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INTRODUCTION

From the earliest begimnings of man, ideas and ideals have been
issues of controversy and conflict which have added to or detracted

from his social wellbeing. Individuals, groups and nations have set
up ideologies of living which differ from each other and form the
social structure upon which society progresses or declines,

Social ideas and ideals are so closely related to educational
issues, that it is difficult to separate the two except by the philo-
sophical views held by the leaders identified with each field, The
leaders who ally themselves with d-.uur of the fields, educational or
social sciences, are contimiously reaching out into the others work,
for factual interpretation of society, to substantiate their own views,

Society has placed social responsibilities upon the schools by
accepting the schools as one of the leading agencies for maintaining

and developing our social structure. Fundamental assumptions of edu-
cation ares (1) the schools are sonseried ¥ith-all aress and aspects
of living; (2) what the teacher believes is greatly reflected in the
student, that is, fundamental values of life as interpreted by the
teacher determine what is learned as well as the specific subject
matter or course of study; (3) education is concerned with the extent
and nature of indoctrination of the student. This in turn is vitally

influenced by the fundsmental philosophy of the teacher.
We are very mich concerned with what educators believe sbout the
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fundamental values of life and how these viewpoints are acquired, The
question arises, what do the individusl educators really believe about
our social and educational problems? This question leads to the study,
"Inventory of the attitudes and opinions of Utah educators on social -
, and educational issues.®

"The teacher without some insight into the dilemna of

education is quite likely to be keeping school in a

tory mamner, If he has no conception of goals or objsctives,

his work is pointless, If there is doubt or confliet, there

is no challenge to creative endeavor. In other words, concern

for the philosophy of education is imperative to the work of a

good teacher. The educator has four choices of philosophy,

He can be an Idealist - holding fast to that which he believes

to be true; he can be a Realist -~ looking for the results of

controlied experimentation; he can be a Pragmatist - ever

expe with the new, or he can be an Ecleectic - running

the risk of inconsistency, but taking the best from all schools

of thought, Regardless of cholce, 'the life of philosophy is
in the critical thinking by which it reaches its beliefs; As

it is dangerous for any philosophy to become an orthodoxy.'

This study attempts to find out what educators believe about the
major social problems which embody principles of social, economic and
politieal life and their relationship to the fundamental values of
living. In order to ascertain the type of educational opportunity
afforded by our school systems it is important to know, at least, the

general viewpoints of the school personnel. A study of the issues
which have held the attention of educators and soclal leaders during
the progress of our country's development reveal the following issues
to be of paramount interest and concernt International relationship
of war and peacej general religion and education; social attitudes

1 Wahlquist, John T. Philosophy of American Eduestion. p» 36l.
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and developments toward home, marriage, labor and capital, reerestion

and leisure in iohooln types and amounts of education; ways and means

of improvements in our educationsl systems, and their relationship te '
the advancement of society and the individuals relationship to the pattern
of social structure. |

Thoismoundinﬁﬂ.u study were selected because of their value
to the present individusl relstionship to social living and social
activity, as well as their common interest at all times. A sampling of
major edusationsl snd soelsl prebless, as intarpreted by suthorities in
the fields, has been used as a basis for the inventory. The various
options under each issue are Mm from a review of literature dealing
with these topd.éa.

There are two major divisions of the atud;r. Part I is concerned
with the construction of the inventory which involves the selection of
issues and the determination of possible viewpoints on each, Part II
deals with the administration of the inventory and with the tabulation
and interpretation of findings.
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PART I
VIEWPOINTS CONCERNING WAR

War, like other social institutions, has been with us since the
damn of man., From early time, war has been the weapon of self defense,
a;gruiionmdmdoa, Many rulers and leaders have used war as a
plaything to satisfy their own selfish ends and ambitions. Wars have
been waged under the camouflage of right and justice, by lm with
ulterior motives. People the world over have followed war lords,
laboring under false ideals of patriotism, Many wars have been waged
in full rights of defense, protection and justice have contributed to
the progress of eiviliszation, industrially, culturally, politically
and economically,

People and nations say they hate war, that they will refuse to
lend support to any war; then with the next breath they decry the person
or persons who will not stand up and fight for his individual state or
national ideals., Emotionalization of people alter their judgment and
rational thinking to the point where the avoidance of war entanglements
is impossible. Do people wish to stay out of war or is it merely a

verbal expression? -

Wars throughout all history have been useful. They have brought
distant civilizations and cultures together, which probably would not

have exchanged ideas and cultures had it not been for war. From each

war has evolved advancement to civiliszation in many, if not all, fields
of human relationship from which all humanity has profited. Is the
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eruelty, bloodshed and destruction of life and property in war the price
civiligation must pay for advancement? If so, wars are an essential

factor of progress and will continue to be with us, Can the advancement

of civilization be brought sbout by other means? By cooperative effort
of enterprising intelligence or are people prone to drift aslong in the

absence of war pressure?

If war is to be eliminated, as people say it must be before the

world can enjoy its fullest measured existence, then there must be a
substitute for war. Established institutions of soclety are not going

to be eliminated without having some form of replacement. The necessary
functions which war serves, of settling disputes, enforeing rights, and
remedying unjust situations must be given careful thought in choosing
or developing a substitute for war,

The first duty of a government is to maintain peace and
order between its members; this is the railson d'@tre of the state,
In any human society which hopes to ;midviolmmdte assure
undisturbed development of its individual members, means must be
provided for the settlement of disputes, for the improvement of
unfair conditions, and for the mfmum of the rights of its
members.  We have long been accustomed to the performance of these
functions within the state by an authority to which all must sub-
mit; within the community of nations they are not so well provided
for. The development of the latter community has, of course, been
much slower; for long, it has had only the inadequate method of
war to perform all these functions, ¥ ¥ It follows, with inescap~
able logic, that no state will be willing to surrender its right
to make war until a substitute is found which, in the judgment of
that state, will satisfactorily perform these vital funetigm -
of promtecting and promoting the interests of its members.

It appears that with the advancements man has made he could find

! Bagleton, Clyde, Analvsis of the Problem of Har. ppe 6-7.
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some way to eliminate such 2 devastating institution as war. War is

2 carry-over from the ancient interrelationships of man established

upon the right of might., Today the force of power in war is still the
dominant factor of success and a nation's power lies in its ability

to supply arms and ammunition to its fighting men.

To eliminate war it will be necessary for the people of each
nationsl state to understand the needs, the wants, desires, the fears,
the hopes and aspirations of the people of each other state, Only
through & sympathetic inderwmﬂng can people show compassion for each
other in their social responses and political relationships, Nations,
then, must view each other as individuals and come to a progressive
understanding with each others If this accomplishment is to be realized,
it will have to be through & systemstic progrem of international educa-
tion. A program which will give an opportunity for all to understand
the humanitarian interests and views of each nationsl state, from which
can be developed a pattern of mutual betterment to aid im replacing wars

Wars and war leaders have been set up as ideals, have been looked
upon by all with personal pride and national achievement of glory and
prestige. From the cave man down through the annals of history, the
warrior has been set up as a hero by young and old alike. He has lived
in our music, our literature, our art; he has traveled tbi highways and
byways, lodged with pauper and king, heralded by all as a heros His
life has been set up as an example, a goal for youth; his glory has
been immortalized. Then people say eliminate war but do nething teo
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minimize the glory and accomplishments of war or show that emnw
tion can achieve greater heights without the pressure of war., We
must re-educate the world if war is to go, We cannot publicise and
advertise the virtues of war and glorify its accomplishments then
mctitto die by mere words of protest. IBducation, with a new
international cbjective of pease, appears as the umiversal factor

which can materially aid in a world unity of human relationships.

As to the value and importance of the educational process,
there can be no doubts It is not only a means of ascertaining a
proper course of action; in a democratic world it is a means of
reaching decisions snd establishing procedures., It has often
been emphasized that no law can be properly effective unless it is
supported by public opinion under its jurisdiection; a law, or a
government, which is opposed by the bulk of public opinion, is
doomed to failure. Any plan to get rid of war, then can not be
' successfully established and maintained unless it has a respecte
able amount of support in public opinion « « s « «The objective
of education must be not a vague hope of idealizing mankind, but
an established set of principles, 4 law, by which nations can be
guided; a2 means of interpreting this law, in various situations;
means of changing it, or adding to it, as new problems arise;
-and finally, means of compelling obedience to what the educated
comnunity demands, on the part of those who have not yet been
educated to the point of respecting this law. Education is of
fundamental importence but it is pot a substitute for wer; it
is merely thozprwnﬁm of a substitute, which must first be
decided upon.

~ VIEWPOINTS CONCERNING LABOR UNIONS

Since man's appesrance upon the earth, he has been organinnx
into units for the furtherance of self interests and protection,
Whether to aﬁm the adveraities of nature or to dispel or destroy
s common enemy, or to improve his living conditions, he bas formed
into groups, Self-preservation, the first law of nature, has been

-
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his motivating forces |
Labor unions of today are an outgrowth of man's oxporimn and
desire for economic security in order to improve enviromnmental condi-
tions of the laborer, both in the home and industries, or any enterprise
in which lsbor plays 2 part. Small craft unions were the first to make
their appearance in Anmerica and confined their efforts to the individual
crafts of specific areas. Improvement of transportatiom and communices
tion fostered an expansion of industry and the unions extended their
mmuwbmmmmamuomm The American
Federation of Labor was the result, The ormintion did not include
any groups except the onﬂm this left the a-w.-uu.a and unald.llod
laborer without pmotion. Labor lesders saw that without some means
of organization of the unorganized laborer, thtmion oann could not
succeeds The Knights of Laber was the result, which provided for all
lebor, skilled, unskilled, white, black, femsle end msle to stand united
under one head, with thc motto, "Injury to one is-the concern of all."
They drew to their ranks all the black guards of the anti-democratie
groups throughout (t.hc country whose interests were not of progressive
betterment of the people, but revolutionary towsrd existing forms of
economic, political and social institutions, with hopes and aspirations
of forming some sort of Utopia., BEducation and enlightenment of society
to the proposed changes was either not a thought of the leaders “» was
rejected because force and destruction became their means of attacks
The bons fide working class whose main interest in organization was
economie security and betterment, insisted upon strikes only to force
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employers into wage bargains and imprevements of working conditions,
The force of two .conflicting groups within soon disrupted the Knights
of Labor, but fruits of theds otParte wems left, such as restricted
imuigration law, antiw-contract labor law, the power of cooperation
efforts, cooperative societies, also the stigma of methods used which
has carried through time, e
"Thus defeated in the attempts to conguer the capitalist

system by cooperation, at war with the powerful eraft unions

organized unter the American Federation of Labor, the Knights

disappeared in the nineties. So the first "grand national

union of industrial workers™, all inclusive and revolutionary,

passed into the limbs of dead experiments, The can Feders~

tion of Lebor and skilled workers held the field,

Capital and industry organized to hold labor from getting too much
power, to keep labor from wage increases which might mean improvement
of his economic status and social position; theirs was an interest of
individual gain, regardless of social ideals and attitudes. Laissez
faire to capital, generally speaking, meant "leave me alone, vd.thout'
interference from any source; I am born to control; Iu.thpmrmd
all must bow unto me." Capital failed to realize that by improvements
for the laborer and labor conditions they were stabilizing their own
interest ‘end opportunity for future expansion without great opposition.
Labor unions cooperated among themselves, capitalistic industries co=-
operated among themselves, but seldom has labor and capitol cooperated
with each other for collective betterment, What has been gained by
labor has been wrestled from ea_pm.z by means of force and destruction

1

Beard, Mary. "Philosopy of the American Lebor Movement®, Headings
hw.ﬂ% pe 367,
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to industry by strikes of all sorts, coupled with sabotage in all forms,
and without satisfactory attainment. What capital has gained has been
by foree of political influence and superior finance, The maladjustment
between capital and labor continues in spite of the fact that efforts
have been made by the state and federal government to bring about whole-
some and peaceful settlements of any differences between the two by
enacting laws of pretecﬁon and rights for each,

Why is there so much antagm:laé, hatred and jealousy between two
such powerful groups under our democratic form of government? Is it
the origin of labor? Is it the power of the capitalists monsy? Is it
the methods employed by each? Is it the desire of u;:h to dominste the
other? Or is it the unwillingness of each to try to understand the
contribution and responsibility of the other to the welfare of modern
cijilization? The answer seems to be the lack of comciliatory under-

standing of democratic problems and values in this interdependeant
civilization of ours.

3 values sbove all else the worth and dignity of
human ty. The first responsibility of organized edu-
cation in our time is, thq,%owablqemdm, youth and
adults tozm this understanding of democracy and its
problems,

Under modern economy, characterized by great corporations

and large enterprise, personal contact between employers and

- employees has been greatly reduced, mutmal understanding is

~ often lacking. While better understanding between capital and
labor will be a matter of evolution and growth, progress can
be insured only if deliberate effort is made to improve these
relations, BEducation can 2id in laying the foundstions for
this improvement through helping to develop an attitude of
open-mindedness and a better understanding of the factors
causing our present conflicts « + + «For the general well-being

2 Newlon, Jesse H, Hducation for Democracy in Our Times. p: 9he
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of society, before youth enters the workday world, they
should know why combinstions of capital and labor organ-
igzations exist, and should enter into objective discus-
sions of the conflicting policies of the groups and their
effect upon general economic welfare....This means that
education must give attenmtion not only to the employers
but also to conditions of labor and of the laboring m.’

ATTITUDES TOWARD ELECTED PUBLIC OFFICIALS

In the early part of our elective system, persons were chosen to
ifications to fulfill specifiec

run for office because of thoir ¢
duties of government in the intmat of public welfare, This original
method established 2 tradition of thought which has earried down to

the present. In many cases, offices are still filled with well quali-
fied persons in locsl, state and Federsl govermments, Because of the
implicit faith of the woters that proper candidates were chosen to run
for offices of govermment, groups were formed who used this faith and
good will as a means to their own selfish ends, True, corrupt politics

have been investigated and often persons found guilty punished, but this
did not stop corruption; it seemed to stimmlate it and means were devised
to hide corruption from the public. Bqually true is the fact that honest
and efficient administration have been and are still in practice by many

persons, HMore true, perhaps, in the smaller units of government where
people can 2nd do investigate the qualifications of the candidates,

With scarcely & murmur, the American citiszen has pemmitted
his elected officials, who are, figuratively speaking, the board
of managers of a uoninuhichmm&am,topadtho
payrolls with Afied and unproved employees at his expense.
¢« + + » Since :I.mruu:lng onmludtiu and expansion have tumod

3 34, Polieies Comudssion, mmmmmmmm
Democragy: ps 36.
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government into an enormous business, we must learn to think
also of its honest and efficient tion if the three

original qualities are to be prum.
It is oftimes felt that we have drifted away from the original

intent of our government, which wes freedom from established suthority,
vith the right to choose for one's self the pattern of liberty he would
mjoymdorar@ncmuntoﬁat government, The right to choose
those who would govern him and the right to change these officers of
government for inefficient sctivities in office, His right to choose
was his sanction to be governed. The free man's choice of existence

socially, as well as politically.

This problem of making our govermment, "representative,
responsible and efficient,® is mmuublq bound up with our
election system, and in readjusting our political inatit»utionn,
attention must be given to what officials should be electeds
If original democratic principles are to prevail, vast changes
must be made. But changes which are marked out by experience
erexpt hard to take. Woodrow Wilson wrote 35 years agot "The
people do not in reality choose their representatives any longer,
and that their representatives do not serve the general interest
unless dragooned into doing so by extraordinary force or agi?-
tion, but are controlled by personal and prs.m influences,

WMMWMm, it seems, the keys which
control the future of cur civilization and preserve the heritage of |

our nation, Education, then, must step forward and develop within the
children and youth of our country those quelities of individuality

which insure us & sound policy of progressive betterment for all. Our
general voting public must be stimulated to the need and valor of
honest government amd right of franchise,

1

Johnson, Robert L. "Qualified Personnel and Why We Should Have It",
mmumwmuwm p. 180,
Pcmek, James Kerr, Ph.D, "Election or Appointment of Public Officials®,
The Annals of the American Academy of Political Science. p. 79.
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There are meny who foel that we have too many elective offices,
that these offices should be reduced and msde appointive. Their
reason is that the public cannot know the gualities of all the persons
on & ballot or the qualifications for every office; there, they can not
choose wisely at the polls, If fewer offices were elective it would
give the voting public a chance to know who should and who should not
£411 the offices, A shift of responsibility of the efficiency of govern=
ment to the office holder and not the publie. In this way, capable per-
sons could always be chosen, Under the p‘resnﬁ system of electing so
many officials of government there is bound to ereep in both political

and personal favoritism which gets persons on the ballot and into office,

regardless of qualifications and it leaves the public responsible for
any failure of efficiency. Ithas been well said, "What is everybody's

business is nobody's m:ima.»* Where the public officers are comcerned,

someone should be held responsible for the efficiency of the office, not
the public in general., We imust have means of removing the umglified from

office, True, tlio Andrew Jackson spoil system has not been eliminated
and is not likely to be as long as people are thinking in terms of 7
political plums, regardless of efficiency. i :

¥While the party system hes its definite and legitimate uses
in this country, it has in meny instances developed into an organ~ |
ization primarily for the handing out of political patronage, This .
is the top root of all the evil. Most American cities are governed
by politiesl gans, headed by bosses, How is it that these predatory
organizations foster themselves on an unwilling citiszenship, which
they reduce to a state of helplessness, cynicism, and despair? « = =
First and foremost the use of patromages A horde of office~holders
is recrulted for vote-getting atrength., Offices are created




~Lm

and multiplied wherever possible. This office holding group,
with its families and connections, often is emough of itself,
to make sure of political success.

In this corps of office holders, the most rigid dlseipline
prevails, The jobholders must produce votes, His job depends
on the showing he can make, Some of the groups are able, but
have held their position so long as to unfit them for other
pursuits, Others are not capable, or are downright vicious.
Such persons could not get employment in private business. So
both the efficient and non-efficient have their livelihood at
stake. Hence, complete subserviency and an almost feudal loyalty
to the boss results. « « « Actually, the local gangs have no
interest in the principles supposed to be the reason for the
existence of the national parties. Their sole aim is the suc~
cess of the local job-providing machine, and they are not con~
cerned with the national parties only to the eltent patronage
may be derived from them,

The city gang is subject to the domination of the c¢ity boss,
who resents any fallure to bow to his absolute dictation ————
this means that there has been rotation of service with its conse-
quent inefficiency, in order to comply with the wishes of the boss,
and at times, as has been shown in courts, sbsolute corruptions,
particularly in large, municipal cmtoﬂ.’

We have two types of public officisls between which the mass of
office~holders lay. One group symbolized by, "Tell me what to do and I
will do it." They do it methodically in routine without any analytical
thinking., The other group, the thinkers who question the political
moves in terms of effective good to the public welfare; who upset welle
planned political machinery. Our congressmen are not of the best quality
from any state; the truth of the matter is that not many members of con=
gress have sufficient intelligence to understand the meaning of the measures
submitted to them by the White House or by the President's emissaries,

True, our congressmen are preseut to vote on issues, but they, for the

most part, belong to the first class aforementioned. This leads us to

3 Douglas, Paul He, Dr. "Remedies Against Dishonest or Inefficient Public
Servents,” The Annals of the American Academy of Political Soclal Science.
P 180-181.
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the question, "Who should hold public offices?" Mr. John Qs Publie

will say the intelligent person who has the gemersl welfare, of the local,
state or federal affairs at heart. But Mr, Public fails to seek out

such individusls bessuse of lask of interest or the excuse; *I havealt
time to fool with politics,”

The meaning of our existence depends upon keeping American
government democratic government. No doubt the public men of
this country can perform the sheer physical work of analysis,
organization, and execution required to meet and conquer the
present crises in our affairs, But this alone will not suffices
The job of government that lies ahead involves more than obtain-
ing for 130,000,000 animals the right to eat, sleep and reproduce,
The ,}ob of government calls for securing for the 130,000,000 free
men and women, the great democratic tradition - the ties of
freedom and tol - of their country, This is the true job
that faces us today, "
The schools must be allowed and encouraged to develop an enlightened

and judicial public, that our demoeratic way of life might continue and
improves

VIEWPOINTS TOWARD
~ LENGTH OF TIME EDUCATION SHOULD BE REQUIRED
How much education shall be given? Before an answer to this ques-

tion can be successfully given, an overall view of society's demands
upon the individual is necessary, Kducstion of children and youth has
been an important issuve with people zince time began. The education
has been and still is dependent upon the simplicity or complexity of
society, The type and smount of education has been determined by ine
dividual needs in adjusting to natural and social conditioms for the

4 cwilgmu “The Men of va'mt,' mmmmw
Pe .
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maintenance and continuance of life and position.

In the early beginning, the education of man consisted of learning
ways and means of protection from weather and natural enemies, of secur-
ing food, all of which was taught to the children and youths by older
members of the family., Leter when people banded together into tribal
groups, the need for learning increased from the simple necessities of
the family to new fields such as religion, social contacts, laws of the
tribal organization, division of labor for protection and securing foods
Noeqeértﬁo individuals ca_uldmmpplythen«dsofthevgmupg as a
result some were taught one function, some another hy different members
of the tribe. Some were taught household arts, some were teught to
unt and supply food, some the art of warfare and protection, some to
care for the religious beliefs and practiges, and some were trained to
govern., But, still the individual needs were taken care of by the family
and instruction in the ways of the tribe was a home responsibility. With
the division of responsibility, soné followed the art of the father, the
women and girls continued with household duties, they cared for and

trained the children until they were old enough to take part in tribal

affairs. The wants and needs of these people were few, consequently
little training is all that was required. Problems which were perplexing
to the sctive member of the fribe, were referred to the old men who, by
virtue of their long years of experience, had accumulated great knowledge
and wisdom,

The pattm of life and education of any people chsnges as the
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ecomonic demands change the status of the people, As our society has
changed from the simple to the complex, new demands heve been placed
upon the individual; he is no longer independent, supplying the necessi-
ties of life from the abundancies of natures His world has changed to
one of intense competition and mtorqiw. He must compete with his
fellowmen in all the activities of living; possession and use of natural
resources, jobs, schooling, social positions, economic security, and
growth, competition has become the order of the day. Still he must cone
form to laws in inereasing numbers, and cultural demands of society.
Physical strength is no longer the guarantor to his individual security;
the training of mental ebility has become the dominant factor of man's
existence, The richness of living and success is based upon the individe
ual's education and ability to epply educational values to the interpre=
tation of our social structure, not from a selfish individualistic motive,
but, rather, from a constructive betterment for all.

People outgrew their tribal existence; nomadic life gave way to
permanent settlements of towns and cities; cities grew into nationsj
home production gave way to manufacturing enterprises, schools were intro-
duced and developed, as many people belleved, to absorb the duties and
responsibilities once held by the home, the Church and other social insti-
tutions, The simple way of life was gone, a new social order of increase
ing complexity was established, each day bringing more new problems to
be solveds Problems of personal interests and protection, problems of
social structure snd custom, problems of industrial and economic development,
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problems of political integrity of local, state, national and inter
national magnitude., Problems which cannot be solved in a day, a week,

a year, but only by the progressive action in the application of knows
ledge and understanding of human relationship in daily life. The respon=

sibilities of the school are ever increasing because, today and tomorrow
it 1s not, as our early history reveals, only the education of the privi-
leged classes but the education of all the children of all the people

to a satisfying wey of life that must bo_mmn-m

Educational policy, very properly, is an expression of the
highest ideals and best practices of society, and as such tends
towards idealisms, 4 fully functioning program must also be very
realistic. It must give recognition to those elements of social
compositors that are less favorable, Fallure to do so results in
excessively large waste products in the educational process and
creates the necessity for new educational agencies.

Prominent among these special classes to be provided for are
those whose mental capacity will not permit them to successfully
pursue an sbstract or scademic program. There are also those

. whose home and community eavironment are incompatible with the
good of education. There are those whose outlook upon life and
whose civic and social ideals and ambitions find little use for
usual formal education. Only the first steps in universal education
have been taken when school attendance has been compulsory. Diverw
sity in educational offerings, adaptations in content and methods
in the curriculum, guantitative and qualitative differences in
standards of attainment and in objectives are all implied in a
program adjusted to these groups of our society. A principal erie
terion for determining the amount of education to be provided is
the quality of the educational offering. When well adopted to the
capacitiex of the several members of the group and to the need of
the society, it is to serve, it may continue with profit Tmh longer
than when it is abstract formal and rigidly standardized, ‘

In the early history of our school system, reading, writing and
figuring made up the major part of the curriculumj little more was needed,

1 Utah Educational Council, "Current Educational Issues in Utsh, Utah
Educstional HReview. p. 8
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especially for the masses. Their economic demands were of such a nature
thet menial hand labor could supply the demand. The upper classes were
in private schools of culture, leaming to be ladies and gentlemen in
order to satisfy social expectancies of their class, Their economic
needs were supplied by the labor of the lower classes, The joung men of
the so-called social elite were tnd.md h; professions and businessj

they were expected to follow in the enterprise of their fathers,
Individusl differences at this time were considered only from

economic and social stetus. In time, however, our industrial system
wmade new demands upon soclety and edusstional needs for individual
success were increased for all classes, Individual differences in
learning capacity became quite noticeable and slow children were thought
to be unintelligent and the fast child received the attention; the cur-
riculun was constructed for h(;a benefit. The slow child was allowed,

nuvtimnmemad, todwpoutof aohool&tmaarlyagotogﬂ
to work. This incqml:!.ty of education led to compilisory school attendance
as public education increased. Horace Mann recommended compulsory education
for all children four to sixteen Ms of age for ten months a year, This
recommendation was not put into practice; even today we are still short of
such a goal, but we are attempting to extend the tm education for
most children, ‘

Professions, businesses and industries have made nebincrcaaiax

Ms upon society for specialized training to serve social needs,

Schools have expanded their programs in an attempt to meet the social
mummmmummmmwme
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world, Public schools and educational agencies, however, have lagged

far behind the need, due perhaps to their traditionsl origin and prac- |
tices, or perhaps to the lack of financial support. Ve must realize

that with increasing demands of our society upon the individual, his

formal education must be MMM th' demands of and aid him

in choosing a uﬂ.dylng way of life. rm means, too, that increased

finanecial aid must be given to our schools, Yes, an increase in:taxation,
How much education each shall have depends upon several factors: intellec~

tual capacity, interest and desire, determinstion, financisl strength,
and availability of opportunity. This is not an individual problem but
a problem for all society. Shall public education be made sufficient to

meet the economic and industrial demands for 211 the children?

The distribution of educational opportunity in the nation
today is such that the potential economic effects of edusation
are far from being fully realized. Tens of thousands of youths
each year are foolishly being thrown into the over-crowded ranks
of casual and unskilled labor who could have qualified for callings
which demand more and pay more, They have both the capacity and
ambition to so qualify. But we permit fortultous forces beyond
their control to sentence them to thirty or forty years of low=
grade and low-pald services, The youth thus condemned by an une
economic social policy will earn less than they could have earned,
and the nation's income will be less than it might have been.
Wise public policy urges that this undemocratic and uneconomiec
sitnaticn be corrected as rapidly ‘5 possible through the right
kind of effectively free education.

We cannot afford to have our youth leave school until they have
received from the school that education which will be of most value and
interest in aiding them to enjoy & satisfying way of life., This means

)
Educational Policies Commission, Education Economic Wellbeing
mm:mx pe 1620153, - »
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that in order to satisfy the socio-economic needs of youth, the schools

need & mdjuticnt of the curriculum to an individualistie point of
view to replace the old mass education idea, which holds that all should

profit equally well from & stereotyped course of study. A study of
individual differences reveals the faet that our sechool program must

become more and more diversiiied in order to successfully meet and
satisfy the needs of our complex society,

Vocational educztion is becoming inereasingly valusble in our ime
dustrial and business fields; in offering economic security and premotion
to increasing numbers of workers. By vocational education we mean that
work, the primary portion of which is done with the hands and requires
high muscular coordinationfor manipulstion; such as mechanical work, auto-
mobile and airplane repsir, secretarial work, carpenter, painter, mason,
electrician, ete., where skill is the importent factor. Vocational

educetion has come to us from the old apprentice system; our society
demanded more of the individual than the mere mastery of a trade which

made no provisions for the social living end left the indivicual without
cultures Today the schools have incorporated into their programs means

of helping the individual to develop & social culture as well as a trade
or vocations While this change is not complete nor perfected, it is
ereating a new desire for increased learning and training which will

provide, to the individual, a better standard of living,
The traditional system of secondary schools which include only the
twelfth grade is not adequate to provide for the completion of a trade



w22

or vocation and leaves the individual an unfinished product, both in

his cultural and vocational training. This brings us to the realization

that a change is needed in our school system, & reorganization which

will supply a terminal course of education extended beyond our present
secondary school, If our secondary schools, as has been advocated by

United States Educational Policies Commission, are extended to inmclude
the junior college supported by the public ss a part of our free public
education, more of our youth will be afforded the opportunity of finishe
ing an education acceptable '!,a our industrisl and social world, This

plan would provide for four years of junior high school, followed by
four years of senior high school, Then these last four years to be
adapted to vocational treining, semi-professionsl terminal courses,
with pre-professionsl prepsration. Individusls, eighteen to twenty
years of age, could then teminate their formal schooling with a feeling
of both economic and social security, more able to serve society than

at any previous period of history,

Ve cannot safely say where vocatlonal training and non-vocational
training separate, because the two are essentially a phase of a single
process - educations The difference lies in the individual's purpose
and uses

Every subject of instruetion and every daily lesson may
relate to occupational activities - the linguistic, mathematical,
scientific, and social as well as musical, artistic, homemaking,

agriculture, and industrial studies, MNoreover, each mey contribute
a significant share to general education as a whole.,?

3 Bducationsl Policies Comnission, Purpose of Educstion in Americen
Demogragys pe 97«
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We may say with certainty that social demands of the past and

present are factors which camnot be ignored in formulating our educaw

tional structure. If we were to review our history, we would find social
and industrial changes of boom, depression, recovery and war creating
varlied demands upon the individual demends which are pertinent to voca-
tional education. They ares

Elg The increase of unemployment, particularly in the cities;

2) The decreased demand for the gainful labor of children
and youth, reflected both in employment policies and in
legislation;

i ; Delayed entry into full vocational responsibilities;

4) Legislation marking the first steps toward social security
in old age and in time of unemployment;

(5) The increasing specialization of many types of trades
and professions;

(6) The mechanicalization of many agricultural as well as
industrial operationsg

27} The increase in the gainful employment of women;

8) A decreasing demand for labor requiring little speeial
training, judgment or manual dexterity and an increasing
demand for workers with skill, insight, and adaptability;
and

(9) Increasing aceeptance of public responsibility for social
effectiveness of the entire population, These social
changes confront America with the need for informed intel-
ligence and a sense of social res panntmuty as well as
vocational adequacy among its people,

We find some differences of opinions among educators in regards to
voeational education. One believes in specifie training of the individual
for his chosen véc&ﬁon, preparing him as early as possible for the job
or jobs, leaving cultural values of life to evolve from his work or after
work contacts, Another who believes in specific training for a vocation
but at the same time extends education into the cultural studies and social
contacts to enrich the person's living outside of the job. Another who

b Opecite De 98994
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believes that general education should always precede the period of
vocational specialization, at least to the point of finishing high

schools

\ For many students vocational studies offer the keys of
enthusiasm and zeal to open the doors to educational exper-
lences that might otherwise not have interested thems Voca-
tional education is for some pupils an instrument for reaching
the social objective of the other more conventional school
subjects, The tools of inquiry, preparation for home and
citizenship, the application of science and mathematics,
practical economics - all of these and many other fields,

when approached from the viewpolnt of the prospective vocation,
often take on richer meanings to students who specialize in par-
ticular vocational offerings. Awarensss of the relationship and
significance of his vocation and an acguaintance with other en-
riching fields, tend to glve the student added satisfaction in
his work and may lead to a ater degree of happiness and
success in the later work of life,?

A rapidly advancing technology produces constant change in
the skilled and semi-technical ocoupations, doing away with the
old oceupations and bringing in new ones, The best preparations
for entrance into these vocations is a good gemeral education,
with special attention to science and the mechanical arts or
to applied soclial scieness, as the case may be. The operation
of these conditions is pushing vecationsl education into the
upper years of the secondary schools, or the junior college.

It is evident that the junior colleges should provide for many
youth terminal vocational and technical education for the semi-
technical occupations. But the el of general education
in all these courses should be large.

No one will agree that all youth should be given vocational training;
neither will they agree to all obteining & liberal arts educstion, But
all will agree that all children and youth chould be given the opportunity
to develop to their full cspacitys Educators and laymen are contimally
saying: "More students or youth should be encouraged to obtain more
education, attend school longers" True, but until such time as more

5mum1pMucmMM%Mm and Administration of
Education in American Democracy. p. 20.
‘lcﬂmwpp.m&mo
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free educational opportunity is available, which will meet the nseds
of all youth, youth will just havo to be contents It is the duty of
every democratic sm.léty to proviﬂo educational opportunities for all
of its members, because only through intelligent activity of its meme
bers can democracy hope to exist., Progress in any field of human
activity or endesvor can only be advanced when the masses of the
people accept and, at least partly, understand the developments of
sclentific, political and social advances advocated by the classes.
Our human resources will be conserved to their fullest and
used most effectively when each individual is so placed that he
cen meke his meximmm possible contribution to the social good
consistent with his own individual happiness and welfare., It
is not enough that he give his utwost; he should also be doing
that work which will result in the fullest richness of his owmn
life, For everyone to make the correct cholce is probably only
an ideal, but at least it establishes our goal, and any step in
that direction is en advance for the individual and for society.7?
The purposed plan of reorganization for our schools is six years of
elementary, four years of junior high school and four years of senior
high school, the last two years to include the thirteenth and fourteenth
53 grades. It is further proposed to establish & universal minisum of ten
years of compulsory schooling and of fouriteen years for the median., This
will require that educational programs he plammed méord.tng to the youths'
varying capacities, needs and interests and in sccord with our industrial
and economic demands,
It has been proposed by many edueators and edueationel research
workers, to establish more junior colleges to care for the new demands

upon education. If the junior colleges are to come under free education

7 Norten, Thomss L. Public Bducstion snd Economic Trends. p. 25
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and not under the four year college of university plan of financing as
they now are, their establishment would be justifiable. But the Educe~

tional Policles Commission's recommendations, as stated in the foregoing

paragraph, seem more efficlently practical, especially when we attempt
to determine the extent of education based upon the viewpoint that a
student should stay in school until he resches the point of diminishing
returns, which allows for complete education for all degrees of ability.
. The fact that for the most part contemporary society is not
organized primarily for the education of its children or for the
achievements of any other humane purpose. Such matters are largely
subordinated to the processes of wealth production and accumulation.
Even recreational, cultural and aesthetic interests of the popu-
lation are exploited for material gain., Nothing is permitted to
"injure business,® This is axiomatic in the inherited socisl order,
Yot it clearly means an unnatural and irrational transposition of

values. m: condition can be gorrected only by the clear and
frank tion of the collectivist character of industrial

SCONOIY «
It is the duty of schools and educators, not only to accept social

trends and demands, and make an honest. cﬁt‘tort to facilitate conditions
faw Soiviaual adtuetaant te ser Gihabiiabel soula) seder; Bat sav 44
project into our soclety a philosophy of progressively improving and
enriching the social and individual tystmofvduu. Igumm;
the duty but a privileged obligation of our aoeh:t agencies and individe
uals to increasingly extend educational opportunities to all people by
cooperating with our educators in their efforts to educate all the
hlldven of sl the people to s sblitying my of 1ife,

8
Counts, George S. Social Foundations of Edusation. p. 562
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VIEWPOINTS OF TEACHER QUALIFICATION AND SELECTION

The qualities desired in a teacher by various public groups and
by achool officials are sometimes in disagrement becsuse the choice is
entirely dependent upon 1ife's outlook by the individuals who make up
these different groups. It seems quite natural that every person who
has children to be taught would like to choose the teacher, If this
mpomdttgﬁ.womuldhuwumtypoaoftmhorauwhawpntm,
wmmafwmmadu; In order to avoid any mixup, there
hubooninltﬂmdtmtduteﬁum%owhioh&umqu
must conform. m»wmu-:a«mmmumms

different control groups and are still being changed., But enough has
been retained from each set of standards to establish ideals which
people almost demand of teachers, In fact, many of these demsnds have
gone so far that a statement, “A teacher can not live his or her own
life but must cater to the public," has become s by-word. Failure to
Mlymdcﬁaudnfcmdomnionaodommhadawtmﬂm
in shaping demanded qualifications for tmhorl.

In the beginning, teachers were a nobody, selected because they
had failed at everything else, or were unable physically to do any
other work, Consequently, these early teachers or school masters were
poorly trained, When people began to see the value of trained children,

the demand for better teachers was made, more schools were created,

expanding the opportunity for education to more and more people, This
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expansion ereated a demand for more and more better trained teachers.
Teachers trained in specific fields as well as in general fields,

Better pay, along with better school buildings and equipment, came inte
existence, 'lfhs teacher now, instead of being & nobody, was gaining a
much needed recognition by the public in general, especially was this
true of the teachers in institutions é!‘ learning beyond the elementary
level. o

Eventually people sensed a measure of value of the teacher and set
standards far sbove the gemeral soclety, for the teacher to live by.
These ideas of what the life “f t,he tescher should be at all times, both
in and out of school, atill,rminasabasiaof selection in many areas.
¥hile school superintendents and school boards have set up quite definite
standards for teachers, they still must listen to the demands of publie
opinion.

In selecting teachers, there ave, of course, definite standards by
~which all teachers must be judged. States and local districts have
established laws and traditions, as outgrowth of experiences and prese
sure groups in public opinions; which can not be easily changed. We
lmwfmtlsindimattmotpnphm&mmmmrm
qualify for every school situstion; meither can he or she:satisfy all pube
lic demands, So, in selecting & teacher, wisdom must accompany judgment
in order that the teacher selected may best fulfill the needs of the

school and the community. Especially is this true for rural areas,



Bl ik T e

A principal factor in the enriched school program and in -
efficient procedures is the capable teacher. Improving the quality
of the teaching staff involves better preparation, wiser selection,
and more wholesome living om the part of the teacher. Adequate
preparation of teachers for the broader purposes of education ine
volves general cultural education, extensive and scholarly command
of specific subject matter fields, and distinetly professional train-
ing in the science and art of teaching., Vital contacts with life
problems beyond the school room constitute an essential part of
teacher preparation.

Selection of teachers is a professional task, the responsi-
bility for which should be placed upon a qualified administrator,
Only in this way can the influences of factors extranecus to or
inimical to teaching suecess be minimized. The basis of selection
should be comprehensive. It should include the many personsl
traits deemed valusble in the teaching process in addition to
specific teaching skills, ‘

Attracting and retaining efficient teachers is facilitated

and thelr effectiveness as teachers is increased as teachers live

more whoiesomely, Over restrictions in modes of living, whether

through finaneial or time limitations or through imposition of

sbnormal standards by public pressurs, limits the teacher's effece

tiveness as inspirer of youth and interpreter of life, both of

which are increasingly essential as education assumes greater ;

responsibility for individual conducts and social behavior of pnpils.l

Even between school administrators of the same district, there is a
difference of opinion in selecting teachers, Some are prone to use per=
sonality as a leading factor of selection, while others hold purely to

academic achievements No one seems to have a definitely planned pattern
for teacher selection. There seems to be a lack of agreement as to what
constitutes a good teacher. It is clear that personality and ability
should be considered as two of the important factors in choosing a teacher,
It has been fairly well established that personal friends, residence,
iutituﬂom affiliations and political activities should not be uand :

; - !
Jacobsen, Es A+, "A Policy for Education in Utah.," Progeedings of the
Utah Acadeny of Seience, Artc sod Letters. p. 70T
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as a basis of teacher selection. That is, these factors should not be

used to disoriminate against any teacher who is otherwise qualified.
The teacher represents, from the point of view of the child,

the most importent factor in his whole school lifes Since this
is so, it is evident that teachers must be trained to think in
terms of their children and not in terms of their subject matter,
« » » » 1t goes without saying that there are thousands of good
teachers, good not because they are thoroughly familiar with their
subject metter or becauss they are skillful in the bare mechanics
of presentation, but because their subject matter and presentation
are secondary to their interest in the child, . , JMany teachers
having a real interest in children, or even in & specific child, z
have been decided factors in the guidance of the child's whole

The choice of a teacher should be based upon the duty the teacher is
expected to perform. As viewed by many, this duty is to foree the student
to get his lessons, which are super-imposed, and by so doirzg! supposedly
make the student an efficient and desireble person who will fit into the

social pattern when his period of formal schooling has been completed,
So, teachers who will conform to this viewpoint are chosen., We have
another group who view the duty of a teacher differently. They see the

teacher as a leader in the community, interested in the progressive
development of both the student and the commmnity. In and out of school
he is actively engaged in giving ald and advice wherever he can be of
service. Bmm theose two points of view rests the views for selecting
teachers through the country.

Method in teaching is, of coumse, of vital importance, but quite
useless, indeed, a menace, in the hands of the teacher or aduinistrator
| or school specialist who does not combine with his work adequate informa~-
tionsl material in the general field of educational theory and preparation

? Louttit, Co M. Cliples) Psyohology. p 267-289.
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in the scientific and philosophical foumdations of education. In most
schools of education, too much attention is given to ‘tochniqucs and not
enough to the social or natural needs of society.

In many school systems, teaching has become largely a matter
of following instructions received from some officiel not immede
iately responsible for the work of the children, The tendency
wes no doubt accelerated by the ideal of efficiency derived from
big business and by the spread of the so-called objective testas.
A school system thus took on the aspect of 2 vast and intricate
mecharism designed to pass on to our younger generation certain
reading habits, mumber combinations and facts shout geography,
history and eivics. Needless to say, this entire procedure repre-
sents a travesty on education, primerily because it ¢ to
destroy the personality and initiative of the teacher.-

The proszpective teacher must be thoroughly grounded in thes
scientific, social, psychological, and philosophical foundations of
education, He must be equipped to understand the political, eco-
nomic, and intellectual crises that grip the world today. The
widest possible use must be made of thc ‘saientific and statistical
methods, but the study of education must be freed from the fetish
of the quantitatives Teachers must come into possession of the
knowledge of human behavior, of individcal gzouth, and personality
that psychology and sociolow have glven us.

IDEAS AND BELIEFS CONCERNING PEACE SETTLEMENT

Ia our world of war and bloodshed, occurrences of close intervals,
: Mhor involving two nations or all nations, one factor stands out

clearly in ea¢h encounter, the promisz of peace and security. When
people have expended their resources, destroyed each other's economiec
and military power, dissipated social inheritances and standards, ex~-
Whﬂumwmgmimﬁnmwngmudﬂthmf,
or have completely beaten the 'rn into submission - there comes a rest

3 Counts, Sne_chts Be 559
b Newlon, gp. cite pe 227



peried, dlways preceded by some means of settlement which grants end
destroys privileges, frees or enslaves people in attempts to justify the
promise of peace and security. Yet, the nation, or nations, exacting the
terms, fall to reslize, or refuse to realize that they must continue to
live together with all nations.

Ponss SSNALeuniske- bave Bae. phokLons of skl postever pruteds s
have become more complicated as more nations have been invelved, each
asking for definite assurance of future protection and security. One
of the outstanding difficulties has always been the attempt to eliminate
the attitude "to the victor belongs the spoils.," Not only to the cons
ference leaders has this been a problem, but to all the people of the
winning side, The insistence of the victorious nation or nations that
the vanquished shall submit to their terms, whicl_:, instead of fostering
relationships to promote a continuance of peace, breed attitudes of hate
and revenge which have resulted in succeeding conflicts. Peace apparently

preveils, but only as long as it takes the vanquished to gather enough
power to strike again in an attempt to right the wrengs of the peace
- conference or settlement.

Peace is not an institution which can be maintained by force of arms
but a state of individual and national security which must be instituted
by willing cooperation of all peoples and nations. It is an ideal of
attitude to be gained by continued effort to avoid armed conflict and
still retain rights and privileges of intermational relationship for
the progressive bettemment of all the world,
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There have been many peace conferences in the past which
have resulted in peace for a few years, but in none of them has
there been an acceptance of principles which would secure last-
ing peace; in none has there been fully appreciated the ncmd.ty,
if war is to be abolished, of some surrender of individual sover-
eignity by all states. « + +If aggression is to cease, there mmst
be some force by which aggressors can be compelled in the last
resort to desists If there is to be a2 rule of law, there must be
a nmns of enforeing that laws « « JNationsl srmed forces mean the
mgnco of the conditions that make for war and means of wage

ing its

Whatever the outcome of the present wer, it is unlikely that
there will again be twenty-seven independent national sovereign-
ities in Europe, each having the right to meke war, to surround
itself with w-ur walls, and to msintain a different currency.
Nevertheless, we must continue to zssume that the nation-state is
the urdt of world society. Any federation of such states must be
flexible and capable of adjusting itself to continuelly changing
conditionse: « » +A8 & civil commmity gives to the individual a
security in his rights, a richness of socisl and an economic surs
plus in which he can share, more than compensating for the freedom
he sacrifices, so any future federation of nations must offer to
its units political and economic security, cultural intercourse
and opportunity for a high plene of living that will more than
compensate for the sovereignity sacrificed.®

The public demand of settlement at the elose of the present confliect

is complete disintegration of axls powers with peace maintained by force
of arms, the leading Allied meticns to act as police and court for the
world. People are prone to mﬁ;naliutien rather than rationalization;
when the emotional impulses have quieted and results are checked, they
discover the folly of failing to think and to look shead. World War i
peace settlement should serve as & valuable lesson to the world, Instead

of perfecting a system for contimued peace, it sowed the seeds which grew

into the present conflict and falled the purpose for which the war was

fought,

1 Attlee, Cu R "The British Labor Party's Peace Aims," Readings in Found-
atiopsof Education, ps 589=591.
2 Commission to Study the Organization of Peace, #The Way to Peace,"

Readings in Foundations of Education, p. 629.
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Education of the people, in light of intermetional cooperation for
equality of human rclationship; goclally and eeemnﬂ.éally based upon
individusl opportunity for the pursuit of happiness, seems the only
logical assurance for contimued peace, As the individual thinks, so
the pulse of the nation beasts; as the pulse of the nation beats, so
the action of the world moves.

iIf there is to be secure peace, people, mot just scholars
and statesmen, must understand the interrelationship and interde-
pendence of economic, political, and cultursl conditions in vare
ious parts of the world., They must leam, too, of ome anotherts
bopes, anxietles, constructive programs and fears, We should
know enough of the facts of the destruction, deterioration, and
of the lives of people in other parts of the world to consider in
our schools and universities many of the fears, suspicions, hopes,
and aims which are motiveting and will continue to motivate people
of other countries.’ :

Democracy, whether national or international, needs educated peoples
Real victory comes after the war guns are silent and people settle down
to the problems of reconstruction, rehabilitation and re~evaluation of
devastated lands and people, with eyes turned toward the hope of the
future and constructive betterment for all.

Statesmen plan whet they think will be a lasting peace, yet within
a few years another war issues forth with greater involvement and force
than the previous one, Why? It seems that in peace settlements and
negotiations one fact has been disregarded, there has been no sﬁbatitato
‘provided for wars No social institution can be eliminated without sup-
plying a substitute for that institution., We must face the fact that

war 1s and always has been 2 soclal institution to which people, states.

3 Narshall, James, "What About an Inbernationsl Office for Education,® The
Annals of the American Academy of Political and Social Science, p. 33.
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and nations have turned in order to settle differences; the form has
varied according to the economic and industrial status of the parties
concerned. Pcace is not a substitute for war, it is a result of war, a
period in which reviews of war and its accomplishments and errors lay
the pattern for future aggression. Just as intelligence can be a
substitute for brute strongtﬁ, 80, too, must there be a substitute for
war, A harmonistie plan of intermational scope through which the wn-
balanced, economic, political and social status of nations can rmh

a coneiliastory plan of operation, may be the solution to our problem

of lasting peace,
BELIEFS AND ATTITUDES TOWARD AN EDUCATIONAL PROGRAM

In preparation of an educational program, there are two significantly
important questions administrators must answer: what dé.s society expect
from the schools, and what shall the schools contribute to the individual
in order to help him become & functional member of soclety? The satis-
factory answer to these two quest:lons is dependent upon individual view-
points of life and ita needs,

Down through the ages of man individual goals of attainment have been

set up with respect to the social stratifications of the times. There has
been an ever-increasing cry from the masses and influential leaders for
‘equality of opportunity. Today in America thst .n.go old ery has, in a
great measure, been answered with our instituting of tﬁc public schools
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and our interest for universal education. We are confronted with the

problem of, "What shall be offered to all the children of all the people"
in order to meet this equality of opportunity. We eannot, as the poet
said, "Let the dead past bury the dead," because the past is the light

which gnides the social ideals and activities of the present and brings
to us the successes and failures of individuals and nations, according

to the standards of values developed by each period of time., Tomorrow
must be guided by today, not by indoetrination, but in light of exper-
iences wﬁ.ch will nm the individual in establishing a system of values
for himself, and in turn will sid in developing a more satisfactorily

enriched society,

Barly politicsl leaders saw in education a pledge of national
unity, a support for popular govermment, an instrument of intellec-
tual emancipation, a servant of the prectical arts and & guarantee
that telents would be supplied for public snd private affairs, « «
The loosely knit society of 1850, let us say, was transformed into
the highly integrated and interdependent aoci.ety of 1937 which
laid on professional leadership the task of making education soc-
ially significant and efficient.t
Our first schools were established to satisfy a social need set

forth by the church, that of reading so as to increase the effective~
ness of the church ideals to its members, The schools justified their
establishment and other social units saw the potentialities of eduecation,
not merely for the individual but for the improvement and gievalopmt

of industrial enterprise and increased profit for the owners of capital
and capital goods, The individual, however, was not left out of the

picture for he, too, made socisl, financial and political improvements

1 Eoucational Policies Commission, Unique Functions ducstion 1z
Aperican Democragys pe 49=-50. -




which in turn created new demands and new prcblems to be solved, With
the increasing complexity of our national society the people are con=

tinuously confronted with new @nd perplexing problems and are turning

to the schools, with renewed faith, for the solutions and leadership.
The Educationel Policies Commission makes the following

statementt With the mechanization and urbanization of economy,
the American people confronted social conditions foreign to
their earlier experiences, and they made new demands upon the
schools. Whether it was a matter of moral unrest among youth,
crime, disease or inebriety, they turned to the school for aid
and imposed upon them the obligation once assumed by the family,
and business and agriculture.?

The school has accepted the challenge but needs the opportunity to

&

educate all the people both in and out of schools Each person, regard-
less of race, color or previous condition of servitude, must have the
opportunity to participste in the solution of our socizl =nd economie
. problems, either directly or indirectly, and ere entitled to sound
understending of the probiems, Schools, then, must so tie together the
academic gpo’rieiwés with iifc ciparimen that they can and will articu~
late functibnally. | The American youth of today, as always, is entitled,
supposedly, to complete development of his potentialities 2s a whole
individual, to be able to compete functionally in our rapidly changing
civilization, '
 Yhat has been said in the foregoing paragrephs is only & pangpamie
overview of an education program. Details for any educational program of
any area must of necessity take into consideration social complexities
and individual differences as they apply to the specific area and the
individuals There are some facts which will serve as a guide that have

R il
Educational Policies Commission, Unigue Functions of Education in
Americen Democracy. pe 3«
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caused considerable comment and disagresment. The nature of learning
and the potentialities of learning.

While all of our leading educators and psychologists agree that man
is educatable in varying degrees, from little more than instinctive re=~
action to nature's demands, or less, {0 a comprehensive understanding
of the universe and all its phenomena, they are not in agreement as to
how leamning takes place. They also claim that some individusls reach
the maximum of ability, which is limited in scope, while others have
'mh & capacity that they never reach their maximum. The degree and
manner of attainment being dependent upon native ability and social ene
vironment, Here the schools cen and do play 2 very lmportant role,
depending upon the type of educational program bfﬂ*ﬁd to the individuale.

There is an old saying, "Bxperience is a dear teacher and some will
learn no other way." This, in part at least, explains the stand taken
by both educators and laymen, that our education is a mass of single
and collective experiences which form the bases of reaction to any and
all situations with which we qahe in contact, The degree to which we
profit by past experiences in interpreting and solving present problems
denotes our educatable potentialities,

Man is the culmination of a single series beginning with the
mono-cellular structure. With advencing complexities of structure
in this evolutionary series goes inereasing range and complexity
of response, until in man there appears the possibility of shaping
environment in increasing degrees to sult his tastes Behavior is
the series of responses an organ makes to the stimuli it encounters,
These responses change the organism so that it is belng constantly
rebuilt during life. Past rebuildings are the basis upon which
present reality is faced and the responses now made are truly crea-

tive in the sense that they have never been made hefores The dis-
tinguishing feature of human biological levels appears to be that
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of an increased degree of complexity in the life lived, inter-
responses mades The conseiously directed e¢reativity called forth
in every stimulating situation or behavior upset is what is called
thinking, and when this thinking is so guided that the individual
' ..p.expands in comprehension of meanings, complexity of self-hood,
) 'f;a.'.j.andssaci&l responsibility, it may be said that education has gone
Oy

Thers are those who-believe sad practice the idea that no matter
what the subject studied there is a transfer of learning, that is if
the mind of man is properly diseiplined in the art of study to mastery
it will carry over into any field of activity in which the individval
finds himself. They contend that learning is a matter of mental diseci=
pline through the study and mastery of preconceived subject material,
and the more difficult and non-relative to personal life experiences
the material studied and mastered, the greater the education. By such
training an individual should be able to fit himself into any categery
of living with reasonable success., This prvoﬁou, in practice, would
be quite selective in who should be odhu'udandsohoolprogrmwuld
be stereotyped on purely a subject matter attainment basis, with little
or no allowance for individual difference, except to drop by the wayside
those who fall short of mastery.

The venture of human learning is essentially unreflective
absorption of ideas intc the mind in the course of the general
process of social life. These ideas are bullt gradually into
an apperceptive mass which lies below the threshhold of conscious-
ness and functions in supplying the preconceptions and the stereo=
types that constantly influence our behavior in unpremeditated
ways, Elementary education, most of secondary education, and a
large part of college education is systematic processes of social
suggestion by means of which the fundamentals of the social ine
heritance are imparted to passive minds, The curriculum problem
becomes simply that of selecting subject matter relevant to

modern life and grading it according to stages of mental develop-
ments It is artificial material, and on the elementary level a

? Woelfel, Norman, Molders of the Americsn Mind. p. 136-137.
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skillful teacher will resort to devices which, 2t best, make

it seem interesting to the children, When this humbug fails there
is no other resort except to compel the child to learn his lessons,
~- @xcellent training, incidentelly, for law-abiding citizenship,
Increasingly after childhood, reasons for education should appear
obvicus enough to render learning its own motivation,

The subject matter of educstion consiste of the best existing
factual knowledge relating to secial, economic, political, and
ethical problems, Method is instrumentality for imperting these
facts to youth., Everything else in eduestion is incidental to this
subject matter and the processes through which it is imparteds The
aim is to teach children now to act and what to believe in all the
typical experiences of lifes This aim implies a large amount of
forced feeding of the resylts of expert thinking. The school must,
therefore, frequently resort to memoriter methods and to syste-
matic drill. The newer technique of education mey be used efficae
ciously only with the brighter children, for it is only the supere
ior who may hope really to understand the knowledge which all mmst

accepte

The system of school diseipline this philosophy favors is
one as rigid and {final as that employed in the ammy, Such 2
system is absolutely necessary if teachers are to habitualize
institutional behavior of children before they begin to reasons
It is necessary because the years of formal schooling prepare
for homogemiety of thought on all socially important matters of
adult lifes It is necessary again because the vast wasses of
the population are biologically barred from contributory thinking

and must, therefore, be rendered conservative and orderly, In-
. dividual differences of childrea are obstacles to be overcome in

the attainment of like objectives for all.

The laws of heredity and enviromment show clearly that no two persons
are exactly alike either mentally or physically even though they are of
the same parentage and reared under the same conditions, Iducators
realizing these facts set about to adjust the curriculum to meet the

needs of all children attending school. A system of mental ability

tests were developed which were for the purpose of fitting the individe

usl into the proper level of his ability and to determine what and how
much he should be given in formal schoolings This was to be the

b woeltel, ops cite pe 79-80:



T g

determinal factor of his degree of success in life. Realizing that

all individuals have potentialities of greater and lesser degrees for “

acquiring hmwledge and interpreting experiences of life, even on the

same intelligence level, along with & wide range of likes and dislikes,
the schools modified their programs in en attempt to render the great-
est good to the greatest number. Placing the child where, zccording to

the scientific analysis of our social structure and testing of the
ability and eptitude of the individual, he could enjoy success accord=
ing to test results, this was supposed to be the final chapter in edu-
cational programs and curriculum adjustment. No finality can be drewn
in a dynamlc society of such complexity as ours because new circum=
stances demand new approaches for solutions to our problems. So the
school curriculun is subject always o change and alterations. Educas
tion must prepare the young for the responsibilities of society. The
interests and activities of the adults may be used as aids to direction.

Schools, through scientific research, adds refinements of
psychological anelysis to matters of administration and teache
ing methods and also add refinemenis of sociological analysis
to the determination of curriculum contents The triumph of
educational science is in & combination of these two techniques,
which will yield to the growing generation the optimism develop=
ment of lasting interests and of right attitudes towards learaing
and toward life.

On the one hand, there is the curriculum, consisging of
scientifically determined values which it is the school's function
to teach, and on the other, a body of facts and principles re-
garding childhood development, DBetween the two there is working
the cohesive principle of natural interaction of interests and
functionss The curricular content by itself is no guide to
method and if depended upon, yields only barren formalism, Nor
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are childrens! interests by themselves safe guides to permanent
racial values, for they can yield only an amarchy of ends. Builde
ing upon the assumption that there is no conflict between these
two aspects of the educational problem, we may conceive a school
which realizes all the comstructive possibilities of freedom and
at the same time is a model of scientific systematization.
Detailed analysis of child development indicates not only
the constructive interests which appear at successive age levels,

but also demonstrates the extreme varisbility of performance
which is to be expected at different times in the same individual,’

In a democratic society, educationsl administrators, supervisors,

and teachers should always be cognizant of the fact that it takes the
intelligent cooperative action of all the people to maintain that society
as a functional operative units The schools are one of the most effecw
tive tools employed for the assurance of cultural idesls, social progress
and industrial and professional growth to any society. In fact, we may
say that with the schools and our educational programs rest the destiny
of civilizetion, Germeny, in her curtailment of her educational program,
or by allowing to be taught only that which she felt was best for Germany
and throwing awsy all else, changed her nstionsl sttitude and social
structure. True, her new way of life does not coincide with out ideal,
but she has conclusively proven the value of education for all.

Shall we support an all-inclusive educational program or shall we
suppert & program which provides only for those people of superior ine
tellectual eand financial ability? The question can be answered, in our

representative form of government, by the type of educational administra-
tors the people put into responsible educational positions. Remember

5 Woelfel, op. cite pe 105
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the school administrators are the statesmen of educatiocnal policies
and practice, on their shoulders rests the responsibility of putting
into effect the educationsl program or programs society desires,

Education iw ‘on solid ground when that which is taught
controls those who learns + .Mhnotonmohaoudmd
when those who learn control that which is taught.

In a democracy, ideals create the purposes and objectives to which
edveation must bring ha.mow Any program of education in a semocracy
mt, then, consider an ah\mmt life for all the ehildren of all the
people in local, state and national unity as the ultimate goal of

educations

Schools of a democracy are duty bound to do the following
thingss :
1, They should acquaint their pupils with whst is sifnici-

cant in man's progress from savagery to and including
his present stage of civilization,
2+ They should teach thelr pupils to think as clearly as
they are able to do, Implied in this is training against
the influence of prejudice and propagenda, fears, and
selfishnesss, It involves the study and free discussion
of most questions, and the forming of opinions, though
often only tentative ones,
3« They should meke elear the difference between the ideals
of democracy and the fundamentals of other ideologiess
They should give their pupils experience in carrying on
group affairs, and shall give them such contacts with
the community affairs and participation in them as proves
possible and valuables
5¢ They should avoid teaching the pupils ;hat to think, even
about a democratic form of government.

T

Any program of education which does not take into consideration the
needs of our American youth, which are vast in our complex society, fails
our youth, Our youth ‘nud consideration of individual differences in
physical, mental, social and economic status. ‘hbit.ional interests lllt

© Woodbridge, Fredrick J. E« "A Wholesome Counsel," Besdings in Foundations
of Education. p. 973 ;

7 Newlon, gp, git. p. 212,
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be aided to meke a systematic harmonious adjustment to our present
society, with an outlook toward future changes and developments, If
these facts and conditions are neglected, theh our education fails to
fulfill its purposes

Let it be resolved by all who are interested in a democratic way
of life to cooperatively support education and educators in their efe

forts to educate all the children of all the people to a satisfying
way of life in responsibility and service to a progressive advancement
of civilization.

VIEWPOINTS CONCERNING RELIGION

Men's belief and interpretation of the existence of a superior
control of material life has lead to the development of what today is

called religion. Religion has been one of the basic factors in the
control of social activities and nl&’biﬁhﬂﬂps of the individuals.

Religion has been subject to many cWa and alterations throughout
the age of man, according to indi.vidual and group interpretation of
life's pstterns, It has continued or disappeared ss a sectarianism,

insofar as it has made allowances for the changing advancements of
man's soclal activities. The emotional inheritance plus the intellectual

attainment of the child of man develops an individual religlous creed
quite different from any sectarienism. This individualistic religion
formulates the bases for personal socizl asctivities and lmmen relation-

shipe
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The trend toward religious individualism in the adolescent
and post adolescent represents one of the most difficult problems
of education This means that in each matured child we face a
matured individual religious pattern which is corgenital, or at
least, profoundly connected with the child's natural disposition.
The task is to help the child find that individual religion. The
way religious life of this country is constituted, 80 per cent of
the population does not choose its own religion but receives it
by family or community, tradition, or is converted by the propa~
ganda of various denominations. If we are to win religious free-
dom for our youth - « = = the right and chance to choose for them=
selves = - « we must help them to perceive the voice of their
innate religion.:

Our early public schools were established by the church for the
purpose of teaching children to read the Bible, in order that they would

be better sble to understand and accept the word of God as imperted to
them by their particular sectarian ministers. People of our colonial
period established schools according to, and regulated by, their sec~
tarian beliefs; thmus regulating the education of the imnediste community
by church standards and ideals. Religious control of the American schools
began to wane during the latter pert of the eighteenth century snd by
the middle of the ninetéenth century was almost at an end, but the ine
fluence of religion in our sechools is still with us. Religion has been
one of the oustanding factors of men's social stability, an institution
as old as man himself, Differences in religious patterns of man has
caused the rise and fall of people, cities, and naf.ions, influenced the
peu’uesl,} social, and economic patterns of man's relationship to mane
In fact, we may say that practically all of man's activities of life have
been influenced by a religious pattern of, either self or group.

I1f, as many say, man is lmbued with an M’u religioa, schools

1 Harms, Ernest, 'Bmlopuﬁt ol Religious Experience 1n cmw.-
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should teach religion or at least the theory that every one is iubued
with an innate religion end its development is & right of the individual,
and that he might identify himself with that form of religious expres-
sion which he finds most satisfying.
True, the teaching of religion in our public schools has

been eliminated; yet we see that the great desire for moral

and religious education, the controversy over the reading of

the Bible in the schools, the problem of whether sectarian

or non-sectarian religlon should be taught, were in part a

protest against competing secular tendencies in American life;

and that the vigor of the secular protest is to be understood

in relation to the renewed vitality which religion itself enjoyed.2

We find it was not the teaching of religion in public school that
the people of the United States objected to, but the teaching of sec-

tarianism, The framers of the constitution reslized the value of

religion to the ethical life of the individual and guarenteed to him
the right of religious worship, regardless of creed afilistion, Some
find satisfaction in teaching in one or another of the institutionale

ized religions, others express their religious quest in charity work

and group affiliations outside of organized creeds. Education permits
perplexities of life to be faced squarely and confers upon each the
privilege to formmlate his own religious philosophy in his owm way.

Yet we find many problems which perplex, inspire, and emnmoble the human
spirit; problems of the relation of man to that which is beyond man, the
plan which controls man in this universe, the meaning of birth, life,
aspirations, eud desthe Auyone who ignores these problens and is cyniesl

toward others who are attempting to satisfy their spiritual needs is not

2 Curti, Merle, The Socisl Idese of American Educstorss p 20.
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educated, He is educated when he understands and appreciztes the

epiritusl and ethical values which have played such zn important part
in the destiny of wan. Schools, by their interpretations of social
structure, are teaching religion, a religion of cooperative humsn re-
lationship for the welfare of society in general and individual ethical

growth,

Out of the sheer necessity for some interpretation of hime
self and his world, each person develops his own philosophy of
lifes This functioning philosophy may be regarded as a framee
work through which one views the clircumstances of every day
life, an organizing accumulation of ideas, feelings, and atti-
tudes which comprise a basis for the individual's criticiam and
evaluation of what comes within his experiences. A philoscophy
of life is not the exclusivepossession of scholars and priests.
It is an everyday necessity. Although he may be unaware of its
existence, or if aware may see no semblance of ite design, each
man, nevertheless, is finding always a certain pattern by which
he interprets and conducts his 1ife. . +The result of this phile
ogsophy in his everyday life reveals his true religion no matter
to what formal creed, if to any, he may subscribes . « oIt is of
especial concern in an evolving democracy that educational exper-
ience shall develop a strong sense of responsibility for the
direction of one's own affairs, . + JLack of self-reaponsibility
is a serious threat to democrstic ways of living.?

"There are no atheists in fox holes,® is a common term which has

been heard by everyone since reports have come back from the battle
fronts, It is true, The boys who are fighting for the right of a demo-

eratic way of life for you and your idesls, for all of us, are praying
individuals, These men recognize the power of God in the guidance and
protection of the affairs of man in mortal life. It is a religion,

not of sectariaznism, but of religious unity, a religion of faith, a
religion of hope, divinity and charity, These men, whether Protestants,

Catholics, Jews or Gentiles, have intheir hearts a true religion of

3 Educetional Policies Commissionm, Purpose of Education in American
Democracys pe 70-7l. -
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flllmh_ip, a brotherhood of man and a fatherhood of Gods They have
tugiu._ and died and will continmue to fight and die for that privilege
of living and continuing to develop the way of life which insures to
them the richness and fullness of opportunity for individuality in
the social structure of civilization -~ democracy. Can our schools
afford to refuse religion as an institution, as an intricate part of
man's social philosophy of life? Yet, many do refuse because of doos

trinal coﬁ:ﬂ.‘i«ba of different creeds and fear of sectarian control,

which is not the democratic way.

Educational policy is a matter for the people as a whole -
to determine. In & religiously heterogenous community, citizens
of different faiths must agree on the objectives of eduecation,
and the religious leaders have the right and a duty to appraise
the consequences of present educational policles in religious
termse It is not their sole responsibility, but the initiative
is theirs, LA

Furthermore, since the secularization of education has come
about because of the existence of religious groups that are often
antagonistic to each other, there must be a sort of inter-falth
front -~ not to ™gang up" on the schools, bul to take responsie-
bility for removing the chief obstacle to a frank acceptance by
the schools of their responsibility for making the educational
program consistent with the place of religion in the culture,
When the various faiths can say to educators, "There is no longer
any obstacle to your giving religion the same recognition that '
other phases of our common culture receive," they will have put
the responsibility of doxlaing edurational procedures on the
school where it belongs.

It is sald that religious tradition has lost, or is losing, its
value and influence with modern soclety., Intellectualived reasons and

science have replaced what is termed the mystles of religion and men

% Johmson, Ernest F, ¥Schools Must Seperete Heligion from Sectarianism,"
Beadings in the Foundations of Educations pe 943+
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has developed new institutions and orgenizations to sssume the social

obligsztions once held by the ehurch. Morel sanctions in contemporary

soclety no longer emsmete from the traditions of the past culture. The

sacred Sabbath hes become a2 day of recreation, sports, games, entertain-
mefb, speeding automobile trips have replaced the church going of yester-
day's populace; man has drifted away from his spiritual needs. Some have
become openly anti-religious. Personal readjustments are being made, by

the assistance of social welfare groups, domestic relations courts, publie
elinics, teachers, practicing physicians, psychiatrists, personsl advisors,

and intellectual resources of the individual, without the beneficial aid
of the clergy, thus supplementing or replacing the work of traditionally
organized religion. The sophisticated achievements of man hss brought

‘him to rely upon his own enalysis and interpretztion of life rather than
accept the philosophy of christianity set forth by orgenized religion.

It is not assumed that the tradition is anywhere near complete
collapse, Christian preconceptions, though not operstive in life
today, to the degree that they have been in the past, are still
essentielly unquestioned in the minds of the great majority of the
people. Critical attacks on fundamental preconceptions like God,
Jesus, and ijmmortality still bring powerfully emotionaslized re-
joinders in factory, marketeplaces, and offices, The atheist is
still looked upon &s & kind of sinister influence; his associations
have not received the people who have drifted away from the church.
What hes been happening is not of the nature of a war upon the
christian tradition. Had that been the case, the church might
have been gloriously vindiceted and brought into closer relation-
ship with modern life., No, the Christian tradition as it has been
known, seems ai present to be mo;h@g rather slowly but inevitebly
off the stage of modern America,

Religlos end non-religious patterns of living have made their impres
slon upon m soclel structure; consolidating people into nations, dissipating

5 Woelfel, 9ps_Glks e Lo
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established social cultures, physically and intellectually; then rebuilde
ing them sgain, altering and changing indivicdual philosophy both religiously
and moterially,

Inasmuch as religion is outside the scientific resalm, realists
have no definite position regarding it. OSome schools of naturalism
_and materislism are definitely antagonistic to it. Haturalism is
a system of thought wiich denies the existence of an order transcend-
+ ing nature end sense experience. Nature is presumed to contain the
normal and the final answer to all phileosophical problems, thus
ruling out the supernatursl from any hypothesis end denying the
existence of spiritual entities beyond the natural worlds Many
scientists are naturelists, although some are dualists (believe in
existence of spirit and matter), Materialism holds that every-
thing and every event in the universe of time and space is matter
in motion. Matter 1s regarded 2s the only reality, substance, and
cause; nothing exists exeept metter, According te this view, there
are no principles of finality or theology, they simply are as are.
There is no freedom of willy no immortslity and no God over and
above nature itself., Not all scientists are materislists; in
recent years this philosophy hes been under attack from within the
science folds itselfs The new realism does not deny & place to
religion in the world. ™It is, however, a foe to superstition in
every form, and of idealistic complacency. It is a philesophy of -
disillusioning, It offers no guareniee of salvetion, but neither
does it close the door to faith.® There is for every individual
a realm of experience which lies beyond the limits of ascertained
facts (such as the problem of future existence)s This extra ine
spired world is the world of purely personal religion, It is
usually true that the individual mind reaching beyond perscnally
known facts is not willing to depend on its owm judgment for
solutions of such momentous problems. Men are so constituted as a
result of ages of social interdependence that social opinion is -’
welcome in the solution of even personal problems, Modern man,
therefore, finds himself more or less controlled by social conviews
tions in gpheres of thought which lie outside of rationalized
thinkiangs

The development of a philosophy of life, or a religion, is based on
the learning process. Like other learning, it is not fully consummated
until it makes a difference in the practiecsl conduet of ones lifes

© Worauist, gp. clse pe 67-68:



Marriage, 2 custom as old as man, has served traditionally through-
out the age as the bond union of family life and perpetuation of the
race, the foundation upon whieh our social ideas and idesls have been
built, the groundwork upon which economic and industrial structures of
nations have grown. In faet we may say that marriage is the nucleus of
all human relationship and development, While the social attitudes
and practices toward marriage have changed from monogamy to various
forms of polygamy and back again many times throughout the world, the
fundamental biological fact still remains. FEconomic and social ohm;u
are, as they always have b«n, influencing factors which revise, restore
and destroy the attitudes of right and wrong in the material status and

practices of man,

The defenders of tradition hold that monogamy is the basis

of organized society and offers the only practicable method of

roviding for child nurture and responsible parenthood, On the
S&er hand, the critice of the old order argue that monogsmy is
no longer possible; that the refusal to recognize this fact has
led to evasion, hypoerisy, and injustice; and that the increas-
ing individualism in personal life reguires the social reorgane-
ization of various types of matrimonial umions They go further,
moreover, and contend that divorce, if followed by re-marriage
is not compatible with strict monogamy and is in fact a sort of
a ¥serial polygamy.®” Even while the family hold together, the
wife may practice polite adultery and the husband msy visit a
prostitute, maintain a mistress, or have a love affair with
woman of independent means. The anonymity of the individual
in the complex society of the present undoubtedly tends to
foster such relatimship.l

Today we are facing an unreal or outbalanced problem of marriages
Marriage mﬂ.n; from passing gratification of fancied affection and

1 Counts, ops citie p. 105,
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emotion, wrought by the unsettled pattern of soclety and war hysteria,

to the time-old desire for home and family, In all philoscphies of
living, we tind an agrecuent &s to the cultural and morel values of
mrr;ago- Educators and soclal workers herald marriage as the basis of
social stability and progress. In 1918 when the seven cardinal prin-
ciples for education were adopted, "Worthy Home nﬁber:hip' was ine
cluded because educators realized the importance of the home in the
pattern of man's activities and developments., The Educational Policies
Commission in their publication, "The Purpose of Education in American
Demoeracy® published in 1934, recommending a pattern for education in
the United States, included the following as very important: (1) Appree-
iation of the Home; the educated person appreciated the family as a
soeial wnit; (2) Comservation of the Home; the educated person conserves

family ideals; {3) Homemsking; the educeted person is skilled in home-
making; (4) Democracy in the Home, The educated persgon maintains demo=

cratic family relationships,
These rmgoing could not be executed without marriage. The type
of marriage which will prevail will depend inereasingly upon the type
of attitudes and social thinking done by the adults and children of today,

ATTITUDES TOWARD RACIAL EDUCATION

In dealing with racial problems of education, there seems to be
some questions as yet unanswered in the minds of many people. Three
of these questions appear to be most prominenmt: (1) Is the white race
the superior race? (2) Are whites entitled to dominate and control all
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other races? (3) What can be done to eliminate the existing barrier-
of racial inequality? The constitution of the United States holds te
the idea that all men are created equal and that rights and privileges

shall not be sbridged because of any race, color, or previous condition
of servitudes Yet, we find inequality of opportunity for the colored
races, even prejudice and injustice, Not only of the black man is this
true, but of other races and nationalities as well., The long state of

slavery of the negro undoubtedly is responsible for most of the white
man's attitude of inequality and injustices toward the black man,

In general, racial and cultural minorities receive something
less than fair treatment of the hands of the police and in the
courts of the United States. Indians, though citizens by a
special act of congress, are actually denled many rights guarane
teed by the fundamental law of the land; Orientals, including
Chinese, Japanese, Filipinos, and Hindus, feel the weight of
racial prejudice; and immigrants, particularly those coming
from the south and east parts of Europe, are subject to more or
less unfavorable discriminations., When such origins are assoc-
izted with poverty and cultural backwardness - a common condition ==
rcprcsmtating of minorities are especially likely to be victims
of injustices.

There are many who sincerely believe that the white race has been
designated to rule over all peoples. One basie source substantiating

the fact of white race superiority is the Bible, which states that the
black man shall be the servant of servants. This attitude seems to

have spread to include 21l colored people, Wherever the white man
has traveled and lived since early time, he has had slaves and servants

from one or the other of the colored races. The colored races, it would
seem, have submissively accepted their lot to be ruled by the white man,

1 ownts, ops gibs pe 408,
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for until recent times the white man has yielded the controlling power

of the world in all phases of activity.

In the development of modern civilization, with some exceptions,
the attempt has been made to ecualize opportunity for all. Especislly
has it been a verbal criteria emenating from the democratic peoples and
theoretically accepted by the world,

If equality between races is to exist, there must be an elimination
of prejudice and jealousy, a condition which is very difficult to acquire
due to the physiological differences which mske race assimilation almost
impossible. Especially is this true of the blackskinned people. With-
out racial assimilation, prejudices have a tendency to magnify themselves.

In most parts of the United States, the possession of a

black skin or even of a trace of Negro blood, provided the fact

is known, is the occasion of many and diverse social disturbances -

= = = A8 yet the democratic ideal has not been applied to the

person of African descents - - = More than eny other race or group,
the Negro is the vietim of mob violence and extra legal action,

In many perts of the South, up to the present, when & Negro has
been accused of a major crime against a white person, or even

has been a party to civil litigation, that Negro has had no rights,
legal or otherwise, which the white community feel bound to respect.
The Negro is more subject to arrest than his white brother, This
is apparently due partly to the fact of racial prejudice; but msy
also be tmog to his relatively defenseless position in the

social order. ‘

Our social structure is of such a pattern that economic and educa-
tional attainment by the individual is very important if one is to enjoy
social recognition to any noticeable degree. Yet we deny equality of
oprortunity of attainment of many of our eitizens. Why? Because some-
where along our course of development someone advanced the idea that

2 Counts, gps _clle pe 409
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these people were of inferior intelligence and therefore could not profit
by the educational and economic opportunity afforded the white man.
People in general accepted this hypothesis becsuse it was an easy way to
avoid handling a distasteful problem, and hold their superior position

with a clear conscience,

To sumarize the evidence on intelligent difference between
Negroes and Whites, we may say that on our present forms of intele
ligent tests, Negroes make mich lower scores than do Whites, but
that schooling and length of residence in the city seems to affect
the ratings of the Negroes to such a great extent that we cannot
determine from present data what the actual difference would be
if envirommental differences were eliminated. Moreover, no come
plete picture of the differences or the resemblances between these
races can be obtained until we can test z more comprehensive range
of abilities than are represented by our present tests, = - - =
We regard it as practically certain that there is no necessary
biological relation between the criteria of rece and the capacity
for intellectual growth; when omﬁl}y tested, the racial differ-
ences alleged to exist are not found,

Thﬂj,da‘v problem of racial differences, of inferiority and superiority
aF yasen, dASheneh Velng WGHPASE an s Wi Mak 60 e selanidtiainy
proven, In fact, the experimeénts which have been completed indicate that
the intellectual potentialities are of equal proportions in all races,
that is, there exists good, bad, and medioere intelligences among all
races. However, the White race has been reluctant to accept or recoge
nize the potentialities of the other races, If we are ‘to fully live
and develop democratic ideals in our social living, w’mt recognize
 fact as it is presented to us and meke the best possible adjustment

for the progressive growth of seciety. This canmot be accomplished as

3 Murphy, Murphy and Newcomb, "The Evidence on Certain Group Differences”,

- Beadings in the Foundations of Education. p. 362-363,



long as inequality of opportunity exists.

Not only is there no scientific foundation for the dogme of
race superiority, the popular notions of the harmful results of
race mixture are equally without scientific support. Studies
which have Been made of most extreme forms of race mixture have
failed to reveal any physical or mental results therefrom, The
problems of race today are chiefly social and psychological.

They are a matter of dogms, bias, and prejudice. But this does
not make them any the less real or dangerous, They can be eradi-
cated only through courageous and persistent inculcations of the
facts, In other words, the solution of the racial problem today
is primarily a problem of education., . « The Negro problem is no
nearer solution than it was in the days of the Emancipation Pro-
clamation, And it is not one which can escape through the physiecal
process, There is not the #lightest prospect that the Negro will
be extinguished thro being bred out of existence and swallowed
up in the White race,

True, much has been done to improve the educational opportunity of
the Negro since the Civil War, but not early enough to equalize his oppor-
tunity with the White child. According to the National Edueational Polie
cies Commission, White children receive an average of 10;6 grades of
schooling while the Negro child receives only an average of 7.1 grades.
This tells only the length of school time; general school facilities
and personnel are much less adequate where the Negro child is concerned.

If the Negro child is continuously refused eqality of educational opporw

tunity and social betterment, how are we Lo solve this racial problem?
While the Negro bears the blunt of racial prejudices, bias, and dogma
in the United States, we must remember that we have other races; they
too present problems which must be solveds To what extent will assimi-
lation solve these problems?

b Barnes, Harry Elmer. "Qup 'um in Cross Section," Readings in the
Foundations of Education. pe A7-48. |
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If American Demoeracy is to succeed, it must be on the
basis of sympathy and understanding existing among all groups,
whatever thelr racial extraction or religious affilistion. The
public school is the place in which all the children of all the
people, without regard to religious affiliation of their parents,
may work togethers s « + In the publicly contrelled and publicly
supported institutions, there can be developed good will, tolerance,
and the practice of cooperation among all the people. The public
schools mthtwﬁaﬁmmwﬁebdmcmyi:buﬂh’

VIEWPOINTS ON HOW EDUCATION SHOULD BE CONTROLLED

From the earliest beginning of American schools until the poste
Revolutionary war period, the churches played a most important role in
control and supervision of education, Our first schools were under com=

plete financial and administrative control of the churchs The different
sectarian denominstions estsblished schools to train pastors and ministers,

also to control their members by keeping them instructed and indoetrinated
in the ways of Godly living, according to the standards of the church,

With the changes in our social viewpoints following the Rovclutieim
War, other social and economic uuits saw in the schools & new means of

promoting netional welfare by the extension of education. Churches no :
longer financially able to meet the new demands, made way for the local ;
unite of govermment, and education found a new place in our natlonal
development as self improvement for the #_uurznco of a l@ing demoeracy
became the issue of the day. The churches by no means relinquished their
voices in educationj they established institutions of higher learning and
maintained their influence upon ideals of public education., Educational

5 Educational Policies Commission, m %mmmﬁ
Educstion in Americen Demogracy.
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lezders of the times, still heavily imbued with home and church ideals
and doctrines of living, still held to these traditional ideologies, btut

shifted muich of the responsibility of social and economie growth of the
individual to the schoole :
With the increased responsibility of the schools came the need for

increased financial m;ipon, which many local units of government were
unable to give. This required a shift from the local governments to a
larger centrel wnlt, the state. The state oould collect and distribute
taxes according to the needs of the obligation. Generally the people
were reluctant to concede power of this nature to the state, feeling

that centralization would destroy local powers and democracy would suffers

Educators in fighting for recognition of responsibility for
public education also had to fazce the stubborn opposition of taxaw
tion of property for its support, In some cases, property interests
were foreed by popular concession, especially when they were pere
suaded that public education would rebound to their own advantage.

Another force egually strong in its opposition to the state
eontrol of publie schools was the localism which looked suspic-
- ously on anything that threatened to impose limitations on
neighborhood control., Wealthier local units did not want to be
tazed for the support of sechools in the less fortunate districts
and only slight progress was made in state taxation. Local oppo=-
sition did in part give way to the demand for state supervision
of text books, qualifications of teachers, length of the school
term, and other educational standards, But in spite of the
developments of transportation and communication, which was
undermining localism in so many respects, opposition to state
authority over neighborhood control of schools had by no means
disappeared in 1860, In fact, even 2s late as the opening
the twentieth century the fight had not been completely won,

The day of individualism has gone. It vanished with the industrial-
ization of our expanded frontier and growth of economic dependency. Today
we are all dependent upon others for full social, educational, political
T | ‘

Curti, op. cits ps 195,
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and economic realizations of life and growth. No longer can the little
red schoolhouse with its independent district supply the demands of

society and the desires .of the individual, Because of the ever-inerease
ing demands, the independent soh§01 districts must call upon larger units
for financial help, a cooperative plan of consolidation is working to
supply the demands and is supported by both local and state units,

No unit can supply the needs of its people beyond its capacity to
pays As we have seen, the neighborhood unit vanished, giving way to the
larger local units, and the local unit graduslly became more and more

dependent upon the state for its financial support. Today the state is
reaching out for increased support from the federal government., The
trend toward centralization for fimancial support of education becomes

more and more apparent as our industrial and economic life expands,

causing an increased demand upon the school to supply an intellectualized
personnel to carry on in specialized fields, Evidence shows the home
and church, too, are shifting responsibility upon the schools for the
development of a progressive social structure in which the general and
specific welfare of the individusl is developed. The responsibility is
of such magnitude, financlially, that the state generally is becoming
overburdened and need for aid from the federal govermment becomes more
apparent each day, Because of her relative position to lll atatés, the
federal government of today is in the position to collect taxes from
all parts of the country in accordance to the area's ability to pay and
to dlstribute these Ninds proporticnately to the aress of less fortunate
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resources, By this means, the cry for equalization of opportunity, at
least from an educationsl standpeint, may be realized,

No centralized power can fully understand the needs of the local
areas; it can, however, set up minimum standards and leave the details
of operation in the hands of the locsl units, They understand the local
00114‘.!&10!!3.

It is sound policy which designates education as 2 function
of the state, Since education is a matter of general concern and

~ not one which may be left safely to the complete control of the
local communities, the state has the right and obligation to man-
date a genersl program of education. s + + + And may never safely

overlook gho failure to provide adequate edusation for all of its
children.

From the early history of our education, the federal government has
given support to the state for the advancement of education, in forms
of land grante and money without any attempt of eontrol. St.arting‘ﬂth
the Morrill Act of 1862 and contimuing with subsecuent legislation, the
}mnl government has exercised some control by earmarking funds teo
specific terms of expenditure. Any control which dictates how educa~-
tional imbursements #hall be expended takes from the state some of its
xuhum obligations of education. With inereased imbursements to the

states from the federel goverament for the support of educstion, wilch

é 1a todv much aousht after, ccms dangers of federsl control. This

eontrol may mean defeat of democratic idea.ls; political groups domimtd ‘
by power-thirsty individnala could gain control and dictate to the mﬂon
what to think instead of how to think. In the cases of the totalitarian

2 Educational Policies Cand.nion, m &m and Administration of
Education in American Democragye Ppe
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government, such es Germany, this has been done with disastrous results
not only to herself but to all civilization.

Of all vhe agenciss of culture and communication that the
modern world hes brought into existence, the public school is the
most potent for molding the minds of the people, The aduinistra=
tion of popular education is, therefore, a complex problem inw-
volving every critical social, moral and political issue of the
times, It is not too much to say that the fate of our free insti-
tutions hangs on the answer to the question of who shall contrel
the schools and how are they to be administrated.

If education is to serve its rightful purpose, control must
be vested in the entire people, Schools that are controlled by
@ particular group in society, whether political or religious or
by a soeial class, will be bent to the purpose of that group or
classy « + o And will be employed against real publie interest,3

IDEAS AND ATTITUDES TOWARD THE VALUE OF HOME

Home, the sanctuary of man's retreat, endowed to him by nature, his

own domaim, the protection and improvement of which, foz" himself and
family, he has fought and struggled down through the ages. Whothaf cave
or castle, hovel or palace, wickiup, cabin or shack, here in this home
man has, in varying degrees, been free to assist himself, umi respons -

sibllities of family, protect snd guide his offsprings, worship his Gods
In short, it is here where ‘bhcindivid\wliw of self has had its most
open expression. Here is where the customs and culture of the peosn wid
nations have been carefully guarded, influencing greatly, if not deter-
mining, the social activities of man throughout time,

As man's econcmic status has become more dependent upon activities
outside of the home, we find the sttitude toward and the soclal signifi-

cance of the home slowly changing to keep pace with our changing society.
3 Newlon, gpe cite pe 1264 |
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Attempts to replace the home wholly or in part heve succeeded and failed,
insofar as the living philosophy of the people has held to or abandoned
traditional customs and cultural heritage, or we mey say insofar as the
home has been tempered by economlc demands which are an cutgrowth of
our industrisl system of expansion,

~ People in 2all walks of life, in 2ll stages of man's prbm:s have
been heard to remark, "My children ere not content at home, I don't know
- what is wrong. When I was young - etc." This statement need not be

finished, Why? Because it is quite evident these people have seen the
changing of our social structure but have failed to thinkingly snalyze
shy. Social changes come sbout normally, so gradual that we accept them
with little or no thought as to direction or consequence until tradi-
tional mennerisms are upset and replaced by new social relationships,
Sometimes the changes come so rapidly we are left in a state of flux

ettempting to hold to the traditionalisms of the past,
Home, once the determining factor of social standards, economic

sufficiency, educational growth and individuality, bas given way to
social institutions, most of the responsibilities it once so proudly

accepted and dispensed,

Prastic changes are affecting family habits in many
respects; the lawn and garden have disappeared, heating and
lighting are handled by speclalists, odd jobe around the home
are hard to find, and cultural resources of the family lie ine-
ereasingly beyond the spartment walls, The personal home is
passings With it is also paseing the pride in appearance and
omnership which in former times wes of grest importance in

giving stetus to the family. True, houses are being
by standardized dwellings, and with inereasing mobility of
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population the family refuses to form enduring attachments i
anywheres « -~ - With the shifting of residence from one place

to another, either through nomedic movements, from apartment

to apartment, from neighborhood to neighborhood, or from com-
mnity to community, local patriotism fades away and attachment

to native soil and health loses its strength. Such mobility,
moreover, means contact with conflicting mores, the loosening

of the controls exercised by the neighborhood group, and the
weakening of the influence of the home on the children.

Often the "fluidity of labor" emabled its members to

escape entirely from home and from responsibilitiess In

millions of cases, even the mothers, from primitive times

gaardians of the household arts and sacrificial conservators of

family goods became wege-earners in shops, factories, and offices.

Hence, old reliance upon the family as a guerantee of security

and as a generabor of morel force steadily weckened, Long age

educationzl administrators felt the shock of this trensformation,

A restatement of educational obligetions must reckon with its

relevent fact.?

Originally the home cared for every need of its members, It was
the social, economic, political and biological units tied into ome unit,
where the authority rested with the head of the family., Everywhere these

amall units could close their fronit door to the cutside and enjoy in-
dividual security with little or no thought of disintegration. The ine

dustrizlism has created a new economy for society end the home has grade
uslly becﬁme less important as an economic factor of production until

today it is almost entirely a consumption unit, where family members are
no longer dependent upon the home for material needs. Parents have, in
numerous cases, shifted the responsibility of caring for children after
infancy to schools, elinics, church organizations, courts and diiferemt

societies who feel an interest in the future of people and of society.

1 Counts, gps cite pe 100~10L.

2 Baucational Policies Commission, Unigue Functions of Educstion in
Americsn Democracy, p. 58. |
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Nurseries have been established to care for infants and young children

‘ in order to f{ree mothers during working hours in industry. HNot only
under war time emergencies where production is so necessary for suceess,
but during so-called normal times, so that women can contribute to the

 family economic needs in maintaining social standards, The home has
become, in our highly industrialized areas, a convenient meeting place

fpr members of the family, where personal independence supersedes the
old spirit of cooperative unity.

The home, under the Russian plan of a few years back, passed out of
the pleture; the children became wards of the state and marriage was only
& convenience for biologlcal reproduction and sex gretification, which
could be dissolved at any time by the mere signing of the state books by
both parties, stating that the union was discontinued. Rusaia avexened
to her error in time to save her national unity by re-establishing the
home, realizing that it takea'mofe than just people to have & national
social structure, that human emotions include more than physical grati-
 faction of the fleshy that economi¢ growth and security rmst reckon with

the individual production and maoml accoumulation of social mores of
culture and customs as well as material goodse

The bases for the home are sex gratification, biological reproduce
Hon,andcm_ofchil«hm. These phases of social structure have en=
dured through a1l time in spite of the fact that they are taken too
much for granted, hushed up by traditional taboo, or left to the sup~
posedly natural parentel instincte,
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As we help to strengthen family life, we help to build
national unity and morale, A nation of wholesome homes will
solve its owmn intemrnsl economic and soeial problems. This
is the basis of national defemse against disintegrating forces
from within and untrustvorthy ideologles from the outside, . «
Educators should geek to give impetus to a movement already
begun, to develop a more general consciousness of the importance
of treining for fawily life as & responsibility of publie

: education,
and to provide a broad understanding of the problems involved which

will serve as a2 basis for developing a comprehensive snd sound pro-
gram in public echools,’

Whatever adjustment may be made between the schoel and the
other social agencies which serve children, none of them can take
the place of the home. In the esrly years of childhood, education
is cerried on primerily by the family., Children come to school
&t four, five or six years of age with the most lmportant part of
thelr educetion well under way., Their health, their soclal under-
standing and habits, the richmess of their experience, and their
emotional stability, or lack of it ~ all are products of the home,
Nowhere is there greater need for education than in the instruetion
of parents concerning their responsibilities in the education of
their childrens No program can be successfully carried on by
schoole or by the other social qhtaios except as the intelligent
cooperation of parents is secureds

The individual family home unit has changed, identifying its forw

tune with millions of others in our industrisl society. L new pzttern
of home and family life is already forming in which the home will play
a much weaker part than in the past. If &ll the values of an enriched
life are to be enjoyed, lavger so¢lal units must scecept responsibilities
once delegated to the home. We must face these changing conditions with
opm‘understan‘din,g and vieion of perfecting & harmonious society.

3 American Association of School Administrators. "A Call to Education
for Family Life," Keadings Jn Foundations of Zducatigne pe 12-13e

b Educational Policies Commission, The mmﬂ
Education in American Democracy. p.
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Elementary school __ years; Secondary school years;
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years.
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I am teaching in elementary school ( ), secondary school ( ),
college or university ( ). I am a principal ( ), superintendent ( ),

supervisor( ).
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A MEASURE OF ATTITUDE ON CERTAIN SOCIAL AND EDUCATIONAL ISSUES
Instruetions:
It is desired in the following questiomnaire to find out, as the

topics for your consideratien will indicate, your viewpoint and attitude

on these sample issues, which are deemed vital issues of our modern
social and educational structure,

In the following issues please mark in the parenthesis with a plus
(+) the gne statement wiich most nearly agrees with your viewpoint. Mark
in the parenthesis with a zero (0) the gpe statement with which you are
least in agreement.

There are no scores nor right or wrong answers.
I A VAR ISs

( ) 1. A needless preventable occurance.

( ) 2. A necessary evil - commercial reasons.
( ) 3. A necessary evil -~ human nature.

( ) ke A justifisble mesns of expansion,

( ) 5. A justifiable means of retaliation,

( ) 6. An uplifting personal venture.

( ) 7. A satisfaction of legitimate national ambitions.

( ) 8. A result of military group action to gain power both political
and economic,

II LABOR UNIONS AS THEY FUNCTION AT PRESENT:

( ) 1. Improve the working conditions and protect the laborer.

( ) 2. Are a money-msking scheme for labor leaders.

( ) 3. Show selfish disregard for economic and industrial growth.
( ) 4e Should, for the progressive welfare of all, control industry.
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( ) 5+ Discourage and retard industrial growth and expansion,

( ) 64 Are unnecessary obstacles to labor's best interest.

( ) 7+ Are undemocratic in their methods of settling lsbor difficulties,
III PERSONS ELECTED TO PUBLIC OFFICES ARE USUALLY:

( ) 1. Capsble persons interested in selfish ends.

() 2. Capable persons interested inppublic welfare.
( ) 3. Mediocre people untrained:i

( ) ke Incapsble people.

() 5¢ Crafty dishonest people.

( ) 6. Controlled by political machines.

IV PUBLIC EDUCATION SHOULD BE REQUIRED UNTIL:

( ') 1, Pupils complete Elementary School Bducation,

( ) 2 Pupils complete Junior High School Education,
() 3; Pupils complete Senior High School Education.
( ) &+ Pupils complete four years College Education.
( ) 5. Pupils complete Junior College Education.

(

(

) 6. Pupils complete Vocational or Trade Traiming,
) 7. Pupils have reached sixteen years of age or have secured
employment

-

( ) 8 Pupils have reached eighteen years of age or have secured
, employment.

V THE PRINCIPAL FACTOR IN THE SELECTION OF TEACHERS SHOULD BEs
( ) 1. Amount of diversified educational training.

( ) 2. Scholarship in specific subject matter,

( )3 Mliwté'm“ functionally.
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( )& Int‘mt in student activities other than subject matter.
( ) 5¢ Personality plus scholastic attainment.

( ) 6. Interest in the greatest good to the greatest number of
 students. .

)7.mmm!-murpmmmofamycfu:.or«uot
 ldving.

VI THE PRINCIPAL FACTOR IN THE PEACE SEMTLEMENT SHOULD BE:
( ) 1. To establish a progressive economic system for all nations.
( ) 2/ To assure the world against future aggressions of war,

( ) 3+ To eliminate the Axis nations as governmental units.

( ) ke To consolidate the world into & single operstive unit;

( )) 5¢ To leave the United States as the dominant world power,

( ) 6/ To delegate control of sll international relationships of
the world to the United States, England and Russia,

( ) 7. To establish a single monetary system for the world.

( ) 8, Educstional rehabilitation of Axis people to a democratic
- way of life, :

VII AN EDUCATIONAL PROGRAM SHOULD BE PRIMARILY CONCERMED WITHs
) 1. Master of subject matter.

(
( ) 2. Assurance to the individual of vocational success.

( ) 3. Inculestion of cultural and social heritage,

( ) 4 The development of a system of, in and out of school values,
( ) 5. The development of a new social order.

( ) 6. Fitting th-.indivl.chll into our present social order.

(

(

) 7. The scientific adjustment of the child into school and life.
) 8. The development of each child in social homogeniety.
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VIII INSTITUTIONALIZED RELIGION IS:

( ) 1, The stabilizing factor of American soeial life,

( ) 2. A drawback to the progressive social life of the individual,

( ) 3. A mystic satisfaction of life to the uneducated,

( ) ks The basic factor of soclal structure.

( ) 5+ A means of satisfying man's belief in supernatural power
and control.

) 6 An ancient custom of man which has outlived its usefulness.
) 7+ A force of fear to social setivities of its members.

) 8, Individual eonvictions in spheres of thought outside of
. rational thiniing.

IX MARRIAGE IS

-~

NN

) 1. Covenant of sacred responsibility founded en love,

) 2. A convenience for physical gratification. A
)S;Ama:uu-mugmmnmnmmm@:mm
) Le The assurance of present and future soclal structure.

) 5« A drawsback to physical and mental improvement of the race.
) 64 A contract of partnership for socisl stabilisations

) 7. Rapidly proving itself unessential to modern well~being.
AMERICAN PUBLIC SCHOOL SYSTEM SHOULD:

) 1. Allow all races equal educational oppertunity.

) 2, Establish separate school for the different races,

) 3. Teach all races together in the same school,

) he Allow only limited public educstion to Negroes, Orientsls
and Indisns,

( ) 5. Spend as much per capita for educating colored races as for
white children.
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( ) 6. Provide special educational privileges for the white race.

( ) 7. Not allow ideas of superiority or inferiority of sny race
to enter into school policy.

XI THE FORM OF EDUCATIONAL CONTROL SHOULD BE:

( ) 1. state governments; they have the best means of financial
and administration egquality,

{ ) 2, Pederal government, to assure equality of educational
opportunity for all the people.

( ) 3« Local units, to assure complete understanding and full
financial support.

) 4+ Federal government as financial unit delegating adminise
tration to state and local units,

-

-

) 5 ‘;a:;u as financial unit delegating administration to local
: t8e

( ) 6. Local units with financial subsidization from State and
FPederal governments,

XII TO INSURE MAXTMUM VALUE OF EDUCATION SCHOOLS SHOULD:

( ) 1. Create subjects more pleasantly suited to students desire
and leisure,

( ) 2« Be a work shop not a play house,
( ) 3. Increase creative activities for use of leisure time,
( ) 4 Eliminate creative activities and settle down to solid study.

( ) 5 Train students in the arts of crestiveness and play as well
as economic necessities.

( ) 6. Increase and intensify mental development in subject matter.
XIII THE GUIDING PRINCIPLE IN VOCATIONAL AND LIBrRAL EDUCATION SHOULD BEs

( ) 1. Industries teach employees all that is necessary on the job.
( ) 2. Vocational training in schools is impractical.

( ) 3« Cultural inheritance needs more consideration in our school
system,
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( ) ks Educstion for knowledge sake should be the educstional aim.

( ) 5 Vocatiomsl training is necessary in school, to fit the individual
into our industrial world.

{( ) 6. Vocational training is necessary for economic security.

( ) 7« Schools should provide both vocationsal amd liberal emuon
for all students.

XIV LEARNING IS PRINCIPALLY A MATTER OF:
( ) 1. External dlscipline to the accomplishment of preconceived ends,

( ) 2. Teach, test, teach to mastery because the leaming capacity,
inereasingly depends upon what has been previously lesrned,

( ) 3. Internsl response to externsl stimili whiech expands comprehension.

( ) b4 Emotionalization of correet response, by habit, to social ideals
subject to contimuous adjustment and adsptation,

( ) 5. Reaction to connections between situations end response of vary-
ing degrees of complexity.

( ) 6s Personsl acquisition of changed configuration and concomitance
that function effectively,

( ) 7. Past experience, mental and physical, determining the possie
bilities of the present, representing the structure of memory
and foresight as well as affection, purpose and meaning.

. PROVIDE FOR:

( ) 1, A1l students to attain an approved standard of accomplishment.

g A Superior students to extend their ability beyond the required
curriculum and standards,

) 3.4 standard below which the student should not be cone
sidered as having succeeded.

( ) hs Different shandard of attaiment proportionately to abilities
of students.

( ) 5. A1l students to pursue a course of study through secondary
school, the major portion of which is required for further
education.
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( ) 6. ALl students to accomplish to the practical limits ot their
ability. :
'( ) 7« Courses of study adlapted to student abmt.y and interest,
XVI THE MOST SATISFACTORY MEANS OF MOTIVATION OF LEARNINGS
( ) 1. stimlate concern of retention and promotion.
( ) 2. Bxpress confidence instead of suspicion and lack of faith.

( ) 3. Give students work inm which he can succeed, gradually increase
difficulty, encouraging siudent choice, {

() hs Require all work to be completed by all students.
( ) 5. Allow slow students extra time and help for sccomplishment,

( ) 6. Refuse student participation in school activities until set
standards are complied with.

{ ) 7+ Recognition of the individual for progressive accomplishment
" 7 in all effort. |

( )a.rmmpommemmmnm-mcmmmum
out of school.

IVIT THE HOME ISt ‘
- { ) 1. The basic factor to national strength and well-being.
( ) 2. The place of occasional meeting of family members.

( ) 3. The source of our basic personality and habit patterns.
( ) ke The social unit which should be replaced by the states

( ) 5 The haven of retreat from worldly care.
( ) 6. The principal cause of minor delinquency today.

( ) 7. Responsible or should be held responsible for the conduct
of its members in all wslks of 1life.

( ) 8. Not responsible for actions of its members outside of the

-
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XVIII THE MOST SATISFACTORY CONCEPT OF ULTIMATE VALUES IS THAT:

( ) 1, The true world is the changhless realm of concepts, essences,
. universals, and truths.

( ) 24 The world of physical reality is the truly fundsmentsl thing in
experience.

( ) 3+ Truth is only relative; standards are derived from mcuea:.
- results of personal uxperiences.

) ke Reason, intelligence, personality and velues have cosmical
: significance; they are the essences that bring order and
unity to the universe,

( )s.mim-,bm.:ami«nsmumto:wrmutomm
experiences,

( ) 6. The universe is composed of “reals" thet exist in and of theme
 gelves independent of any relation to the mind of men,

X mmﬁnmmmmrmamammuom OBJECTIVLS ARE:

( ) 1. Current interests and needs of the learner at his level of
development constitute the essence of education.

( ) 2. There are certein relatively fixed disciplines and content which
education must contimue to develop and transmit.

( ) 3. Education must capitalize upon current needs and interests to
develop traditiomal subject matter.

( ) & Impoeition of factual data toward preconceived ends through
"~ definite chamnels,

( ) 5. The guide to education is the immediete need of the learner
- 4dn terms of his social and economic development, -

( ) 6. Traditional curriculum to be interpreted in terms of current
needs and interest of the learner,

XX THE FUNDAMENTAL CONCEPT OF A SOCIAL PHILOSOPHY OF EDUCATION IS:

( ) 1. The schools ere the refleéctors rather than the builders of
society.

( ) 2. Bducation takes the lead in social progress and reform.




( ) 3. There is & reciprocsl relationship between education and
society; each places obligation and relpmibiliuu upon
the other,

( ) 4 The educational system should not attempt to control the
: ‘ policies of society.

( ) 5, Education conserves and perpetustes the social heritage.

( ) 6. Education has a responsibility to make us alike in :
- mentel contents, no less to cater to our indivicdusl tastes

and capacities,.
( ) 7. The destiny of civilisation rests with educational forces,

XXI THE MOST EFFECTIVE PATTEBN OF SOCIAL ATIM ISt

( ) 1. Society should seek to discover its divinely or supernsturally
planned destiny and attempt to conform.

( ) 2. Society must work out its own destiny on the basis of its
past experiences.

£ ) Society should seek to adjust to its lot as continued new
experiences present themselves,

( ) ke Soclety seeks maintenance of her status quo by conformity to
doctiines and institutions of the past.

( ) 5, Society formulates its mwv by routims to established
: imtitutiom and patterns of living.

( ) 6s Society to be continuously reconstructing traditions and insti-
tutions in order to serve humanity better.

Xar EDUCATION'S ATTITUDE TOWARD CULTURE SHOULD BE:

( ) 1. The strietly American culture is superior and should be
fostereds

( ) 2 American culture might be improved by inclusion of the best
from other cultures,

( ) 3. Each group should be permitted to retain its own culture,
‘America should harbor meny separate cultures.

{ ) 4 Mixed cultures are incompatible, Foreign cultures should be
eliminated by Americanization programs.
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( ) 5. A1l cultures need expression and will contribute to our American
culture when properly intermingled with constructive ideals.
( ) 6, Democratic culture to cherish individual variations, desires
and aspirations instead of seeking to repress interest of some
- form of static social arrangement,
XXIII VIEWPOINT TOWARD SOCIETY AND THE INDIVIDUAL SHOULD BE THAT:
{ ) 1. Society exists for the advancement of the individual,
( ) 2 The individual exists for welfare of society.

( ) 5+ The interests of society and the individual are mutual and
. reciprocal. .

( ) 4 A strong sense of individual worth militating ageinst a strong

.

) 5. Of a strong social order submerging the worth and advancement
of individuality,

-~

( ) 6. Neither the social order nor the individual shall become
static; both shall be integratingly progressive,

XXIV, THE RESPONSIBILITY OF EDUCATION FOR SOCIAL FORMS AND GRGANIZATIONS
SHOULD BEs

( ) 1. Education to select goasls and inculcate them into the iives of
Mﬁm:.s.

( ) 2. To teach many points of view leaving the individual free to
meke his own cholces.

( ) 3. To aveid highly controversisl issues,
( ) 4+ To show by contrasts the weskness of now favored forms,

€ )5 ::.osunly and frenkly deal intelligently with all issues of

.
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PART 1I

TABULATION TABLES AND ANALYSIS OF INVENTORY DATA

Five hundred seventy inventories were given out by the author to
a representative sample of teachers, supervisors and administraters of
of the public schools of the state of Utah, Four hundred tldfty of
these inventories were returned which is seventy five and four tenths
percent of the original., Twenty two or five and one tenths percent
of the copies returned were ruled out because of failure of persons to
comply with instructions for the answering the inventory, leaving four
hundred eighteen as the working sample from which the results were
taken. ' V

In maeking deductions from the tables, only the outstanding features
have been citeds There are msny deductions which can be made, but gen-
eral sttitudes and viewpoints of the educators of the state of Utah is
the goal set by this study. The statements of each issue are in the
same order as they were given to the teachers for consideration. The
number of the statement under each issue of the inventory is marked the
same as in the tabulated results. This is done so that the reader may
draw other deductions for himself and be able to follow the author's
analysis of each issue,

In meking interpretations from the tables it is well to keep in
mind the fact that every person answering the inventory was supposed to
haye made two answers for each issue; one with which he is in agreement

and one with which he disagrees. MNot all teachers, supervisors, and
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administrators indicated an opinion on every issme conseguently the total
mumber of responses will vary with each issue, The positive and negative
totals will also be different because some indicated one viewpoint without
indicating the opposite. '

The responses to this inventory were made voluntarily from strictly
an individualistic interpretation. The people who made these responees
did so freely without any obligation or pressure., The suthor feels that
because of the before mentioned facts, this work represents accurately
the viewpoints and attitudes of the educators of the state., Teachers,
supervisors and administrators were given the inventory, generally, in
.. groups under personal supervision of the investigator and asked to give
‘ thoir responses without any communication with others. The survey was
conducted in most cases under examination conditions. It was felt that
this procedure would be M, because an individualistic viewpoint was
wanted, Any other method may have given a result of mupthinkiug
instead of each individual's personal point of view,

So far as possible the options under each issue were selected to
represent the viewpoints of three major philosophies; pragmatism,
realism, and ideslism. In the interpretation of responses no attempt
is made to classify individuals as to thelr adherence to these schools

of thought.
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TOWARD WAR

TAELE I. DISTRIBUTION OF OPTIONAL CHOICE OF EDUCATORS ACCORDING TO CLASSIFICATION, SHOWIRG ATTITUDES
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I« A VWAR IS

ls A needless preventable occurance,

2+ A necesssary evil -- commercial reasons,

3+ A necessayy evil — hman nature,

e A justifiabln mezns of expansion.

S5¢ A justifiable means of retaliations

6s 4n uplifting personal venture.

7s A satisfaction of legitimste national ambitions.

8, A result of military group action to gain power both
political and economic,

From the tabulation results it is revealed that the teachers of
Utah do not believe in war, especislly of war being sn uplifting pere
sonal venture; there were two hundred responses against such a view=
points It is interesting to note that the male teachers and supervisors
voted more than fifty percent against war being an uplifting venture.

L B o e o o~ — ~~ —

The tabulation also shows two statements, which indicate what educators
believe war to bes (1) War is a needless preventable occurance, This

statement drew one hundred ninety one positive responses, (2) War is

a result of military group action to gain power both political and
economics This statement drew one hundred seventy six positive votes.
By their responses to the above statements concerning war, the teachers
of Utah clearly indicate their opposition to war, To the extent that
this can be thought of as a relisble criterion, then, for the most part,
we will find the students of Utah schools being taught the needlessness
of war rather than its virtues.
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IIs LABOR UNIONS AS THEY FUNCTION AT PRESENT
i« Improve the working conditions and protect uhe laborer,
2¢ Are a money-making scheme for labor leaders,
3s Show alﬁ.ah disregard for economic and industrial grouth.
ks Should, for the progressive welfare of all, control industry,

5 Discourage and retard industrial growth and expansion.
6. Are unnecessary obstacles to labor's best interest.

e TS - U o RN oSSR e SRS . SRS o S
Al Nl T NG N A W

7. Are undemocratic in their methods of settling labor
difficulties,

By our amlyaia of the tabulations of labor unions we find more
than two thirds of all the teachers, both rural end urban, believe that
‘unions are hd.piug and improving labor and labor conditionss Contrary
to the beliefs of many outside of the -dueatiml field, our findings
show teachers are supporting the need for and progressive benefits of
labor unions. The teachers are opposed to the idez or view that labor
should control industry. They do not believe unions unnecessary to
lsbor's Yest interests. These views were collected from teachers in
all areas of the state both industrial and non-industrial, arban and
rural. We feel that, by the show of the responses of the table,
teachers are keenly aweske to the industrial conditions of our country.
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PERSONS ELECTED T0 PUBLIC OFFICES ARE USUALLY
ls¢ Capable persons interested in selfish ends,
2+ Capable persons interested in public welfare,
3¢ Mediocre people untraineds

4+ Incapable people.

5. Crafty dishonest people.

v SHE . RN .. SRR NSRS W N
N N N N N N

6. Controlled by political machines,

The teachers' attititude toward persons elected to public office,
while gquite wholesome, is divided. One hundred seventy five responses
out of three hundred seventy favor the attitude that elected persons
are capable persons interested in public welfare. Seventy four are
opposed to the view that such persons are incapable people. Two
hundred four out of the hundred eighty seven feel that elected per-
sonnel are not crafty, dishonest people. One hundred thirty eight,

however, do feel that public office holders are controlled by political
machines. The faith which teachers have in public officers is shown

by the fact that not one teacher in the whole survey believes elected
personnel to be crafty dishonest people. With this wholesome attitude
of teachers towsrd public officials, as shown by the results of the
inventory, it seems quite evident that our representative form of
government still remains on solid ground. Especially when we consider
the fact that people react toward situations according to their attitudes

and beliefs.
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IVe PUBLIC EDUCATION SHOULD BE REQIRED UNTIL
1s Pupils complete Elementary School Education,
2, Pupils complete Junior High School Education,
3« Pupils complete Senior High School Education.
ke Pupils complete four years College Rduution.
5« Pupils complete Junior College Education.

6, Pupils complete Vocational or Trade Training.

7+ Pupils have reached sixteen years of age or have secured
employment., ;

( ) 8. Pupils have reached eighteen years of age or have secured
employment.

There are quite a number of viewpoints toward the amount of

e SR o SRS SRS SRR G e W
Nt Nt N N N N N

required education most desirable. Almost fifty percent of the teachers
and administrators believe that students should at least complete high
school before termination, Twenty five percent believe in the age limit
termination of eighteen or employment. Many schools throughout the
State allow students to terminate before the legal age of terminationm,
which is eighteen, if the pupil has secured permanent employment. Many
teachers believe that students should complete a trade or wocation before
leaving school. We can conclude, from the viewpoints shown by the in-
ventory, that the attitude of the school personnel of Utah is for more
and better schooling for all the children. Only two expressed the

idea that elementary education is sufficient, while one hindred elghty
one expressed the idea that elementary education is not sufficient., We
must consider the fact that ome hundred fifty were opposed to a four
year college completion before termination; while six voted for a four
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year college education for all; these uix votes favoring four years
of college before termination were female votes,



TABLE V. DISTRIBUTION OF OPTIONAL CHOICE ACCORPING TO CLASSIFICATION OF EDUCATORS TO REVEAL ATTITUDE
TOWARD BASIS OF TEACHER SELECTION
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Ve THE PRINCIPAL FACTOR IN THE SELECTION OF TEACHERS SHOULD BE

{ ) 1. Amount of diversified educational training.
( ) 2. Scholarship in speeific subject matter,
( ) 3+ ability to cooperate functionslly.
( ) ks Interest in student activities other than subject matter.
( ) 5. Personality plus scholastic attainment,
( ) 6 Interest in the mtmmummmm”r
. students,
( ) 7. The teacher's interpretation of a wey of life or code of
living.

When we consider the fact that two hundred fifty nine teachers
out of three hundred ninety seven believe that subject matter and
mms.m scholarship are not the prineipal factors for the selec-
tion of teachers and that three hundred twenty four of these same
teachers do believe that persenality and interest in the individual
child are the important factorqi We can conclude that there is more
to education than the old adage of the three R's, Teachers themselves

are in a position; better than anyone else, to see what is needed for
the betterment of education., Seventy five teachers express the belief
that the teachers'! interpretations of a way of life or code of living
should hot play any part in teacher selection. Twenty three believe
it is vitally important. The selection of teachers is s very impor-
tant factor to the progress of civilization when we consider the fact '
that the future citizens are placed in the trust of the teachers for
from elght to sixteen yecrs during the plastic or formulative period.
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SETTLEMENT OF THE PRESENT CONFLICT
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VI, THE PRINCIPAL FACIOR IN THE PEACE SETTLEMENT SHOULD BE

{ ) 1. To establish & progressive economic system for all nations.
{ ) 2. To assure the world agd.nst future @uiom of war,

( ) 3¢ To eliminate the Axis nations as governmental units,

( ) 4 To consolidate the world into a single operative unit.

( ) 5. To leave the United States as the dominant world power,

( ) 6 To delegate control of all internstional relationships of

the world to the United States, England and Russia.
( ) 7 To establish 2 single monetary system for the world.

( ) 8. BEducational rehabilitation of Axis people to & dmeraua
way of life.

JIn their attitude toward the peace settlement of the prouat
conflict, educstors have shown the same feeling toward war as was dis=
played by them in the issue on war. Here one hundred ninety six voted
to assure the world ageinst future aggression of war, They are mmod
very much about the welfare of all nations as shown by the vote of one
hundred twenty eight in favor of establishing a progressive economiec
system for all nations. We must consider the fact also, that only one
person voted to eliminate the Axis nations as governmental units while
sixty seven showed by vote they do want the Axis powers left as govern=
mental units, Educators are very decided in their stand against any
one nation or a group of ,uf.iéns controlling the political and economic
relationships of the world. They voted two hundred tweaty six out of
three hundred eighty nine against any such condition.



TABLE VII. DISTRIBUTION OF OPTIONAL RESPONSE ACCORDING TO CLASSIFICATION OF EDUCATORS IN ATTITUDES
TOWARD SCHOCL PROGRAM
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AN EDUCATIONAL PROGRAM SHOULD BE PRIMARILY CONCERNED WITH

1., Mastery of subject matter,
2. Assurance to the individual of vocational success.

3« Inculeation of cultural and social heritage.
4s The development of a system of, inmdoutofuhoolnlmo.

5« The development of & new social orders
6s Fitting the individual imto our present social order,

7+ The sclentific adjustment of the child into school and life.
8. The development of each child in social homogenisty,
The teachers are quite emphatic in their stand that subject matter

mastery is not the primery concern for any educational program. Out of
one hundred ninety one responses to this statement, which is number one,
five persons favored subject matter mastery but ome hundred eighty six
were opposed to the ideas In the response to statement number five, the
development of a new social order, only four teachers favor such a move
and one hundred twenty are opposed to the idea. This shows that edu-
cators are satisfied with our social order as it is, When we analyze
statements six and seven, which show that the fitting and adjusting of
the child to the existing status of our social conditions is the impor-
tant factor for an educational program to consider, we find two hundred
sixty one out of three hundred ninety five favor fitting the child to
conditions of society rather than formulating a new order,
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VIIIs INSTITUTIONALIZED RELIGION IS
1. The stabilising factor of American socisal 1ife.
2: A draweback to the progressive social life of the individual.
3« A mystic satisfaction of life to the uneducated.
he The basic factor of social structure.

C an T o SRR o R R
N e N Wt N

5+ A means of satisfying man's belief in supernmatural power
and control.

6. An ancient custom of man which has outlived its usefulness.

-
SNt

( ) 7+ A force of fear to social activities of its members.

( ) 8, Individual convictions in spheres of thought outside of
rational thinking.

School men and women have not lost the belief that religion has
and has had a direct contribution of value to make to our social struc-
ture. In evidence of this conclusion we offer the factual deta from
the questionnaire as amwmmmtoahtm.moanAtme
These two statements have the same interpretation, that religion formu-
lates the basic foundation and frame work of our sociel structure, and
mdnd two hundred ninety five supporting responses out of a possible
three hundred eighty three, Only two supported the mmf, religion
is an ancient custom of man uhieh has outlived its uut’ulnu's;. One
hundred fifty two shoWwed by their response to this statement that religion
still has an important part to play in the further development and |
maintenance of our eivilization. By their negative vote to -tatmm

two and seven school people show their belief that religion does not
hamper the activities of the individual,
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IX. MARRIAGE IS

2,
3.

e
N

e
S
6
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EN AN PN s
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Covenant of sacred responsibility founded on love,

A convenience for physical gratification.

A means of satisfying the natural desires for home and
family,

The assurance of prninf. and rimu- social structure.
A draw back to physiecal and mental improvement of the race.
A contract of partnership for social stabilization,

Rapidly proving itself unessential to modern well-beings

Love holds the key to marrisge according to the expressed viewpoints
of the educational persomnel of the state of Utah, This fact is showm

by a favorable response of two hundred forty eight to one unfavorable
nw to the statement, ™Marriage is a covenant of sacred responsie

bility founded on love.," There was not one vote favoring marriage as

& convenience for physical gratification. One hundred eighty seven
responded specifically in favor of marriage as & social virtue. Only

one expressed the belief that marriage is rapidly proving itself
unessential to modern well-being, One hundred thirty belisve that

 marriage is not a draw back to physical mdmmiupmt‘oftho
race, The wholesome views of the teachers, both male and female, rural
and urban, hnrdm;lnsuamcotncmwurtm future
of our socisl institutions, which have proven their worth throughout
the ages, but which today were being thrown aside in some parts of the

world,



R _Erlasum AMERICAN PUBLIC SCHOOL SYSTEM SHOULD
RN D 3 ‘ ! A RURAL _TEACHERS ' TURBAN t"f:ACH.—ERS
;l:_Elemantrr;n..._..i .. ..Sesondery . Elementrry. . ; . .Secondary
: ’Lna e fale Fbgele; Male Female i] Nele

% ”_TU@' togal 2oc.|echroa 2..4;3&.,-&:.-__1. Pos.
Option ; [{10] 0| 73] Oflaa] © o 3! ol&7jola

" . 0f{ 1) 0} 6 3! 4| 0 54 0! O0f 1j10 ¢ O

2 P

= jfojxfoj2f1|lsolrjolrfoinga

» L, it ol 5| 1/63)l 0} 0] 0j/20" 1 33 35,4 1

» ilolo| oo ol of ol ofof o 200} 2

» ol sl afar] 1|12 olnjo 1 slaef 1
R . 4 s
| e LS. 7“ L 3 8 1. 11, 016 2} 3

st b
8, x _ T]-’ } < | ¢ i ;

Totals RIIZ:95 95 5353 | 40}l 5/ 5 9ui93] 2129 40| 35 | 3 || 403 98

" 12 95 53 | 4 y R 29 | 35 103

" 107 93 9 . 69

" | 200 168

-86-




*99-

X, AMERICAN PUBLIC SCHOOL SYSTEM SHOULD
1. Allow all races equal educational opportunity.

2+ Establish separate school for the different races.
3. Teach all races together in the same schools

4s Allow only limited public education to Negroes, Orientals
and Indiaus,

{ 3 % apcadumhporupitarormaiucoloudmuu
for white children.

( ) 6+ Provide special educational privileges for the white race,

{ ) 7. Not allow ideas of superiority or inferiority of any race
© Yo enter into school pollcy.

The attitude displayed by the teacher, supervisors and administra=
tors toward racial education is very decidedly one of tolerance and
equality. Out of four hundred three possible responses three hundred
three were in favor of statement one "Allow all races equal educational

opportunity,” only one opposing response was made, S8ixty nine believe
that no superiority or Mmorl.w of any race should exist in any
school policy. Two mwmdxwmwmmuauum
being placed upon people because of race or color, Thirty six added

to this cﬁnﬁmtion by their objoationl to establishing separate schools
for different races and eighty four voiced their objections to any fom
of special privileges for the Wiite races It is realized by the author
that tbu responses are from Utah where the race problem has not been
a social issue, In all probability the reverse would be true or largely

mﬂthmh:dbomt&minmumwhmuciﬁﬂfﬂmnhn
been a social issue,
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X, THE FORM OF EDUCATIONAL CONTROL SHOULD BE

( ) 1. State governments; they have the best means of financial
and administration equality,

( ) 2+ PFederal government, to assure equality of educational
~ opportunity for all the peoples

( ) 3. Local units, to assure complete understanding and full
~ finanecial support.

( ) 4s Pederal government as financial unit delegating adminise
tration to state and local units,

( ) 5. State as financial unit delegating administration te
local unitss

( ) 6+ Local units with finsncisal subsidization from State and
Federal governments,

The educators favor some form of federal government support of
education with the administrative control resting in the hands of local
authority. If we look closely at the statements of this issue and the
tabulation table, we find the majority of the teachers favor statements

four and six, These two, while not identical, give the viewpoint of
federal government financial aid with state and local administrative
control. A total of two hundred fifty four favor this point of view.
By further analysis it is evident that teachers favor some form of
division of school control, that is the financial aid and administra~
tion control should be separated to insure the most wholesome rela=

tionship toward education. We find one lundred seventy four are
against complete local control and ome hundred ten are against complete
federal control this g!.munatud. of two hundred eighty four out
of three hundred eighty one who are opposed to any single unit control
of education.
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XIXI, TO INSURE MAXTMUM VALUE OF EDUCATION SCHOOLS SHOULD

( ) 1. Create subjects more pleasantly suited to students desire
and leisure.

{ ) 2. Be a work shop not a play house.
() 3 Increase oreative activities for use of leisure time,

( ) 4+ Eliminate creative activities and settle down to solid
study.

( ) 5 Train students in the arts of crestiveness and play as well
as economic necessities,

( ) 6, Increase and intensify mental development in subject matter.
Here the school men and women show a decided interest in the
development of the wiole child into a well rounded individual. This
is shomn by the fact that two hundred eighty four out of three hundred
eighty five feel that in order for the school to insure & maximum value

to education. They should train students in the art of creativeness

and play as well as the economic necessities. One hundred tem of
these people voted unfavorable toward subject matter more pleasantly
suited to the students desire and leisure, and yet two hundred two
voted against the elimination of ereative activities and s&tth down
to solid study. Sometimes it would seem that teachers either are not
thinking or they don't know just what they do want or believe,
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XIII. THE GUIDING PRINCIPLE IN VOCATIONAL AND LIBEHAL EDUCATION
SHOULD BE

( ) 3« Industries teach employees all that is necessary on the jobe.

( ) 2 Vocational training in schools is impracticals

( ) 3. Cultural inheritance needs more consideration in our school
system,

Education for knowledge sake should be the educational aim,

{ ) 5+ Voeational training is necessary in school, to fit the
individual into our industrial world,

( ) 64 Voecational training is necessary for- economic security.

( ) 7. Schools should provide both vocationsal and libersl education
: for all students,

Wien we see that the teachers voted three hundred twenty five o
of a possible three hundred ninety five in favor of the viewpoint, that
schools should provide both vocational and liberal education for all
students, we can conclude that educstors throughout the state are

F

vitally concerned with the economie and cultural success of every childs
Let us look at some of the classified groupst (1) Administrators and
supervisors, twenty nine out of thirty three favor the program which
extends both wocational and liberal eduestion for all the children;
(2) Urban secondary teachers voted fifty nine out of sixty eight in
favor of statement seven; (3) Urban elementary teachers seventy two
out of eighty nine favered both a vocational and liberal program, The
raral areas voted with equal decision favoring provisions for both
vocational and liberal education for all children; (4) Rural seeondary
teachers seventy six out of ninety two favored the plan; (5) Rural
elementary eighty nine out of one hundred six were in favor of the
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dual programs Twenty two of the remaining mw three rural teachers
favored the statement, "Vocational training is necessary for econcmie
securitys® The viewpoint of the educators, as shown by the above
analysis, is one of practical application of acquired knowledge for
the progressive betterment of the individual,



CLASSIFIED DISTRIBUTION OF EDUCATORS VIEWPOINT TOWARD LEARNING
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XIVe LEARNING IS5 PRINCIPALLY A MATTER OF

( ) L. External discipline o the accomplishment of preconceived
ends,

( ) 2. Teach, test, teach to mastery because the learning capacity,
increasingly depends upon what has been previously learned,

( ) 3¢ Internal response to external stimuli which expsnds compres
hension.

( ) 4 DBnotionalimation of eerrect response, by habit, to social
ideals subject to continuous adjustment and adaptation.

( ) 5. Reaction to connections between situations and response of
varying degrees of complexity.

( ) 6. Personal sequiSition of changed eonfiguration and concomitance
that function effectively,

( ) 7. Past experience, mental and physical, determining the possi-
bilities of the present, representing the structure of memory
and foresight as well as affection, purpose and meaning,

There are differences of opinion among teachers as to what learn-
ing really is, but they are quite definite in their view of what learne
is not. They responded two hundred forty eight out of a possible three

mmd seventy three that leaming is not external discipline to the

accomplishment of preconceived ends, The largest response as to what

learning principally is was made in favor of statement seven, "Past

experience, mental and physical, determining the possibilities of the

present, representing the structure of memory and foresight as well as
affection, purpose and meaning.® One lundred forty six voiced favor of

this statement and only twenty two were against it. Statement number
three was second choice with ninety four in faver and oi.smeqa opposed,

Third choice went to statement four, *Emotionalization of correct
response, by habit, to social ideals subject to continuous adjustment
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and adaptation." These responses show that educators are not content
with any one type of learning; that stereotyped doctrine cannot stand

for longs that change and progress will determine the attitude accepted
by the forward-looking person. '
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XVe IN THEIR RESPONSIBILITY FOR STUDENT ACCOMPLISHMENT SCHOOLS
SHOULD PROVIDE FOR : :

( ) 1. A1l students to attain an approved standard of accomplishe
ment,

( ) 2. Superior students to extend their ability beyond the
- required curriculum and standards. :

( ) 3¢ A minimum standsrd below which the student should not be
considered as having succeeded,

( ) 4 Different standard of attainment proportionstely to sbilities
of students, '

( ) 5+« ALl students to pursue a course of study through secondary
school, the major portion of which is required for further
education.

( ) 6+ ALl students to accomplish to the practical limits of their
ability,

( ) 7+ Courses of study adapted to student ability snd interest.

If we were to set down & rule that all students must attain to a
definite standard of accomplishment, we would find that an educational
personnel would seriously objects This fact is borne out by the
responses of the teachers, supervisors and administrators, to the
inventory against any such formal procedures. By examination of the
inventory results of this issue, we find statements one, three and five
drawing a heavy negative vote in fact a total of three hundred sixty
eight out of a possible three hundred eighty nine. These three state-
ments embody the policy of definite preconceived standards of accom-
plishment. The educators of Utah indicste, by their inventory responses,
that they fully recognize the importance of individual differences and
interests, The positive vote of this issue is just as emphatic in its

implications. Statements four, six and seven drew a total vote of three
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~ hundred thirty nine in favor of student accomplishment being directed

in accordance with the individuals ability and interest.

Sy
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XVI, THE HOST SATISPACTORY MEANS OF MOTIVATION OF LEARNING
( ) 1. Stimlate concern of retention and promotion.

( ) 2. Express confidence instead of suspicion and lack of faith.

( ) 3+ Give students work in which he can succeed, gradually
: inerease difficulty, encouraging student choice,.

gl he Minalimrktobomlmwmnmm
(k ) 5« Allow slow students extra time and help for accomplishment.

( ) 6+ Refuse student participation in school activities until set
standards are complied with.

( ) 7+ Recognition of the individual for progressive accomplishment
in all effort.

( ) 8. Teachers personal interest in the students success both in
and out of school,

How can I get Johnny to do his work? This is a question teachers
are asking themselves every day. They are earnestly trying to discover
some way to stimmlate the child to an acceptable performance and accom=
plishment, We find many different means employed for motivating the
ehild, varying from fear and force to happiness and desire. In the
survey we find fifty six percent of the school people t;m giving the
student work in which he can succeed gradually inecreasing the dit'rimlt.y,
encouraging student choice. When we add to this percentage that of
recognition of the individual for progressive accomplishment in all
effort, which is twenty two and ome half percent, we have a total of
m:rm and one chiniintum ofwtinuonmnaﬁ

individualistic peint of view according to student ability and interest.
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XVII, THE HOME IS

1. The basic factor to national strength and well-being,
2, The place of occasional meeting of family members.

3; The source of our basic personality and habit patterns.
4+ The social unit which should be replaced by the states
54 ’l‘hc haven of retreat from worldly care,

6+ The principal cauce of minor delincuency today:

7« Responsible or should be held responsible for the conduct
of its members in all walks of lifes

( ) 8. Hot responsible for actions of itc members outside of the

-

In the problem of home, which includes its value to society, we
find that the school people of Utah are very definite, They show pro-
found respect and great faith in the worth of home and what it should
and should not bes When we anslyze the returns of the inventory we

e SRR o RS . WU o R . SRR o R
Mt Nt N A N Nt N

find two statements, which have the same interpretation, receiving most
of the favorable votes.~ Statement number one with one hundred ninety

nine and number three with one hundred forty making a total of three
hundred thirty nine out of a possible three mmndred ninety threes Here
the viewpoint is taken that the home formulates the besis for national
strength and well being becsuse of the influence of the home upon the
individual's pattern of livings The teachers are certain that they
are not in favor of any plan which will dissclve the home as it now
stends, Two hundred eight voted against a plan which would eliminate
the home and replace it with the state. Fifty six voted against the
idea that home was merely an occasional meeting place and sixty four
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voted that the home is responsible for its members cutside of the home,
From tho enalysis of this issue we can conclude that the teachers of
Utah are a home-loving peoples
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XVIII. THE MOST SATISFACTORY CONCEPT OF ULTIMATE VALUES IS THAT

( ) 1. The true world is the changeless realm of concepts, essences,
- universals, and truths.

( ) 2. The world of physical reality is the truly fundamental thing
in experience,

( ) 3. Truth is only relative; standsrds are derived from practical
results of personal experiences.

( ) W Reason, intelligence, personality and values have cosmical
significance; they are the essences that bring order and
unity to the universe.

( ) 5. 431 idess, beliefs and idesls grow out of and relate to
concrete experiences.

( ) 6. The universe is composed of "reals" that exist in and of
themselves independent of any relation to the mind of man.

Here it is tm that for the most part the teachers, supervisors
and administrators assume an idealistic attitude or viewpoint, Two hm-
dred thirty one responded in favor of the statement, "Reason, intelligence,
personality and values have cosmical significance; they are the essences

that bring order and unity to the universe.,® Statement Mer one, which
belong to the idealistic school of thought also, received thirty three
positive responses. So we find that out of a possible three hundred
sixty responses, two hundred sixty four belong to the idealist group.

When we consider the remaining statements of this issue we find a divided
point of view concerning ideas toward which educators are opposed. Ninety
three voted against number one and only eleven against statement four,

Both of these belong to the same school of thought., One hundred thirty
three are opposed to statement six and fifty two opposed to statement

three; these two are of the same school of thought. In this issue
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teachers seem to know quite well what they believe but seemingly are
not quite certain of their disbeliefs, It would seem that some in-
fluence other than ld..utu‘io analogy is playing a part in their

_‘ ;
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XIX. THE EDUCATIONAL METHODS THAT BEST SKRVE EDUCATIONAL OBJECTIVES ARE

{ ) 1. Current interests and needs of the learner at his level of
development constitute the essence of educations

( ) 2. There are certain relatively fixed disciplines and contenmt
which education must continue to develop and transmit.

() 3 Education must capitalize upon current needs and interests
to develop traditional subject matter.

( ) 4 Imposition of factual data toward preconceived ends through
 definite chamnels.

( ) 5+ The guide to education is the immediate need of the learner
in terms of his social and economic development.

( ) 6, Traditional curriculum to be interpreted in terms of current
needs and interest of the learner.

When methods, that are to serve educational objectives best, are

under consideration we find that the school personnel of the State of
Utah are quite definite as to what they oppose. Statements two and
four, which both belong to the idealists' sehool of thought received

the heaviest negstive vote that of two hundred eighty five. Statements
one and five drew the heaviest positive vote with two hundred sixty.

These two statements are definitely pro@uuivn, or we might say childe
centered, We can conclude that while teachers are not entirely follow-

ing any one school of thought, they are concerned with the direction of
education toward those goals which they feel are worthwhile in aiding
the child to a better understanding of himself and his social and
economic relationships to man,
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XX, THE PUNDAMENTAL CONCEPT OF A SOCIAL PHILOSOPHY OF EDUCATION IS

( ) 1. The schools are the reflectors rather than the bullders of
society.

( ) 2. Education takes the lead in social progress and reform.

( ) 3. There is a reciprocal relationship between education and
society; each places obligation and responsibilities upon
the other. i

( ) 4« The educational system should not attempt to control the
policies of society.

( ) 5. Education conserves and perpetuates the social heritage.
( ) 6. Education has a responsibility to make us alike in acquired

mental contents, no less to cater to our individual tastes
and capacities.

( ) 7« The destiny of civilization rests with educational forces,
The viewpoint that neither society nor education is the all

important factor in our civilization ie shown by the fact that one
hundred eighty six teachers, out of a possible three hundred seventy

six voted infaver of the statement, "There is a reciproecal relation-
ship between education and society; each places obligation and respon-

sibility upon the other.® Only four approved this idea, This statement

mn-hmnmuwm“mimmtmthntuommfm
voted in faveor of statement seven, "The destiny of civilization rests

with educational forces." Teachers are opposed to the point of view
that schools are reflectors rather than builders of society. They are
opposed to the idea of making people alike in acquired mental contents,
even though individual tastes and capacities are catered to. It seems

that the underlying philosophy of the teachers toward this issue is one
of individual betterment for the welfare of all.
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XXI, THE MOST EFFECTIVE PATTERN OF SOCIAL AIM IS

( ) 1. Society should seek to discover its divinely or supernaturally
planned destiny and attempt to conform.

( ) 2. Society must work out its own destiny on the basis of its
past experiences .

( ) 3 Society should seek to adjust to its lot as continued new
experiences present themselves,

( ) 4é Society seeks maintenance of her status quo by conformity to
doctrines and institutions of the past.

( ) 5. Society formilates its destiny by reactions to established
institutions and patterns of livings

( ) 6. BSociety to be continmuously reconstructing traditions and
institutions in order to serve humanity better.

When we examine statements three and six we find they both have
the same fundamental interpretation; a progressive outlook toward life -
an outlook of accepting things as they are, adjusting to circumstances
and planning for immediate changes which will be a benefit to all, This

_ may be called the progressive or pragmatic outlook, Teachers may not
 aduit that they balong to this school of thought yet, by their response
of two hmlroddmtyfonrmtofmmmdmyrowuﬁm
of these statements ome cannot help seeing the direction of action. By

their vote of opposition of three hundred elevem, out of three hundred
seventy seven, to statements one and four teachers show they are not of
an attitude to be held back by any dogma of life which tends in any way
to retard progressive changes for the welfare of the individual or
society. momdtmlomobwﬁmmmmchuthanO
mentionedicofiditions to be their predominating attitude and viewpoint
toward a pattern of soclal aim.
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XXIT. EDUCATION'S ATTITUDE TOWARD CULTURE SHOULD BE

( ) 1. The strictly American culture is superiod and should be
fostered.

( ) 2. American culture might be improved by inclusion of the
best from other cultures,

( ) 3. Each group should be permitted to retain its own culture.
America should harbor many separate cultures,

( ) 4 Mixed cultures are incompatible. Foreign cultures should
be eliminated by mum“non programs,

£ 1 % mmmmmmmm-muummmwm

Mmerican culture when properly intermingled with construce
tive ideals.

( ) 6. Democratic culture to cherish individual variations, desires
and aspirations instead of seeking to repress interest of
some form of static social amagmt. i
One person in all the mu;y believes that 't.h- strictly American

culture is superior and should be fostered, Two hundred one of the
school people in the survey are opposed tomh an idea. We might ask
ourselves & question here., Do we have u;sr ;uricm :cnltm? We may
answer this question in terms of reflective t.m.nung. WLixe Rome, our
civilization is m.m hkmericen culture but an American organization."
Regardless of how we answer our question we mist consider the problem
of the issue and how teachers feel toward it. One hundred thirty six
believe that American culture might be mmﬁwmqmbmtm
other cultures., One hundred thirty .nm show by mﬂe that they
believe mixed cultures are compatible and foreign cultures may have a
contribution to make to American culture and should not be eliminated.
One hundred seventy six express the view that all cultures need express-

ion and with proper constructive direction can prove to be very valuable
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to the advancement of societys Here teachers show clearly they are
looking for the best that can be found and using it for the improve~
ment of what they already haves
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mm VIEWPOINT TOWARD SOCIETY AND THE INDIVIDUAL SHOULD BE THAT
'm”,,,lx..

( )%, Soclety exists for the advancement of the individual,
( ) 2. The individual exists for welfare of society.

£ 3 % mm-nmermmmdtmmaum»cmm
and reciprocal.

( ) & A strong sense of individual worth militating against a
strong social order,

£ ) 5% W;Mnddom:umwmmMmdaMw
nent of individuality.

( ) 6. Neither the social order nor the individual shall become
- static; both shall be integratingly progressive.

In this issue we find two statements from each of the principal
schools of thought, Two and five in one school; one and four in
mhor school, with three and six representing the third school which
is the more progressive. We find for the most part teachers and school
administrators believe that the individual and society must work cooper-
stively 12 sivilisation 46 €6 recelve progrosuive benefites The vote
of three lmndred fifteen, out of a possible three hundred eighty two,
in favor of this viewpeint with only nine dissenting votes seems mﬁ'ie—
ient evidences The teachers are very certain that they do not want a
mmmawmat»m_nmmum;mauaw
shown by their response to statements.two and five with a negative vote
of two hundred forty nine. The opposition to statements one and four
of one hundred twelve responses reveals the fact that educators do not
believe in the individual domination over society. Our results here
show that the school personnel have an attitude of cooperation for the
improvement of both society and the individual.,
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SOCIAL FORMs OF TODAY
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TIONS SHOULD BE
( ) 1, Education ummmuammmnmmtmum
of individuals.

( ) 2 To teach many points of view leaving the individual free to
: ukommeheim

3 To avold Mghly controversial issues.

ks To show by @de the weakness of now favored forms.

5. To openly and frankly desl intelligently with all issues of
the day. ;

- ™ -
N Nt Ne?

Itmllllmntnommmtatwmdﬁummulﬂndtw
mothnmiipliuum, wt.!utinmkugmamlyd-otﬂdahm
we cen combine the responses. This gives us three hundred sixty three,
moru}oaummmmaﬂmr four, in favor of full openw=
mindedness toward all issues of the day, leaving each one to make his
own choice of viewpoint wmr&agtcdnu submitted. There were only
fifteen opposing votes. A response of one lundred forty three against
any form of inculeation and selected goals puts the teachers out of the
idealistic school of thought. We can conclude that in this issue, at
least, teachers believe thst controversial Lssuss should not be avoided,
People are entitled to full facte on all problems before judgment can be
Justly given. Accepting the view that this issue, as voted, is a true
criterion, then the students of the Utah schools are being taught how
to think instead of what to think,
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CONCLUSIONS

’

The purpose for which this study was undertaken was that of dis-
covering the attitudes and viewpoints of various groups of teachers and
administrators on & selected group of social and educational issues,

The significance of these issues and representative viewpoints concern-
ing each were obtained from the viewpoints of sociological and educe~
tional leaders.

Tabulations of the viewpoints as expressed in the inventory reveal
a high degree of agreement among all classes of educators. In order to
ascertain a person's viewpoint it is equally as important to know what
he does not believe as it is to know what he does believe,

Following is & summary statement of the predominant unpomi on -
each issue.

I. The predominant attitude toward war is that it is a needless
preventable occurrence; a result of military group action to gain power
both political and economic. It is in no way an uplifting personal
venture.

II. Educationsl leaders very generally believe that lsbor unions
improve the working conditions and protect the laborer, but labor

should not contrel industry.

III. Teachers and administrators believe that persons elected to
public office usually are honest people with public welfare at heart, but

too often controlled by political machines, They are not erafty, dishonest
people.
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IV. Quite generally educators believe that publiec odnutim should
be required until students have completed senior high school, or completed
a trade or vocation. They are opposed to termination at elementary level;
also to requiring four years of colleges

Ve The principal factor in the selection of teachers should be
personality and interest in the individual child. Specific subject
matter mastery and diversified educational training should not be prin-
cipal factors.

VI, The prinecipal factor in the peace settlement should be to see
that no nation or group of nations control the political and economie
relationships of the world, and to assure the world against future
aggression of war,

VII. An educational program should be primarily concerned with
fitting and adjusting the child to our present social order, not with
mere subject matter mastery.

VIII. Institutionalized religion is the factor which formulates
and supports the structure of our soclety. It has not outlived its
usefulness,

IX, Marriage is a covenant of sacred responsibility founded on
love and assures a stable soclal structure. Any deviation from this
view was voted out.

X American public schools should allow all races egqual educa-

t_iml opportunity, with no limitations.
‘XL, The form of educational control should be local administra-

tion with financial subsidization from stste and federal governments.

The division of control meets with approval but any single control is
disapproved,
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XII. To insure maximam value of education, schools should train
students in the arts of creativeness snd play as well as economie
necessities, Extremes in either direction were greatly opposed,

XIII, The guiding principle in vocational and liberal education
should be for schools to provide for both vocational and liberal educa-
tion for all students. Cultural and economic success for all the children
is important, either by itself is not sufficient. :

XIV, Learning is prinecipally a iattcr of past experiences, mental
and physical, determining the possibilities of the present, representing
the structure of memory and foresight as well as affectiony purpose and
meaning. It is not external discipline to the accomplishment of pre-
conceived ends. ety

ni'q‘ In their mponuuuty for student accomplishment, schools
should provide for student direction in accordance to his sbility and
Mn-. There should be no pmmdmd set standards of accomplish-
L

IVI, The most satisfactory means of motivation of learning is to
give the student work in which he can succeed, graduslly increasing the
. diffieulty, encouraging student cholee, and to give recognition to the
individual for progressive accomplishment in any and all effort. Fear
and force should be eliminated. '

XVII, The home formmlates the bases for national strength and well
being because of the influence of the home upon the individusl's pattern
of living. The home should not be dissolved.

mn.' The most satisfactory conkept of ultimate velue is that
reason, intelligence, personality and value haw cosmical significance;
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they are the essences that bring order and unity to the universe, Oppo-
sition is shown to the existance of reals, independent of man's mind,

XIX, The educational methods that best serve educational cbjec<
tives are achieved when current interests and needs of the learner at
his level of development constitute the essence of educstion, The guide
to education is the immediste meed of the learner in terms of his social
and economic developments There should be no fixed disciplines of tre-
ditionaliems, | '

‘xx.' The fundsmental concept of a soclal philosophy of education is
that there is & reciprocal relationship between education and society; each
places obligstions and responsibilities upon the other, The destiny of
civilization rests with educational forces, They are not merely the re
flection of progress,

XXI. The most effective pattern of social aim is that society should
seek to adjust to its lot as continued new experiences present themselves,
Society should be continuously reconstructing traditions and institutions
in order to serve humanity better, There is decided opposition to any
form or dogma which may retard progress. 4

XXII, Bducation's attitude toward culture should be that all cul~
tures need expression and with proper comstructive direction can prove
to be of value to any other cultures No cne culture can have all the
best and need no improving.

XXIII, The viewpoint toward society and the individual should be
that the interest of society and the individusl are mutual and reciprocal,
any ides of opposition to this view is dufinitely repulsed.
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XXIV. The responsibility of education for socisl forms and organ-
izations should be to teach many viewpoints leaving the individual free
to make his own choice and to deal openly and frankly with all issues
of the day. Inculcation of selected goals should not exist.

Differences in selection and training, thst have resulted in the
placement of teachers in elementary or in secondary schools, either
rural or urban, or in administrative positions, have not resulted in
significant differences of viewpoint among these classes of educators.
Sex differences in viewpoint are minor.

Educators of Utah are concerned with thq worth and progressive
development of the individual in all of his activities in living,
.Mbolimthttthc ehild of today, when properly guided will develop
a better world in which to live, This can only be accomplished through
the effort of affective education, in teaching the child how to think
instesd of what to think.
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