with superior
teachers.

Special work with substitute
teachers,

Speclal work with less satis-
factory teachers.

Formulating educational ob-
Jectives for the total orogram
for the individual school,

Flaborations and additional listing by the principal:






UTAH STATE AGRICULTURAL COLLEGE
Sehool of Education
Logan, Utah

Questionnaire Covering Supervision for Utah High School Principals

Dear Principal:

This questionnaire is being submitted to you in the interest of im-
proving the supervisory activities of the high school prineipal, It has
the approval of the Utah Secondary Princlpals Associatlon and the State
Department of Public Instruction.,

We have attempted to organize it so as to take a minimum of your
time and still obtain sufficlent coverage of the area of supervision,
Your complete and honest response is imperative to the success of this
study, and we trust the findings will more than repay you for the effort
you put forth in completing the questionnaire. All information will be
kept confidential as far aes identifying it with any particular prinecipal
or school,

Enclosed 1s a stamped, addressad envelope for your convenience, A
summarization of the study will be sent to you for your personal use,

I might add further that the study is being completed as part of
the requirements for the Master's Degree here at the Utah State Agri-
cultural College, and so your early reply will be greatly appreciated.

Sincerely,

(Signed) ZXElmer W, Wahlstrom

Elmer W, Wahlstrom
Graduate Assistant
School of Education

EWW: je
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Rame 2. School_

District L, Grades in school

No. teachers in school 6. School enrollment

Number of assistant principals? Supervisors?
Approximately how much of your time is devoted to administration

and supervision? (Check one)
( ) full time
() 3/4 time
() 1/2 time
( ) 1/4 time or less

DIRECTIONS: Check agll spaces that pertain to your own school or you,

I. Classroom Supervisory Vislts.

A,

D.

How important do you consider classroom supervisory visite to be?
( ) very important

) important

) not very important

) not necessary

) detrimental

) Principal

) Assistant Principal

) School or distriet supervisor
; Superintendent

(

(

(

(

?hou.ld classroom visits be the responsibility of:
(

E

( ) Others (specify)

How often should a elassroom supervisor visit a normal class-~
room where no speclal problems are evident?

( ) Bvery week

( ) Zvery two weeks

( ) Every three weeks

( ) Bvery four weeks

( ) At other intervals (specify)

e classroom supervisory vieits at present:

) Your personal duty?

) Your personal duty but delegated to the Assistant Principal?

) Your personal duty but delegated to the school supervisor?

) Partly your responsibility and partly the responsidility of
the superintendent or his representative?

( ) Not done in any significant amount?

How much time do you usually spend in a classroom visit?
( ) Pive minutes

( ) Ten minutes

( ) Fifteen minutes

( ) Twenty minutes

( ) Twenty-five or more minutes




IV. Responsibility for doing special work with the following teachers
should lie with: (please specify Supt., Prin,, Supervisor,

other).
A, New teachers . . . . . . . .
B, leses satisfactory teachers . .
c' s‘-lb.tituta te&chﬂrs - . . . - .
D. Average teachers . . . . . .
E. Superior teachers ., . . . . .
V. Special work with:
A. New teachers is: B, Less satisfactory teachers is:
( ) Very important ( ) Very important
( ) Important ( ) Important
( ) Not necessary ( ) Not necessary
( ) Not done ( ) Not done
C. Substitute teachers 1s: D. Average teachers is:
( ) Very important ( ) Very important
( ) Important ( ) Important
( ) Not necessary ( ) Yot necessary
( ) Yot done ( ) Not done
E, Superior teachers is:
( ) Very important
( ) Important
( ) Fot necessary
() Not done
Do you have bulletins for new teachers? ( ) Yes () Yo
Do you have courees of study for new and substitute teachers?
() Yes () Yo
VI. Arranging for teachers to visit other teachere:

A.

The practice of intervisitation of teachers is:

( ) Necessary for teacher improvement.

( ) Helpful in teacher improvement.

( ) A1l right occasionally but not as a general practice.
E ) Not neceseary; not worth the time and effort involved,
)

Other (specify)




IV. Responsibility for doing special work with the followlng teachers
should lie with: (please specify Supt., Prin,, Supervisor,
other).

A L] u.w teacher ﬂ - - . - - - - - - -

B, Less satisfactory teachers . . .

C. Substitute teachers . . . . . .

D. Average teachers . . . . . . . .

E. Superior teachers . . . . . . .

V. Special work with:

A, New teachers is: B. Less satisfactory teachers is:
( ) Very important ( ) Very important
( ) Important ( ) Important
( ) Not necessary ( ) Not necessary
( ) Not done ( ) Not done
C. Substitute teachers isa: D. Average teachers ie:
( ) Very important ( ) Very important
( ) Important ( ) Important
( ) Not necessary ( ) Not necessary
( ) Yot done ( ) Not done
E. Superior teachers is:
( ) Very important
( ) Important
( ) Vot necessary
( ) Yot done
Do you have bulletins for new teachers? ( ) Yes () Xo

Do you have courses of study for new and substitute teachers?
() Yes ()Xo
VI. Arranging for teachers to visit other teachere:

A. 'The practice of intervisitation of teachers is:
( ) Necessary for teacher improvement.,
( ) Helpful in teacher improvement.
( ) A11 right occasionally but not as a general practice.
( ) Not necessary; not worth the time and effort involved,
( ) Other (specify) :




VII.

VIII.
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B. Responeibility for teachers in my echool visiting other teachers
in other schools lies with the:
( ) Superintendent
( ) Principal

) Supervisor

) Other (specify)

Can T an Y

C. Teacher intervisitation should be the responsibility of:
(specify)

D, Teachers should have the opportunity of visiting other teachers
in similar teaching positions every:
( ) Month
( ) Two months

( ) Three months

( ) other (specify)

Teacher Selection,

A. Teacher selection in my school is the responsibility of:
( ) Superintendent
( ) Prineipal
( ) Superintendent only after consulting with the principal
( ) Principal only after consulting with the superintendent
( ) other (specify)

B. Teacher selection in schools should be the responsibllity of:
) Superintendent

) Principal

) Superintendent only after consultation with the prineipal
; Principal only after consultation with the superintendent

(
(
E
( ) other (specify)

C. How important is it for prineipals to have integral part in
teacher selection:
() Very important
( ) Important
( ) Yot important
( ) Not necessary
( ) Undesirable practice

Arranging for and participation in institutes, extension classes,
workshops.
A, In my school teachers participate in:

( ) Teachers' institutes

( ) Extension classes

( ) Workshops with other teachers in the distriet or area
( ) Others (specify)

B. Arranging for this in-service training in my school 1s the
responsibility of:
( ) Superintendent and staff
( ) Principal
( ) Other (specify)
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VIII.
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B, Responeibility for teachers in my school visiting other teachers
in other schoole lles with the:
( ) Superintendent
( ) Principal

( ) supervisor

( ) Other (specify)

C. Teacher intervisitation should be the responsibility of:
(specify)

D. Teachers should have the opportunity of visiting other teachers
in similar teaching positions every:
( ) Month
( ) Two months
E ) Three months
)

Oother (epecify)
Teacher Selection,

A. Teacher selection in my =chool 1= the responeibility of:
( ) Superintendent
( ) Principal
( ) Superintendent only after consultingz with the principal
( ) Prineipal only after consulting with the superintendent
( ) other (specify)

B. Teacher selection in schools should be the responsibility of:
) Superintendent

) Prineipal

) Suverintendent only after consultation with the prineipal
; Principal only after consultation with the superintendent

(
(
§
( ) Other (specify)

C. How imporfant is it for prinecipals to have integral part in
teacher selection:
( ) Very important
( ) Important
( ) Not important
( ) Not necassary
( ) Undesiradble practice

Arranging for and participation in institutes, extension classes,
workshops.
A. In my school teachers participate in:

( ) Teachers' institutes

( ) Extension classes
( ) Workshops with other teachers in the district or area
( ) others (specify)

B, Arranging for this in-service training in my school 1g the
responsibility of:
( ) Superintendent and staff
( ) Principal
( ) Other (specify)




IX.

C.

D.

Thie responsibllity rightfully belonge to:
(specify)

Teachers should be glven the ovportunity to participate in
teachar workshops, institutes, extenelon classes, or other group
in-eervice sducation programs every:

{ ) ™o months

{ ) Three months

{ ) other (svecify)
( ) These activities not necessary

Selecting and obtaining educational suppliee for teachsrs.

A.

C.

In my school the prineipal is:

( ) Responsible for selecting educational supplies

( ) Contacted concerning selection of supplies but is not
raesponsible

( ) Yot permitted to select supplies

The selection of sdueational supplies should bs the responsibility

of:

( ) The superintendent and his immediate staff

( ) ™e principal

( ) Supervisors

( ) Purchasing agent for the school district

( ) The teacher

( ) other (specify)

Obtaining educational supplies in my school 13 responsibility of:

( ) Superintendent

( ) Prineipal

( ) Purchasing agent

( ) other (especify)

Obtaining sducational supplies should be responsibility of:

( ) Superintendent

( ) Prinecipal

( ) Purchasing agent
( ) Other (specify)

Selection of textbooks.

A.

In my school:

( ) I am able to select all the textbooks from the approved
gtate liet

( ) I am adle to seleet part of the textbooks that are used

( ) Higher authority dictates what books shell be used

( ) Te teacher chooses his desired texts from the books avail-
able on the state approved list

( ) Other (specify)




XI.

X11,

B.

C.
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¥%ho should make specific selection of textbooks used in each
school?

( ) The state committee as now set up

( ) The local school district

( ) The principal and teachers in his school

( ) The individual teacher

With what features of the present state procedure of textbook
selection do you:

1. Agree:

2. Diesagree:

A library of professional books and periodieals.

Al

B.

C.

D.

A library of professional books and periodicals is:
( ) Available to each teacher at the school

( ) Available to each teacher in a nearby library

( ) Not available to the teacher

( ) In the process of being formed

( ) Yot considered worthwhile or necessary

my school a professional library is not maintained because:
) Similar library is nearby

) Costs too much to maintain

) lack of facilities

) Lack of interest

) lack of time

) Other (epecify)

The responsiblility for building up and maintaining this kind of
library in my school rests with: (spseify)

This kind of library work should be the responsibility of:
(specify)

Preparing and Issuing Professional Bulletins for the Faculty.

A.

Preparing and issuing professional bulletine for the faculty 1s:
( ) A necessary part of my professional relation with teachers

( ) A desirable practice but not consistently done

( ) A1l right but not necessary

( ) Yot carried on in my school

( ) Yot desiradble



B. Preparing and 1ssuing professional bulletins in my school is
done avery:
( ) week
( ) two weeks
( ) month
( ) as occasion requires
( ) other (specify)

ofessional bulletins should include:

) Accomplighments of school

) New publications pertinent to the school

) Recent local and national trends in eduecation

) Iistings of major school and community events

) Changes in the polieles of school

) Rearrangemente or additions in teaching personnel
)

Pr
(
(
(
(
E
( ) Others (specify)

D. Professional bulletins should be prepared every:
(epecify time)

XIII. Planning and Directing Faculty Meetings Dealing with Curriculum and
Instructional Problems,

A, Meetings dealing with curriculum and instructional problems
are held:
( ) Regularly (about every month)
( ) Occasionally (about every two months)

) Rarely (once or twice a year)

) Never

) Usually held as part of the regular faculty meetings

) Always held as part of the regular faculty meetings

Pt T T

B. These mestinge are:

) Very important

) Important

) Should be held once in a while

) Not important

) Vot necessary

C. n my school these meetings are the responsibility of:
) The principal
) The superintendent

(
(
(
(
(
I
E
( ) Other (specify)

D. These meetings should be the responsibility of:
(specify)
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XV,
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With respect to areas of importance to which you are not giving
enough attention, what do you recommend?

( ) More clerical help to assist prineipal with such duties

( ) Assistant principal to be assigned supervisory duties

( ) Assistant prinecipal to be assigned administrative or other
duties

( ) An increased staff so that department heads might be assigned
supervisory duties

( ) T™at more of these supervisory duties be taken care of through
the superintendent's office

( ) Other (please specify)

A. About what percent of your total time devoted to school work do
you conslder you are now glving to supervision?
( ) 75 percent or above

) 50~75 pereent

) 25-49 percent

) 10-24 percent

) Less than 10 percent

TN TN

B, Do you feel this time (indicated above) should be increased:
() yes () no

If g0, how much? (specify)

Administrative Supervisory Commlttees.

A. To what extent are administrative supervisory committees used?
( ) extensively
( ) moderately
( ) 1imited amount

B. Number of administrative supervisory commlttees in your school?

C. Proportion of your faculty participating on these committees?

D. Administrative supervisory committees operating in your sechool:
( ) curriculum committee
( ) scholarship committee
( ) guidance committee
( ) Extra-curricular committee
( ) Others
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