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CHAPTER I 

TEE PROBLEM 

Purposes or the Study 

National English Committees1 insist that composition 

content is of first importance; organization of ideas, 

second; and ~,third. The writer agrees with this point 

of view, but believes that a large proporti·on of class time 

in English, all through the grades, is spent in t~ying to 

establish knowledge and skill in the use of grammar, punc­

tuation, capitalization, and mechanics generally. 

Since this is the case, why is it that more satisfactory 

results are not produoed;--why is it that students who reach the 

senior year in high school are, in many cases, profoundly 

ignorant of the very elemental concepts in grammar, and 

ignore rules for punctuation and capitalization? 

College professors who teach freshman English are very 

prone to ask the same question. For instance Henry2 asks, 

"What causes a normal eighteen-year-old student to arrive 
at college with inadequate preparation in the use of the 
language which must .be the basis of every course he takes? 
There are many answers but only one conclusion: the grade 
schools are allowing pupils to pass on i nto high school with­
out learning grammar, and the high schools are graduating 
these same students four years l ater without having apprec­
iably modified their faulty and incorrect use of language." 

l"The committee recognizes, moreover, the value of 
systematized knowledge in the case of gr~r ••. and the like. 
But it believes this knowledge is subsidlary."--James Fleming 
Hosie, "Reorganization of English in the Secondary schools." 

1 



I 
It appears that by and large this condition of inad­

equate preparation in what might be termed "minimum essen­

tials" in English, either for college or for life, is the 

all-too-cormnon condition of high school graduates, in 

spite of t~e fact that in most cases pupils have had twelve 

2 

consecutive years or tra~ning in English usage. / 

That conditions in this respect in the schools of Cache ,/ 

County are far from satisfactory is the general observation of 

high school teachers of English with whom the writer has 

the problem. Objective evidence of unsatisfactory per­

formance in English is supplied by the state and county 

standardized tests given in the last few years. Although 

Cache County3 has made a place above or near the upper 

quartile in the two tests for which reports are available, 

those of 1929 and 1930, the county as well as the state as 

a whole is below the national norm on these tests. 

Returns from the Pressey Diagnostic tests in grammar, 

sentence structure, punctuation, and capitalization given 

I 
/ 

in 1932, indicate that the county is below national norms on 

this list. I 
After studying these conditions, the writer began to 

wonder just why such should be the case,--why, after so 

~~~~~~~~~~~~~~ww~~l~i~s~h~. Bulletin No. 2, 

of High School 
Review, Vo., 74 (1927) 

3In 1929 North Cache High School ••ntors scored 136 
on Form A in the Pribble McCrory test in Minimum essentials 
making a rank in the state of 23 from the top among 65 
high schools. In 1930 the North Cache Seniors scored 147 
on Form C of this test. The National norm is 148+ 

J 
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many years of instruction, pupils still fail on a compara­

tively few essential performances in English. To examine 

the program of minimum essentials in English, as these 

elements are taught, supposedly in a systematic way, through 

the grades, to find out just what is happening occurred to 

the writer as a fea~ible project. That such an examination 

might reveal conditions which are making our teaching en­

effective seemed, at least, possible. For instance, the 

writer began to wonder whether or not the program of English 

essentials was well articulated from grade to grade, and 

from junior high to high school; whether the goals for 

each year's work were well established~ the minds of 

.the teachers, and whether these made up a cumulative, sys t em­

atic, economical, continuous program with well defined / 

ultimate objectives. 

With such quest1ons and problems in the mind of the 

investigator, he began to formulate definite plans and 

problems to be solved by this study. 

It becomes the puppose, then, of this thesis to ex 

amine the teaching program of some of the essentials in 

English as it exists \throughout the upper grades in one 

county system for one year. The investigation, in a 

aense, becomes a case study of one county's program. The 

writer feels that befpre intelligent steps can be taken 

towards curriculum improvement, current practice must be 

determined ~d evaluated. The disease of the patient, 

if one exists, must be diagnosed before intelligent r emedies 

can be applied. 



Statement of Problem 

Stated specific~lly the problem, then, is thl s: / 

To what extent does the present practice of teaching the 

minimum essentials in Engli sh , throughout the grades from 

six to twelve inclusive in the schools of Cache County, 

Utah, make a continuous , well articulated course? 

In order to analyze the present program and evaluate 

it the writer will endeavor to answer the following 

questions: 

I. What is the present practice in teaching the program 

of minimim essentials? (l} To what extent is t here over­

lapning of content and duplication of teaching effort? 

(2) Do there seem to be well defined and definite goals or 

obj ectives for each year's work, which fit into a goal for 

the program as a whole? (3) Does it appear that too much or 

too little emphasis i s placed upon certain items, or the 

course as a whole of mininum essentials? (4) Is grade place-

ment of items consistent with the best criteria available 

for determining this fact. 

As is suggested above, the study is limited to a con­

sideration of these questions in grades six to t welve , 

inclusive, in the schools of Cache County , Utah and is 

further limited to a consideration of minimum essentials 

as determined by 88 items in a check list, including gram­

mar , punctuati cn, capitalization , and form generally as 

outlined in the following chapter. 

/ 

/ 

/ 



CHAPTER II 

METHOD OF STUDY 

As was stated in chapter I, the first problem of this 

investigation was to obtain a rather complete picture ot the 

course of minimum essentials in English as it is operative 

throughout all the grades from six to twelve inclusive in 

the schools of Cache County, Utah. 

That no two teachers in the same grade in a district 

where there is not strict, specialized supervision would 

teach the same material throughout the year is very likely. 

Hence the writer devised a check list1 to be tilled out by 

eaoh teacher. The check list had to be limited in length. 

After careful study of a number of text-books and lista ot 

minimum essentials, a list of 88 items was devised. Al­

though the list is neither exhaustive, nor infallible as a 

program of minimum essentials, it probably is inclusive 

enot~h, and itemized into sufficiently small units to serve 

its purpose in this study. 

5 

The check list c9ntains 49 items of grammar, ten rules 

fer punctuation, and five items of form in composition. 

After the items, which are numbered and arranged in a column, 

there are four columns headed respectively as follows~ 

"Taught as new material", "Reviewed thoroughly", "Checked 
I 

and found satisfactoril y mastered", "Not touched upon'f. In 

addition the teachers were asked to place an (x) before any 

item which they had introduced this year with the idea that 

lsee appendi~ page 103 



it was to be mastered in subsequent years. Instructi ons2 

explained how eaoh heading was to be ~nterpreted, As will 

be seen from the list, a teacher merely had to place an 

(x) or a ~ in the proper place. 

As a member of the Cache Count~ English Commdttee, 

the writer laid his plans for the investigation betore the 

County Superintendent, Mr. J. w. Kirkbride. The Superin­

tendent showed much interest in the proJect, and cooper­

ated to the extent of permitting a letter3 over his aign­

ature to be sent out with the check list · to each teacher. 

The lists were placed in the hands of the teachers two 

weeks before the close of the school year, 1932, in order 

that the teachers might have ample time to check the list, 

and at the same time, have finished their year's work. 

As a result or the fine cooperation on the part of the 

superintendent and the teachers, a 100% return was secured. 

The writer thus obtained usable data from 22 sixth 

grades, 20 seventh grades, 20 eighth grades, 12 ninth 

grades, 7 tenth grades, 10 eleventh grades, and 7 twelfth 

grades. Except in the case of two tenth grades4 , lists 

6 

were received from every English teacher in Cache County ~ 

in the grades studied. 

2see appendix, page 103 
3see appendix, page 107 
4Because or an oversight, t wo tenth grade 
teachers did not receive a check l i st. 



SAFEGUARDS AND LIMI TATIONS OF THE STUDY 

Although the check list was carefully built, and re­

vised after consultation with other English teachers who 

were asked to check it as a test of its practicability, 

it is still open to some criticism. In the first place it 

is a t ype of· questionnaire. The writer is well aware of the 

shortcomings and inherent defects of the questionnaire .for 

gathering data, but felt that a check list type in this 

case would be the most practi cal and satisfactory method. 

As has been explained, the answers were made as ob-

jective as possible, the list was made as short as · possible 

consistent with its purpose, and 100~ returns were secured. 

Still there is the question of entirely r eliable answers. 

Five items on the list, numbers, 5, 10, 18, 49, and 855 are 

perhaps too general or inclusive to be of much value, but 

space would not permit their being broken into smaller units. 

In a few cases one or two items on the list were not checked, 

although this happened so infrequently as to be of no serious 

consequence. Since a 100~ response was secured and since 

there would be no motive , for falsifying answers, it seems 

reasonable to conclude that the answers are accurate. It is 

surely reasonable to assume, and conversation with other 

teachers, justifies the conclusion that teachers would know 

how they had handled each item during the year. 

Since the writer could find only one previous stu~6 

5see appendix pp. 103-105. 
·ssee page 2l 

7 



Which had been done with a check list and technique similar 

to this investigation, the study is a kind of experiment 

in a new method of determining curriculum content. 

The data is necessarily limited to that supplied by 

the 88 items on the list,! and is applicable only to Cache 

County for the year 1932. Generalizations can be made for 

other districts only in so far as they are comparable to 

Cache County. 

Method of Tabulation 

The data from the check lists were transferred ·to 

five tables in which the frequencies are changed to per­

centages of the total number of classes in each grade that 

handled each item in the way specified. These tables, which 

appear in Chapter V, pref ent rather a complete picture of 

the program as it was ta~t through one year in the grades 

studi ed. 

8 



CHAPTER III 

RELA. TED STUDIES 

Although there · is: a vast numberl or studies in English 

only a few have a direct bearing on this study. Since the 

statement of the problem in this investigation requires the 

setting up of some criteria as a basis for evaluating the 

course in English essentials as taught in the schools or 

Cache County, the following studies in the field of English 

are reviewed tor the purpose ot giving background upon which 

to establish the criteria needed. 

Three types or investigations are especially useful in 

helping to interpret Jhe ~sults or this study: (l) invest­

igations which endeavdr to select essentials in grammar, 

{2) investigations wh~ch attempt to select essentials in 

punctuation and capitalization, and (3) studies which pe~ 

tain to grade placement or these items. 

PART I 

Investigations Which Attempt to Determine 

Minimum Essentials. 

Stormzand2 made a study in which he attempted to dis­

cover the impDrtance of the various topics or grammar as 

de~ermined by usage. ~s a basis tor his investigation he 

analysed (1} a large mass or contemporaneous writing, 

1 
R. L. Lyman compiled bibliographies in 1929 of 415 

articles and studies pertaining to grammar, language, and 
composition in writing his "Summary or Ifivestigations 
Relating to Grammar Language and Composition." Supplementary 

9 
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ranging from the best type of classical prose to the ephe ~ 

eral matter of the daily newspaper and "light" fiction; 

(2) a large number of compositions written by pupils in 

all grades from the sixth grade through the high school 

and college; and (3) letters and articles written by adults. 

From these different levels of current usage he selected 

and analyzed ten thousand sentences to determine the fre­

quencies of usage with respect to the following topics of 

g rammar: (1) sentence structure; (2) clauses; (3) phrases; 

(4) parts of speech; (5) uses of nouns--kinds, cases, and 

construction; (6) uses of pronouns--kinds, cases, and con­

struction;(?) verbs-~tense, mood, kinds, and regularity; 

(8) adjectives--kinds, comparison, and regularity; (9) ad­

ver.bs-kinds, and comparison; ( 10) all other parts of speech. 

Space will not permit a complete review of his speci­

fic findings with regard to each item listed, but table r 3 

gives his outstanding conclusions with regards to parts of 

speech. 

Educational I.ionographs, No. 36. Chica'"" o: Department of 
Education, University of Chicago. 1929 pp 
In a sup ,le ent to the same monograph (1931), Lyman con­
siders 63 additional studies in relation to the same 
subjects. 

2.Martin J. Stormzand and ~f. . V. O'Shea, "How Much 
English Grammar?" Baltimore: Warwick and York, Inc., 
pp. 224 

3stormzand and O'Shea. op. cit., p . 71 



TABLE I 

RELATIVE I MPORTANCE OF THE EIGHT PARTS OF SPEECH 

llart of Speech 

Nouns 

Adjectives 

Verbs 

Prepositions 

Pronouns 

Adverbs 

Conjunctions 

Interjections 

Percentage of total 
number of words in 
10, 000 sentences. ______ __ 

24.2 

20.8 

20.1 

11.9 

10.7 

6.9 

5.2 

9.0 

It is interesting to note that Stormzand found the 

classification of sentences according to meaning unimportant 

since in all the material analyzed 92.2 per cent of the sen-

tences were declarative; 6.0 per cent interrogative; and 1 .8 

per cent imperative. Classification according .to form was 
' found to be much more important since complex sentences were 

found to constitute 44.8 per cent of the total number of 

sentences analyzed, while simple sentences constituted 38 .0 

per cent, and compound sentences, 17.2 per cent. 

In analyzing these data, Stormzand pointed out: 

11 

"We cannot judge on the basis of frequency of the 
different parts of speech alone which should receive the chief 
emphasis or what relative Lmportance should be given to each 
in constructing a course in gr ammar. Complexity of form, 
variation of inflection, and the chances for error in each 
case all must be taken into consideration."4 

4stormzand and ) ' Shea , op . cit. , p . 76 
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Stormzand affirmed that the distinction between simple, 

compound, and complex sentences is fundamental because a 

great deal i n the matter of clauses depends upon the under­

standing of the differences between the complex and the other 

two types of sentences. He assumed tha t violation of sentence 

completeness is caused by a lack of understanding of the dis-

tinctions between dependent and independent clauses. Stormzand 

further shows the phases of grammar which ought to be placed 

in the curriculum, and that many constructions CoilliDonly stressed 

in the schools play a very insignificant part in the writing 

and speaking of daily life, whi le other phases of grammQr which 

are now slighted by the! schools are of real importance. 

In the light of this it should be especially noted whether 

teaching practice in Cache County stresses t he sentence ao-

cording t o form or use . 

Charters and Miller5 attempt ed t o constr uct a currie-

ulum of "derived subj ects." For their study t hey t a bula ted 

errors from 4,819 pages of uncorrected composition made by 

the school chi ldren in the sixth to the eighth gr ades in 

Kansas City, 11issouri. Errors were tabula ted under 27 dif­

ferent headings. The significant outcome of this investigat ion 

is a list of language principles for a course of study as 

as follows: 

5w. w. Charters and Edith Miller, "A Course of .Study in 
Grammar Based upon the Grammatical Errors of School Children 
of Kansas City, Missouri. University of Missouri Bul l etin, 
volume 16, No . 2. Education Series 9 Columbia Missouri:: 
University of Missouri, 1915. p. 46 
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Language Principles For A Course of Study Based on Errors. 6 

1 . Nouns 

{.a) Definition 

(b) Inflection, (1) subject of verb, (2) subjectiv_e comple­

ment, (3) object of verb or preposition, (4) indirect ob­

ject . (These are cpiefly of use as an aid in understanding 

of pronouns . ) 

2. Pronouns 

(a) Definition 

(b) Personal pronoU.ns (case and person, gender, number) 

(c) Oompound personal pronouns 

(d) Relative pronouns (gender, case) 

3. Adjectives 

(a) Definition 

(b) Demonstrative adjectives 

(c) Cardinal and ordina l adjectives 

(d) The deriva tion of proper a djectives 

(e) Comparason of a djectives 

4 . Verbs 

(a) Defin ition 

(b) Transitive and intransitive verbs 

(c) Person 

(d) Number 

(e) Tense } particularly present, past, and past perfect) 

(f) "Shal l" and "will" 

(g) "Can) and "may" 

(h) Mood (very slight) 

6charters and Miller, op . cit . , p . 7 



(i) Voice 

(j) Past participles 

(k) Infinitive (very slight)--split infinitive 

5. Adverbs 

(a) Definition 

(b) Comparison 

6 . Preposition 

(a) Definition 

(b) Government of oase 

7. Conjunctions 

(a) Definition 

(b) Classification 

8. Misplaced modifiers 

9 . Double negatives 

10. Syntactica l redundance 

11. Spelling--when explainable by reference to grammar--

"to" a preposition· "two'' an adjective· and "too" ' , ' . , ' 
an adverb. 

12. Sentence structure 

(a) Definition 

(b) How to write i~ 

(1) Begins with capital letter, (2) Ends with period, 

exclamation mark or interrogation mark . 

13. Parsing and analysis 

(a) Definition of both 

(b) Division of sentence into parts 

(c) In general parsing will follow elements outlined in 

foregoing outline. 

14 



, (d) The extent to which the parsing should be carried 

· should be determined by the errors of the children . 

It should be mentioned in passing that the Ca lifornia 

teachers of English? omitted several items found in the 

Charters study. These items follow: 

"1. The study of gender, 'because of fa i lure of pro ­
nouns to agree'. 

2. The indirect object, 'that children may see that verbs 
may be followed by two words in the objective case'. 

3. Cla sses of' pronouns 

15 

4. The following classes of adjectives: demonstrative, 
cardina l numerals, ordinal numerals, proper adjectives. 

5. Classes of' verbs: transitive, intransitive, copu­
l ative . 

6. Voice, 'because of' the use of the past participle in 
the passive form •. 

7. The infi nitive, 'to guard against the split infinitive'. 

8. Parsing. The following direction is given for parsing 
nouns: 'In parsing a noun, its gender, kind, number, 
case and syntax must be stated." 

"The committee sees no sufficient rea son for including 
any of the above requirements in a course of minimum 
essentials. But the errors listed in t he various studies 
by Professor Charters form the basis, in part, of the 
findings of the committee. As to parsing, it is the opin­
ion of this oommi~tee that it does not promote good usage 
in the slightest degree. 

"The only sentence work required in the Kansas 6ity 
course in grammar is analysis, and this is confined to 
'sentences involving potential errors •. ' This committee 
believes the lack of oonst~uctive sentence work to be· a 
weak point in this course of study.n8 

7Ernest C. Moore (Editor} , "En.glish," Minimum Course 
of Stud~ pp. 135-194 . New York: Macmillan Co ., 1922 
BMoore, op. cit., p.l82 . 
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According to the California Committee9 the course of gram-

mar based on errors as outlined by Charters is faulty in two 

respects {l)"in failing to stress sentence mastery and (2) 

in making the method of dealing wit n matters of usage too com-

plex and too technical." The California committee recommends 

functional grammar rather than grammar based on errors. 

Cross10 makes the following distinction bet\Veen functional 

grammar, aLd grammar based on errors: 

"Grammar based on errors catalogues the formal errors and 
tries to eradica te them. Functional grammar does the same. 
And then it goes on to direct the child in the methods at his 
command to construct sentences. Both are intelligently cor­
rective. The latter is corrective and constructive."ll 

The studies reviewed in this section will help to indicate 

what items in gra~nar a~e important enough to warrant their 

being taught in the schools of Cache County. Those items 

omitted from the California course are probably of very little 

value. 

PART II 

Investigations in Capitalization and Punctuation 

So far as the writer has been able to discover, few 

studies have been made to determine just what rul es in cap­

italization need to be emphasised by tea chers. 

However, a recent carefully conducted search for l anguage 

specifics wa s made by J 1lling,l2 who gave a ba ttery of t wenty­

nine tests to seventy eighth-grade and ninth-grade pupils, 

grouping closely rela ted errors in forty ca tegories. His con­

clusions are prese~ted in eight pagesl3 of tabulations. 

Table II14 shows the errors made in omitting capital letters. 
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'l1ABLE II 

NUMBER OF ERRORS PER 1200 WORDS IN CATEGORY "OMITTED CAPITALS" 
Eighth Gr. Ninth Gr. Both 

Brror Classification (37)pupi~ (33)pupils) Grades 

1. Proper nouns 164 183 347 

2. Proper adjectives 8 9 17 

3. First word in sentence 58 28 86 

4. First word in line of verse 0 0 0 

5. First word in quotation 18 15 33 

6. Principal words in leterary title 52 31 83 

7. Personal titles 11 7 18 

8. "I" and non 0 1 1 

9. Personifications 0 0 0 

10. Letter salutations 0 0 0 

11. Letter complimentary 1 1 2 

12. Miscellaneous 0 0 0 

It is apparent from Table II that almost all the errors were 

made in violation of six of the rules, in the following order: 

(1} proper nouns, (2} first word i n sentence, (3) principal 

words in literary titles, (4) first word in quotation, (5) 

·personal titles, (6) proper adjectives. 

9Lyman~ op. cit., p. 37 
lOAllen Cross, "Staples of Grannnar and Composition," Elementary 
School Journal, XVIII {December, 1917) 
llcross, op. cit., p. 259. 
12Matthew H. Willing, "Valid Diagnosis in High School Composition," 
Teachers College Contributions to Education, No. 230, New York: 
Teachers College, Columbia University, l926. Pp. viii~64. 
13ibid PP• 55-63 
141b1d. P• 55 
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It is quite obvious, according to the table, that the other 

six rules need no special emphasis. Willing found that more 

than half of the 293 items distributed in his forty cate­

gories might be omitted from study because children made very 

few errors in their usJ. He concludes that the discovery of 

such specifics "should result in the reduction of the current 

preoccupation of teachers and pupils with materials and drill 

activities of doubtful validity and meager effect, and should 

thus release time and energy for attention to other matters 

in written composition which are much more worth while.nl5 

It might be suggested in passing that each school district 

would do well to make such studies, as variations from Willing's 

findings might be peculiar to different parts of the country. 

Ruhlen and Presseyl6 made an investigation to determine 

which usages in punctuation it is most important that a pupil 

should learn. These i~vestigators felt that "frequency of 

occurance would seem a reasonably satisfactory measure of the 

importance of usage".l7 

The study consists of a systematic accounting of all the 

punctuation found in one hundred business letters and fifty 

professional letters; in samplings from one issue each of the 

Worlds ~, Scrjbner's Magazine, the Atlantic Monthly, and 

~ !!! Republic; and in samplings from one copy each of the 

!!! ~ Times, the Ohio State Journal, the Columbus Dispatch, 

and the Cincinnati Enquirer--a grand total of 38,638 words, 

15willing, op. cit., p. 54. 
16Helen Ruhlen and s. L. Pressey, "A Statistical Study of 
Current Usage in Punctuation," English Journal, XIII (May, 1924), 
325-31. 17ibid., p. 325. 
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approximately 12,000 words for ea ch type of material. 

"In handling the results, the total number of cases for 

each usage for each of the three types of written work was sum-

med, and the results for each group expressed in terms of the 

number of oases of that usage per 10,000 words. By thus handling 

the results, it was possible to make valuable comparisons from 

one type of reading matter to another.l8 

Table III19 shows the frequenoe of the use of various 

punctuation marks as found in the t hree types of material. 

'r ~BLE III 

FRE""UENCY OF USE OF HARKS 

Full Stops Magazines Papers Letters Average 
Periods 398 539 666 535 

Q,uestion marks 18 10 15 14 

Exclamation points 8 2 0 3 

Total 424 551 681 552 
Stops Wi thin Sentences 

Commas 60? 624 438 556 

Semicolons 46 13 ? 22 

Colon l? 6 9 11 

Dashes 38 10 16 21 

Parenthesis 6 1 13 ? 

Total-·J:n"terns:l .stops· 714 6n4 483 617 
Special L:Jarks 

Q,uota t i on Marks 59 : sa 16 44 

Apostrophe 42 5? 22 40 

Totc. l Special lv:S.rks 101 115 38 84 

G-rand Total 1,239 1,320 1,202 1,253 
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J'rom the table it can be seen that the period and comma 

carry the burden ot punctuation, 87 per cent ot all the marks 

used being either periods or commas. From their investigation, 

Ruhlen ~d Pressey derived a list of aintmun essentials in 

punctuation20 which follows: 

Full stops: Use the question mark after a direct question 

(not after an indirect question). Use an exclamation point 

after a sentence, exclamation, or interjection to show strong 

emotion or surprise• At the end of all other sentences use a 

period. Use a period also after abbreviations and initials. 

Pauses within~ sentence: Use a comma (1) to set oft 

slightly parenthetical phrases or clauses, (2) to set oft clearly 

introductory words, phrases, or clauses at the beginning of a 

sentence or obviously added elements at the end, (3} to separ­

ate words or phrases in a series, and (4) to separate clauses 

joined by "and", "but", "tor':, "as", or any other simple con­

junction. The comma is also used (5) to separate the parts ot 

a date or an address, (6) to introduce a short quotation, and 

(7) after the complimentary close ot a letter. 

Use a semicolon (1) between clauses of a compound sen­

tence that are not joined by a conjunction and (2) to make 

prominent a division within a sentence when the parts separated 

are very long .... .. or have commas within themselves. 

Use a c.olon ( 1) af ter words, phrases, or sentences serving 

as a tormal introduction to something that tollows, as a list 

or a long quotation. Use the colon also (2) after the sal­

utation in a letter and {3) between the hours and minutes in 
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a statement of time. 

Use a dash to indicate a marked break in the progress of 

thought in a sentence, as when an explanatory element is ob­

viously inserted. The patantheses may also be used for this 

purpose. 

Special marks: Use the apostrophe (1) to indicate the 

omission of a letter or letters in a word and l2) to indicate 

the passive case. Jowever, possessive personal pronouns 

(its, his, theirs, yours, ours) do not take the apostrophe. 

Use quotation marks (1) to inclose a direct quotation 

(not an indirect quotation) and (2) to indicate the title of 

a theme, a short story, a magazine article, a poem or play. 

However, italicize the names of books and magazines (italics 

may be indicated by underlining}. Quotation marks may also be 

used to call attention to technical, foreign, or unusual words 

or words used with special (as ironical or humorous) meaning. 

PART III 

STUDIES RELATING TO GRADE PLACEMENT. 

is apparent l rrom a survey of the investigations relating 

to grade placement br items in grammar, punctuation, and cap­

italization that the whole subject is still in the realm ot 

much confusion. It seems that it is much more difficult to 

determine where and when to teach a specific item than it is 

to determine what to teach. 

18 Ruhlen and Pressey, op cit. p. 326. 19 ibid op. cit. p.329 
20ib1d . op. cit. p. 331 
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One of the earliest studies to determine trends in grade 

placement was r~orted by Camenish, 21 for the National Council 

of Teachers of Inglish. Courses of study were examined contin­

uously from 1923 to 192?, in an attempt to discover what agree­

ment, if any, existed with regard to minimum essentials. The r 

results of this study indicated that in 1923 the "placing of 

items was haphazard. Twenty-one items of language usage as 

distributed by grades in .eight courses of study varied in 

grade placement from the second ·to the eighth grade; there was 

no uniformity in the work of the same grades in different systems 

nor suitable articulation of language allotments between the 

elementary schools and the high schools within a single system; 

no course for any level presupposed accomplishments on any 

other level; most of the language difficulties were massed in 

the ninth grade of various courses; when the junior high school 

was introduced, many of the language details formerly placed 

in the ninth grade were crowded down into the seventh grade.n22 

Lansdowne23 analyzed twenty-five recent courses of study 

from representative cities from all sections of the United 

states. "The study was designed to find out where in the 

seventh, eighth, and ninth gr ades of publ i c school systems in 

~epresentative cities of the United States the unit elements 

of formal grammar are presented"24. Unit elements were count ed 

"constant" if they occured in a given grade in fifteen or more 

of the twenty-five courses of study. 

2lsophia c. Camenish, "R~presentative Course~2of.study in English" 
English Journal,XVI (Aprll, 1927), 2?9-94. ib1d., p . 281. 
23.Katie Lansdowne "Grade Placement of the Elements of Formal 
Grammar" Unpublished Master's thesis, University of Wichita, 
Wichita: Kan. 1930. 67p. ms . 24ibid p 



The investigation revealed tha t t he following items were 

placed in the seventh grade: 25 

Sentence structure 
Sentence sense 
Simple subject; predicate 
Complete subject; predicate 
Declarative sent ence 
Interrogative sentence 
Imperative sentence 
Simple sentence 
Adjective phrase 
Adverb Phr a se 

Parts of Speech 
Nouns 
Common 
Proper 
Number 
Predicate noun 
Possessive 
Object of verb 

Pronouns 
Adjectives 

Pr~dicate adjective 
Adverb~ 
Prepositions 

. Conjunctions 
Interj ections 

(19) 
(23) 
(16) 
(18 ) 
{18) 
(16) 
(24) 
(17) 
( 16 ). 

(24) 
(19) 
{19) 
(20) 
(17) 
(21) 
(16} 
(24} 
(24) 
(16} 
(23) 
(22) 
(23 ) 
(18) 

The constant itemd for t he e ight h gr ade were f ound 

to be as follows: 

2Sibid pp. · 3 s -39 

Sentence Structure 
Simple 
Compound 
06mplex 
Adjective phrase 
Adverb phrase 
Adjective clause 
Adverb clause 
In4ependent clause 
Dependent Clause 

Parts of Speech 
Nouns · 

Predicate nouns 
Pronouns 

Relative 
Predicate pronouns 

Verbs 
Transitive 
Intrans i tive 
Regular 
Irregular 

(17) 
(19) 
(20) 
(16) 
(15) 
(19) 
(19) 
(16) 
(16) 

(15) 

(15) 
(15) 

~t~! 
(15 
(16) 
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Tense 
Present 
Past 
:ruture 
Present perfect 
Past perfect 
Future perfect 
Voice 
Principal parts 
Conjugation 

Adjectives 
Comparison 

.Adverbs 
Comparison 

Prepositions 
Conjunctions 

Coordinate 
Subordinate 

(18) 
~18) 
(18) 
(19) 
(19) 
(171 
(15} 
(19) 
(22) 

(20) 

(19) 
(15) 
(19) 
(17) 
(16) 

It is pointed out that this distribution corresponds •very 

well with the list anggeated by the National Oommittee for 
I 

this grade".26 f 

The constant items for the ninth grade were found to be 

as followa: 27 

Sentence Structure 
Simple 
Compound 
Phrases 
Clauses 

Parts ot Speech 
Pronouns 
Agreement 
Verbs 
Adjectives 
Adverbs 

(15) 
(16.) 
(16) 
(19) 

(17) 
(15) 

~i~~ 
(18) 

The following items were listed by twelve or more of the 

twenty-five courses of sfudy: 

Nouns 
Predicate noun 
Object of verb 

Pronouns 
Relative 
Predicate pronoun 

{14) 
(14) 
(14) 

(12) 
(12) 

26 Lansdowne, op. cit. p. 43. 27 ibid., pp. 45-46. 28 ibid., 
p. 62. 
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Verbs 
Transitive (13) 
Intransitive (12) 
Agreement with subject (12) 
Principal parst (12) 
Infinitives (12) 
Conjunctions (12) 

In conclusion the author makes note of the following 

findings: 

"1. Very wide variations among different English courses 
of study in the number of different elements of formal grammar 
that are lis ~ed per grade. 

2. Marked inconsistencies in most of the courses of study 
as to grade placement of rela ted subject matter. 

3 . Striking similarities in the constant items of formal 
grammar listed by ~~fteen to twenty-four of the twenty-five 
courses of study." 

Another significant conclusion reached by this writer is 

tha t "the r a ther abbreviated list of constant items per grade 

25 

as herein charted seems to signify t hat formal grammar might 
better ,be pushed highe~ and higher in the grades, with a mastery 
of sentenc e sense coming early in the grades."29 

In passing it sho~ld be pointed out that such studies as 

the foregoing shnuld no
1

t be used as an infalible g~ide with 

which to deter mine grade placement of items, since what is is 

not necessarily right. Lyman makes this pertinent criticism. 

"Such s tudi es, determining t he general tendenci es of 
representative courses, are based on the theory that prevailing 
practice as represented by composite judgment is the best guide 
in the absence of detailed experimenta+ work. The fact is that 
prevailing practice, even if it can be ascertained, is an un­
reliable guide. The false assumption that preva iling practice 
is t he best practice has led to the insidious inbreeding which 
characterizes cour~es of study as well as textbooks.n30 

Such studi ~ s, however, do in many cases constitute our only 

guide a t the present time. 

/ 

Nash and Bush31 reported the results of a plan tried out 

29 Lansdowne, op. c i t., p. 62. 30 Lyman, op . cit. p. 58. 
31 H. B. Nash and Red R. Bush, "Mastery of Minimum Essentials 
in Bnglish Grammar ," Journa l of Educational Research, XXI (April, 
1130 J ' 309-14. 
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in the West Allis Junior High School, in which an attempt was 

made to determine the grade placement of items of gra~nar and 

to eliminate non essentials. 1m itemized list of the grammar 

course for grades seven, eight, and nine was presented to each 

of twelve active tet. chers in the English department with a re­

quest that it be returned with the following information: 

a. An indication of those items which, in the light of 

experience, should be removed entirely from the junior high school. 

b . An indication of items that do not appe~r in the list, 

but which, in the light of experience, are essential to a course 

in the junior high school . 

c • . <1.rrangement and organization of the items so that they 

would be .properly distributed through the six semesters . 

Opinions of the teachers were checked with five of the "most 

recent representative courses of study throughout the country 

at l arge".32 The following list of minimum essentials was 

retained: 

? b 

1. Sentence idea 
2. Noun 
3. Pronoun 
4. Subject (simple) 
5. Verb 
6. Predicate 
?. Skeleton of sentence 

(simple subject) 
(simple predicate} 

7 a 

8. Complete subject (including compound subjec·t) 
9 . Complete predicate 

10. Skeleton of sentence 
(complete subject) 
(complete predicate} 

11. Kinds of sen tences 
(declarative) 



8 B 

tinterrogative) 
(exclama tory) 
(impera tive) 

12. Verb phrase 
13. Linking verb 
14. Adverbs (simple) 
15. Adjectives 
lo. Object (direct and indirect) 
1?. Predicate adjective 
18. Predicate noun and pronoun 
19. Tense of verb 

20. 
21. 
22 . 
23 . 

24. 
25. 
2o. 

a . present 
b. past 
c. future 

8 A 

Prepositions 
Phr~ses 
Conjunctions 
Clauses 

<..1 . independent 
b. dependent 

Simple sentence 
Compound sentence 
Com~lex sentence 

9 B 

2?. Nouns 
a. kind 
b. number 
c. case 
d. gender 

28. Pronouns 
a . kind 
b. number 
c. person 
d. case 

29. Relative clauses 
SO. Agr,ement 

9 A 

31. Verbs 
a . three principal parts 
b. six tenses 
c. intransitive 
d. transitive 
e. person, number 

32. Conjugations, "to have", "be", etc . 
33 . Regular and irregular verbs 



34. Verbals 
a. infinitive 
b. participle 
c. gerund 

35. Comparison or adjectives and adverbs 
36. Active and passive voice 
57. MOod indicative 

In adopting this course of minimum essentials the authors 

decided that ~stery" should be the goal ot attainment. HOw­

ever, ~sterytt was interpreted as fol l ows: 

Upper groups, mastery 
Average group,, ~ 
Lower groups, " 

equale ' 90% 
" 85% 
" 80% 

I 
A series or tests were devised and achievement was tested 

at the end of the semester. The authors report that the goal 

28 

was reached to the extent that out of 1,119 pupils only 8% tailed 

to get through in Januau, the end of the semester. Teachers 

were instructed that when they knew their pupils had attained J 

the goal , they could spend time on literature. 

The program, according to the writers, is now established 

as accepted practice. ~he standard is being maintained, and t he 

teachers in the senior high school are already bearing witness 

to the fact that pupils now seem to know and are able to use, 

at least, some of the grammar facts.n33 

This report is significant because it is suggestive of what 

a school system might do toward improving its course. However, 

experimentation, if possible, instead of consensus of opinion 

would seem to be a bett er basis for determining grade placement . 

Lyman34 summarizes two studies in which the experimenters 

32 Nash and Bush op. cit., p. 310. 53 ibid. op . cit., p. 314 
34 R. L. Lyman, Summary of Investigations Relating to Grammar, 
LaASUage, and Composition , Supplement No . 1, a continuation of 
monograph N07 36., Chicago. Department of Education, University 
of Chicago, 1931. Pp . 31. 
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attempt to get at grade placement scientifically. 

ttBy means of an eight-semester trial in minima in English ~. 
grammar and punctuation with ninth-grade classes in which DUpil 
mastery of specific items was objectively measured, Craig3~ 
determined the following list of minimum essentials in Grammar 
tor which mastery may be maintained.n36 

1. Recoanition of the s imple subject 
2. Recognition of a sentence as distinguished from frag­

ments ot sentences or run-on sentences. 
3. Recogniti~n of the sinple predicate--only where the 

predicate consists of one word. 
4. Recognition of the direct object--only when there is no 

other object to confuse the pupil. 
5. Recognition of the predicate noun. 
6. Recognition of the predicate pronoun. 
7. R~cognition of the predicate adjective 
8. Recognition of the parts of speech--only in the in­

stance of the adverb and interjection. 

Mastery may be maintained for the following elements 

ot Capitali~ation~ 

1. The placement ot a capital at the beginning of 
a sentence. 

2. The capitalization of the names of cities, states, 
and months. {proper nouns) 

3. The use of a period to close a declarative sentence. 
4. The use ot the comma to separate the day of the month 

from the year. 

Mastery cannot be maintained for the following items 

of gremnar: 

1. Recognition of the simple predicat e consisting of 
more than one word. 

2. Recognition of the direct object when another objective 
appears in the sentence. 

3. Recognition of the noun, pronoun, adj ective, verb, 
preposition, and conjunction when the requirement is 
a perfect score upon each sentence. 

Mastery ca _not be maintained for the following items. 

1. The capitalization or proper adjectives. 
2. The capitalization or beginning lines of poetry. 
3. Tne use of a question mark at t h e end of an interrog­

ative sentence. 
4. The use of the comma to separate a date from the re­

mainder of the sentence. 
5. The use or the comma to separate the numbers of series. 
6. The use of a comma to separate the name or a city from 

the name of a state. 
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From the results of short periods of experimental teaching 

Guiler37 determined items of capitalization and punctuation 

the teaching of which probably should be deferred beyond the 

sixth grade. Such items of punctuation are: dash or dashes 

to indicate a sudden break in thought, colon after an intro­

ductory expression, sem~colon between clauses of a compound 

sentence joined by .a conjunctive adverb, semicolon between 

co-ordinate ~lauses not! joined by a conjunction, exclamation 

mark after an expressioh of surprise or emotion, comma to set 

ott an added element at the end of a sentence; comma to prevent 

misreading, comma or commas to set oft words of direct address, 

comma to set off parent~etical expressions, comma after a 

dependent clause when i~ precedes the main clause. The items 

ot capitalizatiop are:38 abstract words strongly personified, 

names of notable historical events, names of notable historical 

movements, first and important words in a title, names of sacred 

books, names of days of special observance, and first word of 

any direct quotation which is not a complete sentence. (Use 

of smal l letter). 

The foregoing abstracts will be made use of in the following 

chapter in which an attempt is made to set up some definite 

criteria tor the evaluation of the teaching practice in the 

schools .of Cache County. 

35 seward s. Craig, "Minima in English", Illinois Association 
Qf Teachers of English Bullet~~, XXIII (February, 1931)~ 1-14 
36 Lyman, ibid., pp. 14-15. ~~ Walter Scribner, Guler rimproving 
Ability in Capitalization", and "Improving in Ability to 
Punctuate• as reported in R. L. Lyman, op. cit., PP• 14-15 • 
.3 i i vid . 
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CHAPTER IV 

Some Criteria for the Evaluation of a Program of Minimum 

Essentials in English 

Since the writer is attempting an evaluation of teaching 

practice in the Cache County program of Dinimum essentials in 

English, as was outlined in Chapter I, it will be necessary at 

this point to set up more definitely some criteria by which to 

measure and evaluate tais program. For the purposes of this 

study it will be necessary to answer the following questions 

as fully, and authoritatively as possible. 

1. Should the essjntials o.f grammar, punctua~iun, and 

capitalization be taught in an organized, systematic, formal way 

way , or should they beltaught only incidentally, or in both ways? 

2. Should an elem nt or fact in grammar, punctuation, or · 

capitalization be taug~t to the pupil at any point in the grades 

where the pupil violat~~ a rule which involves a knowledge of 

that element. regardless as to whether the pupil is likely to 

master the idea of the element at that time, or should only those 

items be presented whiQh the pupil can master at the time? 

3. If different elements in grammar, punctuation, and 

capitalization should be placed at different levels, where ac­

cording to the best judgment and experimental evidence should 

these be placed? 

The writer realizes that these questions can be answered 

only in a tentative way , as there is a lack of sufficient 

experimental evidence to answer them finally or completely. 

However, the best answers avai-lable are to be used as criteria 

for this study. 
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As a basis for answering the above questions the conclusions 

from the studies outlined in the preceeding chepter will be used 

together with statements quoted from other authoritative sources. 

As might be expected there is some difference of opinion 

as regards the first question. Jespersonl writes: 

"I think that the study of grammar is more or l ess usele.: s 
but that it is extremely fascinating. I don't t hink thut the 
study of grammar, at least in the way t hat grammar - ~as been 
studied hitherto, has been of very material assistance to any / 
one of the masters ofj English prose or poetry," 

Cox2 says, "Asid I from a very few rules and terms by which 

the structure of and usage may be r ationalized end described, 

the significance of f drmal grammar for English expression is 

almost negligible.~ 

The National JoiJt Committee on English3 makes the 

following recommendat~ons with regard to various aspects of 

grammar and punctuatio~. 

~A sane attitude !toward the teaching of grammar would seem/ 
to be to find out wha~ parts and aspects of the suoJect have 
actual value to children in enabling them to improve their 
speaking, writing end reading; to teach these parts according to 
modern scientific methods, and to ignore any and all portions 
of the conventional school grammar that fall outsid~ these 
categories. In general the grammar worth teaching is the / 
grammar of use •.•• n4 

1 Otto ~esperson, "MOdern English Grammar", School Review, 
Volume XVIII, pp. 530-540. 

2 Philip W. L. Cox, The Junior High School and Its 
Curriculum, New York, Sharles Scribner's Sons, 192'9, pp. xxii~ 
4?4. 

3 James Fl eming Hosie (Chairman}, Report of Joint Com­
mittee on English, nReorganization of English in Secondary 
Schools", U. S. Bureau of Education, Bulletin No. 2, 191? 

4 Hosicl op. cit., p 28. 
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Bagley,5 in the report of the National Society's Com­

mittee on English, writes the Following: 

•Efforts to dispense entirely with the study 
of the structure and !unctions of language forms, on the 
ground that clear and corr ect expression is solely a matter 
of good models and constant practice , have not been successful . 
The present tendency ls to recognize a place for the study 
of grammatical categories and rules, but a serious effort is 
being made to determine just what materials of formal gram- j 
mar are of greatest service in fixing t he habits of good 
expression. n6 

Fr om t he foregoing, a nd from the studies reviewed in 

chapter 3, it appears t ha t it i s t he opinion of experts that 

certain elements of functional graMmar should be taught, and 

t hat there shpuld be a "pla ce for the study of grammPticnl 

C"'tegories nnd rule s••. 

In agreenent with this Gosling? reports the following: 

"1. During the j$ior high school ye~ rs elements of 
gr ammar which especia~ly contribute to a need aris ing out of 
normal situ ' tions ~nd which c ...,n be mastered ... t t hat time 
shoul d be taught. This incidenta l tea ching is •. continuation 
of the p r a ctice in ouri best elementary schools. 

2 . In addition t here should be in e~ch of the three years 
[Qf the junior high school]' a systematic course in grammar . 
The amount necessary vrill vo.ra with the community, and with 
the abilities of the pupils ." 

The committee recommends t hat from one fifth to t wo 

fifths--not to exceed ltwo fifths "under any condition"-- of 

the amount of time devoted to expressi on should be s pent 

on gr o..mmo.r. 

/ 

"3 . Like spelling , punctuation , an.d pronouncia tion , gram­
mar should always be considered merely a means to good expres­
sion . At all times it should be subordinated ·1nd mo.de contrib­
utory to the more important ends in composition. 

5 ;; . C. Bagley, Chairm~n, Report of the Society's Co~~ittee on 
English, Twenth-Sixth Yeo.rboo~ of the Nationo.l Society for the 
study of Educa tion , Pert II, Bloomington, Illinois: Public 
Scho ol Publishing Co ., 192? . 6 ~o.gley, ibid ., pp . 30-31 . 
? Thomas \1. Gosling , Chairman, 'The .Junior High School Curric­
ulum" , Conmittee on English, pp . 8?-146 . Fifth Yearbook of 
t he Dept rtment of Superintendence., 192? . 
8ibid p. 146 
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4 . Only t he function.l eler.tents of gro.mmu.r, those detuils 
which c ~n ~id in preventinb or correcting errors in expres­
sion, or the improving of the expression should be t r.ught ••• 

5. DetLils selected for mastery should be taught in 
appli co. tion. . ••• 

6 . Only such gr emnar should be presented in any one 
· grade o. s co.n there be mastered . 

7. Until careful studies a re completed, we can~o t be 
cer t ain about gr ~ de pla cement of deta ils •••• Unquestionably 
the tendency has been to place difficult matters too early in 
the course. In general the Com.mi ttee recommends the t det ·. ils 
which are needed most frequently by the pupils and which 
concern e1·rors ·which ore notable offensive to other ueople 
should be ~la ced a s early in the course a s t hey can be 
mt stered."9 

ChnrterslO emphasises t he fact t :1o t m" terial should not 

be presented ·before pupils can be sure of mastering it. 

"· •• I~terial should, therefore, first be gr aded for 
difficulty, and secon4 placed t ccording to interest in such 
a way t hc. t no unit of excessive difficulty shall be .presented 
to the learner at any time. If n unit is both difficult and 
important, it should Qe s oved for the moment when t he ability 
of the s tudent is equJl to t he ma stery of it •.•• 

. • • In general , material must be so graded th~ t a unit 
shall not be presente before the learner has rePched the level 
of ability where he mqy reasonably hope to master it, and 
instruction must be continued until he lDsmastered it to a 
sa tisfactory degree.n]l 

The question may arise : "Will not t he pupil forget, 

even though he seems to h~ve mastered t he ma terial a t the 

time ·it was presented?" Lymanl2 says thut there should be 
. I 

"cycles of reteaching''• This is undoubtedly true in many 

ca ses. ~owever, he does not imply that pupil mastery should 

not be the aim in presenting material. Evidence from t he field 

of educutiont.. l psychology shows t ha t not only th~ t "forgetting" 

is less evident if material is firn ly fixed by learning ~ut -

also tha t it is a violation of the principles of economy 

/ 

in the learning _process for the teacher to prt sent ma ter iaL ~ 

Tilth cny other a im th~n pupil m~stery. Figure 1, reproduced 

from Gatesl3 , shows that material which is lecrned only to 
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the extent of being just barely above the threshold of reaction 

is rapidly forgotten, while the more overlearned (nearer mastery) 

the material is, the more permanently it is retained . 

MAIDruM 

STRENGTH D 

c. 
THRESHOLD 
OF REACTION 

A 
ZERO 
STRENGTH 

Fig. 1. __ PROBABLE INFLUENCE OF DISUSE IN THE CASE OF FUNCTIONS 
OVERLEARNED IN VARIOUS DEGREES. Curve A shows the loss of 
forgetting which occurs when the function is barely learned. 
The initial loss is rapid and great, followed by a much slower 
rate of dete r ioration. B, C, and D show probable losses 1n 
functions which are overlearned slightly, considerably, and 
greatly , respectively. In all cases, after the rapid initial / 
loss, the f4rength of t~e connection steadily but slowly 
decreases. 

For the purpose of establishing criteria to be used 1n 

this study, t he first t~o questions may be answered so far as 

grammar is concerned. f hat is, it is unquestionablY the opin-

ion of experts in the field of education that ~functional" grammar 

should be taught both incidentally and in a systematic way , and 

that material should be presented to pupils only when t hey 

have reached the ability level where they can master it. 

8 Gosling, op. cit. p. 146. 9 Gosling, op. cit., p. 146 
10 w. w. Charters, Curriculum Construction, New York: 
Macmillan co., 1923. II Lyman, op. cit., p. 63. 
12 Charters, ibid., pp . 98, 100. 
13 Arthur I Gates, Elementary Psychology, New York: t~cmillan 
co., 1930. ~· xvii + 612. ~4 Gates, op. cit., p. 328 

..; 

I 
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The investigations reviewed in Chapter III indicate what 

items or functional grammaraand punctuation should be taught. 

So far as punctuation is concerned, the teaching and 

placement of many of the rules must be governed by the course 

in grammar. For instance a pupil would not be able to apply 

the rule tor the use of commas in nonrestrictive clauses 

until he could identify a nonrestrictive clause. 

Hosicl5 writes tpe following in the report of the Joint 

Committee on English: 

"Punctuation, so far as it obeys the rules of grammar, 
should be taught as a part of the study of the grammatical 
structure ot the sentence. The outline of topics in grammar 
provides automaticallW tor certain topics in punctuation. 
Matters ot punctuatiop that are purely or primarily rhetor­
ical should be sparingly touched upon in the junior high 
school for the reason that the pupils are not yet capable 
of fine distinctions ~nd may easily form the habit of over 
punctuating, which is worse than not punctuating at all. 
Let the pupils realize that marks of punctuation are intended 
to help the reader's eyes, to prevent his running expressions 
together that should ~e noticed separately, and you have laid 
the foundation for an intelligent use of them. The written 
work ot the pupils will provide the matter for practice." 

Craigl6 round that mastery may be maintained tor only 

four ot the rules tor punctuation and capitalization in the 

ninth grade. It his findings are valid, and if mastery is 

/ 

the goal, teachers are certainly attempting too much difficult 

material in the junior high school grades. 

It will be recalled that Guilerl7 determined a list of 

items in capitalization and punctuation that probably should 

~e deferred beyond the sixth grade. These studies together ~ 

15 Hosie, op. cit., p. 28. 16 See Chapter III, p. ~~ 
17 See page3 0 
~ 
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with the recommendations of the National Commdttee and the list 

of minimum essentials in punctuation discovered by Ruhlen and 

Presseyl8 will be used as our criteria for evaluating practice 

with regard to punctuation and capitalization . 

To answer even in a tentative way the third question with 

regard to grade placement is rather difficult. However , since 

all that can be determined is the consensus of opinion of the 

best judges , the writer has made composite tables from the 

Lansdowne investigationt9 grade placement as recommended by 

the National Committee20, the West Allis · list21, and the Utah 

State Course of Study for Junior High Schools. It must be kept 

in mind that these lists are merely expert opinion and are not 

based on scientific in~estigation to any great extent. The re­

sults of this compilation are presented in three tables on the 

following pages. Thesr tables will give us some basis for 

comparison with and evrluatio~ of practicesin Cache County. 

18 See page 1ar 
19 See page fl2 
20 See page ·t41 
21 See page 225 



TABLE IV 

Items Listed by Three or More Studies for Seventh Grade 

Item 
Course 
A B 

Sentence. . . . . . . . . . I 
Simple subje ct; predicate • I 

Complete subject; predicate I 

Declarative sentence •••• I 

Interrogative s entence ••• I 

Imperative sentence • • • 

Nouns • • • • . 

Common • • • • • • • 

Proper • • • • • • • 

Number . • • • • 

Predicat noun • • • 

. I 

. I 

. I 

. I 

. I 

. I 
Possessire •••••• I 

Ob j ect of verb •••• I 

Pronouns . • • • • • • • • • I 

Adjectives ••••••••• I 

Predicate adjective. 

Adverbs • • • . . . . . . 
Prepositions. . . • • 

. I 

. I 

. I 
Conjunctions ••••.••• I 

Verbs ••• ·f· ..... . 

I 

I 

I 

I 

I 

I 

I 

I 

I 

Key--A •. Lansdowne I~vestigation. 
B •• we·st Allis Junior High School List. 

c 

I 
I 

I 
I 

I 
I 

I 
I 
I 

I 
I 
I 

I 

I 

I 

I 

I 

I 

I 

I 

c •• National Joint Committee on English. 
D •• Utah State Course of Study for Jr. H. 

D 

I 

I 

I 

I 
I 
I 

I 

I 
I 

I 
I 

I 

I 

I 

I 
I 

I 

Schools. 
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Table IV indicates that is is the consensus of expert 
opinion that the seventh grade should be made acquainted with 
the definitions of the eight parts of speech, the base of the 
simple sentence, and some uses of the noun. 



TABLE V 

Items Listed by Three or U.ore Studies for the Eighth Grade 

List 
Item A B 

Simple sentence • • • • • • • I 

Compound sentence • • • • • • I 

Complex sentence ••••••• I 

Independent clause •••••• I 

Dependent claus~ ••••••• I 
Adjective phrase •• 

Adverb phrase . j • 

• • • . . I 

. I • • • • • 

Predicate noun. • • • • . . 
Relative pronoun •••• . . 

. I 

. I 

I 

I 

I 

I 

I 

I 

I 

I 

c 

I 

I 
I 

I 

I 

I 

D 

I 

I 

I 

I 

I 

I . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
Items Listed by Two Stpdies 

Adjective clause. 

Adverb clause • 

• • • • • . I 

• • • . . . . I 
Noun clause • • • • • • • • • 

Personal pronouns • • • • • • 

Transitive verb • • • • . . . I 
Intransitive verb •••••• I 

Present, past , future, tense . I 

Voice • • • • . . . . . . . . I 
Conjugati0n - . • • • • • • . . I 
Coordinate conjuncti ,m s ••• I 

Subordinate conjunctions ••• I 

I 

I 

I 

I 

I 

I 

I 

I 

I 

I 

I 

I 

I 
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According to Table V, the emphasis in the eighth grade 
should be on the· sentence according to form, together with a 
t hDrough study of clauses. Phrases according t o use , ~e also 
emphasised. It seems, that to be consistent, uses of con­
junctions should be placed here. 



TABLE VI 

Items Listed by Three or ... \:ore Studies for the Ninth Grade 

Item A 

Agreement of ·pronouns 
with antecedent •••••• I 

Relative pronouns ••••• I 

Agreement of ve~b with 
subject ••••••••••• I 
Principal parts of verbs • I 

Infinitives •• • • • . . . I 
Participles. • • • • • • • 

Items Listed by Two Studi e s 

Comparison of aajectives • I 
I Comparison of arverbs ••• I 

Essential and nonessential 
clauses ••••• • • • • . I 
Case of nouns. • • • • • • 

Gender of nouns. • • • • • 

I 

I 
I 

I 

I 

I 

I 

I 

I 
Transitive verbs ••••• I I 

Intransitive verbs 
r 

• • . . I I 

c 

I 
I 

I 
I 

I 

I 

I 

I 

D 

I 

I 

I 

I 

I 
I 

According to Tabl VI, the emphasis in the ninth grade 

40 

is on agreement and pr ncipal parts of verbs. Verbals are 

also introduced here . A comparison of Tables V and VI reveals 

the fact that there is much disagreement as to t he placement 

of certai n items . 

Since many authorities have been quoted to the effect 

that an item should not be introduced until pupils have reached 

the mental stage where master y is possible , it becomes apparent 

that ~f Craig's22 study is reliable much of the material l i sted 

22 See page .l q 
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in the above -tables should be placed still higher in the 

grades. This fact must be taken into consideration when the 

these tables are used for comparison with practices in 

Cache County. 

For items not listed in Tables IV, V, or VI there is 

no uniform judgment as to where they should be placed. 

Furthermore it appearb from various programs and lists that 

it is the umiversal pf actice to present all or practically 

all the items of grammar, punctuation, and capitalization 

at some point in the ~pper elementary grades or junior high 

school. The National Committee23 outlines the following 

program in grammar tor the high school gra des. 

Gfade X 

• • .Show how clearness may be obtained by t he use of 

connectives, by corre~t placing of modifiers; by unmistak­

able r eference ot pro*ouns; by correct sequence of tenses; 

by avoiding dangling participles; ••• by punctuation • • • 

Make sure that they--the pupils--recognize grammatical 

relationships. I 
Grade XI 

So much gr~ar l nd rhetoric as the work of the pupil 

seems to demand. 

Grade XII 

No mention is made of grammar or mechanics. 

From the above outline it seems that a knowledge or 

grammar, punctuation, and capitalization is assumed. 

23 Bulletin No. 2, 191?, op. cit•, p. 60 
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The Utah State Course of Study for Senior High Schools24 

mentions certain items for each grade, but they are in the 

main a repetition .of materials listed in the junior high 

school course. The following items are specified: 

Grade X 

Grammar 

1. General review of parts of speech and kinds 

of sentences. 

2. Nouns 
a. Uses 
b . Case 

3. Pronouns 
a. Agreement 
b. Case forms 

4. Verbalff 
a. Participles 

1. Use and placing 
2. Avoidance of dangling 

b. Iljlfinitives 
1. Uses 

c. Gerunds 

5. Adjectives and adverbs--proper placing and 
use--elimination of confusion between 

6 . Vulgarisms 

7.. Verbs 

Punctuation 

a. Further drill on past participles 
b. D~stinction ~etween transitive and intran­
sitiie,--set, s1t; lie, lay; rise, raise. 

1. Compound sentences 
2. Simple and complex sentences 

a. Adverb clause at beginning of sentence 
b . Participle phrase at beginning of sentence 
c. Essential and nonessential 
d. Direct discourse. 

24 State Course of Study for Senior High Schools, Salt Lake 
City: State Department of Public Instruction, 1930. pp. 19-23-24 
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Grade n 
No new elements. Course should consi st not of the 

teaching of gramcar, but of sentence manipulation, and ap­

plication in theme work of corr ect usage. 

Subjunctive of verb, reference of pronouns, possessive 

with ger und. 

Punctuation.--Punctuation mastered, including paren­

thetical matter, essential and nonessential modifiers. 

Grade XII 

Grammar.--Thorough check-up on this and matters taught 

in previous grades. Use of exercise book. 

Evidence has been presented in the ,preceeding pages 

from which it is justifiable to draw the following conclusions~ 

1 . The elements of grammar, punctuation, and capital­

ization should be presented in a systematic way to the pupils 

when they actually show a need tor this knowledge, as revealed 

by their oral and written expression. 

2. No element or item should be introduced unti l the 

pupil has reached such level of ability that he can master 

it. The t eacher's goal in present i ng any element should be 

pupil mastery. 

3. There is not suffici ent agreement among experts 

or sufficient experimental evidence that we may be sure of 

grade placement of items. Tables, IV, V, and VI will serve 

as the main criteria for this study . Opinion and experi­

mentation all tend ·to show that many items should be pushed 

higher into the grades. 25 

25 Bobbitt says, "In dealing with difficult professional 
problems, so long as there is no solution capable of scien-



4. Outlines for senior high school courses of study 

seem to indicate that sentence manipulation end general 

practice in usage, with r eviews speciffed in some cases, 

are the prevailing p~actices in grades X, XI, and XII. 
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t i fic verification, our profession is in the mood to leave 
the matter in the fo~ of a question. This, of course, is 
a healthy state of mind for either the deucational invest­
igator of practioner. The practioner, however, cannot act 
on the basis of questions. He can act only as there is 
solution. A tentative solution on the basis of the best 
evidence available is better for him than a question. He 
ought, of course, to realize it is tentative and problem­
atical; but so long as it represents the best solution at 
which he is able to arrive, it is the safest thing ~or his 
purpose.~--Franklin Bobbitt, "How to Make a Curriculum", 
Boston: Houghton Mifflin Co., 1924, pp. 292 
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CHAPTER V 

RESULTS OF THE STUDY 

In this chapter the writer attempts to analyze the data 

gathered in this study a nd to evaluate the teaching practices 

of the schools of Cache County in accordance with the criteria 

that were set up in Chapter IV . 

Table VII shows a list of the schools in Cache County from 

which data were obtained for this investigation. It will 

be noted that with the exception of the two junior high 

schools and two senior high schools all of the schools are 

elementary. With the exception of the Summit School, and 

Floradell schools, the elementary schools listed have grades 

from one to eight inclusive. The junior high schools have 

grades seven, eight, and nine, and the senior high schools 

include grades nine ~o twelve. 

Although, as was pointed out in Chapter II, general­

izations from this study ap] licable to other districts may 

be made onl y within certain narrow limits, it might be noted 

that the schools listed in this table are quite representative 

of the rural schools in the larger districts throughout 

the state. 

45 



TABLE VII 

SCHOOLS FROM WHICH DATA WERE OBTAINED 

School 

Benson • • • • 

Cache Junction 

Clarkston •• • • • • • 

College Ward 

Cornish. 

• • • • • 

• • • • • • • 

Cove • • • • • • • • • 
I 

Floradell •• (Well$vill 

Hyde Park. • • • • • • 

Lewiston • • • 

Lincoln (Hyrum} 

Mendon • • • • • • 

Millville. • • 

Newton •• • • • • 

North Cach,e. • • 

North Logan. • • 

Park (Richmond). 

River Heights. 

Riverside. • • • 

Smithfield • • • • • • 

South Cache. • • • • • 

Summit (Smithfield) •• 

Young. • • • • • • • • 

Wellsville • • • • • • 

Wheeler. • • • • • • • 

Classification 

Elementary ••• . . . . . 
It . . . . . . . . 
n • • • • • • • • 

" • • • • • • • • 

n 
• • • • • • • • 

n • • • • • • • • 

" • • • • • • • • 

n • • • • • • • • 

" • • • • • • • • 

It • • • • • • • • 

It • • • • • • • • 

n • • • • • • • • 

IT • • • • • • • • 

Senior high school. • • • 

Elementary •• • • • • • .t 
" • • • • • • • • 

" • • • • • • • • 
,, 

• • • • • • • • 

Junior high school •• • • 

Senior high school 

E!l!-ementary. • • • • • • • 

" • • • • • • • • 

Junior high school. • • • 

Elementary. • • • • • • • 
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Size 

54 

27 

151 

70 

94 

54 

232 

147 

357 

382 

106 

150 

106 

694 

109 

256 

49 

46 

275 

546 

414 

46 

160 

56 
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Table VIII shows the per cent of classes in each grade 

which introduced any of the 88 items during the year studied, 

but which introduced these with the idea that they would not 

be mastered until subsequent years. According to this table 

it appears to be common practice for teachers to present an 

item in grammar, punctuation, or capitalization with the 

aim of giving the pupils some sort of information about the 

item, but to leave t~em to gain a maatery of the element in 

some subsequent year or years . This practice appears to be 

quite common from the sixth to the ninth grades inclusive , , 

for all types of items. A few classes in the eleventh 

grade also handled certain items in grammar and punctuation 

in this manner. The practice becomes less common in the 

senior high school grades. To be exact, 11.1% or the sixth 

grades, 15.8% of the seventh grades, 6.2% of the eighth 

grades, 12.1% of the ninth grades, and 1.1% of the eleventh 

grades,handled an av~rage of the 88 items in this manner. 

These averages, however, are less significant than the 

story of specific items presented by the table. For instance 

it will be noted that item 22, definition of the adjective, 

was presented in this way to 50% of the sixth grades, 20% of 

the seventh grades, and 5% of the eighth grades. The de­

pendent clause and complex sentence was introduced in this 

manner by 9.1% of the sixth grades, 30% of the seventh grades, 

10~ of the eighth grades, and 41.6% of the ninth grades. 

The comma vo set off appositives was so handled by 22.7% 

of the sixth grades, 15% of the seventh grades, 5% of the 

eighth grades, and 20% of the eleventh grades . 
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That a philosophy of teaching which would warrant such 

practice is not in harmony with the criteria which were set 

up in Chapter IV is obvious. Even though Lymanl mai ntains 

that there may need to be cycles of reteaching, the teacher's 

aim at the time of presenting material to a class should 

unquestionably be pupil mastery of the material. Hence, 

there is no justification for this practice in the criteria. 

The condition revealed in this table also points to 

the conclusion that many of~ese items are presented too 

early in the grades. In accordance with the criteria estab­

lished, they should not be presented until pupils have 

reached the ability level to master them. Violation of 

this principle becomes more obvious when it is pointed out 

that every item listed, except one, was presented by some 

class or classes by ~he time the pupils had reached the 

eighth grade level; and all items, with the exception of 

six, were presented (not to be mastered) in certain percent­

ages of all classes by the time pupils had reached the seventh 

grade level. 

The list of Elements of English which preceds Table 

VIII is a key to the code numbers used in Tables .VIII, XII, 

and XIII . 

l See page 34 
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List of Elements of English With Key Numbers for Tables 

That Follow. 

1 . Subject of the simple sentence 

2. Predicate verb of simple sentence 

3. Noun , definition as a part of speech 

4. Classification of nouns; common, proper, collective 

5. General rules for forming plurals 

6. Case--definition of 

7. Direct object of verb. 

8. Indirect object 

9. Predicate nominative 

10. How possess i ve case forms are spelled 

11. Pronoun, definition of as part of speech 

12 . Personal pronouns 

Relative pronouns 13. 

14. 

1 5. 

Declension of perbonal and relative pronouns in person, 
number, etc. 
Ve~bs; definitlon of as part of speech 

16. Transitive verbs 

17. Intransitive verb--linking , complete 

18. A representative ~ist of p r i ncipal parts of common ir-
regular verbs 

19 . Present , past, and future tenses of verbs 

20. The perfect tenses of verb 

21. Complete uses of SHALL and WILL 

22. Adjectives, definition of as part of speech 

23. Kinds of adjectives--articles , descriptive limiting, etc 

24. Comparison of adjectives--positive, comparative , superlative 

25. The preposition and its object. 
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26. The conjunctwn, def inition of as a part of speech 

27. Simple, coordinating conjunctions 

28. Conjunctive adverbs 

29. Subordinatipg conjunction 

30. Correlative conjunction 

31. Adverb, definition of as part of speech 

32. Comparison of adverb--positive, comparative, superlative 

33. Verbals, definition of participles, gerund , infinitive 

34. The phrase , definition of in general 

35. Uses of phrase--hbun, adjective, adverb, participle 

36. Form of phrases--preposition, gerund , infin itive, participle 

37. The compound sentence 

38. The dependent clause and comples sentence, defin ition of 

39. Noun clause 

40. Adverbial clause 

41. Adjective clause 

42. The relative clau~e 

43 . Infinitive clause 

44 . Restrictive and nonrestrictive clause 

45 . The compound-complex sentence 

~6. Passive and active voice of verb. 

47. Uses of the subjunctive mode of verb 

48. "There", "It" as expletives 

49. Elleptical constructions 

50. Spelling of common cont ractions. 

51. Capital letters: The first word of every sentence . 

52 . The first word of every line of poetry 



53. 0 and I 

54. Proper nouns, Diety, days of week, months, names, etc. 

55. Abbreviations of proper nouns 

5?. Direct quotations 

58. Words in Titles 

59. Personified words 

50. In topic plan, or outline 

51. Comma: In terms of a series 

52. With dependent ideas coming first in a sentence 

53. To set off apositives 

54. Parenthetical expressions 

55 . Nonrestrictive clauses 

56. Before conjunctio s in compoind sentences 

5?. In dates and geographical locations 

68 . Brief informal quotations 

69. To denote omission of words 

?0. To prevent misreading of sentence 

?1 . Semicolon : Betwe~n clauses in compound sentences 

?2. To separate coord~nate items 

?3. Colon: In letter~ 
?4. In long, formal quotations 

?5. Before a list of items 

?5. Question ~: Af ter interrogative sentences 

??. The dash: To ind~cate sudden breakP 

?8. Before example4 or enumeration 

?9. To indicate omission of letters, words, etc. 
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80 . Hyuhen : in division of at end of line 

81 . In compound words 

82. ~uotation mark: in direct discourse 

83 . In titles 

84. Single quotation marks 

85 . Abbreviations in common use . 

86 . Correct letter forms--spacing, margins , folding 

8? . Margins, indent a tlons , in composition . 

88 . Place of title, p~ge numbers, etc. , in composition . 

52 
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TL.BLE VIII 

ELK.~NTS OF ENGLISH IH..:RODUCED THIS YB .R \liTH rrHE IDEA. OF 

THEIR BEiliD 1IASTERED IN SUBSEQUENT YEARS 

Per Cent of the Total Number of Classes 
ITEM 

Grade . 5 'l: 8 9 10 11 12 
No . of. 
Classes. 22 20 20 12 7 10 7 

1 31 .8 5 

2 27 . 3 10 

3 31 .8 15 

4 31.8 20 5 

5 18.2 20 

6 4 . 5 4o 25 

7 4 . 5 35 5 25 

8 35 10 25 

9 4 . 5 40 5 1 6 . 6 

10 13.6 15 25 

11 27.3 15 

12 4 . 5 20 5 25 

13 4 . 5 25 5 41 . 6 20 

14 25 30 

15 41.9 20 

16 10 20 25 20 

17 i-0 25 25 

18 9 .1 20 

19 18.2 10 10 25 

20 4 . 5 15 15 25 

21 27.3 10 10 33 .3 
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TABLE VIII (Continued} 

Per Cent of the Tota l Number of Classes 
ITEi,: 

Grude. 6 7 8 9 10 11 12 
No . of 
Classes 22 20 20 12 ? 10 7 

22 50 20 5 

23 22 . 7 40 10 25 

24 22 . 7 10 

25 13 . 6 35 5 5 

26 41 . 9 25 

27 13 . 6 25 10 

28 5 10 41 . 6 

29 20 10 

30 4 . 5 15 15 

31 36 . 3 f5 5 

32 18 . 2 20 5 

33 20 41 . 6 

34 18 . 2 30 5 16 . 6 

35 4 . 5 10 20 

36 5 10 41 . 6 

37 13 . 6 40 5 41 . 6 

38 9 . 1 30 10 4:1 . 6 

39 15 15 41 . 6 

40 15 15 41 . 6 

41 10 20 41 . 6 

42 15 41 . 6 

43 15 41 . 6 
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Ti~LE VIII (Continued) 

Per Cent of the Total Number of Classes 
ITEM 

Grade. 6 ? 8 9 10 ll :L2 
NNo. of 

Classes . 22 20 20 12 ? 10 ? 

44 15 8 . 3 

45 4 . 5 20 10 33 . 3 

46 5 1~ 33 . 3 

4? 10 50 

48 5 33 . 3 

49 

50 9 . 1 15 25 

51 4 . 5 10 

52 4 . 5 10 

53 4 . 5 10 

54 4 .5 10 

55 10 

56 4 . 5 5 

5? 13. 6 5 

58 4 . 5 .5 

59 4 . 5 15 

60 9 . 1 10 16 . 6 

61 9 . 1 5 

62 13 . 6 5 33 . 3 20 

63 22 . ? :L5 5 20 

64 13. 6 25 10 20 

65 10 5 33 . 3 20 
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TABLE VIII (Concluded) 

Per Cent of the Total Uumber of Cl asses 
ITEI·. 

Gl~ade . 6 7 8 9 10 11 12 
No of 
Classes . 22 20 20 12 7 10 7 

66 4 . 5 20 5 

6? 1:8.2 I5 

68 22 . 7 20 5 

69 18 . 2 30 5 

70 13 . 6 25 5 33 . 3 

71 ~5 5 

72 15 ' 5 

73 27 . 3 15 

74 18 . 2 20 5 16 . 6 

75 22 . 7 20 10 

76 4 . 5 5 

77 9 . 1 20 15 

78 4 . 5 10 15 

79 4 . 5 10 5 

8 0 13. 6 15 

81 22 . 7 10 

82 13 . 6 I5 

83 18 . 2 15 5 

84 9 . 1 20 5 

85 9 . 1 l5 

86 4 . 5 10 

87 4 . 5 10 

88 9 . 1 5 
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Table X shows the percentages of the total number of classes 

in each grade that presented the 88 items with the aim of pupil 

mastery. A superficial examination of this table reveals that 

this is the more general practice, as contrasted with Table VIII. 

However, the outstanding fact revealed by this table is ~ 

the haphazard placing of items according to grades. Fifteen 

of the 88 items, according to the table, are placed all the 

way from grade six to twelve, inclusive, while the average 

range of grade placement for all items is 5.3 grades. The 

fact that practically every figure on the table is below 50% 

shows that there is no uniformity of work of the same grade in 

different schools. Furthermore, the table clearly shows that 

there is no suitable articulation of language allotments be-

tween any two of the gr~des, or between the elementary and / 

junior high schools, or between junior and senior high schools. 

Although there can be said to be practically no central 

tendency with regard to frequencies of placement of items in 

certain grades, since t~ere is practically no agreement, 

Table IX shows the ite~ under each grade that were taught at 

that level in a larger ~ercentage of classes than in any 

other grade according to data fron1 Table X. \Vhere an item was 

taught in the same percentage of classes in two different 

grades, it is listed in each grade so taught. The figures 

i n the t!ble give the percentage of classes in the grade , 
that placed the item therein. 

I 
Items which agree with the placement in Tables IV, V, 

and VI, or with the Utah State Course in case of grades 10, 

11, and 12, are marked with an asterisk. 
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TABLE IX 

MODE OF GRADE PLACEMENT OF ITEMS OF ENGL;J:SH THROUGH GRADES 

SIX TO TWELVE 

Items of English 

·Items Placed in Sixth Grade 
-

Subject of simple sentence 
Predicate of simple sentence 
Noun--definition of 
Plurals of nouns 
Pronoun--definition of 
Verb--definition of I 
Adjective--definition 6f 
Adverb--definition of 

Capitalization J 
First word of sentence 
Abbreviations of prope nouns 

Correct letter forms 

Items Placed in Seventh Grade 

*Direct object of verb 
*Predicate nominative 
*Possissive forms of noun 
·Personal pronouns J 
Present, past, future enses 
*Preposition and its object 
*Conjunction--definition of 
Simple, coordinating conjunction 
Compound sentence J 
Capitalization 
Proper nouns 
Titles with proper no Is 
Direct quotations 
Words in titles 

Items Placed in Eighth Grade 

*Relative pronoun 
*Transitive verb 
*Intransitive verb 
Principal parts of verbs 
Perfect tensesi present, past, future 
Kinds of adjectives 
Comparison of adjectives 
*Simple, coordinating conjunction 
*Subordinating conjunctions 
Comparison of adverbs 
*Phrases--definition of 
*Dependent clause, complex sentence 

Percentage of Grades 
So Placii?;S. Items 

45.4 
54.5 
59 
54.5 
54.5 
45.4 
41.9 
45.4 

18.2 
27.3 

41.9 

40 
50 
45 
45 
55 
6G 
55 
45 
55 

25 
25 
35 
25 

50 
45 
50 
55 
60 
45 
50 
45 
50 
60 
45 
50 
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TABLE IX (Continued 

Items of English 
Percentage of Grades 
So Placi"ng Items 

*Sdverb clause 
*Adjective clause 

Punctuation 

60 
55 

Comma before intro.ductory phrases, clauses 50 
Comma to set off appositives 55 
Comma to set off parenthetical expressions 60 
Comma before conjunctions in compound sentence 55 
Comma to denote omission of words 45 
Semicolon between clauses in compound sentence 55 
Semicolon to separate coordinate items 60 
Colon before a list of items · 50 
Dash to indicate omission of letters, words, etc., 45 

Items Placed in Ninth Grade 

*Kinds of nouns 
Indirect object 
Uses of phrases 

Capitalization 
First word of a line of poetry 
Personified words 
Words in topic plan, or outline 

Mechanics 
Spelling of contractions 
Margins, indentations, etc., in compositions 
Place of title, page numbers, etc., 

Items Placed in Tenth Grade 

Uses of "shall" and "will" 
Phrases according to form 
Noun clause 
Relative clause 
Infinitive clause 
Restrictive and nonrestrictive clauses 
Compound complex sentence 
Uses of subjunctive mode. 
Passive and active voice 
"There" and "it" as expletives 

Punctuation 
Comma in terms or a series 
*Comma to set off nonrestrictive clauses 
~omma in dates and geographical locations 
Comma to prevent misreading of' sentence 
Colon in letters 
Question mark after interrogative sentence 
Colon before long, formal quotations 

41.6 
41.6 
66.6 

16.6 
33.3 
50 

41.6 
· 41.6 
41.6 

71.4 
42.9 
42.9 
42.9 
42.9 
42.9 

100 
71.4 
71.4 
57.1 

42.9 
42.9 
42.9 
42.9 
42.9 
71.4 
42.9 



TABLE IX (Concluded) 

Items of English 
Bercentage of Grades 
So Placing Items 

Dash to indicate break in sentence 
Dash before examples or enumeration 
Hyphen to divide syllables at end of line 
Hyphen in compound words 
*Quotation marks in direct discourse 
Quotation marks to set off~tles 

Spelling of abbreviations in common use 

Items Placed in Eleventh Grade 

Case--definition of 

Capitalization of "I" and "O" 

Items Placed in Twelfth Grade 

Conjunctive adverbs 
Correlative conjunctions 
Gerunds, infinitives, participles 
Phrases according to form 
Relative clauses 
Infi nitive clau se 
Restrictive and nonrestrictive clauses 
Elliptical constructions 
Declension of personal pronouns 

Punctuation 
Comma to set off nonre~trictive clauses 
Comma to prevent misreading of sentence 
Colon before long formal quotations 
Dash before examples or enumerations 

71.4 
42.9 
42.9 
42.9 
42.9 
71.4 

71.4 

50 

20 

42.9 
42.9 
85.7 
42.9 
42.9 
42.9 
42.9 
42.9 
42.9 

42.9 
42.9 
42.9 
42.9 

* Indioa~es items that agree in placement with the 

placement shown in Tables IV, V, VI, or with the Utah State 

Course of Study. 

60 
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Although it must be kept in mind that Table IX shows 

only the mode of grade placement , and that it is an inaccurate 

ueasure of cantral tendency since many of the items are taught 

by only a small per cent more classes in one grade than in 

another, (for instance , the verb was taught in 45.4% of the s i xth 

grades and 41.6% of the ninth grades) a comparison with ~ables 

IV, V, and VI reveals pertain relevant facts. In the first 

place there is practically no agreement except in the case of 

the eighth grades . Thr items listed here for the sixth grade 

agree in the main with those l isted in Table IV for the seventh 

grade . In the seventh grade 5 items of the fourteen listed 

agree with the criteria for placement; in the eighth gra de, 

9 of the 14 items are ~n agreement, while in the ninth grade , 

there is agreement between the criteria and modal practice 

with only one item. 

Other features revealed by Table IX are that the tendency 

is to place items in a very haphazard arrangement, and that 

the items l i sted .would not make a consistent program as they 

are placed. It appear~ that there is little attempt to follow 

the State Course of Study or any other systematic, organized ~ 

program, when the mstrict as a unit is considered. 

The amount of under emphasis and overlapping is also __-

revealed by column 8 in Tabl e X. It will be noted by reference 

to this column that in many cases the total extent to which 

an item was ta~ght, in all classes from the sixth to the twelfth 

grade, does not equal 100%. Assuming that classes are approxi­

mately the same size, it appears very likely that a pupil 

might easily pass through all the upper grades without having 

certain items presented to him as new material to be mastered. ~ 
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TABLE X 

ELEMENTS OF ENGLISH TAUGHT AS NEW MATERIAL WITH THE AIM OF PUPIL MASTERY THROUGH GRADES SIX TO TWELVE 

Per cent of the total number of classes 

GRADE 6 7 8 9 10 11 12 'lotal Placement 
ELEMEHTS OF ENGLISH GRAMMAR NUMBER OF per cent range 

CLASSES 22 20 20 12 7 10 7 

1. Subject of s i mple sentence 45.4 20 5 16.6 87 4 
' I 

2. Predicate verb of simple sentence 54.5 30 10 16.6 111.1 4 .·~~ 
3. Noun, definition of 59 25 15 99 3 

4. Kinds of nouns, common, proper, ~ollective 31.8 45 20 41.6 138.4 4 

5. General rules for forming plurals of nouns 54.5 40 15 50 14.3 20 193.8 6 

6. Case, definition of 25 35 41.6 42.9 50 28.6 223.1 6 

7. Direct object of verb 4.5 40 25 16.6 86.1 4 

8. Indirect object 35 35 41.6 28.6 140.2 4 

9. Predicate nominative 4.5 50 35 41.6 28.6 159.7 7 

10. How possessive case forms are spelled 36.3 45 35 41.6 42.9 20 220.8 6 

11. Pronoun, definition of 54.5 45 30 129.5 3 
. --· ~ - --- --

12. Personal pronouns 18.2 45 25 41.6 28.6 28.6 187.0 . 7 

13.Relative pronouns 20 50 28.6 42.9 141.5 6 

14. Declension of personal and relative pronouns 15 30 41.6 40 42.9 169.5 6 

15. Ver~, defi nition of 45.4 35 35 41.6 157 " 16. Transitive verbs I 25 45 41.6 42.9 154.5 6 

17. Intransitive verb--link ' ng, complete 20 50 41.6 20 28.6 160.2 6 

18. List of princ tpal parts of irregular verbs 18.2 35 55 41.9 150.1 7 

19. Present, past, and future tenses of verbs 22.7 55 45 41.6 28.6 20 212.9 6 

20. The three perfect tenses of verb -4 4.5 5 60 41.6 28.6 40 41.9 221.6 7 

21. Complete uses of shall and will 31.8 20 40 33.3 71.4 20 41.9 258.4 7 

22. Adjective, definition of 41.9 40 30 111.9 3 
(etc. 

23. Kinds of adjectives--descriptive, limi ting , 27.3 25 45 41.6 j '::"· 20 158.9 6 • _f 



TABLE X (Continued) 

Per cent of the total nur ber of classes 

ELEMENTS OF ENGLISH GRAMMAR 

24. Comparison of adjectives 

GRADE 
NUMBER OF 
CLASSES 

25. The preposition and its object 

26. The conjunction, definition of 

27. Simple, coordinating conjunctions 

28. Conjunctive adverbs 

29. Subordinating conjunctions 

30. Correlative conjunctions 

31. Adverb, definition of 

32. Comparison of adverbs 

6 

22 

13.6 

31.8 

22.7 

22.7 

4.5 

45.4 

13.6 

33. Verb.als--gerunds, infinitives~ participles 

34. The phrase~ definition ot 4.5 
(verb 

35. Uses of phrase--noun, adje ctive, . adverb, 
(infinitive~ participle 

36. Form of phrase--preposition, gerund~ 

37,. The compound sentence 13.6 

38. The dependent clause and complex sentence 4.5 

39. Noun clause 

40. Adverbial clause 

41. Adjective clause 

42. Relative clause 

43. Infinitive clause 

44. Restrictive and nonrestrictive clause 4.5 

45. The compound-complex sentence 

46. Passive and active voice of verb 

47. Uses of the subjunctive mode of verb "be" 

7 

20 

40 

60 

55 

45 

15 

20 

15 

35 

15 

40 

25 

55 

45 

15 

20 

20 

10 

10 

10 

20 

10 

5 

8 

20 

50 

30 

35 

45 

35 

50 

50 

35 

60.t, ~:r 

35 

45 

60 

35 

15 

50 

55 

60 

55 

•20 

15 

10 

30 

35 

15 

9 10 11 12 
~otal Placement 

12 7 10 7 ___ per cent range 

41.6 

25 

33.3 

41.6 

41.6 

41.6 

41.6 

41.5 

16.6 

25 

66.6 

16.6 

25 

16.6 

16.6 

16.6 

16.6 

41.6 

33.3 

50 

71.4 

42.9 

42.9 

42.9 

42.9 

42.9 

42.9 

42.-9 

42.9 

42.9 

42.9 

42.9 

100 

71.4 

71.4 

20 

20 

20 

20 

20 

20 

20 

20 

30 

14.3 

42.9 

42.9 

42.9 

85.7 

42.9 

42.9 

42.9 

42.9 

42.9 

42.9 

179.5 

146.8 

166.0 

154.·3 

112.9 

161.0 

151.5 

157.0 

130.2 

228.7 

177.4 

237.4 

137.4 

126.5 

167.4 

129 . 5 

122.9 

117.9 

132.4 

127.4 

126.9 

191.6 

169 .7 

214.3 

7 

4 

6 

4 

6 

7 

6 

4 

4 

5 

6 

6 

5 

4 

6 

4 

4 

4 

6 

6 

7 

4 

5 

6 

63 
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TABLE X (Continued) 
----~-----------------------------------------------------

ELEMENTS OF ENGLISH GRAMMAR 

48. "There" "It" as expletives 

49. El1Jptical constructions 

GRADE 
NUMBER OF 
CLASSES 

50. Spelling of common contractions 
• 

PUNCTUATION 
(sentence 

6 

9.1 

4.5 

31.8 

51. Capital Letters: The first word of every 18.2 

52. The first word of every line of poetry 13.6 

53 . ~ o and I 9.1 

54. 

55. 

56. 

57. 

58. 

59. 

60. 

( etc. 
Proper nouns, Diety, days of week, namesl3.6 

Abbrevia-tions of prope-r nouns 

Titles with proper nouns 

Direct quotations 

Words in Titles 

Personified words 

In topic plan, or outline 

27.3 

18.2 

22.7 

13.6 

13.6 

13.6 

61. Comma: In terms of a series 41.9 

62. 

63. 

64. 

65. 

66. 

67. 

6 8 . 

69. 

70. 

Introductry words, phrases and claus es 31.8 

To set off appositives 

Parenthetical expressions 

Nonrestrictive clauses 
( sentences 

Before conjunctions in compoun0 ~. 

In dates and geographical locations 

Brief informal quotations 

To denote omission of words 

To prevent misreading of sentence 

13.6 

9.1 

22.7 

22.7 

18.2 

9.1 

41.9 

Per cent of the total number of classes 

7 

10 

25 

15 

15 

15 

25 

10 

25 

35 

25 

25 

40 

35 

40 

15 

5 

25 

30 

25 

5 

25 

8 

10 

5 

15 

15 

10 

10 

15 

10 

15 

15 

15 

30 

35 

25 

50 

55 

60 

25 

45 

20 

40 

45 

40 

9 

50 

16.6 

41.6 

16.6 

16.6 

16.6 

16.6 

16.6 

16.6 

16.6 

16.6 

33.3 

50 

25 

8.3 

16.6 

16.6 

25 

16.6 

33.3 

8.3 

10 

57.1 

28.6 

14.3 

28.6 

42.9 

42.9 

42.9 

42.9 

42.9 

42.9 

42.9 

42.9 

42.9 

42.9 

11 

20 

20 

20 

20 

A 

20 

20 

. ~ 

12 

42.9 

42.9 

42.9 

42.9 

total Placement 
per cent range 

199.1 

117.1 

133.4 

64.8 

55.2 

70.7 

70.2 

63.9 

74.8 

89.3 

70.2 

116.2 

. 167.2 

169.8 

173.0 

143.1 

133.6 

110.8 

160.6 

114.7 

142.7 

155.3 

221.0 

7 

7 

6 

4 

4 

6 

4 

4 

4 

4 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

6 

7 



TABLE X (Concluded) 

ier cent of tbe_total number_of clas ses 

GRADE 6 7 8 9 10 11 12 
ELEMENTS OF ENGLISH GRAMMAR NUMBER OF 

CLASSES 22 20 20 12 7 10 7 
sentences 

71 . Semicolon: Between clauses in compound 13.6 10 55 41.6 42.9 ~ 

72. To separate coordinate items 

73. Colon: In letters 

74. 

75. 

In long, formal quotations 

Before a l i st of items 
, tenoes. 

9 .1 

41.9 

·4.5 

27.3 

76. Question Mark: After interrogative sen- 18.2 
lthe sent ence 

77. The Dash: To indicat e sudden breaks in 4.5 

78. Before examples or enumerat i on 
. 1 words, e t c. 

79. To indicate omission of letters, 13.6 
(end of l i ne 

80. Hyphen: In division of syllables at 18.2 

81 . In compound words 22.7 

82. QuotatiQn Mark: In direct discourse 31.8 

83. In titles 18.2 

84. Single Quotation Marks: 
lquotation 

Quotation within 27.3 
, ,. ., 

MECHANICS. '1 ••• .; . ,.;, l ,·~..o:::"':.-•r-.,{_·· .,·no ~ '!1. 

ep. Spelling of abbreviations in COlmnon use 
folding 

86. Correct letter form.s--spacing, margins, 

87. Marg ins, indentations, in composition 
composition 

88. Place of t itle, page numbe~ , etc., in 

l. Total per cents 
2. Total number -of items taught 
3. Total per cent of items taught 
4. Average per cent of classes t hat taught 

number of items in 2 

36.3 

41.9 

36.3 

36.3 

1558 .0 
67 

'i7ell 

23.3 

10 

40 

15 

35 

20 

25 

20 

20 

25 

25 

25 

20 

20 

20 

25 

20 

25 

2235.0 
84 
95.4 

26.3 

60 

40 

35 

50 

~5 

20 

35 

45 

30 

35 

30 

35 

35 

35 

20 

20 

20 

2915 . 0 
88 

100 

33.1 

41.6 

33.3 

8.3 

8.3 

33.3 

41.6 

41.6 

8046.5 
67 
76.1 

30.6 

42.9 

42.9 

42.9 

42.9 

42.9 

71.4 

42.9 

42.9 

42.9 

42.9 

42.9 
~ 

71.4 

71.4 

71.4 

28 .6 

28.6 

28.6 

2479.5 
56 
63.6 

44.3 

20 

20 

20 

20 

20 

20 

20 

20 

20 

20 

20 

20 

800.0 
36 
40.9 

22.2 

42.9 

42. 9 

42.9 

42. 9 

42.9 

1241 .0 
' 30 
34 .1 

41.,4 

65 

Total Placement 
per cent range 

163.1 .5 

226.5 

164.8 

140.3 

175.2 

149 .4 

183.8 

169.8 

172.7 

136 .1 

153.9 

163.0 

164.6 

173.7 

182.7 

135 .5 

146.5 

171.5 

~ 

5 

7 

6 

6 

7 

6 

7 

6 

6 

5 

6 

6 

6 

6 

5 

6 
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Such items are the subject of the sent ence , (87%) object of 

the verb (86%) , and all except two of the uses of capital 

l etters listed. This last becomes more significant when it 

is recalled that Gui lerl found that at least three of these 

rules should be deferred beyond the sixth grade . 

The converse of this is also true with respect to cer­

tain other of the items . For instance the idea of case, the 

six tenses of the verb , uses of "shall" and "will", uses of 

the phrase, uses of s~bjunct ive mode of verb, and two uses of 

the semicolon have cumulative percentages of over 200 each . 

This is, at least , sufgestive that there is overlapping and 

perhaps overemphasis on certain items at the expense of others . 

At any rate, the table suggests that since there i s such hap­

hazard placement of items through the gr ades, it might very 

l ikely be the lot of pupil s to go through the grades and miss 

much that is important; or, on t he other hand, be satiated 

with large doses of certain mechanics year after year . The 

latter seems more liKely to happen since nearl r all items are 

placed in a certain percentage of ne&rly all grades . 

Figure 2 shows graphically the extent of overlapping 

and reteaching that o~curred through .the grades. 

lsee page ~0 



Twenty-two 
sixth grades 

Twenty 
seventh grades 

Twenty 
eighth grades 

Twelve 
ninth grades 

Seven 
tenth grades 

Ten 
eleventh grades 

Seven 
twelfth grades 

Key: 

0 

-I 

Percent of the 88 items presented as new material 
with the aim of pupil mastery. 

100 

~ 
Average per cent of classes that so present ed items 

above. 

Fig.--2. THE EXTENT TO WHI CH THERE WAS OVERLAP PI NG OF 
CONTENT AND-RETEACHING OF ITEMS THROUGH THE GRADES. Note that 
76.1% of all 88 items were taught in 23.3% of the classes 
in the sixth grade, and that an average of 33.1% of all the 
classes presented all of the items with the aim of pupil 
mastery in the eighth grade. Note als·o that although there 

67 

/ 

I 

was a gradual decline in the number of items so presented, I 
41.4% of t he twelfth grades still taught 34.1% of the 88 
items as new material. 



TABLE XI 

ELEMENTS OF ENGLISH REVIEWED THOROUGHLY IN GRADES SIX TO ~LVE IN THE CACHE COUNTY SCHOOLS 

P.ercentages ol number of classe~ 
EL~4ENTS OF ENGLISH 

GRAMMAR 

Grade 
Number of 
classes 

1. Subject of simple sentence 

2. Predicate verb of simple sentence 

3. Noun, definition of 
collective 

4. Kinds of nouns--common, proper , ~ 

5. General rules for formi ng plurals 

6. Case, definition of 

7. Direct object of verb 

8. Indirect object 

9. Predicate nominative 

6 

22 

13.6 

9.1 

4.5 

18.2 

10. How possessive case forms are spelled 18.2 

11. Pronoun, definition of 

12. Personal pronouns 

13. Relative pronouns 
pronouns 

14. Declension of personal and relative 

15. Verb, definition of 

16. Transitive verbs r .. ~ 
17. Intransitive verb 

verbs 
18. List of principle parts of irreg·ular 

19. Present, past, and future tenses of verb 4.5 

20. The three perfect tenses of verb 

21. Complete uses of "Shall" and "will" 

22. Adjective, definition of 
limiting, etc. 

23. Kinds of adjectives--descriptive, 

9.1 

7 

20 

45 

45 

40 

30 

30 

15 

5 

10 

20 

20 

10 

10 

25 

20 

5 

20 

15 

15 

fa 
l 20 

45 

45 

40 

40 

50 

35 

50 

1 40 

40 

50 

25 

45 

30 

25 

30 

20 

15 

30 

30 

10 

15 

40 

35 

9 

12 

50 

50 

66.6 

25 

33.3 

25 

25 

16.6 

66.6 

16.6 

25 

16.6 

16.6 

66.6 

16.6 

16.6 

16.6 

66•6 

16.6 

10 

7 

71.4 

71.4 

100 

100 

85.7 

57.1 

71.4 

42.9 

71.4 

57.1 

71.4 

71.4 

71.4 

100 

100 

100 

100 

100 

71.4 

71.4 

28.6 

71.4 

14.3 

11 

10 

100 

100 

30 

50 

80 

50 

90 

90 

90 

80 

80 

100 

80 

60 

100 

20 

80 

30 

10 

60 

70 

50 

12 

7 

85.7 

85.7 

42.9 

100 

71.4 
.. 
85.7 

85.7 

71.4 

100 

42.9 

57 .1 

42.9 

42.9 

42.9 

42.9 

42.9 

42.9 

100 

57.1 

57.1 

2 8 .6 

68 



TABLE XI (Continued) 

Figures in columns give percentages 
GRADE 6 7 8 9 10 11 12 

ELEMENTS OF ENGLISH NUMBER OF 

------------------------------------------C~L~A~S~S~E~S---2~2 20 20 12 7 10 7 

25. The preposition and its object 

26. The conjunction, defi nition of 

27. Simple, coordinating conjunctions 

28 . Conjunctive adverbs 

29. Subordl•ating conjunctions 

30. Correlative conjunctions 

31. Adverb, definition of 

32. Comparison of adverbs 

33. Verbals--gerunds. infinitives, participles 

34. The phrase. definition of , 

35. Uses of phrase--noun, adjective, adverb, verb 
participle 

36. Form of phrases--preposition, gerund, infinitive, 

37. Compound sentence 

38. The dependent clause and complex sentence 

39. Noun clause 

40. Adverbial clause 

41. Adjecti ve clause 

42. Relative clause 

43. Infinitive clause 

44. Res t rictive and nonrestrictive clause 

45. The compound-complex sentence 

46. Passive and active voice of verb 

47. Uses of the subjunctive mode of the verb "be" 

5 40 41.6 71.4 80 

10 40 

5 35 

15 

5 

.,) 

5 

5 

5 

20 

25 

15 

30 

< 5 

5 

30 

10 

5 

60 

35 

15 

10 

10 

5 

10 

20 

33.3 

16.6 

16.6 

16.6 

16.6 

25 

25 

25 

25 

16.6 

16.6 

33.3 

33.3 

16.6 

33.3 

71.4 

71.4 

71.4 

42.9 

42.9 

42.9 

42.9 

28 .6 

57.1 

28.6 

28.6 

28.6 

28.6 

28.6 

28.6 

28.6 

28 .6 

28.6 

28.6 

28.6 

28.6 

70 

100 

70 

80 

80 

90 

90 

80 

80 

100 

80 

80 

50 

100 

100 

100 

100 

100 

80 

80 

30 

85.7 

100 

85.7 

42.9 

42.9 

14.3 

42.9 

42.9 

85.7 

100 

85.7 

85.7 

85.7 

14.3 

57.1 

42.9 

100 

14.3 

69 
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TABLE XI (Continued) 

Percentages of number of classes 

ELEMENTS OF ENGLISH Grade 6 7 a · 9 10 11 12 
Number of 
classes 22 20 20 12 7 10 7 

48. "There", "it" as expletives 4.5 10 70 42.9 

49. Elliptical constructions 5 5 16.6 28.6 20 14.3 

50. Spelling of common cont ractions 41.9 25 25 28.6 50 57.1 

PUNCTUATION 
every sentence 

51. Capital Letters_: The first word of 41.9 35 35 25 42.9 90 57.1 

52. The first word of every line of poetry 54.5 40 40 25 42.9 70 14.3 

53. 0 and I 50 30 80 25 42.9 70 57.1 
names, etc. -- - ---54. Proper nouns--Diety, days, months, 54.5 45 40 25 42.9 90 57.1 

55. Abbreviations of proper nouns 50 55 40 25 42.9 70 14.3 

56. Titles with proper names 50 50 45 25 71.4 70 100 

57. Direct quotations 50 50 55 25 71.4 70 57.1 

58. Words in titles 59.1 55 50 25 42.9 70 100 

59. Personified words 18.2 20 35 25 57.1 70 57.1 

60. In topic plan, or outline 18.2 20 25 25 71.4 70 57.1 

61. Comma: In terms of a series 27.3 35 
clauses 

35 25 57.1 70 14.3 

62. Introductory words, phrases,and 25 30 41.6 57.1 70 57.1 

63. To set off appositives 13.6 20 30 41.6 28.6 70 57.1 

64. To set off praenthetical expressions 4.5 10 20 
sentences 

33.3 57.1 70 14.3 

65. Before conjunctions in compound 57.1 70 57.1 

66. In dates and geographical locations 4.5 5 25 50 57.1 90 100 

67. In dates and geographical locations 31.8 20 55 16.6 57.1 90 100 

68. Before brief informal quotations 13.6 25 25 33.3 57.1 50 57.1 

69. To denote omission of words 18.2 20 25 16.6 57.1 50 57.1 

70. To prevent misreading of sentences 18.2 10 20 57.1 50 57.1 

I 



TABLE XI (Concluded) 

Percentages of number of classes 

ELEMENTS OF ENGLISH Grade 
Number of 
Classes 

compounOLseri~ence 
71. Semicolon: Between clauses in 

72. To separate coordinate items 

73. Colon: In letters 

74. In long, formal quotations 

6 

22 

9.1 

75. Before a list of items 4.5 
sentences 

76. Question Mark: After interrog ative 45.4 
in the sentence 

77. The Dash: To indicate sudden breaks 13.6 

78. Before examples or enumeration 4.5 
words, etc. 

79. To indicate omission of letters, 9.1 
end of line 

80. Hyphen: In division of syllables at 18.2 

81. In compound words 13.6 

82. Quotation Mark: In direct discourse 36.3 

83 . In titles 18.2 
quotation within a quotation 

84. Single Quotation Marks: To set off a 13.6 
common use 

85. Form: Spelling of abbreviations in 36.3 
folding 

86. Correct letter forms--spacing, margins,36.3 

87. Margins, indentations in composition 
composition 

88. Place of title, page numbers, etc. l n 

1. Total per cents 
2. Total number of items reviewed 
3. Total per cent of the 88 items reviewed 

41.9 

13.6 

1015.9 
42 
47.7 

4. Average per cent of classes that re­
viewed number of items as in No. 2 above 21.8 

7 

20 

5 

25 

10 

10 

35 

15 

15 

10 

15 

20 

45 

35 

10 

35 

30 

40 

35 

1480 
65 
73.9 

' 22.8 

8 

2 C· 

20 

10 

45 

20 

25 

25 

30 

10 

10 

35 

35 

25 

35 

30 

20 

40 

35 

50 

2450 
84 
95.4 

29.1 

9 

12 

41.6 

16.6 

16.6 

8.3 

33.3 

16.6 

16.6 

16.6 

16.6 

16.6 

25 

16.6 

25 

25 

1919.1 
68 
77.3 

2 8 .2 

10 

7 

57.1 

57.1 

28.6 

28.6 

2 8.6 

28.6 

28.6 

57.1 

57.1 

57.1 

28.6 

28.6 

28.6 

57.1 

57.1 
4414.7 

83 
94.3 

53.2 

11 

10 

90 

50 

50 

50 

70 

70 

50 

50 

50 

70 

50 

90 

80 

50 

50 

80 

90 

70 
6040 

85 
96.6 

71 

12 

7 

100 

57.1 

85.7 

5.71 

100 

57.1 

14.3 

14.3 

14.3 

57 .1 

57.1 
~ ... 
57~1 

57.1 

57.1 

14.3 

85.7 

100 

100 
6367.1 

81 
92 

78.6 

71 



Twenty-two 
sixt h grades 

Twenty 
seventh grades 

Twenty 
eighth grades 

Twelve 
ninth grades 

Seven 
tenth grades 

Ten 
eleventh grades 

Seven 
twelfth grades 

Per cent of the 88 items reviewed. 
Average per cent of c~asses that reviewed items above. 

72 

/ 

I 

Fig.--3. THE EXTENT TO WHICH THE 88 ITEMS WERE REVIEWED 
THROUG~ THE GRADES. Note that about half of the items were 
reviewed by 21.8% of ~he sixth grades, and that practically 
all of the items were reviewed by each grade from seven to 
twelve in- various percentages of the classes. Note also 
that the total percentage of classes that reviewed items j 
increased almost constantly from the sixth to t he twelfth 
grade. 
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Table XI shows the percentages of the classes in each 

grade t ha t reviewed any or all of the 88 items . This table 

reveals that eight of the items in grammar were reviewed by 

small percentages of the classes in the sixth grade, and that 

28 of the items in grammar were reviewed by about 1/4 of the 

seventh grade classes. This practice would assume that such 

items had been taught in the fifth and sixth grades. 

According to the criteria in Chapter IV , this would be much 

too early to place such items as kinds of nouns, or complete 

uses of "shall" and "will", for example. 

The eighth and the eleventh grades reviewed the greatest 

number of items,--84 and 85 respectively--in an average of 

21.1% of the eighth grades, and ?1% of the eleventh grades. 

/ 

It is interesting to note that certain percentages of seventh 

grades taught 84 of the items listed whi le certain tenth grades 

taught 56 of the items, the former number being identical 

with the number reviewed in the eighth grade, but the latter 

number showing little relationship with the number reviewed 

in the eleventh grade. There is no question but that about 

1/4 of the eighth grades reviewed too much material as did 

about 1/ 4 of the seventh grades. If the program were consist­

ant, we should expect t o f i nd , then, the greatest number of 

the 88 items taught in the seventh and tenth grades. How­

ever, as is shown by fig. 2, page,f;there is no such relation­

ship between the tenth and eleventh grades . Fig . 3 shows 

the extent to which the 88 items were reviewed in all gr ades. 
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It is possible that all of these items that are worth / 

teaching should be reviewed to some extent by every class 

AFTER THEY HAVE BEEN TAUGHT THOROUGHLY AT THE PROPER LEVEL 

OF STUDENT ABILITY. It is very probable, however, that not 

all items would be reviewed under such a program before the 

eleventh or twelfth grade, according to the criteriain 

Chapter IV. 

There is some evidence from the field of psychology 

that could be used as a guide in setting up a program of 

te&ching and reviewiJ g. Gates2 has this to say on this 

subject: 

When material h~s been learned sufficiently to be re­
called, how should further practice be distributed when it 
is desired to have the facts permanently learned, as is 
often the case with certain facts in history, poems, rules 
of gr~ar , operations in arithmetic , etc. ? Should the over­
learning be carried aut at once or should it be distributed 
over long periods of weeks or months? 

The evidence bearing on this problem is insufficient 
to justify a confident stat ement, but it indicatea that 
one should overlearn somewhat at the beginning and leave 
the remainder of overlearning to reviews at constantly 
increasing intervals. For example, the first review, a 
relatively long one, should be made within forty-eight hours; 
the next review, somewhat shorter, a week later; the next, 
shorter still, three weeks later; the next, two ~inths 

I 

/ 

later, followed by other reviews at intervals of five ~ 
months or more. 

Fig. #from Thorndike 's "Psychology of Algebra"3 shows 

a good distribution of practice for an operation in algebra. 

Such program might well be carried over into t he field of 

grammar, since, psychological:.y, the two subjects require 

much the same tj~e of teaching. 

2 Gates, op. cit., p. 362 . 3 E. L. Thorndike, PSYC~OLOGY 
OF ALGEBRA, New York: Macmillan Co. 



I 
Fig.--4. FIGURE SHOWIJ G A BETTER DISTRIBUTION 
THAN IS REVEALED IN TABLE XI AND FIGURE 3. 

(From Thorndike 1 op. cit., p. 371.) 
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OF PRACTICE 
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Any consistent program of reviewing would assume that 

pupils should be held responsible for accomplishments in 

the grades preceding, and would begin suoh a program of re­

view by a test4, or series of tests to determine what t he 

pupils needed to review, if anyt hing. This would i mmediately 

presuppose a program of language allotments for each grade 

level, t hat the pupils might be held responsible for. 

4 See Henry C. Morrison, TilE PRACTICE OF TEACHI:~G I N THE 
SECONDARY SCHOOLS. 

/ 

) 
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That no such program of reviewing exists in Cache 

County, and that al l reviewing seems to be more or less hap-

/ hazard can be seen by referring to Table XI. 

Table Xli reveals just to what extent the 88 items were 

checked for mastery, and what per cent of the classes found 
I 

any accomplishment from work in previous grades . Fig . 5. 

s ummarizes and shows graphicalJy just to what extent it is 

the practice to pre- test and discover material previously 

mastered in the Cache County schools. It is interesting to 

note that 20.8% of the eighth grades found 88 .6% of the 88 

items previously mastered, but that 50.6% of the twelfth 

grades found only 1?% of the 88 items mastered. Assuming 

that a similar condition would be found in any other year 

than 1932, one wonders what has happened from the eighth 

to the twelfth grade. 

· one of three answers probably tells the story: (1} -

either the pup ils fo~got muoh from the eighth to the t~elfth 

grade, or (2) the twelfth grade teachers' tests were more 

rigid than the ei ghth grade tests, or (3) the t welfth 

grade teachers were reviewing material indiscriminately with­

out a pre-test . That is, they did not assume or look for 

any previous accomplishment. Probably a combination of the 

three answers is right. 

It is also enlightening to note t hat the tent~ grade, 

which showed a very high percentage of reviewing , found little 

in the way of accompli shment on an earlier level . 

/ 
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TABLE XII 

ELEilEI\TTS OF ENGLISH WHIQH WERE CHECKED .t.:T D FOUND TO HAV.J 

BEEN SATISF.h.CTORILY ~:t\.STERED I N A PREVIOUS GRLD::: 

Per cent of total number of classes 

ITEM GRf_DE . 6 7 8 9 10 11 12 
"'TO . OF 
CL\SSES. 22 20 20 12 7 10 7 

1 9 .1 25 45 33 . 3 28 . 6 

2 4 . 5 10 40 33 . 3 23 . 6 

3 4 . 5 20 ·4o 33 . 3 50 42 . 9 

4 5 35 33 . 3 50 42 . 9 

5 10 30 16 . 6 

6 5 8 . 3 

7 20 33 . 3 28 . 6 10 

8 15 33 . 3 28 . 6 10 

9 20 33 . 3 28 . 6 10 

10 5 1 5 1 6 . 6 

11 9 .1 20 40 33.3 28 . 6 

12 J.O 20 33.3 

13 10 33 . 3 

14 5 16 . 6 

15 4 . 5 20 30 33 . 3 42 . 9 

16 10 16 . 6 10 

1 7 15 16 . 6 30 

18 15 33 . 3 

19 15 16 . 6 

20 10 16. 6 50 

21 4 . 5 ].0 25 16 . 6 
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TABLE XII (Conti nued) 

ELEMENTS OF EIULISH -miCli mRE CI-:'~CKED AND FOUND TO HAVE 

BEEN SATISF.: CTORILY MA.STEPtED IN A PREVIOUS G~ DE 

Per cent of total number of classes 

ITE~1 GR...~DE . 6 7 8 9 10 11 12 
:m . OF 
C L.t-...SS ES • 22 20 20 12 7 10 7 

22 4 .5 15 25 33 .3 28 . 6 30 85 . 7 

23 5 16 . 6 28.6 10 

24 15 33 . 3 60 

25 4 . 5 25 33 . 3 28 . 6 20 

26 4 . 5 10 25 33.3 28 . 6 10 

27 5 16 . 6 28 . 6 

28 5 16 . 6 10 

29 5 16 . 6 28 . 6 

30 5 16.6 28 . 6 

31 4 . 5 15 25 33 . 3 28.6 10 30 

32 5 15 33 . 3 28 . 6 10 

33 16 . 6 

34 5 10 33 . 3 

35 8.3 28 . 6 

36 8 .3 

37 4 . 5 20 33 . 3 20 

38 5 16 . 6 

39 5 

40 10 

41 10 

42 5 

43 
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TABLE XII (Continued) 

ITEM GRADE . 6 7 8 9 10 11 12 
NO. OF 
CLASSES . 22 20 20 12 7 10 7 

44 

45 

46 5 

47 

48 28 . 6 

49 14 .3 

50 13 . 6 15 45 16 . 6 57 .1 

51 27 .3 !35 50 33.3 57 . 1 10 42 . 9 

52 2? . 3 35 50 33 . 3 5? . 1 10 42.9 

53 31 . 8 4!5 55 33 . 3 57 . 1 42 . 9 

54 27.3 20 45 33.3 57 .1 10 42.9 

55 18.2 25 50 33.3 57.1 42 . 9 

56 22.7 20 40 33.3 28 . 6 10 

57 13.6 10 30 33.3 28 . 6 10 

58 18.2 15 35 33 . 3 57 . 1 10 

59 5 10 28 . 6 

60 5 15 10 

61 4.5 ~0 35 25 10 85 . 7 

62 5 10 8 .3 10 42 .9 

63 5 5 16 . 6 28 . 6 10 42.9 

64 5 5 10 42 . 9 

65 10 

66 20 15 8 . 3 10 

67 15 15 33 . 3 10 

68 9 . 1 5 5 16.6 

69 9 . 1 20 10 16.6 10 



81 

TABLE XII .(Ooncluded) 

ITEM GRADE . 6 ? a 9 10 11 12 
NO . OF 
CLASSES . 22 20 20 12 ? 10 ? 

70 15 25 33.3 10 

7l 5 15 16.6 10 

72 5 10 16.6 10 

?3 5 15 16.6 28 . 6 10 

74 5 5 16.6 28 . 6 10 

?5 5 15 25 28 . 6 10 

76 27.3 40 45 33.3 28 . 6 10 42.9 

77 5 15 16.6 10 

78 4 . 5 5 10 16.6 10 

79 5 10 16 . 6 10 

80 13.6 20 25 16.6 

81 4 . 5 15 20 25 28 . 6 

82 9 .1 20 35 33.3 28 . 6 10 48.9 

83 10 15 33.3 28.6 

84 10 16 . 6 28 . 6 

85 18.2 25 35 33.3 

86 13 . 6 25 35 33 . 3 

87 9.1 20 45 33.3 14. 3 

88 4 . 5 25 25 33 . 3 14.3 

Total % 385 . 8 765 1620 1816.4 1555 . 6 660 759.1 
No . items 

checked 32 52 78 73 39 43 15 
% of 88 items 

checked 36 . 3 59 88 . 6 
L.verase % of 

83 44 . 3 48 . 8 17 

classes that 
0 checkeu items 
in No . 2 1 2 . 5 14 .7 20 . 8 24 . 9 39 . ? .J-5.3 50 .6 
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Twenty-two 
sixth grades 

Twenty 
seventh grades 

Twenty 
eighth grades 

Twelve 
ninth grades 

Seven 
tenth grades 

Ten 
eleventh· grades 

Seven 
twelfth grades 

0 

Per cent of 88 items checked and found mastered. 
Average per cent of classes in grade that so checked 
these items. 

Fig.--5. THE EXTENT TO WHICH TEACHERS CHECKED PUPILS' 
KNOWLEDGE OF THE 88 ITEMS AND FOUND THAT THEY HAD BEEN 
MASTERED IN AN EARLIER GRADE. Note that the per cent of items 
found previously mastered reached its peak in the eighth 
grade and from there on to the twelfth the per cent decreases 
where only 17% of the 88 items, or 15 of the items were found 
by an average of 50.6% of the twelfth grades to have been 

/ 

previously mastered. / 
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If the progr~m were working us it should, figure 5 

would appear just the reverse from what it does . The bars 

would be short for the sixth gr ade, and they wo uld gradually 

e:;e t longer up to a maximum for the t nelfth grade . That is 

the early grades should find that little had been previously 

mastered while the later grades should find much that had. v 

Table XIII, reveals that there is little consistency 

in the selection of material that was omitted from~ any grade . 

In the case of the sixth grades it is very probable that all 

of the first 49 items should have been omitted according 

to the criteria in Chapter IV. Fig . 6 , whi ch summarizes 

the date in Table XIII shows that only 58 . 2% of the sixth 

grades omitted an average of 94.3% of the items . Reference 

v 

to table XII I, however, shows that 100% of the sixth grades 

did omit 15 of the items~ With the exception of these fifteen 

items there is practically no agreement . 

The bars in fig . 6 tend to sporten in t he right direction . 

However , they do not get short enough toward the upper grades, 

as only those items that are considered to be irrelevant, or 

are not worth te~ ch :ng should be left out of the eleventh or 

twelfth grade course. Certainly few new items would be taught 

in these upper levels , but a pre-test followed by necessary 

review of all material previously presented should surely be 

given . Hence a l l relevant elements would either be taught, 

checked and found mastered , or reviewed. 

Tables XIV to XX show how certain of the 88 items were 

handled through the grades . These should be compared and 

contrasted with Table XXI which shows a more ideal condition 

according to the criteria in Chapter IV . 
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':?ABLE OCIII 

ELEI.'JlliTS OF ENGLIS:i NOT TOUCP.ED UPON DURING YEAR 

Percentages of total number of classes 

Item Grade 6 7 8 9 10 11. 12 
No . of 
Classes . 22 20 20 1.2 '1 10 7 

1 5 5 14.3 

2 4.5 5 5 14.3 

3 4.5 5 57.1 

4 31.8 14.3 

5 9.1 

6 95.5 35 25 

7 ~n.o 10 14.3 

8 100 25 14.3 

9 91.0 

10 31.8 5 

11 9.1 5 20 5?.1 

12 5i .. 5 ... 15 5 14.3 

13 95.5 45 5 25 14.3 

14 100 60 10 25 14.3 

1.5 9.1 10 14.3 

16 1.00 10 A5 50 14.3 

1.7 1.00 ?0 10 50 14.3 

1.8 ?2.6 25 20 14.3 

19 54.5 30 50 

20 91.0 80 5 

21 2?.3 40 1.0 20 

22 4.5 14.3 



TABLE XIII (Continued) 

Item Grade. 6 7 8 9 10 11 12 
No. ot 
C1asses.22 20 20 12 7 10 7 

23 50 20 5 57.1 20 71.4 

24 63.6 40 5 . 25 28.6 20 17.1 

25 50 14.3 

26 27.3 

27 63.6 25 5 25 14.3 

28 100 75 30 25 28.6 57.1 

29 95.5 55 10 25 28.6 57.1 

30 95.5 65 15 25 28.6 57.1 

31 13.6 28.6 14.3 

32 68.1 55 15 25 28.1 57.1 

33 100 100 40 25 

34 72.6 20 10 57.1 

35 95.5 65 10 14.3 

36 100 95 50 33.3 28.6 20 57.1 

37 68.1 28.6 14.3 

38 86.4 20 28.6 

39 100 70 10 25 28.6 14.3 

40 100 65 5 25 28.6 14.3 

41 100 70 5 25 28.6 14.3 

42 100 90 60 25 28.6 42.9 

43 100 90 '10 41.6 28.6 57.1 

44 ·95.5 90 70 75 28.6 20 

45 95.5 60 50 25 57.1 
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TABLE XIII (Continued} 

Item Grade . 6 ? 8 9 10 11 12 
No. of 
Classes 22 20 2 -- 12 ? 10 ? 

46 100 85 25 70 · 

4? 100 95 ?5 ?0 42 . 9 

48 86 . 4 85 80 16 . 6 14. 3 10 14.3 

49 95.5 90 90 66 . 6 71 .4 60 42 . 9 

50 4 . 5 20 15 66 . 6 42 . 9 30 42 . 9 

51 9 . 1 25 

52 25 20 42 . 9 

53 4 . 5 25 10 

54 25 

55 9.1 25 30 42 .9 

56 9 . 1 25 20 

5? 25 20 42 . 9 

58 9 . 1 25 20 

59 63 . 6 35 25 41.6 30 42.9 

60 59 25 20 30 42 . 9 

61 13 . 6 25 20 

62 54 . 5 20 10 8 . 3 

63 50 45 10 25 

64 72.6 50 5 50 42 . 9 

65 100 90 60 66.6 

e~ 68 . 1 30 10 1 6 . 6 

erz, 2? . 3 15 10 50 

68 36 . 3 20 25 50 50 42 . 9 

69 45 . 4 25 15 50 20 42.9 
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TABLE XIII (Concluded) 

Item Grade 6 ? 8 9 10 ll 12 
No . of 
Cl asses 22 20 20 1 2 ? 10 ? 

?0 22 .7 15 10 16.6 20 

?1 86 . 4 45 5 

?2 91 65 15 25 20 

?3 22.? 15 66.6 40 14. 3 

74 77.3 50 35 66.6 40 

75 45.4 30 cr . ~ 66 . 6 

?6 4 . 5 10 

7? 68 . 1 35 15 66 . 6 20 42.9 

?8 86 . 4 50 30 66 .6 20 42.9 

79 ?2 . 6 55 25 58 . 3 40 42.9 

80 36 . 3 20 10 66.6 10 42 . 9 

81 36 . 3 30 10 58 . 3 28 . 6 30 42.9 

82 9 . 1 5 8 . 3 

83 45 . 4 20 10 66 . 6 42.9 

84 50 50 20 66 . 6 30 42.9 

85 5 10 66 . 6 30 85 . 7 

86 4 . 5 10 5 66.6 42 . 9 14 . 3 

87 9 . 1 5 10 

88 36 . 3 10 5 10 

Total I 
per cents 4834. 9 2?35 1240 2089 . 7 582.21140 1943 . 9 

No . items not 
touched upon 83 66 61 54 21 40 56 
Per cent of 
88 items not 
touched upon 94. 3 75 69 . 2 61 . 4 23.7 45 . 4 63.6 
Average per 
cent of classes 
t hat did not 
touch on i t ems 
as 2 above 58 . 2 44.5 20.3 38 . '7 31 . 5 28 . 5 34. ? 



Twenty- two 
sixth grades 

Twenty 
seventh grades 

Twenty 
eighth grades 

Twelve 
ninth grades 

Seven 
tenth grades 

Ten 
eleventh grades 

Sevon 
twelfth grades 

Key a 

0 10 

- Per cent or the 88 1tema not touched upon. 
Average per cent or classes omitting these items. 

88 

Fig. --6. THE EXTEUT TO WHICH TilE 88 ITEI4S WERE NOT TOUCHED 
UPON THROUGH THB GRADES. Note t hat the bars get shorter 
toward the twelf.th grade. Thls. tendency should be more / 
pronounced, t hose for the t welfth grade d·sappear!~ entirely. 
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TABLE XIV 

SUB.JECT OF SIMPLE SENTENCE AS TAUGHT THROUGH THE GRADES 

Grade 6 7 9 10 11 12 

Introduced to be mastered 
in subsequent years 31 . 8 5 

Taught as new material to 
be mastered by pupils 45 . 4 20 5 1 '. ~ 
Reviewed thoroughly 13 . 6 45 45 50 ?1.4 1 00 85 .? 

c~ecked and found 
previously maste~ed 9 . 1 25 45 33 . 3 28 . 6 

Not touched upon 5 5 14. 5 

Contrast with Table XX 

TABLE XV , 

PB ti.DI C ATE VER B AS T)IIIGHT THROIIGJl THE GBAJ1ES 

Grade 6 ? 8 9 10 11 12 

Introduced to be mastered 
in subsequent years 2? . 3 10 

Taught as newmaterial to 
be mastered by pupils 54 . 5 30 10 1 6 . 6 

Reviewed thoroughly 9 . 1 45 45 50 ?1 . 4 100 8 5 . ? 

Checked and found 
previously mastered 4.5 10 40 33 . 3 28 . 6 

Not touched upon 4 . 5 5 5 14.3 

Figures in columns give percentages of total number of classes . 
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TABLE XVI 

NOUN, DEFINITION OF , AS TAUGHT THROUGH THE GRADES 

Grade ? 8 9 10 11 12 

Introduced to be mast ed 31 . 8 15 
in subsequent years 

Taught as new material to 
be mastered by pupils 59 25 15 

Reviewed thoroughly 40 40 66 . 6 100 30 

Checked and found 
previously mastered 4 . 5 20 40 33.3 50 42 . 9 

Not touched upon 4 . 5 5 20 5? . 1 

TABLE XVII 

PROI~OUN , DEFINITION OF , AS TAUGHT THROUGH THE GRADES 

Grade 6 ? 8 9 10 11 12 

Introduced to be mastered 
in subsequent years 2? . 3 15 

Taught as new material to 
be mastered by pupils 54. 5 45 30 

Reviewed thoroughly 20 25 66 . 6 ?1 . 4 80 42 . 9 

Checked and found p ~ 
previously mastered Q. l 20 40 33 . 3 28 . 6 

Not touched upon 9.1 5 20 5? . 2 

Figures in columns give percentages of total number of classes 
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TABL.3 XVIII 

VEBH1 DEFINITION OF 1 AS TAUGHT THROUGH THE GRADES 

Grade 6 ? 8 9 10 11 12 

Introduced to be lliastered 
in subsequent years 41 . 9 20 

Taught as new materlal to 
be mastered by pupil s 4 . 54 35 35 47 . 6 

Reviewed thoroughly 25 30 25 1 00 100 42 . 9 

Checked and found mastered 
in a previous grade 4 . 5 20 30 33 . 3 

Not touched upon 9 . 1 10 

TABL~ XIX 

ADJECTIVE , DEFI:aTI<~N OF , AS TAUGHT T3ROUGH THE GRADES 

Grade 6 ? 8 9 10 11 

Introduced to be mastered 
in subsequent years 50 20 5 

Taught as new·material to 
be mastered by pupils 41 . 9 40 30 

~eviewed thoroughly 15 40 66 . 6 ?1 . 4 70 

Checked and found mastered 
in a previous grade 4 . 5 15 25 33 . 3 28 . 6 30 

Not touched upon 4 . 5 5 

Figures in columns give percentages of total number of 
classes . 

42 . 9 

14. 3 

12 

85 . ? 

14 . 3 
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TABLE XX 

ADVERB , DEFifi.TITION OF~ AS TAUGHT THROUGH THE GRADES 

Grade 6 ? 8 9 10 11 12 

· Introduced to be mastered 
in subsequent years 36.3 35 5 

Ta~ght as new ma terlal to 
be mastered by pupi~s 45 . 4' 35 35 41 . 6 

Reviewed thoroughly 15 30 25 42 . 9 90 42 

Checked and found mlstered 

in a previous grade 4 . 5 1 5 25 33 . 3 28 . 6 10 30 

· Not touched upon 13. 6 28 . 6 14. 3 

TABLE ::XI 

PBOBABL¥ A B""Tr.L'.I!.R .:lY :'OR r:HE SUBJECT .A ... J.0 P_..tWICA':.i:i AND 
EIG1 ... T FAH'lS vF SP.&CH TO BE :LL:TILZD TiffiOPG!I r:m GRADES 

Grure 6 7 8 9 10 11 12 

Introduc ed to be r;:altered 
in subsequent years 

Taught as new material to 
be mastered by pupils 100 

Reviewed thorou~hly 1 00 90 75 25 5 

Checked and found mas-
tered in previous Grade 10 25 ?5 95 1 00 

Not touched upon 1 00 

0ontrast with Tables XI:I to X~X 
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CHAPTER VI 

Summary and Conclusion. 

This investigation of the course of study in the min-

imum essentials of English in the schools of Cache County, 

in 1931- 32, revealed that: 

1 . Present, prjctice in tea ching the course of minimum 

essentials as it i, operative throughout the grades six to 

twelve inclusive does not constitute a systematic, well 

articulated course in terms of criteria used. 
' 

2. There appear to be nc uni·fornL goals or objectives 1 

for ea ch year's work since there is no uniformity in the 

work of the same grades in different schools. 

3 .. The 88 i te~F 'of languag~ vary in grade placement 

from the sixth to t~e twelfth grades in the various schools . 
. . 

4. The ran~e of grade placement for each of the 88 items 

averages 5 . 3 grades~ 

5. There is no suitable articulation of language allot-

ments between any two grades, or between the junior and -~ 

senior high levels . 

6. A:pparen tly no .course for any level presupposes 

accomplishment of definite units of work on any other l evel. 

7. Much of the material is very probably placed too early 

in the grades , according to criteria in Chapter IV . 

8 . Approximately 1/4 of the sixth grades presented 3/4 

of all the items, and 1/3 of the eighth grades presented all 

88 of the items . 

9. The placement of itcns does not agree with the best 

creteria available to determine such placement . 

-
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10. There is apparently no consistent effort to follow 

the Stat e Course of St udy. 

·11. Present practice results in serious overlapping of 

content material, and duplication of teaching effort. 

12. I~ appears very probable that most of the schools · 

are spending too much time on th§se essentials, but that 

the time spent is ineffective because of the haphazard 

placement of material knd poor articulation between grades . 

13. There appears to be no definite, cUmulative 

objective t oward which! the course as a whole is. aiming. 

14. As the program is now operative it is a~ost certain 

to result in some waste of effort, confusion of pupils , and 

more or less general unsatisfa ctory results. 

I 
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A P P E N D I X I 

Recommend tiona 

It is not withi the scope of this study to build a 

course of minimum ess ntials in English, but the '~iter 

recor:n:nends t hat urse be reorganized in order that 

more economical fective work mi ght be a ccomplished . 

Williemsl gives ent suggestions for the reorganization 

of a course of study ·n t h e last division of his book, 

under t he caption, "P:rinciples Governing Program Yaking'' . / 

Such a course would have to be worked out to fit t he 

individual needs of 

a ppl. 1 cab~e~ to its 

fallacy of buil ding 

the district concerned . 2 It must be 

okn sp ec ific needs and problems. The 

I · u1 · ·1· t· c r·r1c um on preva1 1ng pr a c 1ce or 

\Vhat others are doing - the "Scissors-and-paste" method--

is pointed out modern critics. Crawford3 terms 

such methods a case o t he " blind leo.ting the blind" . 

In general , t hen !, such a progr am of r eor ganization 

mi ght ·t~ell i nclude t h e followi ng s teps: 

1 . The 'work i ng out of a set of gener al a i ms whi ch ~ 

the course s hould strive to rea ch. 

2 . The conductinf of investigations to determine 

just what specifics s r ould be included i n the course as 

a whole in order to a r hieve the obj ective. The investigations 

t hat need ·to be tlade are of t wo types: 

--------- . -. - -
l L . A. Wi l liams, THE MAh.Il~G OF L:IGH SC.tiOOL C'lJRRICULA; 

Bos ton: Gin and Comp ny . 1928 , pp . x~233. 2:L.yr..an says, 
"Ea c:: s chool syst em s ould adopt any su ch progr am of minimum 
essentials to i ts ind vidual needs . " op . ci t., p . 64 . 
3Claud C. Crm1ford , TI::E TiC :NI~Uli: OF .i~ES.L!JARCH I N .L!J.CUCii'I I ON , 
Los Angeles: Universt t y of Sou t her n Cal i fo r ni a. 1928 , p . 129 
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a. Studies to determine what usage suggests as 

to the importance of different elements of instruction in 

0r~cr and punctuation . Such studies should a~alyze 

p11pils' tt.em.es, letters , conversaticn , talks, etc. from 

all grades , as well as written and spoken En.3lish from the 

adult leaders in the com~nity . Stormzand's4 technique 

might be applied to such studies. Tr·s is one type of 

activity analysis as rdvocated by_Bobbitt5, Charters6 , ~ 
and others . 

b . studies o determine persistent errors at 

vario~s grade levels . Such studies would reveal the i rrmed- . 

iate needs of ls.7 

3 . T"e uerivatio of a list of minimum essentials 

CLapter . III . 

4 . The allotment of specific items to each grade for 

mastery . This allot·n nt must, at first , be determined .by 

such criteria as were set up in C1 apter IV , together With 

tne composite opinion of the teachers of English in the 

county. 

5. The setting u of a progrrnn of experimental teaching 

and testing , in certa n schools to be used for this purpose , 

to determine the pracricability of the placement of items 

4 See Chapter I:l, ~a~e 
5 :'ranklin Dobbitt , Tim CURRICULm.: , Boston: :roughton 
? ... i:!.'flin Company . Chapter V, ."Scientific IJethod in Cur­
riculum l!aking ." 
6 Charters , op . cit ., entire book. 
7 Chapter III 
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as they were graded according to the procedure suggested 

above . Such experimental teaching and testing should reveal 

which items were placed too high or too low and adjustments 

should be made accordingly . s 

6 . The construction of a series of tests to be ad- ~ 

ministered as a regul r pa.rt of the program . 9 These tests 

s hould be built to fi~ the course as organized. 

7 . The practice f determining the amount of review 

and re-teaching 

testing at each 

8 . Greater appli 

where tests reveal sp 

ly necessary, as revealed by pre-

of individual instruction 

weaknesses •10· 

e Carleton Washburne eports such a program of experimentation 
vath topics in arithm tic. The following technique was 
used : "The grade in hich a given topic is usually taught 
is first determined . Plans are then made for having this 
topic taught in that r ade , in the grade below , and in the 
grade above , accordin to the Committee of Seven procedure . 
Sometimes • •• it is necessary to have a topic taught two 
grades above the aver ge in order to find out the optimum 
point for teaching it Occasionally it is pr~ctic~ble 
to have a topic taugh in only two grades." Carleton 
Washburne , "Mental Ag and Arithmetical Ability" , JOURNAL 
OF EDUCATIONAL RESEAR H Volume 23, 1931 , p. 210. 
9 "0 1e of the mo·s-t- .90 ent forms of curriculum control 
is measured by means f uniform examinations and s-tandard­
ized tests . Teachers and pupils will inevitably work for 
the elements represen ed in the instruments by which their 
success is measured; herefore , it is of the utmost 
importance that chang s in goals and methods be accompanied 
by the development_of new tests and examinations corresponding 
in type to the advanc s made in the cur riculum. To serve 
a useful purpose , tests must be fitted to t he requirements 
of the curriculum and to the r equirements of method . They 
must be determined by t he purposes s e t up in the curriculum 
for the group of children being tested." ~7enty-sixth Year 
Book, op . cit ., p . 25J 10 "The remedial work which fol lows 
revelat ions of language weaknesses must be l argely, if not 
exclusively, individual . " --Lyman , op . cit ., p . 133 
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9. A paring down of the actual time spent in teaching 

essentials if possible . With a well articulated program 

this should be possib e, while at the same time more effective 

work could be accompl shed. This would l eave more time for 

creative work sition ~d the reading of good literature, 

Only many more s l~udies and much experimentation will /~ 

finally solve the pro~lems pertaining to this field of English. 

In conclusion the v~iter wishes to point out the fact 

that he is not a believer in the inherent values of subject 

matter in t he curricul~ nor does he believe that curriculum 

content should be bas d entirely on analyses of adult activi-

ties, although these hould no doubt be taken into serious 

consi deration in the etermination of content material ; but 

he does believe that haos may be avoided in school activi­

ties vm en the teacher has definitely in mind the facts , 

habits, skills , and a titudes t hat are to be taught each year . 

He further believes t at these facts , habits, skills , and 

atti tudes may be tuaght through a ·curriculum that consists 

of meaningful activities emerging , in so f ar as is consistent 

with purposeful accomplishment , from the attitudes and desires~ 

of the children. 

Thus , so far as he writer is ~ncerned, the point 

of view and recommend tions in the foregoing dissertation 

do not c onflict in an way with such modern conceptions of 

curriculum as are now being advoc~ted , especially on the 

junior high school le e1.11 

ll See especiall y Coxl The Juni or High School and Its 
Curriculum , op. cit. 
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A_P_P_E_N_D_I_X II. 

GRADE PLACEMENT STUDY OF I TEMS I N ENGLISH 

INSTRUCTIONS. 

1. Designate, by check (v') moat appropriate description of how you 
have handled each item this school year. 
2. Mark a crQBs (X) before any item that you have introduced this 
year, with the idea of ita being mastered in subsequent years. 
3. Check the item in t~e column headed "Taught as new material" 
!? your class as a who]e knew little or nothing about the item 
in question, and if yo~ attempted to give your class a fair 
mastery of this item. j 
4. Check the item in the column headed "Reviewed thoroughly" 
!7 the class as a whole had an inadequate knowledge of the item 
in question when it was taken up for study, and if you reviewed 
it until the class as a whole seemed to have a fair mastery of it. 
5. Check the column headed "Checked and found satisfactorily 
mastered", if you determined, either by written tests or other 
means, that the class seemed to have mastered the item in a 
previous year. 
6. Check t he item in the column headed "Not touched upon" if, 
during your year's wor~, you have not considered in class the 
item in question. I 
7. Fill in the blanks indicating grade and school. If you teach 
more than one year of English, it will be necessary to check 
one questionaire for each grade taught • '0 

G) 

SCHOOL ~ 
G) 

p, .p 

GRADE ...... II') 

~ 
'CaS 
§a s:l 

~ 0 ~~ 
~ 

,.. ~ 
0 oM 

'0 ~ 'OM 

~.3 
G) 

~'GI ~ 
~ 

() () 

'CaS ~ 
~oM • G>"+-t 0 

~ ~~ 
G) ~0:1 .p 

..... ()on 
.p ~ G>.P .p 

! 
IJ aS ~ ~: 

0 a s:l 

1. Sub .1 ect of the simpl~ sentence 

2. Predicate verb of simple sentence 

3. Noun. definition as part of speech 

~. Classification of no1J.I1e;common. proper. collective 

5. General rules for formin~ plurals 

6. Case. definition of 

7. Direct ofject of verb 

8. Indirect ob.1ect I 

9. Predicate nominative 

--
_, __ l_j 



1 2 3 4 
4 lD . 

10. How possessive case forms are spelled 

11. Pronoun, definition of as part of speech 

12. Personal pronouns 

13. Relative pronouns 

14. Declension of personal and relative pronouns 

15. Verbs, definition of as part of speech 

16. Transitive verbs ! 

17. Intransitive verb--linkipg, complete 

18. List of principle parts of irregular verbs 

19. Present, past. and futke tenses of verbs 

20. The perfect tenses of verb 

21. Complete uses of SHAL and WILL 

22. Adjectives, definition of as part of speech 

23. Kinds of a41ectives_..L d escri1>_ti ve_..L limiting, etc. 

24. Comparison of adlect~ves 

25. The preposition and it's object 

26. The conjunction, defidition of as part of s_peech 

27. Simple, coordinating don1unctions 

28. Conjunctive adverbs I 
29. Subordinating conjunction 

30. Correlative conjunctia ~ 

31. Adverb, definition of as part of speech 

32. Comj>_arison of adverbs 

33. Verbals-~gerunds, infinitives, participles 

34. The p~hrase, defini tio_ll of in _g_eneral 

35. Uses of phrase--noun, adjectivaL adverb, verb 

36. Form 
~tl.cl.p~e 

of phrases--prej>_osition~ _g_erund,infinitive,_ 

37. The compound sentence 

38. The dependent clause and complex sentence 

·-
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39. Noun clause 

40 Adverbial clause 

41. Adjective clause 

42. The relative clause 

43. Infinitive clause 

44. Restrictive and nonres~rictive clauses 

45. The compound-complex ~entence 
46. Passive and active voice of verb 

47. Uses of the subjunctive mode of verb 

48 . "There", "it" as expletives 

49. Elliptical constructiohs 

50. Spellin~ of common con structions 

51. Capi tal letters: The ifirst word of every sentence 

52. The first word of ev~:r IY line of poetry 

53. o and I 

54. Proper nouns. Diety. days of week. months. etc. 

55. Abbreviations of proper nouns 

56. Titles with proper nouns 

57. Direct quotations 1 

58. Words in titles 

59. Personified words I 
60. In topic plan, or outl ~ne 

61. Comma: In terms of a •eries 

62. Introductory words. ph rases and clauses 

63. To set off appositives 

64. Parenthetical eXPressi pns 

65. Nonrestri ctive clausesJ 
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1 2 3 4 1 0 

66. Before conjunctions in compound sentences 

67. In dates and geograph1 cal locations 

68. Brief informal quotat1 ons 

69. To denote omission of 1words. 

70. To prevent misreadi.ng lor sentence 

71. Semicolon: Between c~auses in compound sent ences 

72. To separate coordinatJ items 

73. Colon: In letters 

74. In long.t formal quotations 

75. Before a list of items 

76. guestion mark: After i~terrogative sentences 

77. The dash: To i ndicati sudden breaks in sentence 

78. Before examples or enwmeration . . 

79. To indi cate omission c f letters, words, etc. 

80. HI :ehen: In division c f syllables at end of line 

81. In compound words I 
82. suotation mark: In direct discourse 

83. In t i tles 

84. Single quotation marks 

85. Abbreviations in common use 

86. Correct let ter forms--s~ftCi~ marE_ins, foldin_g_ 

87. Marsins 1 indentations 11 in composition 

88. Place of title, page ~umbers, etc., in comj>_osi tion - -
I 

1: 

I ; 



Dear Teacher: 

Logan, Utah 
April 18, 1932 

A study of grade placement in certain items 
of English grammar, punctuation, and mechanics 
of composition is being made by W. w. Perkins 
of our County English jcommittee. In order that 
we might obtain the n~cessary information 
needed to complete this study, I am asking you 
to cooperate with us by checking the enclosed 
questionnaire as carefully and accurately as 
you possibly can. 

It is not the puJpose of this study to find 
fault in any way w1th1your individual work. The 
only purpose in obtai ing this information is 
that a careful analys s may be made from this 
data and that we may find means of improving our 
program of English throughout the County. 

Kindly read the instructions carefully, 
then check the list a¢~ording to your best judg­
ment, and return it, together with the compositions, 
to this office not lafer than April 27. 

~1ncerely yours, 

J. w. Kirkbride 
Superintendent. 
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