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This study of the pupileprogress reports of the elementary
schools of the state of Utah came about as the result of an
assigmment of the late Superintendent Feith Wahlquist. In answer
to requests of local teachers and prinecipals, a camittee was
assigned to make an investigation and recommendations for a reviesion
of our reporting systeme. The work with the committee led to further
study, which finally led %o the writing of this thesis.

After a tentative formulation of the problem, a program of read-

\

ing was outlined to ascertain current trends in pupil-progress reports.

A request was mailed to all school districte of the state to obtain

a sample of their reporting forms, or a statement desoribing the

method they used in meking their reports to parents. The material for o
this thesis has been obtained from extensive reading concerning educa-
tional practices, and the report forms and information obtained from

the school districts of the state.

At the outeet of this study, the suthor was aware that school
reports to parents are common in all schools. The faot that each
school has its own peculiar problems that must be worked out by the
individual sohool district and local school was emphasized by surveys
and experiments that have been carried on in several ereas. Notable
among these ares at the elementary training school ut_tln u!imny
of Wyoming; the study made by teachers at Vancouver, Washington; a
study made by a group of graduate students at Laramie, Wyoming; and
another at Boulder, Colorado. These studies eand many others throughe
Mth; Mttd States reveal the facts that all schools have similar
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problems to solve in reporting pupil's progress to parents.

It is evident that there is a genersl dissatisfaction among
teachers and parents with the method of reporting pupil's progress,
and from the many workable plans that have been presented after several
pmormﬂnununﬁouuumnhtmumopwu} This
mu.:m.mutumwnwuw
revision of methods of reporting to meet changing conditions and currem

educational philesophy.
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{Mhmmmﬁltm confronting the people who are
interested in elementary education is that of reporting pupils' pro-
gﬂutuwlnta,“ A survey of the home-school report shows that
there is no uniformity in the matter; current practice extends all
the way from mo report at all to & most elaborate analysis of soclal,
mental, physicsl, snd emotionsl growth.l |

[ There has been a defimite movement throughout the states since about
1929 to improve the reperting and marking systems used in the schools
to inform the parents of their children's pﬂmu.\) Since that time,
many schoel districts have made extensive studies of the problems
under the direction of experts and have come to some very definite
conclusions as to the best methods of informing parents as to what
their children are doing in school. |

Where extensive thought has been put to the problem, considerstion
ammmmﬂdhmﬁnostmunmunﬂnm1mum
vidual differences in the physical, socisl, emotional, and mental make-
up of children, and the necessity for a broad program that would provide
for all-around growth to fit individusl meeds and abilitles.) Wide-
spread and extensive revision of curricula has been & noteworthy achieve-
ment in thousands of mm-.wm -ﬂu country. The revised
curriculum With its adjustments to more nearly meet the individusl needs
and differences has provided an opportunity for the teacher to cbserwe
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nany more aspects of behavior, sccizl relationships, and ereative
expressicns and learning in children. With these innovations in the
school progrem, new methods of informing parents of child growth and
Sl iion Save’ nossbumitiy mmJ.‘)

(m'mud?._a reports to parents sre an attempt by the school te
soquaint them with its cbjective in terms of attitudes, inowledges,
and skills, end the child¥s progress in relation o thess objntaua.)
Eéucators, reslising that the work of the school is limited by the
lack of intelligent cooperstion received from the homes, have used
many different approaches to acuaint the Mu with the functions
of the sehool. ( Tose parents who are contasted, and take an interest
umﬂ.m, learn the resl significance of the reports on the
M‘smhhvﬂmumhwm,m&um
emu;iﬁ is essentisl for the child's best development.®

(!hl g!t-_gl_g}yu-drma of report eb-present-are those in
booklet form, in which many aspects of the child's school activities,
desirable socisl hsbits, work habits, and h-% habits are emumerated
um)mmm school subjects, mm goels, soctal
mmmuut-mmhmmhmmt-wdm
regarded as essentisl to satisfastery performance. (ru teacher
evaluates, then checks or marks the child's progress in all items or
in those thet perteln to the perticulsr ehild wnier consideration, )

2. Katherine Casinova. ﬂﬁmmmu.- gmum

Assoclatiol Gh

8. Oscar F. Tever, mummmmﬂ.
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(ltpw vary widely in methods of checking, but each report carries
an explanation of the symbole it uses. The reports also vary in
length from very brief to extremely long itemized chook liste of all
pupil activities., Generally the re;ort carries a space for comments
by the teschers and pamwu) |

(\m great differences in judgment among teachers in giving pere

mt'er letter grades have given rise to questions concerning the

traditional methods of reperting pupil's progress. mi.imt'tnc ways

of measuring achievement in skill subjects have introduced standards

which are superior to teachers' judgments.) But advencement in know-

ledge of child development has been the greatest factor im bringing
about dissatisfaction with and change in the old forms of reporting
child growth. Incressed understanding of mental hygiene has sub-
stantiated many of the concepts of child development, pointed out the
pernicious effects of competition, ranks, honors and the harmful
effects of such pradtices on school children.4d

( The present trend in reporting is rapidly moving sway from the
traditional report and the itemized check list to the informal letter
type of report and to the personal visit. Heny teachers have felt
that if the list of school subjects and character traits to be checked
is long, the time devoted to reporting is not worth the inadequate
returns in parent cooperation. If the list is brief they feel that
the report is incomplete and inadequate.) They also find a great

&

Ruth Andrews, "What's New in Report Cards.” Parent's Magazine 13 (2)
p. 18-19. Pebruary, 1938.
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difference in their judgments in evaluating individual growth. Ale
though the items for evaluation on such reports are carefully selected
from what teachers know about child development, many teachers feel
that the report neither gives a clear picture nor carries a clear under=~
standing of the individual child.

(anmu the letter type of report has been an cutgrowth of
the old time report card. BSome advantages are seen in the flexibility
of the in drmal letter which, when preoperly written, deals more adequately
with one individual only,) Whether the teacher uses s letter form or
it e Sk L i upou these iteny thed are 1isbed
on the printed ragwt form u they apply to the particular child under
consideration.

( The informal letter is undesirable to many of the teachers because |
of the teacher's lack of ability to explain what they wish regarding |
each child, and also consider that too much time is necessary to get
out so many letters when each child is to be appraised in all the phases
of his development. ) :

(m personal conferense is replacing, in many schools, the other
mothods of reporting pupils' progress. It is found very desirable
where teachers are able to moet and deal with parents mwxy% A
great amount of planning and preparation is necessary before a personal
conference can be handled successfully.

AN albher 6F e wrivI Aypes of Foperts are being weed by
most of the schools, the p-nml eomhrmm is very du!.rabh. and is
being used extensively by&ny schools h supplement’ mﬁj ghriry the
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written reports to the homess < /7
Simple as the problem of issuing pupileprogress reports may
soem, the importence is yet large and has its foundation in the
records kept in each individual class-room. Ne report can be valid
that is made up of teachers' impressions. There must be tangible
records kept of the child's day by day work. After the daily recerds
have been summariged and the use of as many scientific measures has
been made as possible, a report may be issued to parents. A permanent
record of all reports semt to parents should be kept within the school
for future reference.
Meny and long have been the discussions entered into concerning
the importance of pupileprogress reperts. The importance of these re-
ports might be meacured by the extent to which kmown authorities dise
agree on the exact solution of the preblems A short survey will at
once reveal thet the decade just past has witnessed much controversy
about the entire field of proper reports to parents of their child's
progresse in school. Some agreement on purpose is witnessed by certain
marked and observable trends in the newer reports. An amicable agree=-
ment on this phase of the question is not only desirsble but imperative.®

Reporte from some of the school distriocte of Utah give evidence
of much dissatisfaction with the results obtained from their reporting
systems. Superintendents also explain many attempts to revise the
types of reports they have used, or to formulate a new system of reporte
ing that will be satisfactory.

Educators interested in the subject, are attempting teo construect

5 1yons, Don Chalmers. "School Report Cards.” Hygeia. Vol. 15
No, 9, ps 176-177; September 1936.
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a system of reporting that will meet the approval of the parents and
be most effectively administered by the schools. In the revision,
attempts are being made to present devices that will reflect the pure
poses of education and be in keeping with current educational practe
ices and philosophy. It was with this thought in mind that this study
was made.

After thoroughly snalysing the report forms and statements concern- |
ing other methods of reporting used by the varbus school districts in
M(;u- study attempts to make an evaluation of the pupileprogress
reporting practices in the elementary schools of Utah. The aim is:

(1) to show the relationship of the pupileprogress report to the permas
nent records of the school, (2) to set up a oriteria for pupile-progress
reports, (3) to determine what reporting systems are being used by the

elementary schools in the state of Utah, (4) to evaluate the reports in
terms of the eriteria, (6) to meke recommendations for a program of

reporting for cur state.




A SUMMARY OF THE EDUCATIONAL LITERATURE REGARDING
: THE PRACTICHS FOUND THROUGHOUT THE HNATION
OF REPORTING PUPILS' PROGRESS TO PARENTS.

Many educators have interested themselves in the practice of
reporting pupils' progress to parents, and many of these educators
have written their ideas regarding this practice. Mr. Blaine Winters®
wrote his thesis while at the University of Utsh on the opinions of
some prominent educators, throughout the United States, concerning
the use of reportsto parents of high school pupils.

The prime purpose in making a study of the literature written in
a recent peried of time is to ascertain present practices, ahd deter-
mine the trends these practices are taking, also to see if th;tunll
are following the educational philosophy as set forth by prominent
educators. Most of the literature reviewed has been articles written
by educators setting forth their opinions regarding present practices
of reporting pupils' progress to parents, or giving their recommendations
as to how existing practices might be improved.

There are also some reports of the results obtained from the use
of various recommended devices, however, those giving the ruulh'uhit
that they are difficult to determine due to the nature of that which
they are trying to measure,

Every available book, article, andreport pertaining to this end
closely related subjects was reed and listed, and in the following dis-
cussion, reference %o as Wu possible has been made.

Ceinters, N, Blaine. fhesis; A study of Pupil Reports. 1936.
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'The literature sets forth that it is a common practice for
schools to apprise parents of their children's progress in school
activities, or school directed experiences which make up the school
ourriculum, These _roport- are made in a great many different ways.
Many of the reperts are more traditional than prasticsl.’/fhe se-
called "report card” has long been used as the most direvt commnici-

tion between the school and the home,®

The reports are used for a
variety of purposes, depending upon the policies of the school. Bee
sides being used for reporting the pupils' scholastic standing, they
are frequently used as the chief basis for interpreting the school
and its program,)

( The early pupil~progress reports were very simple beecsuse the
school program was very limited. But es the philosophy and practices
in education have changed, so the school edrriculum amd purposes have
changed and expanded year by year. There never has been aay attempt to
maintain any uniformity in any aspect of the reports sent to the parents
by the schools. Tach school or school district has formulated a system
of reporting to suit its individual purposes. /

Robert Hill Lane says: |

"In spite of the Mutﬂn, father and mother have
a right to know (a) how Jimmy behaves in school; (b) how he is
getting along in the more formal school subjects; (o) if his
attendance is regulary (d) if he is having difficulty and where;

and (e) if he is showing evidences of special abilities which
have not been evidenced at home.

7 Kavaraceus, W; Cs. "The Primary Report Card." Elemsntary School
Journal, 747; June 1939. ‘

® Beggs, V.l. ‘ltplrtin’ Pupil Priﬁzn wthout Report Cards."”
Qﬁ“ﬁiﬂ &m' 2 (‘ s 50«51, ember 1936.

® Lane, Robert Hill. er in the Modern Elementary school.
Houghton Mifflin Gelp%, ssgo, 1041, =X
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(‘mm are agreed that some means of informing parents of
their children's progress in school is necessary. Comparatively few

parents visit the schools often emough to observe the work being done,

but yet are generally interested enough in what their children are

doing to demand some sort of a repert from the ulmol-;)
(morthonm“munqmdorthomhﬁprw

sent to parents, usually oice eanh month or six weeks. The real in-

tention of the report is to inform the parent of the child's status

and to bespeak parental cogperation in approving effort and uma)m

What the school can do for the child is partly determined by the coop-

eration received from the home., The school 1life, home life, and play

life are so interrelated that one depends a great deal upon the other.

The pupil progress report is one means by which the school attempts to
inform the parents of the child's successes and failures in school.l1
/ Grace Ball gives the following as the obvious objectives sought in

home~school reports;

1. To inform parents as to the progress in school.
2. To assiet children to evaluate their own progress.
3. To make children responsible for their own progress in school.

4. To assist parents in cooperating with the school to further the
progress of children

6« To bring about more cordial relations between home and ukul.P

10 Cox, Philip W. L., and Dn'fr, John Carr. Guidance by the Classroom
Teacher. FPrentice-Hall, Inc., New York.

11 Heok, Arch 0. Adninistretion of Pupil Personnel, Gimn and Compauy,
Chicage, 1929, P !’m"o

12 Ball, I. Grace. "An Evolutionary Report Card.” Progressive Education,
12 (2); 89-94. PFebruary, 1935.
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( The traditional report has been used so loug that it is approved |
by;ott parents, simply be¢ause they have not been educated to types
of reports that are more informative, Prom the many thousands of |
schools in America come puplu.-pro;rus reports \.\“ all uurtpﬂm-)
For the purpose of this ntgay{’ﬁo pupil=progress riport- used in the
olmtmnmhwhnmhmefmumm-) There
are no definite lines of demarcation between these three types of ree
ports, They are far overlapping. Some reports are a combination of
two types, while some are a combination of all three types.

; One of the tfiyes of reports is very often termed: The traditional
report card. This report, gemerally in booklet form, in which many
aspects of the child's school activities, desirable social habits, work
hebits, and health habits are enumerated with a code for checking or
marking each item, is the oldest form of report.

4 /mthor type of pupil-progress report takes the form of a friendly
letter, very often called the informative letter. It is the intent of
this report to be friendly in nature and deal with the activities of
the individual child specifically.

,/m third type of report, the personal conference, bring the
teacher and parent together for the purpose of discussing the school
work of the child in order %o bring about s cooperation of parents and

teachers. ) Regardless of which of the thres methods of reporting a

school uses, there are certain fundamental guiding principles tha'
should be followed.
The following list has been offered as a guide:

F i
[ The plan of reporting should both make possible and encourage X
that emphasis upon each of the several phases of child development
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which is commensurate with the relative impertence placed upem it
by the ocbjectives of education,

In reporting toz:;u ts the greatest care must be takem to
avoid placing responsibility upon the child which properly rests
upen the home or the school,

If it is believed that a particular family may use unwisely
a certain item of information about their child, either that item
should be withheld entirely until the parents' attitude becomes
favorable or the point should be so handled and emphasized in
presentation that the ressons for giving it may have the greatest
oppertunity of being realized and the danger of undesirable cone
sequences be reduced to a minimum.

As a general thinmg, the contents of any one repert should be
concentrated upon a relatively few points in the development of

the particular child being reported upon.

In reporting to parents major emphasis should be placed upen .-**
those phases of a child's development in which improvement i.g ﬂct
possible. ' : ) 3

l‘ -
..- - L
. : .

Reports should include as sufficiently detailed hfwntm ;.
upon each point of development presented therein as may be nn”ﬁnry-- e,
to make that particular point clear to the particular parents W
are to receive it. o .

-
. LY

The form and language of the report gwhould be conductive to
& maximum of understanding with a minimum of effort.

Each report should offer the maximum of encouragement and come
mendation that is possible in view of the nature of the individual
case being reported and the type of report being made.

Unecheduled commmications made as significant change occurs in
each child's dc'ﬂq-nt should constitute a large portion of a
#school's report
The Traditional Report

Much is said about the “traditional repert card."™ It is a type of

report that is evolutionary and of no standard sige nor content, the
samo as many of the report forms being used today. Most of the report

» Casanova, Katherine. Modern Trends in Rgortg‘ to m Bulletin
of the Association for : : Pe
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forms being used at the present time have been copied from a form used
by some other school district with some changes to fit the concepts of
the ones making the report,

( The so-called "traditional report card” apparently has no bounds.
It may be a very simple form with only the academic subjects listed, or
it may be enlarged to also include a long list of character ratings with
several subdivisions to be checked. )

( Investigation shows there was a time when the abbreviated card was
used widely, dbut due to its briefness, and the fact that a clear message
ikl ot slarady 6 vl ki 04 06 Smidagainey te e N S
swung to the itemised report. It is the intent of the mekers of this
report to inform the parents in deteil exmctly what the child is doing
mpmh“ Most of the report forms of this type carry the aim of
the report, or the aims of the 'ohoohj*m aims may be like the report
formgs very brief or comparatively long and inclusive.

Two such examples follow:
1+ The aim stated briefly;

The report is not intended to compare the work of one
child with that of anomru\nt to acquaint the parents with
the progress of the child.

2. The aim stated more in details

‘ The purpose of this growth report is to help all of us
to gain better understanding of the growth needs of your child.
This knowledge which is more important than "marks"™ in subjects
is the evidence of growth in physical and mental wellebeing, in
the ability and desire to cooperate with others, in good work
habits, in basic skills and information, and in oreative
expression.

T& YNorby, Theo J. "Records of Progress.” The School Executive, 59, (3);
November 1989, B i 3
15+pupil's Report. Fort Hall Public School, Idaho.
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This report should point the ways in which home and school
may cooperate in st ting further growth, This joint respons-
ibility of teachers and paremts is recognized by the school. You
are invited to visit the school and confer directly with the
teachers and the principal regarding the wellebeing of your child.
Iutun“ttwmtmhutu important as what we are

L

becoming

Prom surveys that have been made we discover that very few parents
expend the time to analyse a long report, much less one that contains
sixty-six items to be considered and checked every six weeks.

( The paramount questions to be answered whem formulating a device
for informing parents of their childrens' progress in school are these;
What do the parents want to Jmow regarding their child; and what does
the school wish to tell the parent.

Baruch says there are three sets of questions that are uppermost
in the minds of the parents comcerning their childe They are,

1, What parents aduit they want to know. \

2. That parents want even more to kmow.

. wWhat parents ultimately want to know. /

They admit they want to know; How is he doing in his painting,
his music, with wood and nails? Sometimes another question fol-
lows closely. It concerns their child's "Depertment®. (Shade of
their own report cardsl), end sometimes a third kind of question
comes: What can I do about lying, bed-wetting, not eating spinmach,
too-much-candy, nightmares, freshness, disobedience, not-wearinge
rubbers, nailebiting, or the making of faces?

They want to know what kind of human being - what kind of
person = the teacher considers their child to be.

Perhaps they do not put the matter into words, and yet it
will be there. It always is there, confronting the parents with
its weight. It concerns itself with the parents' relatedness te
their child, It resolves around his bewilderment and anxiousness
as to how he and his problems effect his child.

Baruch explains the above statements with the following explanation,
All children have some difficulties, some troubles in the
T€ public School District #4. Reck Springs, Wyoming
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process of growth toward maturity. In this day and age,

parents have heard « from radio and reeding, from gospel and
gossip = that parents ars to blame for thelr children's probe-
lems. wWe've had ocurrent as qalh a popular axiom, "Preblem
parents make preblem children." As a conseguence most parents
today are worried that something they are doing, or something
vaguely "bad" in themselves, is causing whatever bothersame
behavier their child is manifesting. All sorts of uncomfortable
suspicions concerning themsdves keep stirring, MNany old ine
adequacies and insecurities dating back tothe parents' own child-
hood keep being refueled, half-formed wonderings repeat them-
selves; jhat is wrong with me? What am I doing to make my
child this way? All the things a parent has looked down om in
himself rise up snd smite him. Vhat he really weants and needs
most fundementally te know is that in ’plh of =1l his frailties
he, as & peraon, is still muphunz

o | .;r_',\.;‘:-'_"'f:' . *
N A device for conveying all of the informetion & parent might wish

about his child would indeed have to be an imgenious affair, and as
far as the echool is eauérmd it would be an m:ibiliw.) However,
some of these problems might be considered with the parents, in a
personal interview which will be disocussed later.

The Analytical Report

( The school hag an ebilgation to inform the parents concerning their
children's pregress, and there is a certain amount of information that
most schools desire to get to the parents. The smount of information
and the cheracter of information depend upon the aims of the individual
school, | | ‘

(’ There are numereus claims that the repert with its check list of
subjects and character ratings cannot adequately convey the desired in-
formation to the parents. The individuslity of pupils, parents, and
teachers puts a wide range of interpretations on similar reports. Nume
erous attempts have been made to clarify these reports by adding more

17. Baruch, Dorothy We ops oits p.l0-12
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items regarding skills, abilities and charscter ratings. Also by
adding to the list of cheeks and lettor number grades that might be
given to each item to be given consideration.

Space has also been added to the report blank for parents' and
teachers' comments, with t:mhrgad messages printed on the repsrt blank
by the superintendents. Iltudntl have been required to rate and grade
themselves, These enlarged reports have led to numerous reactions.
~ There have been all sorts E.ﬂ' revisions. Some have reverted to the
simplified report and oﬂn:u have done away with this type of report
sltogether. )

There are many claims that the so-called "report e&d" st p.“

Macomber states:

I .
A device that has regorded failures of many pupils is now .
itself branded a failure,l® :

But due to the fact that many schools are still using report forms,
and will continue to. do 80 for meny years, recommendations are given to
make report forms so tm;nl come nearer te meeting their purpose.
After two years' study nd. experimenting, the teachers of Vancouver,
Walkinghon, el AN ReblibIAL Fabsmmsntations fou oparts fi el 1/
schools. |

For grade one; |

1. Letters lhtl;. replace the report card.
"2, A‘ematttes br tepshers shall'help make & guide shest.

(The guide sheet is needed to help make teachers come
ments more objective.)

b Poynter, J, W, "Blind Man's Buff." School Executive, Sept. 1959.

19 Macember, F.G. "Marking System Rates an 'E'." Journal of Education,
118 (2); 36-87. & ry 1838.
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For grades two to siven inclusive;

l. Teachers are not ready to adopt the letter form of
reporting.

2. Construct the card to serve the learner.

3. The card shall be under one cover.

4. A system of uniform evaluation should be worked out,
of such a nature that it would be interpreted in the
same way by the teachers, pupils and parents.

6. Growth only should be checked.

6. As far as possible check the card with the pupil.

7« Printing should be understood by grades two and three.

8, Statements should be easily understood.

9. The number of items should be reduced teo a minimum,

10. A card should serve a pupil for one entire year.zo

At teachers' meetings of the Vancouver teachers, the following
suggestions were brought out:
l. The aims of the school shall be brought out.

2. Records shall contain an explanation of terminelogy
and marks used. These should be simple and brief,

3. Personal and social traits as well as work or study
habits shall be rated.

4. A general rating shall be given each subject, ratings
shall be one of two points.

S« A guide bocklet shall be provided for each teacher. The
booklet shall include questions that can be covered or
answered under the teacher's com:uents for each of the
various subject matter fields.

6. The "records of progress" shall be teacher-pupil made. -
Take time to do it. The child shall have a part in it,

20 Norby, Theo J. op. cit. 69 (3).
1 Norby, Theo J. op. cit. 59 (3). 1939
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7+ In checking citizenship traits, a twoepoint plan with
room for additional comments is recommended.

8. The superior child shall be given his share of attention.
Unusual accocplishment should be recognized.

9. Have pupils select a satisfactory cover design.

10. Put the card in the pupils' hands at the beginning of the
year. Be sure the pupils understand the significance of
the card. Give the pupil an opportunity for self checking.

11. The citizenship part of the card is more important than /
the other.

12, This revision is transitional and not perfect.

13. The teacher should check only units on which he has def-
inite information.

14. Teschers' guide booklet should include under each subject-
matter field suggestive questions to be answered im regard
to study habits which are particularly applicable to that

particular study.
16. Provision for stressing attendance.2l
The Informative Letter

( tThe trend is from the printed repert forms to various types of letters.
The most common type of letter used is the informal letter dealing with

each individual child, This type of report has received much approval
because of its flexibility. It may be adjusted to meet the particular
situation concerning the report that is to be sent, the pupil or the in-
formation desired by the prcat.u )

There are many arguments for or against the informative letter te
parents. In some cases parents must be educated tc the v alue of the
letter. An experiment was carried on for six years at the Elmhurst Vf’
school. They started by Mtin; parents to the school to explain the

21 Norby, Theo J. op. cit. 69 (5). 1989.
22+ Boggs, V. L. Op. oite 2 (4): 60-51
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plan. The school proposed to start with the diagnostic letter in the
first grade. If it succeeded they would follow on through the grades,.
advancing one year at a time. They sent the letters only once a /
quarter. HNo form letter was used or formal guide was issued to the
teachers; however, the prinecipal read all of the lott-rt befere they el
were sent home.
After four ysars' trigl, a survey was taken. The results ob-
tained from the parents R tak: o Shuan- Mo abiiinka b e ‘g
first grade, showed ninety-ome percent wanted the letter repert, of !I
the second grade eighty-seven percent, of the third grade eighty-six i\
percent, and of the fourth grade sixty-four percent. After the. experi- |
ment had been carried on for six years, most of the parents preferred V(
the letter type of r-portii and gave the follewing reasons for wanting it;
1. The diagnostic letter gives a much clearer picture of scademic
progress and personality growth than an abbreviated report
card or check list.

2« [Introduction of such a letter is entirely feasible if parents
are taken into the complete confidence of the school.

8. Parents snd children prefer the comprehemsive report.

4. The letter fosters a much more cooperative relatiom between
home and school.

6+ Much of the "passing" oomplex and undesirable competition can .
be eliminated by use of the letter.

6+ Teachers can bor trained to give the results of their analysis
in clear intelliglble letters.

7. Most of the meshanical difficulties in issuing letters can be
overcome by practice usstho occasional employment of inexpen-
sive stenographic help.

Beggs, V. L. Ope. 2&1&! Pe 50=51. December 1936.
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a/ It is true that more time is required to write a letter to
parents giving definite information about their child's progress in
school then it would be to check or grade a report form. But the idea
to keep in mind ie: do the results acquired justify the time consumed?
If the aima of the rm to the parents are ummhd by the
letter and are not by the report form them the extra time and effort
are justified.

Extra care must be taken in the writing of the letters. Few
teachers are sufficiently trained in the art of letter writing to
adequately make such reports, so in most ocases the teachers will need
instruction in the preparation of the letters.

There are a grest many different types of letters being used.

The supplementary letter, to clarify the gredes and checks or to give
additional information that is not contained in the printed form, is
used by many schools. Some report forms provide adequate space for
eMWWWtWmeo Some schools have elimine
ated the report form entirely and e using ean informal, mﬁﬁw
letter. ‘

For several years the informative letter has been accepted by
some schools as the bothr means of reperting to parents. However,
there are some school districts that are not ready to accept the
letter type of reports They have been accustomed to the traditiomal
report form so leong that ﬂuy must be taught its merits before they

can accept 16,24 )

2 Norby, Theo J. op. eit. 59 (5) 1989
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liore Recent Tremds In Reports
(Aurnyoruheolmtltopumuumhdllmoru-

velopment from the old formal type of report still giving a mark for
depertment, to brief notes giving a short statement of a child's pro-
aui and asking the pardlnta to make an appointment for a conference
with the teacher. All of these reports are an index of what the schools
are attempting to do for ?ho child, and to some extent serve the purpose
for which they were .

Teachers have become less sure of their ability to grade a child's
progress in percents and tenths of a percent, and have shifted to the
less rigid plen of using A. B. C. ete., or good, fair, poor and excel-
lent. The vague descriptions of work do not make en allowance for the
poor child who works hard and yet fails, nor the child who gets honors
without exerting any effort, nor the child who has ability for things
that are not taught in the schoel. Individual differences play the ime

portant part in listing a child's achievement. A teacher cannot report o

a child's development to his parents with a few symbols. There must be
a closer relationship between teachers and parents. ' )

A comparatively recent survey made of school periodicals om school
reports revedls the following trends;

l« There is general dissatisfaction with any scheme of grading
that encourages the comparison of pupils with each other.

2+« If any grades are used, a scale with fewer grade points is
favored, and a three-point scale being most recommended.

3. There is a widewspread feeling that the sehools should evaluste

traits other than mere subject-matter achievements.

4. There is a clear tendency to use descriptive rather than quan-
titative reports.
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6« Report cards are being displaced by notes or letters to
parents.

6. Cards, notes, or letters are being sent at less frequent
intervals and some schools only when there is specific
occasion for communication.

7. Attempts are being made to give more detailed diagnosis
of pupils' achievements.

8. Parenta are being asked to cooperate imn building report
forms. .

9« Pupils are cooperating both in dwlll.“ report cards and in
evaluating their own accomplishments.

[

correspondence between parents and teachers. There are teo many under

The desired relationship can only be accomplished in part by a

standings that must be arrived at, and too many individualities to be
understood. The informative letter is superior to the check list, btut
it will not compare to a friendly conference between parents md teachers. |
We might easily say what is best and what is desirable by school
executives, but there are a great many problems and difficulties to be
overcome in order to puﬂt by the best methods. Very few, if any,
school districts could issue the order for schools to repert pupils'
progrees by parent and teacher conferences. It may appear a simple
procedure on the surface; however, there are very few teachers who are
adequately trained to properly participate in parent-teacher conferences -“
ifm’mt-tm-rcﬁmu have been used, they have been ape
proved generally, but it has been found that in order to carry on otnhr-
ences successfully a great amount of preparsation has been necessary.
Samples. of & child's work, also records of his daily work must be kept.
- .

Messenger, Helen R, and Watts, Winifred. “"Summaries of Selected
Articles on School Report Cards.” Educational Administretion and
Supervision, 21 (7): 538. October 1955

26 Kavaraceus, W. C. Op. mn pe 747,
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Class scores and percentages are necessary and helpful but these do not
go far in telling a convineing story. A teacher must keep anecdotal
records of the pupils' olﬁn work, attitude, behavior, and reactions to
a great many situations. The accumulative record plays an importent
part in the conference as well as in any written ropert."’ )

The following list of characteristics was drewn up to be watched
for in the child when writing the diagnostic letter:

A. Personality development.

Is he emotionally l!.hh or unstable?

Can he work or play with other children in a harmonious
relationship?

Is he a leader or follower in group activities?
Is he cheerfully and intelligently obedient?

Is he unselfish and considerate in his relations with other
children?

Is he enthusiastic toward school activities or is he spathetio®
Is he truthful and honest?

Iz he untruthful, are his falsehoods defensive, imaginative,
or maliciocusly deceitful?

Be Methods of study.
Is he capable of sustained attention or is he easily distracted?

Is he independent or is he dependent upon the teacher of class«
mates for help?

Does he require sn unusuasl amount of reteaching or does he re=
tain well?

Can he follow directions accurately?
Is he fluent in oral expression?

Is his work carefully or cArelessly done?

2T jndrus, Ruth. "What's New In Repert Cards.” Parents Magasine,
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In comparison with his classmates does he work rapidly or
slowly?
Does he possess any special abilities or aptitudes?
Cs Academic achievement.
Is he acquiring a genuine reading adaptation?

Is his reading free from faulty devices, such as lip movement,
difusion of eye movement, pointing, memorization, ete?

Does he read mechanically or with understanding?
Does he do volumtary reading or only assigned lessons?

Is his number work on a par in rate and accuracy with accepted
standards? With the remainder of the class?

Are his spelling and writing in keeping with accepted forms?
Does he show any special ability or disability in art or musioc?

Does he have any physical defect or lack of moter coordination
that obstructs learning?28

The schools are definitely leaving report cards and exeminatioms.
However, many different types of tests are being used: mental, personal-
ity, ability hobby, and home enviromment.

There is & tendency among schools to lengthen the period of time be-
tween reports to parents. This is one of the many changes that is taking
place with these reports. Informational "report cards" have been used
in progressive elementary schools and in some private schools for tmntyu
five years or more, either to supplement or actually de away with report
marks. |

Morks Used In School Reperts

‘u_'nn-._rh that have been used on the "report cards™ have brought
forth more dissatisfaction than any other feature of said reports./ Some

28
Report Cards: Chatty Letter Replaces Couventional Ratings.
Hews Week, 8 (“) Pe 83-34, November 1936,
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authorities are very definite in their denunciation of all marks that
are now being used, or have been used in making repeorts. Cox and Lang-
fitt state; |
School marks should be sbolished along with all other para~

m;sor an antigquated, competitive, and artificial education

Sets of symbols (marks) have been and are being used as a simplie
fied, convenient, time-saving means of making reports. The intemtion
in the use of the symbols was to make the report more compact and ree
veal at a glance the standing of the pupil in his respective classes.
The brevity of the pupil report has brought about a olouding eof the
realities that the report should make so clear to the parents. Schools

have shifted from one set of symbols to another in their attempt te
clarify their -ouM,

A variety of symbols are now being used on repert forms. Each
school has its own code and interpretation of the ;code, Some of the
most commonly used are: combinations of letters of the alphabet, come
binations of digits, and various types of checks and mathematical syme
bols. These sets of symbols and codes have been chosen and arranged
to simplify the work of informing parents of what their children are
doing in -mxf’"' ‘Generally, howsver, instead of carrying s clear cen-
cise message, they only tend to lend a sense of mystery to the report.

[on of the serious cbjections to using grades on a report is that
thpﬂm definitely proves that teachers with the same pupils will
not give the same marks. Each teacher has her own interpretation of

grades or marks, and also of the work that has Mdm.w
W Cox, Philip W. L. and Langfitt, imerson R. ?_1‘5 School Administra-
tion and Supervision, American Book Co.,

30 Ross, C.C. DMNeasurements ia Today's School. p. 166, Prentice-Hall, Inc.
New York. 1941
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proving that grades are unreliable. Many e ttempts have been made to
standardise marking systems by issuing standardised tests and examine
ations. These have failed because they are given under such very dif-
ferent situations, and each school has its own expected aims and yoluhu.;

-”/ Many attacks have been made upon marks because of the psychologidal |
effect that report marks have upon the child. It is claimed that the
mark placed upen the report is no less placed upon the child, and those
marks have a definite otfnt upen the child for good or 111.5} the
grade that a child receives at report time may encourage or discourage
the child especially when he compares them with those given to ancther
child,

{, This leads to another unsolved problem; upon what should a child

be ‘."grmdt Pupils have been refused promotion to the next grade bee
cause of poor ‘'deportment! even though he had completed his scholastie
work. This sgain depends upon the policies of the school and its
ponmd.‘,) .

Grades are so Mﬁ}o that there can be no definite meaning
stiqhhodtothm Very of'ten pupils think of gredes as pay checks,
and strive to improve the grade rather than attempt to improve their
own character or increase their fund of l:nwlod‘c.)

That part of the report form which comes in for the greatest mu;nnt
of disoussion, and rouses the most dissatisfection is the marking of the
report, Like the methods of reporting, there are numerocus ways of attemp-
ting to show in the report what the pupil is doing. This may be termed

marking, grading, or checking, depending upon the group of teachers and

- L
Ross, C.C. Measurements in Today's School. p. 426420 Prentice=
Hall, Inc., Wew York, Toal
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what they have been ucuﬁn-d tos« The most common ones used ares

~ various combinations of letters of the alphabet, numerals, geometric

symbols, checks; terms such as satisfactory, gooed, fair, or poer, etc.
There are three general theories of marking school reports:

1« The absolute: that is, perfection is 100% or some symbol
to signify the same meaning, and a child is graded sccording to
how near he reaches the set standard, This is more or less a
curriculum centered plan and has the appearance of being ex-
tremely simple and very esasy to use, but in reality is subject
to serious misinterpretation.

A mark of 100% does not mean that a pupil is perfect

in the course, and an Of does not mean the complete absence

of knowledge. At best, the marks cen mean only that the

pupil was able to answer to the satisfaction of the teacher

a ocertain percentage of the questions asked. Parthermore,

such & system attempts a degreeo of refinement in cdnutiml

measurement that is impossible of attainment today with the

instrumente aveilable. In recent years there been a

definite trend eway from the percentags system.

2. Mnomlmnmtmmgtym that make any
pretense of being scientific are based upon the normal curve of
probability. That there are no fixed percentages demanded by the
normal curve is indicated by the fact that at least ten different
distributions, each providing a five-point system, have been de-
fended by educators. It is claimed by Ross that comparatively few
teachers use this system.3®

S+ The child study: this method of marking is based upon the

individual pupil's ubnlty- Here the teacher attempts to mark the
J.

T Ross, C. C. humﬁ in Today's Schools. p. 438, kmﬂ.u-hn.
m.. Mt
Ross, C, C. g_. oit. ].1 440
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child's work according to how near he schieves to the maximum of
his ability.

This theory is oriticized severly because the mark given the
child is based too much on the impression or judgment of the teacher.
Ross claims & pupil's mark should be eonsistent with his learning
upuity.“ There is much to be said for this system of marking.

It is desirable to determine the mark as objectively aw possible.
One of the gquestions t.ho:l:i constantly arises is: why give marks?

If there appear to the teaching staff and school administrestors
to be no good ﬂuonﬂ for giving marks, the problem is not how to
secure better marks but how to find e satisfactory substitute.

On the other hand, if there appear to be valid reascns for marks
undor existing oonditions, the problem then is how to devise &

marking 'rney that will serve these fumctions to the maximum
degree.

It is important at the outset that everyone connected with the
school understand as clearly as possible the purposes that marks are
intended to serve. Marks are always means to ends, never ends in
themselves. The marking policy should be a group policy in the deter-
mination of which all members of the staff have a voice,

There is as much criticism of marking reports as there is of
making the reports themselves. However, a review of articles writtea
concerning this phase of pupil reports points definitely to a tremd
eway from the use of reports that use a grading system.

Burten Fowler in Mﬁim in Democoracy says:

School marks should be abolished along with all other para-
phernalia of an antiquated, competitive, and artificial education
machine because they make the children feel inferior or superier,

5 1pid. p. 428
86 Ibid. Pe 428
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encourage dishonesty, give a feeling of insecurity, dull the
edge of intellectual curiesity, make children course passers
instead of learners and provide, in general, unworthy meotives
for hard work.56

,/ : Like all other practices in education, reporting pupils' pro-

gress to parents has come through a long evolutionary process. Having
been used by such a great number of people under such veried conditioms,
it has established a varipty of notions as to the comstruction and con-
tent of such reports. stlhﬁ:lu and comparisons that have been made have
resulted in & gemeral agreement that certain practices have the greater
chance of bringing Mtor‘ results. A custom that has been so thoroughly
established and so universally used will continue indefinitely with the

usual proposed rmﬁim for improvement. )

» Fowler, Burtom, Edueation in Democracy.
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DERIVATION OF THE CRITERIA POR THE EVALUATION
OF PUPIL«PROGRESS REPORTS

while meking a study of the literature conmuh; mm
of pupil-progress reports, the discussions brought out many criﬁotﬁ
of present practices, and also set forth recommendations for ﬁitr ine-
provement. The eriticisms were vased upon the results obtained in many
schools, and also upon comparisons of the results of various reports
being used. |

In many parts of wi‘mm states groups of people working in _
the schools, feeling a nud for more adequate reports have made exten-
sive studies of the problem with the purpese of revising the reports
being used, or devise reports that would accocmplish the purposes they
would find advisable from their study. These recommendations aleng with
those of educators considered capable of making pmm regerding
this subject were tabulated end from this tabulation the ones regeiving
the greater emphasis have been used in establishing a set of criteria for
the evaluation of the rop#u being used. Several of these recommends
ations stand out by having been referred to again and again as being the
best policies in this particular practice.

Due to the great number of peopls connected with our educational
system, and the -nar differences in the philosophies of education there
is not a total agreement on all points set forth by the oriteria. We
are all sgreed that the aims of education are constantly changing, and
with these changes new purposes of education are being propesed, thus
calling for a change in some aspeots of many established practices.

The general nature of this problem will establish the fact that
any set of criteria must be flexible and be considered as being

o
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tentative, A change in lﬁul or nation-wide conditions will in time
call for a revision of the criteria.
Perhaps some eriterim are more important and carry more weight
than others, but there has been no effort te arrange these according
to importence or their relationship to each other. /
Morgan makes the statement that few teachers uﬂprwoltouh'/
reports to parents.37 Thus suggesting that training is necessary to
be able to intelligently meke such reports. The question might be
askeds What training is necessary? The teacher must be able to make
adequate records, make a diagnosis of the child's record, his werk, nfu :
his character. There are a great many phases to a pupil's school exper-
iences, all of which should be considered when making the report.
One of the most necessary qualiffications a teccher should have is
to be able to meet the parents and make a verbal report of the child's
activities and progress. It is reported that many schools are adopting
this method of reporting and eliminating the written reports.
Educational history reveals that the principles and practices of
education are constantly changing in order to meet existing needs and
conditions, The practice of making a repert of pupils' progress te

parents is observed by most schools. In some schools the practice

follows along with cther educational practices. The following prin-
ciples are generally appﬂfodt
Pirst and second Erlncigg._

A good report will in some manner state the philosophy and. aims

87 Morgan, A. Be "Modern Report Cards." The Grade Teacher, VoliS8. 56;
April 1941.
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This does not imply, however, that every time some new practice
in the educetion program is mccepted, & change in the pupileprogress
reports will follow, g

Many parents, and teachers as well, are determined to hold on %o
traditional practices.

Bennett gives as one of the oconcspts found im a desirable repert

It must not be static but should change in accord with educa=
tional standapds and philesophy. Careful plamning should precede
every change.

It is agreed by many that the ideal method to inferm parents of
their children's progress in school is by personal conversations in
visits to the home or at sghool., Bwt in the majority of cases this
is not dene. Instead, a written report in some form is sent to the
parents. The report is used to carry, not only the information of the
child's progress in school, but general information about the school's
policlies and practices.

Third Prisoiple

The aims of the school and the report should be so carefully
stated that there will be no mistake in the purpese of the repert. The
contention iss No two people will give the same interpretation of a
report.

Qscar F. Wober states:

The report card of the teacher to the parent must do much
more than tell the parent what the schocl is doing for the child,

Lo Cripe, HsE. "On the Utﬂtr Side of the Report card,” Wh-
Vol 193 10 October 1941

59 Bemmett, C, R. "A Practiosl Report.® School Executive, 60 (1): p. 36
September 1940
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It must give the parent a clear conception of the aims and
the functions of school as they are conceived in modern education.
It must convey to him some notion of techniques by means of which
these aims are sought to be attained., It must give some ideas of
the ways in which the school can pass judgment on the extent to
which the pupil himself has attained the goals the school has set
in the sequisition of specific knowledges, definite skills, accept-
able abilities, appreciations, attitudes and ideals, It must sole
ieit the sympathetic cooperation of the parent in all those aspects
of achievement that are short of the requisite standard of attaine
ment the pupil should be able to reach., It must moreover make the
pupil himself cognisent of those purposes and of his own contrie
bution toward the attainment thereof. If the report of the teacher
to the parent does all of these things it will alse clarify the
teachers' aims and purposes, lead him to a realization of his part
in this cooperative emterprise. 40

Fourth principle

~ All of the educational activities or experiences within the school
program should be a part ot the educational process. Many school acte
ivities that were once aéliam to be extra currioular are now known
as currioular. Thus showing a great change in the philosophy of education.
If the pupil-progress reports are to be used in the school program
to inform parents and pupils of the aims of the school, them it should
be considered as a vital part of the educative process.
Cs R Bennett makes the following statementst
A desirable repert should result in the improvement of the
quality and increase the guantity of & pupil's work., In the inter-
est and growth of the child it should attempt to bring about a
closer mxm-atm and a greater mutual understanding of home and
school.

Fifth and sixth prineiples

Due to the many and varying conditioms under which schools operate
a uniform methed of reporting would not be advisable. where the groups
are large and the parents are away from home during the day, it would be

- Weber, Oscar F. Problems in Public School idministratdon. Century
Company, New York, 1080. ps 515=517.

41 Bemnnett, C. Re op. cits p.36
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quite impossible for a teacher to visit all of the homes, or the parents
to visit the school: Inadequate transportation is another item that
might prohibit home visits in some localities.

The differences in the school program would likewise require dif-
ferent reporte, The differences in abilities of pupils and their varied
reactions to the school and its progrem will reguire very different re-
ports, if the child's school progress is to be properly reperted.

Norby makes the following s tatement;

"Comstruct the eard (repert) to serve the learner."®2

Cs Ry Bennett reports the recommendations made by a group studying

this problem. Among them are the following:

As "It (the report) should be flexible enough to account
for individual differences and abilities.”

Be "It should reveal to the parents thoutrouﬂulnd
wesknesses of their child.

The report of the pupil's proegress, like the school curriculum,
should be flexible enough to meet existing needs and conditions.
Williem L. Wrinkle nﬁtm in answer to the question; Does the
newer practice sdequately solve the problems of marking and reperting?
The problem of marking is not a problem of what letter to use.
It is rather the problem of what should be the objectives of the
educational experiences of the student, what are his abilities,
what is his progress? In case of the curriculum it would be cone
ceded that no one curriculum is adequate for all students; neither

in marking and reporting is thonwomrm‘xrwmpruﬂn
which may be adequate or best for all schools.

chailer A. peterson states emphatically:

Last, but not least, let the reporting system be flexible. If
you find that one type of conference, or one type of handling works

@ lorby, Theo J, "Records bt Progress” The school Executive, 60 (1);

BM, Ce Re - Ops 0%, cite pe 36

44 wrinkle, ¥m. L. ™"School Marks - ¥ What? and How?" Educational
Admiristration and Supervision, 21(3): 218 March 1936.
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well for one individual or even a group of pupils, use it on them,.
But why lﬁalm'ﬂwhmmuﬂtmutw? let it be
flexible.

Seventh and eighth principles
Some school districts have invited parents to assist in the con=

struction of pupileprogress reports. Through this method they obtain
the parent's cooperation and interpretation of what the report should
be. They alse build up a i.om interpretation of all elements of the
report. This method eliminates mmch of the dissatisfaction among
parents with the type of report that is used. It also tends to limit
the number of interpretations placed on the marking or grading systems
useds No report will serve its intended purpose unless there is a com-
mon understanding of all phases of the repert,

Theo J. Norby asseris:

A system of uniform evaluation should be worked out, of such
a nature that it would be htnrprom in the same way by teachers,
pupils and parents.

As far as possible, check the gard with the pupils. State-
~ments should be easily understood.

- William L. Vipinkle makes the following statement concerning the
interpretation of school marks:

Pur'm. and students seldom know how o interpret report card.
mh.

The pupil-progress report is the principal means of communication
betwean the school and the home and if it is properly organized, may
serve as a device to enlist the cooperation of the parents.

Some reports contain a statement inviting the parents teo visit the
T8 peterson, Shailer A, "Reports to the Home." Clearing House, 13 (2):

67«72 October 1958

46 worby, Theo J. op. cits 60 (1); p.36 September 1940
47 wrinkle, William L. op, oit. 21 (3)s 218 March 1935
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school, Other reports are so organigzed that the parents are required
to make a seotion of it regarding a certain phase of the child's act-
ivities, Report forme gemerally have a space for parents to write come-
ments concerning the child and his activities, so that the teacher may
more fully understand the pupil. In some districts, parents are invited
to assist the schocl in fermulating new reports.

The importance of having the cooperation of the parents is stressed
by many educators. The suscess of school and its work depends upen the
cooperation of the parents.

Arch O. Heck states:

What the schools can do for the ohild is partly deternined by
the cooperation wtr#d from the home, s

The education of the ¢hild is socomplished best through the coopere
ation of parents and teachers, In order to do this there nceds be come
munication between the home and the school: If the pupilsprogress re«
port is to be used as a m of commmnication it should be go organized
that there will be & twosway flow of information concerning the child's
activities. |

Many of our present report forms have a limited space for teacher's
and parent's comments. The space provided for this purpose is generally
very limited, but the faot thet it is there invites & oorrespondence bee
tween paremts and teachers.

Agnes Semuelson suggestsi

“General mogt-’n;o and utilization of new report cards will

depend upon the cooperation extended by parentsy; After u..u. re=
porting systems should be twosway communication systems.

T gock, Arch 0. op._oit. pe 276-297
49 semuelson, Agnes. Sohodls for Demooracy Chicago, Ill. p«206 1939
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Ve L. Beggs further agrees:

"Report cards have long furnished the most direct commmica=
tion between schoel and home, Fregquently they provide tb chief
basis for interpretation of the schocl and its program,"50

Ninth prineiple

There is no agreement among schcols concerning the frequency of

issuing pupil's reports. They vary from once a month to cnce a year.

Most schools follow local traditional practices. There are those who

advocate more frequent reperts, while others argue the same results msy

be accomplished with fewer reports.

Ward G. Reeder asserts;
The school should report te the parents whenever a report

would seem to have any chance of b."i‘ helpful in the ..mmm;
development of the pupil concerned,®

An editorial in the Journal of Education contains the following

statements

Substitutes for roport card will be semi-annual Mu to
parents.

When circumstances reguire, more frequent reports and consule
tations will be arranged.

F. Gs Macomber emphasizes:

At least once a year a ﬂhto report of pupil-progress
should be sent to the paremts.

Zeuth prineipls

All reports should be made from records compiled from the results

of a pupil's daily work, or other periodic achievements.

60
51

Boggs, Ve Lo 9ps oit. $460-61

Reeder, Ward G. The tals of Public School Administration.
MoMillan Co., New Yor - -
"Report Cards Absndoned by Newton Public Schools". Journal of

m' ation Vol. 116; Pe 452, HNovember 1933.

Macomber, F. C. op» m. Pe 356=-87.
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Many ménltm are urood that one of the greestest evils in making
pupil=progress reports “l. that they are too often made from the teecher's
impressions at the moment, with no consideration of what the child has
dene in his daily recitation.

Pe G Macomber emphasizest

The school needs not less, but more records of mental, physie
cal, and social growth of the child in order to better its duty

to the child.54 |

It has been stated previously that the pupil's report should whow
the progress of the whole child in the whole gituation, This cpn be
done only after a mm11-w¢ of the child and his work has been made.

It is advooated that teachers keep periecdic records of a pupil's
progress. This may be done adequately by keeping anecdotel and other
records of & child's work and Whavior. At intervels the records should
be analyszed and the roportl- made should be a summary of all the records.
If reports are going to be relieble there must be a definite basis from
which to make the report.

Eleventh prineciple
A good report should show at least two phases of & pupil's work.

1. A sampling of the work that is most typical = all of the
details of a pupil's work ‘mt be shown, so the sampling should be
an aocurate oross section,

2, That which is most exceptional = the unusually good qualities
of school work should be reported alemg with those aspects of the child's
development that need wrlotion or stimulation.

54 Macomber, P. Cs op. git, p. 35e37
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Iwolfth principle TG
The reports sent to the parents will be the findings after a

diagnosis of the child's school experiences has been made.58

As educational philesophy and practices change, the practice of
issuing pupileprogress reports iz also due for a change. However,
these reports are generally the last educational practice to come in
for revision,

It is the common custom when methods of reporting are found te
be inadequate, to borrew & method that is working satisfactorily in
another district,

William L, Wrinkle gtm the following suggestions:

"Study the whole problem of diagnosis for the purpose of dis-
covering the abilities, needs, and interests of students and teo
evaluate their experiences relative to the objectives of the
educational program,”

"Bdueate the students and the public relative to the new
philesophy and the need for changes in the conventional practices."

He further statesy -

"The adoption of practices that are satisfactory in other
situations will not solve the problem.”

"The procedurs to be followed should be one of experimentationys

Thirteenth principle
School districts might mske periodie studies to determine o what

extent their curremt practices are meeting their existing situations,
and make a change only when it is found there is a @efinite need for it.
Change just for the sake of a change has small chance of solving the
problem.

55 Jones, J. Norris. "xc the Report Card Doomed?" School Executive, 54;
201-204, June 1935
Wrinkle, Williem L. Sp. g_i_-.!o ps 218
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Pourteenth principle

Regardless oftho‘i”oofpupn-propus report that is used, the
teacher should thoroughly understand the aims of the report, the signif-
icance of the marking code, or the scope of the informative letter or
personal conference, and be able to intelligently malke the report in a
comprehensive marmmer to parente and pupils.

The trend in reporting practices is toward the informative letter
and the personal Lntarriw. and as they come into use in the schools,
teachers will muurily' have to prepare themselves to use them.

Ayres discussion is most pertinent and his treatise furnishes
what appears to be the most logical swummary of discussions regarding
marking and reporting practices:

The case for marks grants the misuses which have been made
of them, but presents evidence of their essential value to our
educational program, Experiments prove that learners make the
best progress when they are aware of the rate of their improve=
ment. Quantitative marks are essential for purposes of classifi-
cation, educational guidance and educational research., The elime=
ination or debilitating of teacher's marks does not do away with
failure; this mepely covers up poor work. The thing to do is to
change the type of werk so that the pupil can secure satisfactory
marks., In the meantime, the marks themselves sho.ld be made more
reliable, more specific, and more discriminating. They should be
used as checks and guides rather than rewards or punishments.

The importance of a problem is of'ten measured by the extent
to which known authorities disagree on the exact solution of the
problem., Logic will at once reveal the decade just past has wite
nessed much controversy about the entire fiesld of proper home re-
porting. Some agreement on purpose is witnmessed by certain marked
and cbservable trends in the newer reports. lMuch controversy still
exists, however, on the form these report cards should take. An
amicable agreement e&thu phase of the question is not only desire
able but imperative. .

Fifteenth principle
The facility with which a report might be made or used will determine

L Cripe, H, 2, "On th- Qther 8ide of the Report Card. m
Veol. 1’ (10)- October 1941
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its value to a great extemt. School administrators have reported that
they have done away with mum report forms, because they are too
difficult for teachers tt.uo- The time element in making a report is
snother fastor that determines how mich consideration sll contributing
factors will receive. !'l#nml conferences with the parents of a large
class would curtail the mumber of reperts to & minimum due to the time
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SUMMARY OF CRITERIA
Pupil=progress reports should reflect the philesophy and
practices of education. -
Changes in the reports being used, or in the methods of report
ing should come only when there is a vital need for them. .
The aims ofﬁonﬁ&luﬁn; the report, also the aims of the

v
report should be stated in clear unmistakable terms.

Pupil-progress reports might well be an integral part of the
educative process.

Reports need not be uniform, they may differ in accordance with
the individual differences in pupil's abilities and progress.
Flexibility in the methed of reperting to meet varied situations
will strengthen the repert.

The approval of the type of pupil progress repért teo be used, by
the majority of parents, will improve the results obtained.

A common interpretation by teachers, parents, and pupils of all
terms used in the report will eliminate many misunderstandings.
Pupil-progress reports should be organized and made so as to en-
list the cooperation of the parents. If properly organiged, the /
pupil=progrese roperic will provide for a twoeway flow of informe
ation concerning the fohild « from the school to the heome, and
from the home to the school.

A report should be made to the home whenever it would seem to have
any chance of aseisting in the child's school progress.
Accumulated records should form the basis from which all reports

are made,
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12,

13,

15,
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The pupileprogress report can only show a sampling of the child's
workes It should show that which is most $ypical and most v
exceptional.

The repert to parents should be the results of a disgnosis of

the pupil end his werk. S,

A periodic study of the method of reporting being used by the
school, should be made by selected groups of teachers, in order -
to determine to what extent the one they are using is meeting the
existing needs.

If grades or marks are used in making reports to parents, they

- must be fair, impartial, impersonal, uniform, and entirely come

prehensible to the pupils and parents.
The facility with which a report might be made or used will de~
termine its value to a great extent.
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Rating n#mmmu Reports

Mwhtwwmm”hommum
of making & report of pupils’ work to parents with other methods being
used, or with suggestions for better reports by those who have made ol
sove study of the problem and have had their ideas published,

Statenents have been collected, from the literature referred to
in this study, me.nMMhrMMnm
of reporting, The followisg list, by no means, contains sll of the
recommendations puhil.lh-_dpii:nur'm any attempt been made to errange
them in an order of their ﬁérﬁm-.i" they may be accepted as some
of the standards referred #o by those interested in school reports.

4
I

|
i
I
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Check Sheet for Rating Pupil-Progress Reporte

Does the pupileprogress report measure up to the following? L
' yes no part

L.

Meets oducational standards

Interpreted the same by all members of the
faculty and the parents

Basily used

In keeping with .ﬁua#timl philesophy

Correlated with permanent records

Flexible snd adequate for looal nosds o

Contains adequate information g g

Gives positive information

Meets the approval of parents and faculty L,,; g

Is an aid to instruction

Made from reliasble records

Provides for a twosway report
(School to home ~ home to school)

States its purpese czmx;r

Is attractive |

Reflecte functions of the school

M strengths and woaknesses of pupils

Assists in maintining cooperation of the
school and the home

Gives accurate wﬁtﬁm

Assists in certain administrative problems

Is broad in scope

Is understood by the pupils
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PROELEME OF THIS 8TUDY

An Anelycis and Svalustion of Pupil-Frogress Reports
In The State of Utah Based on Current Practices.

It was the purpose of this study through a review of educational

literature to;

|

g

J 2.
3.

\;.‘o

Pind out what the practices of reporting pupils' progress were.
Find what M these practices were taking.

Collect opinions of those qualified to make proncuncemente.
Establisgh oriteria in terms of which reported practices

might be evaluated.

Determine the practices used in the state of Utah.

Make comparisons of these with national practices.

Evaluates them in terms of the eoriteria.

In the attempt to find out what were the prectices in Utgh, there

was & desire to know;

1.
2.
8.
4o
Se
€.

The construction and content of the report forms.
Which part was receiving the greater emphasis.
that were the marking codes?

The aims of the reports.

How often the reports were sent to the parents.
Which types were being used most?

To aid in the answer of these questions a roquest was sent to all

of the superintendents of the school districts about April 1943 for

samples of the report forms used in their districts, or a statement dee

seribing the methods thoy used in making such reperts to the parente.
Porty-two different elemsntary report forms were returmed from the forty
districts., Throe disiricts replied that they used no report fum for

making their reports.
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AN ANALYSIS AND EVALUATION OF THE REPORTING PRACTICE
USED IN THE STATE OF UTAH

After reviewing the literature conocerning pupileprogress reports,
it wes observed that certain characteristics of this practice predome
inated. In making comparisons of the practices used in the Utsh elemen~
tary sohools with those discussed in educational literature, a close like-
ness was found in construction and content; scholastic, citizenship, and
character ratings; mt-rn'b of aims, messages to parents, marking codes
and frequency of issuing reports, However, it was also observed that the
analytical reports used in Utsh temded to avoid the very long, detailed
ratings suggested by some writers.
CONSTRUCTION AND CONTENT OF REPORT FORMS USED IN UTAH'S SCHOOLS

From the requests for samples of report forms or explanations of
the type of report semt teo parents, forty-two report forms were received.
A small number of the superintendents replied that the teachers wrote
letters to the parents or made personal visits to the hones of the pupils
in which the pupil's problems were discussed., Fourteen percent of the
forms received were for teachers comments only concerning the pupil's
work in general. The other report forms were to be graded by use of a
o&o or short statement. Fifty percent of this grow provided a small
space for comments by the teachers.

It would be impractical here to give the details of sach report.

It is the suthor's purpose to discuss those phases of the report that
will show what trends the reports are following. |

The report drms received were made up of one or more divisions,
and 50 Wo of Shan were amibtly alike. Twenkyesight of the farmi gave
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scholarship ratings while only two provided space for parents’

comments.

The following are the divisions found in the various reporte,

1.

S

4.

liessages to parents:

Ae

Most of the report forms contained some form of a
message, Muly from the superintendent to the
parente. ‘ e megsages briefly stated the purpose
of the rop?ﬂ.

Attendance;

Ae

This part of the reports provided space to give the
number of m school was in session, days the pupil

was in school, and days he was absent.

Marking code;

A.

The type of reports made to parents, being used by
the greater mumber of districts, was made up of a list
ottt-nﬂ\nl_trhdbyaem. The significance of
the marking symbols were briefly defined.

mmlhtpl

A.

Every report form submitted had a space conteining one
or more class subject or items pertaining to the pupil's
school work to be rated. Meny reports listed the school
subjeots with subdivisions so that several elements of
each might be rated, such as: reading; oral, silent; and

thought comprehension.
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8.

Citizenship:

A« The part of a report form set aside for citisenship
rating varded from a single item to a list of items
that referred to most every schoel activity, such ass:
neatness et work, effort, obedience, dependability,
courtesy, cleanliness, thrift, coeperation, initative,
mmtnp. creativeness, care of materials, and a
great wl others of a similar nature.

Health:

A. The item ﬂ_:ommll& in some reports referred to the
formal M of health; in others it was for the rating
of olnnlu'ou of clothes or person, or other activities
ycmmhs‘\to a child's personal well being.

Character development,

A. On some report forms character dﬂ.llﬂpﬂ was listed,
perhaps, rather than citigzenship. On some others, it
was listed ms an item under m general head of oiﬁun-l
ship., Many of the same items to be rated appeared under
one of the three general divisions of the report form ofs
development, citizenship, or personality development.

Parents' and teauchers' comments,

Ae Some report forms provide space where parents or teachers
may write further information concerning the pupil or his
work.

Transfery

Ae The transfer is a verification by the principal of the
school that the pupil has left his school. It usually
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contains some information about the pupil that the
new school needs to know.
10. Promotion:
A+ DMost report forms contain a form that certifies the |
grade placement of the child for the follewing year.
The report forms were made up to inform the parents regarding -
some of the following items:
Table 1. Parts of the uildm reports.

- — e - e -~ -
Divisions found in No. reports containe Percent
the various reports ing the different

divigions.

Message to parents ' 26 74
Attendance 40 95
Marking code 51 91
Soholarship 28 77
Citigenship 17 47
Health 10 32
Character development 12 28
Teacher's comments 9 28
Parents ' comments 2 (-]
Transfers 16 47
Promotion 18 83
Scholarship report

In the matter of reporting & pupil's scholarship rating, there |
was no uniformity., Each expressed individuality in the matter of what
mmhuﬁmmn&matmnrqm. 0f the twenty-
eight reports giving scholarship ratings, the number of items listed
under scholarship varied from eome to fourteen.
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Table 2. Number of items for rating seholarship
and their frequenoy.

of B
reating scholarship. Preguency
1 & 1
= | 1
4 | 2
B ' 1
7 8
8 3
) . 2
10 7
11 1
12 4
13 2
14 1
28
S

mwmﬁmehplm«:ﬂMhmw.
The class subjects listed in the foregoing tabulation weres

Arithwetic « Numbers

Arts - Drawing

Fine and Industrial Arts

Health - Hyglens

Language - 1ish « Oral Language

M gt

Literature ; .

Musio - Music and Rhythms

Physical Education

Reading

Science - Elementary Sciemce « (jeneral Science

Nature ‘

spelling |

Social Studies - Geogrephy - History

Writing

All of the subjects listed sppeared at loast once on the report

forms, Where the same related subject material appeared under differe
ent titles, they have beem grouped together, such as: Arktimetic «

numbers, eto.
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In rating the -ub:jq\ material more than half of the reperts
gave one rating only fer louh subject, while the others rated various
abilities pertaining to each subjeat to be developed, such as;

l. Arithmetic.

. as. Mastery of fundemental processes.

be Conception of mathematical usage in everyday
situations.

¢s Acouracy in computation.
de Applications in situations which arise.

An item of interest, which has & very limited amount of bearing
on this report, was' the faot that across the face of one of the re=
port forms with eight subject divisions of the scholastie report, and
an average of four ability ratings for each, was this statement: "Too
difficult for teachers to administer. aAre changing at the end of year."
The repert form just referred to would be considered by meny as one of
the better types, beoause it is analyticsl and does wway with the
single subject natter rating, This particular report listed its rating
as being of "growth in interests and activities.”

Marking code
Here again the leocal practice generally follows the trend as re-

ported by those writing concerning this subject, and helps explain the
reagson for some of the many misunderstandings between teachers, parents,
and pupils. Among these reports the letter "A™ has five different mean-
ings: very good, 90 to 100, M;hat_ grade, exsellent, and represents
about 95. The little chegk mark " ¥ * has two different meanings abso-
lutely opposite to each othery shows improvement, end improvement is
desired. No information Lu given as to what the brief comments should
be.
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The codes used for marking or grading the class subjects were;

1.

2.

3.
4.

Te
8.

10.

to 90
to B0 (iverage for olass)
to 70 (Below Average, Passing.)

" « Indicates Need of Specific melp

8 = means that achievembnt is Sati
S « means that achievement is Not Satisfactory

A = Highest Grade, fxcellemt
B = Above Average, Good

C = Average, Fair

D = Below Average, Poor

B = Condition

F =« Failure

1 =« Incomplete

A represents about 95%
B represents about B85%
¢ represents about 75%
D represents about 65%
E represents Condition
F represents Failure

8 - Satisfactory

N « Improvement Needed
8 = satisfactory

N « NHeed for Improvement

A mark u.hl"!" means that improvement is desirable in
the study of trait checked.

"X" indicates improvement.

Unchecked means work is satisfactory.

=« Satisfactory
« Improvement is desirable
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11 X « indicated that the student is working to the best of
his sbility.

12, A check ( ') shows that improvement is desirable:
no check indicates progress is satisfectory.

R o

: « Improvement desirable.

X « Impreoving, 1

15, A symbol (X) opposite any of the items listed indicates
that imp is desirable. :

16. No student is satisfectory whose work is incomplete.
Satisfactory mesns that the student seems to be working to
the level of his ability.

17. &4 - uu.mw
Ve Shows improvement
Y¥ew Could do

18. No mark in schol p means that progress is satisfactery.
A mark 1ike this () means that improvement is desired in
the subject or trait checked.

A mark like this (~1~) shows improvement during the current
period.

18, 8 « Indicates that the student has made a definite contribue-
tion to his group ‘&hove the required standard of work, and
in citizenship.
(=) = Indicates completion of the required or minimum course
es outlined for group, snd satisfactory in Citisemship and
Participation.
U = Unsatisfactory in Citisemship and Unfinished in Achievemmt.
Citigenship ~ Indicates student's attitudes, Ideals and Conduct.

The marking codes used for grading the citisenship and character re-
ports were generally a check mark, satisfactory, or unsatisfactory < the
same as used for scholarship rating. They were never rated in terms o
percent mor "A™ "B" "0", ete.
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ﬁﬁtumh_ig_ and other omt-r ratings
At a nm glance at the report forms, it sppeared that only one-
third of the reports gave a citisenship rating. Other reports gave

ratings on similar characteristics only under different headings.

These hoadings were: attitudes, work hebits, sooial living, and person-
ality development. The iw:hm to be rated under these headings were
practically the same as those of the citisenship reports. So, for
practical purposes, hees parts of the reports were discussed together

as character ratings. |

All of the report forms that made any attempt to make an analysis
of the pupil's development in school centained some form of a character
rating. Some were very mmch in detail, others were very brief, list-
ing application and conduet only. The analytical reports contained
lists of items similar to the following:

Habits and attitudes desirable for good citizenship;

Neatness of work.
gelf reliance,
Obedience:
To teachsr.
Respect for law and order.
Dependableness :
Honesty.
Promptness .
. Courtesy: |
Politeness.
Fair Ph’o
Cheerfulness.
Cleanliness:
Of person.
Of apeech.
Thrift:
Care of personal property.
Care of school property.
Use of time
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In making comparisons of the parts of the reports with the scho-
lastic ratings, there was very little difference in space given te
each, prominence on the report, and number of items in each., The
marking codes were the same as those used for the scholastic rating
except in a very few cases the check mark was used for charscter rate
ings in place of the letters A, B, C, D, and percentages.

Attendance report |

The fact that all report forms except two provided space’ for
a record of attendance gm evidence that it was considered importe
ant, The following 11:0:4 were called for;
School days "
Days present or days absent
Times tardy
This was one part of a pupil's report in which there was gemeral
uniformity. Parents should know how many days their child was in
school. Some do not realise ﬁu many days have been missed until
their attention is oﬂ.lo‘ to it.
Health report
A health report lppund on approximately one-third of the report

forms. Very often health and safety were listed together. The health
rating in this particular part of the report was not directly connected
with the formal study of health, that phase of a pupil's work was gener-
ally listed in the uholmm reports Some of the following items are
reted in sach health reperts

Age
Height
Weight |
Standard weight
Cleanliness
Posture

- Health habits
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Teeth

Observes safety rules

Tries to maintain good posture

Participates in health activities
The value of the report on health by the parents and the teachers

of the school can only be conjectured. It is a part of the child's
life that the schools are vitally interested in.
Messages to parents

Very few report forms failed to carry in some mann er a message
to the parents. Most generally it was from the superintendent's mes-
sages. These messages were varied in all aspects. Some were very
short; perhaps further supporting the theory that the brief report
was best, The following is an example of the brief messages;

Parents' comments are desired each quarter. Signature
merely indicates that this report has been examined by the
parent. It does not mean epproval or disapproval.

This message in no way explains the purpose of the report, nor
does it clarify the rating that is given the pupil.

The purposes of the report were rather clearly expdained by some
of the messages, thus giving the parents adequate information to pre-
vent misunderstanding that often arises in their minds concerning the
grades given their child. A change in the type of report being sent
often needs an explanation such as the following;

This card is a departure from the old subject matter type
of report. It reflects current trends in pupil measurement as
used by progressive schools throughout the nation. Yesterday's
schools measured subject matter progress - today's schools en=-
deavor to measure the entire growth of the child with increasing
stress on citizenship, desirable social qualities and environe-
mental adaptation,

Parents are requested to examine each report and confer with
the teacher when the pupil's progress does not appear to be satis-
factory. While the parent is requested to sign the report, this

does not necessarily mean endorsement of the record. Your signa-
ture merely indicates that the report has been examined.
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The majority of the messages to the parents state that the re-
port is sent to show the progress of the pupil. If there is any dis-
approval the teacher will be glad to discuss the pupil's work with the
parent, It is desired that the parents sign the report and retura it,
Perhaps little attention is given to anything on the report except the
grading marks, or the statements regarding the child's school progress.
There are a very few, however, that wereso stated, and placed on the
report that tluy attracted attention and might be read. Such as one
;h'lng the aims of the school;

The purpese of the school is to develop good citisenship.

In the formation of character, the school and the home must co=

operate to the end that the children now enrolled in the school

musts

l. Be readers of good books and ready writers of
business and friemdship letters.

2. Form habits of regular working hours, acquire power

to earn money, to save meney, and to spend money
judiciously.

3. Appreciate a good home and help to make a happy home
nf.o

4. Have a proper regard for oneself personally - care of

teeth, regular bathing, proper clean clothing, fresh
air, exercise and recreation.

6. ©Be observant to others - meanners, rights, cooperation,
kindness and helpfulness.

6. DBe observant of duties « to mother, father, home and
community.

7. Form character - obedience, promptness, truthfulness,
honesty and integrity.

8+ Be regular and prompt in attendance. "The Steady Plodder
Wins the Race."

9. Parents aro invited to visit the school and parent-teacher
meetings. It is too late at the close of the school year
to remedy failing conditions s
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Friendly conferences encourage teachers, give confidence to
the parent, and help the children. Should you at any time dis-
cover anything of sn unsatisfactory charascter, it is sarnestly
desired that you consult the teacher at once.

Exemine this report at once, sign it and return to the tea-
cher. Your signature indicates that you have red the pupil*s .
report, but does not indicate that you approve of it. An active
interest on your part will insure results for your child,

The majority of the messages to the parents were for the purpose .
of informing the parents they were expected to examine the report and
return it after they had signed it. One form contained a message from
the supervisor on the same order as those from the superintendent, and
another had a short message to the pupil explaining briefly what was
expected of him throughout his school work.

Teachers' and Parenta' ouv-ntl

The small space, on some forms only & line after each subject, was
provided for the teacher to make comments concerming the pupil's pro-
gress, or for explanations.concerning the rating that had been given
the child in the verious subjects. The space provided on most of the
reports was not sufficient to allow for much of a message., However,
the fact that provision was made for the parent's comments might suggest
that & note be attached, or a letter be written to the parents.

It is rather surprisihg that only two report forme provided for
parents’' comments. Another report was so constructed that the parents
were to check certain lullth and home study activities of the pupil.
Most of the schools were failing to use one of the best methods of
encouraging. parents to actively participate in the one of the school
activities so highly recommended by many educators. Here again the
schools were feiling to use one of the best methods they have to en-
list the mctive cocperation and interest of the parents.
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Other parts of the report
Some parts of school report forms received little attention, yet

were incorperated in sufficient number of reports to demand consider-
ation. Approximately fifty percent of the report forms have a record
of transfer alse of promotion, It is the custom in some schools to
issue a certificate of premotion. The record of promotion on the repart
form might be more amuniont and considered very important by the
parents. The eecord of transfor is one method of officially transfere
riuapupilhlmlqhoel. The records gave the age of the child,
grade, scholastic standing, days attended, the old address and the name
of the school the pupil was going te.

This is a very brief desoriptiom of the divisions and contents of
the various report forms used by the schools in the state of Utah. They
ere not wholly in keeping with the pupil-progress reports ss suggested
by educators who have written regarding this subject. Ferhaps they
suited the local situation where they were being used. Yet, they might
be improved, as has been suggested by the teachers making a thorough
study of their local problems and needs concerning reporting pupils'
progress.

There are several phases of the reporting practices in Utah that
are in keeping with the practices that are approved generally by a suf-
ficient number of writers to permit us to accept them as a criteria for
appraisal of other reporting practices.
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REPORTING PRACTICES IN WHICH UTAH SCHOOLS DO NOT SLEM TO BE WHOLLY
IN ACCORD WITH THS CRITERIA

1.

&.

Generally the aims and purposes of the report were

not clearly and definitely set forth in the report.

Provisions were not always made for the parents to write
comments concerning the pupil's school work, nor to crite
icige the upw‘t concorning the child.

The majority ot' the reports stated they were to be sent
to the parents n cebtain specified times, not prowiding
rwunpmmmwontlmu-imholp the child
most.

Many marking codes did not clearly explain the progress
being made by the child.

REPORTING PRACTICES DFWEGEOOMWAPM TO BE IN ACCORD

WITH THE FOREGOING CRITERIA

1.

There are a variety of methods of reporting being used
which might indicate that the report that fits the situ-
ation is being used.

Several report forms were organized to report the develope
ment of the whole child,

Report forms for informative messages concerning pupil's
progress are in keeping with recent recommendations.
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CONCLUS ION

From the pronouncements of people, who are considered competent
to make such statements, sand who are vitally interested in the field \\

of education, certain conclusions mey be drawn, and gemeral trends in |
i

the practice of reporting elementary pupils' progress to their parents |
may be traced. Due to the extent of the scope of this problem, only
those pmtiou- receiving ?tlu greater amount of attention have been
considered here.

From the writings of people considered qualified to meke statements
concerning pupileprogress reports, opinions have been collected that may
serve as guiding prineiples with regard to policies and practices in the
formulating and use of such reports. These pr.inoiphc may serve as a
criteria, if regarded as tentative and flexible, in the evaluation cr)
existing practices.
<*  Gemeral characteristics of practices on which authorities are in 4
sccord are: cooperation between school and home in formulating methods
and aims of reporting, many existing practices are inadequate and do
not harmonize with present philosophy end aims of om;tio.} flexibile
ity in practice and form to meet local and individual mﬂ needs, the
repert to parents should be a dimgnosis of records kept of the pupil's
school experiences, mn-'np-o"c reports have a place in present
educational practice, training of teachers is essential to properly form-
ulate end use pupil-reports, and the reports are to be an evaluation of

the whole child in the whole situation. '
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Although pupils' progress reports come in for a great amount of
discussion and criticism, and many school people claim they are on
their way out, it may be a long time before they completely disappear
from our school systems. It is true that there are some types of re-
ports that are gradually changing and may ﬂ.&‘hlliy not be used, but
parents are very hesitant to abandon the custom of receiving some form
of repert from the school,

Parents are also very slow in acoepting amy radical change in the ™
type of report they have been accustomed to. According to authorities
there is no one best pupil-progress report. A type of report that is
very satisfactory in one sehool distriot may fail to serve its purpose
in another. Each group of schools should make a study of their needs
and demands end formulate a method of reporting that best suits its local
situations.

B W’fn pupileprogress reports may be classed under one of four gensral
heads:

1. The "Traditional” report : a very brief report form with
only the class subjects listedd uée.-éc'rr«t.;;?ﬂ«aiw Bkt y,

2. The snalytical report: a printed form made up of a long
st of subject matter, citisenship, and character traits
4 to be rated.

8. The informative letter: a friendly letter written by the
teacher concerning the progress and problems of the indie
vidual pupil.

4. The personal conference: on this conference the principal
of the school or the class teacher meets with the parent
and they discuss the pupil's school problems. \

There are no definite lines of demarcation between these types of
reports. They are far overlapping, and some of them are made up of a
\o&h&tim of two or more of these types.

Many teachers are umable to properly use certain types of reporté
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because of lack of ability and training. Comparatively few teachers
are properly trained to use the informative letter report. Many
schools have discarded the analytical report form because it has been
too difficult for their teachers to use, and there are those who are
unable to meke personal interviews.

Pormulating and making pupil-progrese reports demands constant
study. Teachers should always be aware of the best methods and practe
ices being used and what reports would best suit the individuals of
their groups. The teacher's report that is to be sent to the parents
should fit into the educative process of the child and not be held
before the child as a threat in an attempt to force greater effort.

Some of the school districts in the state of Utah have made a 7
study of the methods of reporting pupils' progress, and have fermulated
methods of reporting to fit their local situation. These repert forms
referred to are in keeping with what is regarded as being the better
practices in reporting. However, approximately half of the report {f/
forms used by ocur school distriots might not be considered as meeting
the nquim of a progressive odnutuu]. cyltlu. After making a /
study of She mutheds of reporting, they give evidense of following
traditional practices nthpr than the educational needs of the schools
and the pupils.

A comparison of the tqfcrt forms used in the elementary schools
of Utah with the oriteria qct forth, indicate the following,

l. A program of instruction regarding the value and use of
pipih 'eprogress reports throughout the state would improve
the efficiency. |

2. Less than half of the report forms being used might be
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considered as meeting the standards set forth in the
criteria.

Generally the schools do not clearly state the purposes
and aims of the report.

A majority of the report forms make no prevision for, nor
ask the parents to give any information concerning the
pupils and facters that might aid or impede his progress
in sehools

Of all the report forms being used, very few are so cone
structed that they are readily adapted to the specifie
needs of the individual ohild.

Evidence points to the need of a revision of the methods

of marking and grading systems.
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