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IN'l'RODUCTION 

Importance ~ the Problem 

Each person -in education from the Commissioner of Education down to 

the classroom teacher is concerned with administration. Each has admin-

istrative duties. The w;q these duties are conducted and carried out will 

haTe a direct influence on the outcome of any physical education program 

and each child within this program. 

Through the Tenth Amendment responsibility for the administration of 

education has been turned over to the various states. Most of the states 
'· 

through their constitutions place the responsibility upon the legislature 

to proTide for organization and maintenance ot public school systems. '!'his 

body then draws up the statutory laws and proVisions to lilich the state, 

district and local boards must conform. The state and local boards make 

additional rules and regulations with which each district and school must 

abide. 

These things taken into consideration, the principals or administrators 

of the Tarious schools then make their own additions and draw up t.he poli-

cies and procedures which are to be followed in their particular schools. 

The physical education teachers then add to these their object.iTes and 

methods and .from the total the policies and procedures for women 1 s physical 

education in each school are formed. 

Education is essential to democracy. To serve democracy 
education must be democratic in its organization and procedure. 
Educational organization must be the serYant of the educative 
process in proViding services and conditions which facilit.ate 
teaching and learning (8, p. 224). 
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The administrative principles nmst be such as to provide ample time, 

personnel and facilities to do whatever has to be done to achieve the 

purpose (22, p. 348). 

Administration is not an end in itself but is a means to 
the end that the most effective teaching and learning possible 
v.iJJ. take place in the school (3, P• 2). 

As administrative rules and regulations are so vital and affect the 

outcome of any program, t.he;y must. be ever changing, adjustable and pro-

gressive. 

statement of t.he Problem 

Through the writer's observations of the teaching of physical educa-

tion in Southern Utah, a great variance was found in the girls 1 physical 

education programs in the secondar.y schools. Same students spent sixty 

minutes a day in peysical education, while others spent none. Some schools 

required physical examinations U,r physicians, while others had participation 

without examination. The general practice does not seem to hold with the 

recommendations of authorities in administration. This study was conducted 

to determine general physical education administrative procedures for girls 

in secondar,r schools. 

The various aspects of the program which were dealt with in this study 

were: (1) Classification, (2) Costumes, (3) Credit, (4) Enrollment, (5) Elc­

cuses, (6) Health Examination, (7) Pby'sical EXamination, (8) Physical Ex­

amination, (9) Records, (10) Showering, (11) Size of Classe~ (12) Teaching 

Load, (13) Time Allotment. 

A score eard was constructed which considered the Utah State Course 

of Study in Physical Education for Girls in Secondar,y Schools and also 

other score cards now in use and -suggestions from administrators in peysi-

cal education. The interview technique was used in gathering the infor-

mat ion. 



Following is a list of the high schools selected to be interviewed 

for the purpose of compiling this study. 

SCHOOL LOCATION 

Beaver Beaver 

Cedar City Cedar City 

Delta Delta 

*Dixie St. George 

Enterprise Enterprise 

Hurricane Hurricane 

Kanab Kanab 

Milford Milford 

Millard Fillmore 

Parowan Parowan 

Valley Orderville 

*Dixie High School is associated with Dixie Junior 
College. The junior and senior years are taken at 
the College, using their facilities and receiving 
their instruction from the instructors at the 
College. The sophomore year is taken at Woodward 
Junior High School. The policies and procedures 
which applied to the high school students were used 
in gathering the information for this study. 

Definition of Terms 

Administration: Administration has lT18.IIY definitions because it has 
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macy aspects, but as it is used in this study, it will refer to that phase 

which provides the necessary constructive leadership to direct the program 

and the establishment of such policies and procedures that enable the pro-

gram to function effecti ve:cy-. 

Policies: Policies are courses of conduct adapted to a given circum-

stance. 



Procedure: Procedure is the means to carry out a course of action. 

Standards: Standards are models which are generally accepted as 

correct. 

AAHPER: American Association for Health, Plzy'sical Education and Rec-

reation. 

Method of Study 

The successive steps in the collection and treatment o;C data are pre-

sented in chronological order. 

1. A score card was made to evaluate the administrative policies and 

procedures which seemed to affect the women • s physical education program 

the· most. In drawing up this score card, the score cards of Hall (17) and 

LaPorte (7) were taken into consideration. The score card was set up in 

such a w~ that there was very little chance of the subjectiTe element en-

tering into the scoring. Each item was given a score to eliminate the 

possibility of bias or personal opinion and to increase the reliability of 

the score card. The State Course of Study for Physical Educat.ion for Girls 

was also used to help determine which items to include in the study. 

2. A personal interview with each physical education· teacher of the 

schools studied was used to gather the information. QUestion sheets were 

made for use during these interviews. 

3. The schools used in this stuey were chosen because of si.mi.J.ar 

size, geographical location and similar background. 

4. The data were divided into these aspects of the program: 

(1) Classification, (2) Costumes, (3) Credit, (4) Enrollment of pupils, 

(5) EXcuses, (6) Health ~ation of pupils by physician, nurse, and 

dentist, (7) Physical .Elwrl.nation by teacher, (8) Records, (9) Sho-wering, 

(10) Size of class, (11) Teaching load, . and (12) Time allotment. 
_./ 



5. The gathered data were then scored and drawn up on tables and 

charts. 

5 

6. The SUJIIIlal"1 was made, and the eonelusions and recommendations were 

then determined. 
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REVIEW OF LITERATURE 

Classification 

It is agreed by most authors that some form of classification is nee-

essary if the teacher is to provide knowledge, satisfaction and the devel-

opment ot skill for the child and if the pupils are to achieve any of the 

goals set for them in physical education. No de!'inite method of classifi-

cation is agreed upon by" peysical education authorities, but JllalV methods 

are being used with some satisfaction. The following are a few of the 

most satisfactory methods advocated for use todq: 

· ~ McCloy's classification index (11, P• lOtj). 
2. Medical examination (10, p. 318). 
3. Tests of physical efficiency (21, P• 344). 
4. A cardiovascular rating (21, P• 344). 
5. Pulse-ratio test (21, P• 344). 
6. California State Department of Education classification 

chart (14, p. 239). 
(7~ Achievement tests (10, p. 320). 
8. Brace motor ability tests (10, P• 320). 
9. Innate motor ability (20, p. 388). 

10. Series of neuromuscular skills (20, p. 388). 
11. Certain combinations of age, height and weight (20, P• 388). 

The AAHPER in Administrative Problems recoJIII1lends: 

Ideally, any classification scheme should combine all 
factors bearing on performance. Basic age-height-weight 
measurements should be bolstered with infonnation regarding 
acquired skill, intelligence, capacity, knowledge, interest, 
and social maturity before perfect classification of the 
individual can be effected. However, from the administrative 
point of view, the impracticability of such fine screening 
immediately becomes obvious. 

However, some principle of classification is essential 
to planning an orderly progression in physical education. 
Indiscriminate grouping of pupils in classes on the basis 
of scheduling expediency can make a travesty of some phases 
of physical education. The range of size, maturity and 
ability to perform of pupils even at specific grade levels, 
is so great that a lack of interest and even a physical 
hazard may obtain for the smaller, weaker and less physically 
gifted students (1, P• 72). 
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The purposes of the classification of pupils for physical education 

are many. Some of the reasons why classification is essential to any 

pl:Jiysical education program are: 

1. To provide opportunity for the individual to satisfy 
those socially desirable urges and impulses of nature through 
engagement in motor actiTi.ties appropriate to age, sex, con­
dition and the state of development (21, p. 353). 

2. To provide program content that is within the range 
of experience, interest, ability and capacity of the pupils so 
that they can achieve a reasonable degree of success (14, P• 12). 

3. To provide safety, equalization of ability, and uni­
versal participation (14, p. 236). 

4. To provide satisfaction from activities suited to 
needs and ability (14, P• 236). 

5. To provide for individual needs; to promote fair 
competition between individuals or groups; to facilitate in­
structions; to serve individuals of like interests and abili­
ties; to insure program continuity (20, P• 2ll). 

6. To provide reasonably homogeneous groups which enable 
students to progress faster than unselected groups when skill 
is the objective sought (20, P• 212). 

1. To provide for the protection of children, and the 
grouping of children to secure maximum efficiency in teaching 
(10, P• 314) • 

B. To provide uniform grouping so they do not feel 
conspicuous either from the inferiority or superiority stand­
point (10, p. 314). 

Law, in The utah School System, states: 

In the grouping of children it must always be recognized 
that the school exists for the child, not the child !or the 
school. Gener~ speaking, each child should be placed in 
the group in which he will make the optimum of desirable, 
balanced growing for his stage of development (8, p. 124). 

Costumes 

Costumes are as desirable for physical education classes as textbooks 

are for academic classes. Uniforms are essential if the girls are to have 

freedom of movement, comfort, sanitation and safety. 
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Concerning the supply of gym suits, Williams and Brownell state (20, 

P• 275): 

.Although the plan of free textbooks and supplies has been 
accepted by most boards of education, few of them have extended 
this principle to the purchase of gymnasium costumes. Even 
where school boards purchase athletic equipment, students in 
gymnasium classes are required to furnish their own costumes. 
Ideally, such equipment should be provided at public expense. 
This procedure facilitates laundering and insures a clean uni­
form when needed. In D18l1Y public schools the board of education 
purchases costumes in large quantities, selling them to the 
students at cost. 

In regard to health and safety Turner states (16, p. 297): 

In intennediate grades which have access to playrooms or 
a gymnasium, and in junior and senior high schools, rubber 
soled shoes should be worn for safety. A washable costume is 
an important requirement. This should be worn without under­
clothing or with underclothing other than that which is worn 
with street clothes. A clean costume is required each week. 

A standard costume should be required; otherwise some students will 

wear more expensive garments than are necessary, to the disadvantage of 

those who cannot afford similar quality, and others will wear costumes too 

cheap for adequate class use. This uniformity also adds to class appear-

ance and creates good class morale. It is a reflection upon the teacher 

as well as the student when the girls appear in soiled costumes (9, p. 327). 

There is some disagreement as to style of costume, but there is complete 

agreement as to the need of appropriate clothing for participation in 

activity classes in pnrsical education. 

The uniforms llDlst be clean for reason of good personal eygiene. If 

the student is responsible for keeping her uniform clean, the teacher must 

stress the importance of cleanliness and check to see that each student has 

a clean uniform each week. It is more desirable for the school to assume 

this responsibility, either through its own school laundr,y or arrangements 

with a commercial laundry, where either the school or the student pays a 

small fee. The type of laundry service used usually depends on the size 

of the school (20, P• 274). 
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Credit 

The question of credit for physical education is controversial among 

people in plzy'sical education. Some believe it is undesirable to give 

credit for peyeical education. They think that credit takes awq !rom the 

natural appeal and satisfaction that pupils receive through participation. 

Their arguments also suggest that pupils in l1lBlliY cases become more con-

cemed with accumulating credit than in gaining rich experiences (15, P• 29). 

Those who advocate credit for physical education believe that physical 

education cannot stand alone without credit in the educational program, 

because so maey people evaluate the worth of educational offerings in 

terms of credit. They also feel that physical education should not be 

discriminated against so long as American educational practice is based 

on credit and units. Physical education should be accredited the same as 

other valuable subjects (15, P• 30). 

Williams and Brownell s~ (20, P• 57): 

As long as credit for promotion, graduation and college 
entrance is given for other subjects, the same principle should 
apply to health and peysical education. 

The high schools u~ required sixteen credit units for gradua~ioq 

but frequently only fifteen units were required for college entrance (15, 

P• 29). The colleges that accept college entrance credit for peysical 

education usuall,y accept one unit within the sixteen, although some of 

the colleges accept one unit within the fifteen (10, P• 169). 

Nash (10, P• 383) believes that while the granting of credit dignifies 

pbysical education in the eyes of some and mq help toward procuring better 

facilities, it is not likely to prove an incentive to the student. He 

further states that 11a sound program of plzy'sical education should carry 

its own weight in the secondary schools, regardless of graduation credits 

or college entrance requirements." 



The AAHPER (1, p. 75) summarizes it this W33': 

1. If physical education is to be required for graduation 
and its purpC\9es are considered to be consistent with those of 
general education, credit should be assigned to it on the same 
basis as .for other courses in the school. 

2. The amount of such credit should be examined not only 
in tenns of the goals, but also in tenns of the kind of in­
struction provided. 

3. In tenns of individual needs with reference to peysical 
handicaps, it would be necessary to examine the program and 
needs of the individual. It is possible that mastery of sound 
relaxation and individual exercise techniques would be of credit 
value in the education of the handicapped youngster. 

Fnrollment ~ Pupils 

With ample time, facilities and qualified personnel, all students 

should be able to profit from a physical education class. 

10 

Sharman (15, p. 25) states that there is a difference of opinion among 

workers in physical education as to the desirability of required peysical 

education. Most physical. educators favor requirement of physical education 

through the high school. These people feel that all can take part in phys-

ical education with profit to themselves and to society. He states further, 

however: 

If this is done, a mach broader curriculum offering must 
be provided in physical education than has ever been provided. 
This will necessitate much more complete facilities and staff, 
which will cost a great deal more money than is now being spent 
for peysical education. 

Lee (9, p. 79) thinks that the student has not reached his peysical 

maturity and therefore cannot dispense with regular big muscle exercise. 

If left to their own devices, many of the students would deprive themselves 

of m.ai:tf of the benefits peysical education can give them toward proper de-

velopment. 

Williams and Brownell (20, p. 206) give additional reasons wtzy" phys-

ical education is benefici"al to all students: 



Throughout the years of school attendance, the child 
grows and develops. During this period, peysical activities 
stimulate the neuro-liDl.scular mechanisms and se.rve the func­
tional demands of the vital organs. Development of the 
vital organs and systems results in part from heredity and 
in part from functional usage encouraged by peysical activity. 
Nothing can replace heredity, and equally so, nothing can 
substitute for physical activity. 

11 

Physical education is required by law in some states. In Utah it is 

mandatory because of rules and regulations of the State Department of Pub-

lie Instruction. 

Remmlein, in his book School Law, sqs (13, P• 280): 

When the curriculwn is fixed by state law or state 
board of education regulation, parents cannot compel the 
local school boards to modify the state standards for their 
own children; nor can local school boards avoid the minimum 
standards fixed by state law or regu:ktion. 

But aside from the law which requires physical education, it is felt 

by the majority of people in peysical education that all s'tuden'ts would 

profit in some wq from a class in physical education, whether it be in a 

restricted, corrective or general course. The Utah state Course of Study 

states the following concerning enrollment of pupils (ltl, p. 4): 

All pupils in the school should be enrolled in physical 
education classes. Pupils who are physically handicapped 
should not be excused from physical education, but should be 
given modified activity adapted to their needs. During 
periods of illness or convalescence, pupils should be assigned 
to rest or to modified activity. 

In nearly every school a percentage of pupils escapes the physical 

education requirement. It is the consensus that those students who escape 

this requirement are those who most need the benefits of physical education. 

Those students who are incapable of getting some benefit from participation 

in a properly modified program are cert~ in t oo serious a condition to 

participate in the regular strain of school life (11, p. 182). 
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Excuses 

The legislative acts in some states which provide for a required pro-

gram of physical education also add that a student Illa\Y be exempt from this 

requirement or allo\o1ed to fulfill it through some substitute activity upon 

the request of a licensed physician. This is considered by some authorities 

the loophole through which most of the students escape participation. The 

solution for this problem is to better acquaint the family plJiysician and 

the parents with the values and nature of the physical education program 

(ll, P• 182). 

are: 

The substitutes which are sometimes used to fulfill this requirement 

1. Membership on athletic teams. This excuse is usual.ly 
for the season oncy, and the student returns immediately fol­
lowing this season to participation in regular class work. If 
a student is allowed to participate only in these major sports, 
he has no opportunity to acquire skills and appreciations for 
a broad range of activities (20, p. 210). 

2. Rest programs. Rest can never be considered a sub­
stitute for activ.ity. If physical education is muscular 
activity, we cannot class as physical education something 
which is the antithesis of muscular activity and 'j-lhich has no 
connection with it. Rest as well as activity are important to 
the individual, but we cannot logic~ substitute one for the 
other (11, P• 183) • 

.3. Military training. The programs of military training 
and physical education have little in common and the practice 
of using this as a substitute is condemned, both by peysical 
educators and military men (11, P• 182). 

4. Out-of-school activities. Physical education has 
certain unique contributions to make and these things are 
not achieved through activities such as walking to and from 
school, playing in school band or other such activities as 
are sometimes used as excuses from physical education (20, P• 2ll). 

Before administrators can satis.factorily handle this problem of ex-

cuses, a definite policy must be made as to who is authorized to give these 

excuses. The policy of the school physician who gives the final ~proval 

on exemptions goes a long way toward solving the problem. 



Williams and Brownell state further (20, p. 207) : 

No non-medical person should attempt to decide such 
questions which are essentially medical in character. If 
the school physician prescribes restricted or corrective 
exercises, it is the i'unction of the department to follow 
his recommendations insofar as personnel and facilities 
pemit. 

l3 

The American Association for Health, Pnysical Education and Recreation 

suggests the following policies and procedures rela:tive to requests !or 

excuses: 

1. Orient the student, parent, and physician at an early 
date relative to program objectives. 

2. Route all requests for excuses through the school 
peysician. 

3. Discard permanent and blanket excuses. 

4. Students involved in the excuse request should have 
a periodic re-check as to need for excuse. 

5. Conferences between the school plzy'sician and the 
head of the physical education department on the local level 
need to be emphasized. 

6. The problems should be tied up with the total guidance 
of the school (l, p. 77). 

Health Elcami.nation 

Medical examinations for students in public schools are usual..Ly pre-

scribed by law. These examinations are necessary if every child is to 
r- ~ 
- 1-c:= .. -
:::W r"') 

obtain the maxiDnlm potentials which physical educators set for them. :..- ~= 
Thee ::-! 

are particularly necessary for the physical educator to plan her program 

in order to meet the needs of the pupils and so as not to endanger aey 

students. 

These examinations should be extensive enough to detennine the pres-

ence of defects. There should be enough time allowed to make the exami-

nation interesting and educational to the child, teacher and parent. 

Privacy is essential if best results are to be obtained (16, p. 208). It "' 

__ 173213 

, 



is desirable for pupils of all grades to have a complete health examination 

each year. If this is not possible, an inspection by the teacher should be 

given each year and the health examination by the doctor, as often as pos-

sible. A child should not be re-admitted to school after a long illness 

without a written statement of his condition from the school physician or 

family physician, which statement indicates the child's condition. Dental 

examinations should be included in the health examination (14, PP• 90-95). 

If the health examinations are to be successful, records nn1st be kept 

and a good follow-up program used. Responsibility for such records and the 

follow-up se~ce usually lies with the school nurse. If a school nurse 

is not employed, the teacher or principal must do the follow-up service. 

Turner states {16, P• 214): 

EXaminations are of little value unless there is a 
planned follow-up program. 

Nash explains the purpose of the examination (10, p. 318): 

The purpose of this examination is to discover patho­
logical defects, to interpret their histor,y and to indicate 
the boundaries of activities in a power-building program. 

Lee has this to say about the health and physical examination (9, 

P• 226): 

Defects and physical condition should be ascertained be­
fore students are assigned to their physical education work. 
Two examinations, such as are given in the better schools, are 
necessary to procure adequate information: one examination 
to be given by a physician to determine the presence or ab­
sence of disease and organic and functional disturbances and 
the other to be given by a trained physical educator to de­
termine body mechanics. These two examinations should be 
supplemented by tests of physical capacity and fitness. 

pgysical Examination 

All teachers should remember the ract that they are not to treat dis-

eases, but only to help detect those diseases or defects which the child 

ndght have (14, p. 91). 
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These examination~ are given for more reason than mere detection of 

disease. It should be a part of a protective program to aid in the re­

moval of the drains and strains so that growth and development may pro­

ceed harmoniously (10, p. 446). Nash state s further that 

It is therefore concerned with the control of communicable 
diseases, protection from accidents and injuries, control of 
growth defects and environmental influences that may handicap 
the child. 

Willard E. Givens, in Our School Studies (4, p. 7) says: 

The school makes a contribution to sound health that can 
be made by no other institution. It deals with human beings 
at a period of life when normal physical development takes 
place with great rapidity and is most evident. Youth is the 
age of achievement. Many physical weaknesses are still re­
mediable. PreTention is still a choice over cure. Basic 
habits of living are in the process of formation. The serv­
ices of the school are d~ and systematic over a long period 
of time. Continuing health records follow the children through 
school. Co-ordination of health services in home, community, 
and school, from birth to graduation, is the first step toward 
a more adequate program for the physical fitness and sound 
health of American youth. 

While the physical examination by the teacher contributes in marv ways 

to the health and well being of the child, it cannot take the place of the 

health examination by a physician. It should, however, contribute 1n mailY 

wa,ys to the health examination and help to determine the effectiveness or 

the follow-up program. 

The physical examination should be made thought!'ully and intelli-

gently, but not automatic~. 

W~ states (19, P• 63): 

Too often the examiner shows how bored she real~ is, is 
indifferent, careless and impotent. The girl or woman who 
was already nervous and timid when she entered the examiner's 
presence, becomes more so, and the opportunity to establish­
a confidential relationship and glean some re~ valuable 
information is lost. This should not be treated as so much 
necessary routine with so many more statistics to rUe away 
and forget. 
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Records 

The management of efficient school systems requires that teachers make 

various types of records and reports with accuracy and completeness (8, 

P• 229). 

Great care should be taken to see that data are complete. Accurate 

recording and labeling are very important. The purpose of the records 

should be determined before the complete data are obtained (10, P• 362). 

Reavis and Judd give the reasons why it is important for each teacher 

to keep records (12, p. 199): 

In the course of a year the teacher in most schools is 
required to prepare a considerable number of statistical re­
ports, such as the periodic statements of enrollment and 
attendance, results of examinations and tests, funds re­
ceived and dispensed, and the like. The preparation of such 
reports is facilitated by accurate records. If records have 
been carelessly kept, the simplest report may consume hours 
of time, worrying the teacher and irritating the principal 
or superintendent. Much time could be saved by prompt and 
careful attention to records and a check ror accuracy at 
the time a recording is made. 

Records of all types need to be kept on the students, such as health, 

accidents, scholarship and achievement. The teacher must also keep rec-

ords of supplies, equipment and finance. Equipment should be marked, and 

a record kept of its issuance. This policy of record keeping on equipment 

and such indicates that the pnysical education department is conducted in 

a business like manner (2, P• 129 ). 

Showering 

Williams and Brownell tell some of the important aspects of shower-

ing (20, P• 279): 

Properly constructed and wisely administered shower rooms 
provide one of the best laboratories for inculcating certain 
health practices of personal cleanliness while you~h enjoys 
the cleansing and invigorating properties of the bath. By 
unanimous agreement the shower bath after exercise constitutes 
an integral part of the physical education period. 
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One of the most neglected elements in public school administration 

is the furnishing of towels. It would be desirable for some policy to be 

established as to how towels should be supplied (10, p. 376). 

It is more satisfactory i:f the board of education furnishes towels 

and pays for their cleaning. However, because of cost, this is sometimes 

impossible. Arrangements can usually be made with a local laundry to 

furnish clean towels at a stipulated cost. It is preferable for the board 

of education to assume this cost, but if this cannot be done, a smalJ. .fee 

should be made for each student. Williams and Brownell state (20, p. 275): 

Delegating this responsibility to the student and his 
family seldom proves satisfactoxy. M:>st adolescent youths 
follow the course of least resistance and neglect to provide 
clean equipment. The result is obvious; soiled unifonns are 
used over and over again, while towels could easily be mis­
taken for the janitor's dust cloth except that the latter 
presents a less offensive odor. 

Where the school issues the towels, a clean one should be exchanged 

for a soiled one whenever necessary. Where the students furnish their 

own towels, the teacher must check on cleanliness and insist that clean 

towels be used (14, p. 222). 

It is also necessary that some system of drying towels be furnished, 

whether the students or the school furnish the towels. There should be 

no excuse for placing a damp or soiled towel in a girl's locker (9, P• 378). 

Size of Classes 

Lee (9, p. 281) states that it is not possible for a physical educa-

tion teacher to do efficient work with a class that is too large. Forty 

should be the maximum size if good work is to be e:xp ected. Some teachers 

can do fair work ~th a class of siXty students. Classes larger than this 

can be drilled in masses, but that is not education. 



LaPorte suggests (1, p. 49): 

For systematic instruction in the fundamentals of high]Jr 
skilled activities relatively small classes are necessar,y. It 
is widely recognized that activity instruction classes should 
not exceed forty-five in enrollment, and in no case should 
organized classes be permitted to go beyond sixty for one in­
structor. Classes larger than this, even with good teachers, 
result merely in organized play without detailed instruction. 
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Available facilities and· equipment should be considered in determining 

size of classes. Individual differences among teachers should also be con-

sidered by the administration. Authorities in physical education say that 

the number of students assigned to physical education classes should not 

exceed the enrollment in academic classes (20, p. 212). Reavis and Judd 

(12, p. 40) feel that limited financial support is the detennining con-

dition which makes it necessary to have large classes. Where schools are 

crowded there is no choice other than to group pupils in large numbers. 

Reavis and Judd state further 

There is a disposi. tion at times on the part of parents 
to be critical of school systems because of the large size 
of classes. The answer to any criticisms of parents is, 
of course, that the school system can hire only a limited 
m.unber of teachers. Additional financial support is nec­
essar,y if classes are to be small. 

In corrective classes the size will var,y according to the type of case 

and the ability of the instructor. Classes should be small enough to pro­

Vide for individual attention, which is essential in corrective cases (20, 

p. 165). In individual gymnastic classes and other types of special or 

restricted classes, the maximum enrollment should be fifteen (14, p. 142). 

Limited class enrollment is essential if ~ consideration is to be given 

to individual differences in the development of ski.lls and knowledge (20, 

P• 212). 
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Kendig, in the Journal 2£ Health ~Physical Education (5, P• 710), 

reports: 

All too frequently pupils and parents become antagonistic 
to the physical education program because it fails to recognize 
individual capacities. The inevitable result of large classes 
in which every student is expected to do the same thing, regard­
less of his individual make-up, will be to discourage certain 
pupils to the point where they w.Lll either lose interest in 
class work or seek w~s of getting out of it. 

Teaching~ 

The National Education Association recommends a teacher-load of two 

hundred and fifty pupils divided upon the basis of twenty-five teaching 

classes per instructor per week. Teacher load must be considered in con-

nection with the amount of other actiVities assigned to the teacher (10, 

PP• 341-342). 

There are no definite data to show how ma.ey hours a week a teacher 

should teach or how many students should be assigned to each teacher in 

order to secure the most effective results (14, p. 143). 

Knight states (6, p. 260): 

Variety in practice appeared in the 11teaching load, 11 as 
in other features of American education. According to a re­
port of the United States Office of Education for 1948, the 
average daily attendance per teacher for the country as a 
whole was 24.3, but the range was from 15 to 29.8. 

Utah was ranked with states with the highest average teaching load. 

Utah's average in 1948 was 28.0. 

Nash shows in a table on the analysis of instructional-load that while 

the director of physical education is carrying a full teacher-load in the 

class room, he has the largest percentage of assignments to other duties 

and by far the largest to extra-curricular activities (10, P• 342). 

Williams and Brownell s~ (20, p. 233): 

If proper educational results are obtained, the teaching 
load of the physical education instructor should appra:rlma.te 
that of academic teachers. 
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While extra remuneration of after-school activities are sometimes giv-

en, Nash thinks that the compensation ·should be made in connection 1d th the 

teaching load rather than salary adjustment (10, p. 342). 

Time Allotment 

In setting a time allotment for physical education classes, it must be 

remembered there are :rnaizy" things that must take place during the period. 

Time is consumed in dressing for class, showering and dressing aft.er class, 

and within the class itself there is an instructional period and a partici-

pation period. In many cases the administrators do not consider how much 

time the students use in merelY getting ready for the participation itself. 

Early physical education laws in some states set mininrum instructional 

periods. Many administrators, however, used these standards as maximum in-

stead of min:i.mum, as was originally intended. It is felt that no time re­

quirement be specified but that approval of local programs be designated 

as a function of the state department of education (20, p. 56). 

The National Education Association recommends the use of the staggered 

double period for physical education where the class period is less than 

sixty minutes. Lee gives the following recommendations for such classes 

(9, P• 286): 

This plan merely permits a longer period for dressing than 
is usually allowed in a single period, thus eliminating the 
feeling of hurry, which is a mental hygiene hazard. Modern 
life is geared too high, and the schools contribute largely 
to this hazard. 

Nash uses the following table to show time devoted to physical educa­

tion in senior high schools (10, P• 276). 

1 period per week 
2 periods per week 
3 periods per week 
4 periods per week 

7 to 10% of the schools 
52 to 55% of the schools 
22 to 23% of the schools 
15 to 22% of the schools 
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It is recommended by most authorities in physical education that five 

periods of sixty minutes each l«>uld be the ideal practice. 



22 

ANALYSIS AND PRESENTATION OF DATA 

Classification 

Some fom of classification is necessary if the teacher is to obtain a 

degree of order~ progression in peysical education classes. If the needs 

and interest of the student are to be taken into account, the enrollment 

of students must be based on more than ·just age or grade in school. Stu-

dents, even of the same age, have varied abilities and knowledge of skills. 

To develop a student • s skill and knowledge, some degree of uniformity of 

ability and interest is necessa~. There are those students who are not 

peysica.l..lJr capable of competing and keeping up with the general group of 

girls; therefore, same restrictive or corrective classes are also necessar.y. 

~let hod of Scoring: The teachers interviewed gave the method used in 

their schools for assigning pupils to the physical education classes. 

These methods were matched with the score card and the appropriate number 

of points given. 

Table 1. The various methods of classification used in the schools and 
the points scored for this method of enrollment of students in 
the physical education classes. Possible score 50. 

School 

I 
II 

III 
IV 
v 

VI 
VII 

VIII 
IX 
X 

XI 

Method of Classification 

Grade in School 
Grade in School 
Grade in School and Age 
Grade in School and Age 
Grade in School 
Grade in School and Age 
Grade in School and Age 
Grade in School 
Grade in School and Free Hour on Schedule 
Grade in School and Free Hour on Schedule 
Grade in School, Free Hour on Schedule and Interest 

Score 

15 
15 
15 
15 
15 
15 
15 
15 

8 
8 

19 
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Table 1 shows that all of the schools assigned the girls to physical 

education classes by grade or age. One of the schools allowed the student 

to choose the physical education class she wanted her senior year. J:l'i.Te 

of the teachers gaTe skill and knowledge tests to classify the students 

within the classes. In the other schools all of t he girls were given the 

same instructions and all participated in the classes to the b~st o! their 

abilities or knowledge in the actiTi.ties. 

Costumes 

Appropriate clothing should be worn for physicaJ. education c.J.asses if 

best results are to be obtained in class work. .Freedom or movement is 

essential for obtaining skill in most of the activities. Satety and c.J.ean­

liness are also important !actors in favor of sUitab.le costwnes :ror physical 

education classes. 

It would be preferable for schools to fUrnish t hese costumes. If this 

cannot be done, the school could stock ~he gym suits and shoes in t he book­

store and sell them at cost. 

Method ~ ~coring: Appropriate pol.Ilts were given for eacn item which 

was included on the score card. The final score was obtained by totaling 

scores given for each condition. 
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Table 2. Tabulated scores for costume requirements, and the weekly chec~ 
made for cleanliness of costume. Possible score 25. 

School Required 

I 5 
II 5 

III 5 
IV 5 
v 5 

VI 5 
VII 5 

VIII 5 
1X 5 
X 5 

XI 5 

Percentage 
of schools 
included 100% 

Uniform Mp-ked 

5 0 
0 0 
5 2 
0 2 
5 2 
5 2 
5 2 
5 2 
0 2 
5 2 
5 0 

63.6% 72.7% 

~Shoes Weekly 
Adequate* Required Check Score 

3 5 5 23 
3 5 5 18 
3 5 5 25 
3 5 0 15 
3 5 0 20 
3 5 5 25 
3 5 3 23 
3 0 5 20 
3 5 5 20 
3 5 5 25 
3 0 5 ltl 

100% 81.8% 77.2% 

* Included under Adequate are: Easil,y Laundered, Appropriate and Durable 

Table 2 shows that all of the schools required gym suits, although two 

of the schools did not require gr.m shoes. Eight of the schools required 

uniform costumes, but only one of the schools' bookstores carried these 

costumes. The other schools made arrangements with stores in the town to 

stock the gym suits or had the stores order them special. All but three 

of the teachers checked for clean uniforms each week. One of the teachers 

checked weekly except in the winter, and then she checked every other week. 

All of the costumes were easily laundered, appropriate and durable. Most 

of the teachers required the marking of the gym costumes and the shoes. 

Credit 

Credit should be given to physical education on the same basis as for 

other academic subjects. If physical education is worthy of being included 

in the education program, it should be worthy of credit. Physical education 

credit should also be required for graduation on the same basis as the other 

subjects. 
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If credit is given, then definite arrangements should be made for 

proper grading in all activity courses, based on appropriate tests and 

followed by the recording of proper credit on a student•s card (7, p. 50). 

l1ethod ~Scoring: The information on credit was taken from the 

school offices. The condition which exists was located on the score card 

and the points opposite this condition were taken as the score. 

Table 3. l'he credit ~iven is that which is allowed for one year's ~rk. 

No. Years Required 
School Credit Given Required For Graduation Score 

I 1. unit 2 years Yes 5 
II i unit 2 years Yes 20 

III i unit 2 years Yes 20 
IV i unit 2 years Yes 20 
v unit 2 years Yes 20 

VI i unit 2 years Yes 20 
VII i unit 2 years Yes 20 

~ •t VIII - um 2 years Yes 20 
1 •t II 2um. 2 years Yes 20 

X 1 unit 1 year Yes 20 
XI i unit 2 zears Yes 20 

Table 3 sho~1s that all of the schools allowed credit for physical 

education, and required it for graduation. One unit credit was allowed 

for graduation in all but one school. This school allowed one-fourth unit 

credit per year and required two years, making only one-half unit required 

for graduation. 

Enrollment 

All girls in the school should be enrolled in peysical education. If 

the student has some ph.Ysical handicap, she should be given modified ac­

tivities adapted to her needs. If the girl has an injury or is ill, she 

~ be given a temporar,r excuse. Each girl within the school should re-

ceive some benefits from participation in the physical education classes. 

No program of physical education can be considered adequate unless 

it affects every student within the school (18, P• 37). In order to meet 
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this optinmm goal, there must be trained personnel to handle the special 

cases which the school will be confronted with during the years. The 

curriculum must be broad in order to have the students engaged in the 

appropriate activities. There must be adequate facilities to take care 

of these special classes. There must be close co-operation among the 

physician, nurse, and teacher in order to meet the needs of the students 

assigned to special class work. 

To attain this 100 per cent enrollment, the teacher must sell her 

physical education program to the administrator, parent, doctor and stu-

--
dent. The physical education program should be such as to make a definite 

contribution to the girls 1 total education. 

Method of Scoring: The total number of girls enrolled in the school 

was taken from the secretar,yls office. The number of girls taking physical 

education was taken from the physical education teacher Is roll book. The 

total number was divided into the number taking physical education. l'he 

computed percentage was applied to the score card and the appropriate points 

were given as the score. Temporary excuses for illness or injury were con-

sidered as being enrolled in physical education. No other excuse or sub-

stitutions were counted toward enrollment. 

Table 4. Percentage of students enrolled in physical education classes 
and number of girls who used substitutes for physical educa­
tion. Possible score 100. 

School 

I 
II 

III 
IV 
v 

VI 
VII 

VIII 
II 
X 

XI 

Percentage 
Enrolled 

62% 
53% 
64% 
88% 
57% 
73% 
65% 
66% 
49% 
48% 
73% 

Girls Using 
Substitutes 

3 
0 
5 
0 
0 
3 
8 
0 
0 
2 
4 

Score 

57 
47 
57 
88 
47 
67 
57 
57 
37 
37 
67 
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The percentages in Table 4 seem to be fairly low considering that 

physical education was required two of the three years in all of the schools 

except one. Most of the schools required the girls to take physical edu­

cation their sophomore year and then the students were allowed to choose 

either their junior or senior year to complete the physical education re­

quirement. Eighteen and two-tenths per cent of the schools were between 

the fortieth and fiftieth percentile. Eighteen and two-tenths per cent 

were between the fiftieth and sixtieth percentile. Thirty-siX and four­

tenths per cent were between the sixtieth and seventieth percentile and 

nine per cent were above the eightieth percentile. The average percentage 

of students enrolled for all the schools scored was sixty-three and four­

tenths per cent. 

Ex:cuses 

EXcuses from physical education should be handled by the school phy­

sician. 1-iany excuses are given because the fami]Jr physician and the parents 

do not have a complete understanding of the physical education program. The 

program must be broad enough to include all those who are in school. This 

wide program which allows for individuals not capable of participating in 

general physical education classes should include them in some restricted 

or corrective group. The program itself must be good enough to obtain the 

respect of the parents and physician in order to avoid requests for excuses. 

If excuses are given for reasons other than physical handicaps, then 

the program :must be sold to the administrator and other teachers within 

the school. The values derived from physical education classes cannot be 

obtained from any of the substitutions, which are sometimes used to excuse 

a student from physical education requirements. 
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~1ethod of Scoring: Conditions were located which took precedence in 

the schools and record points were given for each circumstance. 

Table 5. By whom the excuses were approved. Checks made, reviewing re­
quired, reasons excused and number of students excused from 
physical education. Possible score 35. 

Reviewing 
Of Excuses 

Elccuses Check Made Required Number 
School Approved ~ With Pbys.* Each Year Excused Reason Score 

I Family Doctor Yes Yes 3 Substitutes 23 
II Family Doctor Yes Yes 0 . 23 

III Family Doctor No Yes 5 Handicap 13 
IV Family Doctor No Yes 0 13 
v Family Doctor No Yes 0 13 

VI Family Doctor No No 3 Substitutes 8 
VII Family Doctor No No 8 Substitutes 4 

and Parents 
VIII Family Doctor Yes Yes 2 Handicap 23 

IX Family Doctor Yes Yes 0 23 
X Family Doctor Yes Yes 2 Handicap 23 

XI Family Doctor No Yes 4 Handicap 13 

* Pbys. is the abbreviation used for pbysici3Il. 

As shown by Table 5, in all of the schools the family peysician 1 s 

written excuse was accepted. At five of the schools the physical education 

teacher checked with the doctor about these excuses. The other siX schools 

accepted the excuse from the doctor without any further checking. Nine of 

the schools required a reviewing of the excuses each year. 

Most of the excuses were given because of physical handicaps. Most 

of the teachers had these peysically handicapped students keep score, time, 

or officiate in their regular physical education classes. One of the 

teachers gave physical education credit to students who accompanied dance 

classes or took care of equipment. \ofuere playing in the band was substi-

tuted for physical education, the students were not kept out of the physi-

cal education class all year, but otlJ.3r men the band was practicing for a 

concert or was drilling. These girls were enrolled in physical education 
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classes and when not participating with the band, they attended the physi­

cal education class. In one of the schools health classes 'rere substituted 

for physical education, even though there were no students listed as physi­

cal handicaps. 

Health Examination 

Health examinations are necessar,y for the protection of the school 

as well as the child. If peysical education programs are to meet the needs 

of the student, an examination is necessary to .determine those needs. Part 

of these examinations should be given to the students by physicians, nurses, 

and dentists. 

At least one health examination should be given in each school level, 

and more if money and personnel permit. In Utah the law requires that a 

health examination be given each year by either the teacher or the peysi­

cian. The law specifies that the following things be checked: sight, 

hearing, teeth, and if the child breathes through the mouth. If the test 

discloses that the child has any of these defects, the teacher must send a 

written report to the parents, notif.ying them of the defects and the ne­

cessity of medical attention f or the child. 

This health examination should furnish the data to help the teacher 

plan her program to fit the needs of her students. It will also aid in 

helping to prevent the spread of contagious diseases in the school. It 

will give the parents infonnation concerning their child•s health and 

physical defects, if any are present (14, p. 90). 

If the most benefits are to be received from the health examination, 

a good follow-up program must be employed. The physical education teacher 

can be a ver,y important part of this follow-up service. The teachers hould 

take an active interest in the health examinations and work with the nurse 

and the parents in bringing about the correction of the students' defects. 
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l-1ethod of Scoring: It was found that all schools that included a 

health examination used a standardized form. From these records the extent 

and frequency of examination were taken. Other items important to the 

health examination were given an individual score which should be taken 

from the score card. The total o1' these was taken for the final score. 

Table 6. Gives the times the examinations were used for various con-
ditions. Time allowed per pupil for examination. The in-
elusion of the follow-up program and the dental examination 
in the health examination program. 

Before 
Exam Ent.* Intra- After Time Follow-Up Dental 

School To School murals illness Per Pupil Program Exam Score 

I Yes No No 10 1-lin. Yes No 18 
II No No No 5 Min. Yes No 6 

III No No No 10 Min. Yes No 8 
IV Yes No No 10 Min. Yes Yes 23 
v No No No 15 Min. Yes Yes 16 

VI Yes No No 5 Min. Partial No l3 
VII Yes Yes No 15 Min. Partial No 23 

VIII No No Yes 0 No No 5 
IX No No No 10 Min. Partial No 5 
X No No Yes 10 1-ti.n. Yes Yes 18 

XI No No No 5 Min. Partial Yes 8 
* Eht. is abbreViation for Entrance 

Table 7. The extent of the examination and the frequency. Scores from 
Table 6 were added to these points and total points for the 
health examination are given. Possible score 15. 

EXtent of Score From Total 
School EKarnination Fresuency Score Table No. 6 Score 

I Full One 26 18 44 
II Full One 26 6 32 

III Full One 26 8 34 
IV Full Two 30 23 53 
v Full One 26 16 42 

VI Full One 26 13 39 
VII Full Two 30 23 53 

VIII None None 0 5 5 
lX Full One 26 5 31 
X Full One 26 18 44 

XI Full One 26 8 34 
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As shown in Table 6, only one school required an examination :for par­

ticipation in intramurals. Two of the schools (ltl%) required examinations 

of students after long illnesses or frequent absences because o:r illness. 

The time allotted to each student for these examinations was ten min-

utes by 45% of the schools. Eighteen per cent of the schools allowed fif­

teen minutes per student, and 27% allowed only five minutes per student. 

The follow-up service was good in most schools. Fifty-five per cent 

sent home written reports of the examination to the parents. Thirty-six 

per cent of the schools sent home reports if the students had defects. 

One of the schools had the parents present during the examination, and two 
, 

of the schools invited the parents to come if they wished. The county nurse 

did all of the follow-up work, except in one school, where the teacher did 

t he follow-up service on the health examination. 

Four {36%) of the schools had dental inspection by a dentist. Two of 

the schools said this was the first year this examination had been included 

in the health examination. Two of the schools referred students to their 

own dentists upon the advice of the physician giving the health examination. 

Table 7 shows that ten of the eleTen schools gave a complete health 

examination. The form "Utah Pennanent Record Form" was followed in giv:i.ng 

the examination. This form included all of the items listed on the score 

card. Two (18%) of the schools required examinations twice during the 

three years of high school. Eight (73%) of the schools had only one exami-

nation during t he senior high school years. One school had no health ex-

amination at all. 

Physical Examination 

The physical examination by the teacher can be educational to the 

student as well as informative to the teacher. It is a means to help the 
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child to become interested in her growth, development and personal health 

and welfare. Also detection and prevention can be a part of this program. 

The interest and continuous efforts of the teacher can do much toward the 

physical well being of her students. The teacher, however, must remember 

she is not to treat diseases. The teacher should be able to recognize the 

presence of some body detects and some functional disorders, but the physi-

cian should make the diagnosis and give the treatment. This physical ex-

amination can also help to determine the effectiveness of the follow-up 

program. 

Method of Scoring: Each item of the physical examination was given a 

certain number of points on the score card. These points were added to the 

number given for frequency of examination to determine the total score. 

Table 8. The extent of the pnysical examination and the f requency of the 
examination were scored along with the current accident and 
health records. Possible score 5o. 

Age Nose Spinal 
Current Height Throat Column 

School Frequency Record Weight Ears & ;res Posture Feet Score 

I None 0 0 0 0 0 0 
II None 0 0 0 0 0 0 

III None 0 0 0 0 0 0 
IV Every Year 5 6 0 0 0 16 
v None 0 4 0 0 0 4 

VI Every Year 0 6 2 3 2 18 
VII None 0 0 0 0 0 0 

VIII None 0 0 0 0 0 0 
IX None 0 0 0 0 0 0 
X Every Year 5 6 6 5 4 31 

n None 0 0 0 0 0 0 

Table 8 indicates that only thirty-six per cent of the schools included 

a:ny phaae of the physical examination by the teacher. None of the teachers 

gaTe a complete physical examination. Most of the teachers stated they 

merely watched the students during class period, but made no periodic or 

systematic examination. 
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Records 

Records are necessary for any department to run smoothly. These rec-

ords must be kept for aizy' well-organized program. It should be necessary 

to keep records on examinations, finance, students, supplies, accidents, 

inventories and intramurals. For the teacher to be able to evaluate her 

program in terms or what she has accomplished, what she is accomplishing 

now, and what she hopes to accomplish in the future, a system or record 

keeping must be set up. This should not be haphazard, but a well-organized 

system or keeping important data. 

Method 2!_ Scoring: For each adequate record kept, two points were 

given. Points were also given for the completeness and accessibility of 

the records and for the type of method or forms used for keeping these rec-

ords. The points were taken from the score card tor each type of record 

used and totaled for the score. 

Table 9. Scores were given for each t;rEe of record keEt• 

Health and 
Pbys. 

School Supplies Finance students Inventories Accidents Exam Score 

I 2 2 2 2 2 2 12 
II 0 0 0 2 0 2 4 

III 0 0 0 0 0 2 2 
IV 0 2 2 2 0 4 10 
v 0 0 2 2 0 2 6 

VI 2 2 0 2 2 4 12 
VII 0 0 2 2 0 2 6 

VIII 2 2 2 2 0 2 10 
IX 0 0 2 2 0 2 6 
X 0 0 2 0 0 2 4 

XI 0 0 2 2 0 2 6 
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Table 10. Scores given for completeness and accessibility of records. 

Also points given for the use of standardized fonns. Scores 
from Table 9 were taken and added with these points for total 
score on record ke~ing. Possible score 20. 

All Data 
on Student 

Com- in One Standardized Score 
School Eleteness Folder Forms Used Score Table 9 Score 

I 2 2 2 6 12 18 
II 2 2 2 6 4 10 

III 1 2 2 5 2 7 
IV 2 2 2 6 10 16 
v 2 2 2 6 6 12 

VI 2 2 2 6 12 18 
VII 2 2 2 6 6 12 

VIII 2 2 2 6 10 16 
lX 2 2 2 6 6 12 
X 2 2 2 6 4 10 

XI 2 2 2 6 6 12 

Table 9 shows that the teachers' individual records on the students, 

supplies, and finance were not as complete as the records that were kept 

for the office file. The teachers' personal records were not kept sys-

tematically or in ~ organized manner. 

As shown by Table 10, each school had the data referring to the 

pupil 1 s health, scholastic and social record filed in the main office in 

one folder. Although these records were available, only a few of the 

teachers ever used them. All the information about the student rras kept 

on the record fonn published by the State Department of Public Instruction. 

Showering 

Showering is an essential phase of the physical education program, and 

if this period is to prove beneficial to the girls, enough time and appro-

priate facilities are necessar.y. If a student is rushed through this 

showering and dressing period she might develop a dislike for the whole 

physical education pro gram. 
J 
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Clean towels and a place to store and dry these towels are also nee-

essary for sanitary reasons. It is best if the school can provide laundry 

service, but if this cannot be done, some other means of drying the towels 

is necessary. 

Method of Scoring: The scores which applied to the practices of the 

school were recorded. Different items were scored depending on whether the 

school or the girl furnished the towels. 

Table ll. Scores were tabulated for the school furnishing the towels and 
soap . If the girl provided her towel, the scores vTere given 
if drying facilities were available, and also if a check was 
made for weekly clean towels. Possible score 30. 

Towels and Soap Provided by School 
(15 Points Given) 

Each vlhenever 
School 

Each 
Class Week Necessary Soap 

I 
II 

III 
IV 
v 

VI 
VII 

VIII 
IX 
X 

XI 

7 

7 

10 
7 

5 

0 
5 
5 
0 
0 
0 
0 

5 5 
0 
5 
0 

Towels Provided by Girl 

Drying 
Facilities \veekly 
Available Check Score 

22 
0 5 10 

27 
20 

0 0 0 
0 5 5 
0 5 5 

25 
0 5 5 

30 
22 

An analysis of Table ll shows that six (55%) of the schools furnished 

the tovrels for physical education classes. Five of these schools charged 

·a small. fee for towel service. At one of these schools there was a school 

washer, and the physical education teacher laundered the towels. One of 

the schools issued clean towels each class period. Three of the schools 

issued towels each class period during the fall and spring and once a week 

during the winter. 

In the five (45.%) schools where the girls furnished the towels, there 

were no dr,ring facilities . The girls had to place the damp towels in 
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their lockers or baskets with their other gym clothes. The girls them-

selves sometimes brought hangers on which to dry their towels. Four of 

the teachers checked weekly for clean towels. Seven of the teachers re-

mained in the shower room while the girls were showering and dressing. 

All of the schools required showering as part of the class work. The girls 

were excused from showering during menstruation. 

Soap was proVided by four of the schools. At the other schools the 

girl brought her own soap or none was used for showering. 

Size of Classes 

The size of the class should be determined to a large extent on the 

basis of facilities and equipment, teacher's ability, and the activities 

to be taught. Classes should be kept small enough to permit individualized 

teaching. 

If all students are to be required to take physical education, there 

must be a place in the program for them. In order to give individual cor-

rective help to the students, the size of the class must be small. 

Method of Scoring: Points were allotted to each condition which de­

scribed the situation. Points were also given for corrective or restric-

tive classes being included in the program. These enrollment figures iiere 

taken from the teacher's roll book. 
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Table 12. Average class size was taken and scored f rom score card. Where 
the schools had an established maximum and minimum set on class 
size, five points were given. ·If the average enrollment of 
physical education classes was no larger than average academic 
classes, five points were given. Possible score general 
classes 40; corrective classes 20; total 60. 

Established 
Maxi.nrum and Larger Than Average Total 

School Y.d.nimum Academic Size Correctives Score 

I No No 28 None 35 
II No No 20 None 35 

III No No 27 None 35 
IV No Yes 36 None 30 
v No No 30 None 35 

VI No No 24 None 35 
VII No Yes 5o None 10 

VIII ti:> No 29 None 35 
IX No No 25 None 35 
X No No 19 None 35 

XI No No 27 None 35 

Table 12 shows that the schools did not have a very big problem with 

overloaded classes. The average class size for all the schools was o~ 

28. 6. One school had as high as fifty students per class as an average, 

but the others rTere well below the figure recommended by Nash (10, P • 341) . 

None of the schools included any corrective or restricted classes. 

For those students who needed a modified or restricted program, some of 

the teachers used the girls as score keepers, officials, and time keepers. 

Teaching Load 

An excessive load should not be given to aQy teacher if she is ex-

pected to do her best teaching. The recommended load is five classes a 

cla\Y, or 1,500 minutes per week. The maximum set is six hours a day, or 

1, 800 minutes per rTeek. This maximum should include the extra-curricular 

duties she is expected to perform. The physical education teacher should 

be willing to accept duties comparable to those assigned other teachers. 
'·~ 

For the most efficient and individualized teaching, a teacher 1 s load should 

be kept to a minimum. 
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Method of Scoring: The number of minutes the teacher spent in class 

each week and the minutes required for her extra-curricular duties were 

totaled. The score was given in minutes per week. The total number of 

minutes for each teacher was then scored. 

Table 13 . Teaching load was given for hours in class room instruction per 
week and for average extra-curricular work during the week. 
Possible score 30. 

Elctra-
Classes Curricular Total Time 

School Per \-leek Per \-leek l'dnutes Score 

I 30 7 2070 0 
II 30 0 1800 4 

!II 35 3 1825 4 
IV 22 15 2ll0 0 
v 15 3 1005 30 

VI 30 5 1800 4 
VII 25 8 1730 8 

VIII 25 5 1550 16 
lX 30 1 1710 8 
X 18 8 1470 30 

XI 25 3 1555 16 

As shown by Table 13, one of the teachers taught seven classes a day; 

four taught six classes a day; four taught five classes a d~. One teacher 

taught afternoons only and had three classes per day . The other teacher 

taught in a junior college-high school combination and taught three classes 

three days a week and two class es two d<zy"s a week. The average teacher 

load for classes was 1, 693 minutes per week. This load was above the mini-

nrum recommendations, but below the maximum. The average spent in extra-

curricular assignments was 316 minutes per week. 

Time Allotment 

A daily period of sixty minutes for physical education classes is de-

sirable . Included in this time are dressing, instruction, practice, and 

showering. Adequate time is necessary if the teacher is to provide con-

structi ve instruction and if she is to give the student time to practice 

and develop skill in the various activities. Enough time should also be 
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allowed for showering and dressing if the girl is to receive enjoyment from 

her participation in physical education. Health classes should be consid-

ered as separate classes and not counted as a physical education period. 

The Cormnittee on Adequate Program Standards recommends one period per 

day for physical education, the length of the period to be consistent with 

the established length of periods in the individual school (16, P• 290). 

The Utah State Course of Study (18, p. 4) recommends that students be given 

daily periods of health and physical education in two of the three years 

of senior high school. Its recommendation for length of periods is from 

forty to sixty minutes. 

Method of Scoring: Time used for dressing and showering was included 

in length of class period. That time which was devoted to health classes 

was not included as physical education periods. The number of times physi-

cal education was required during the week and the number of minutes in the 

period were located. In the appropriate square the points for the total 

score were given. 

Table 14. Gives the time allotted to physical education by days and by 
minutes per class. Where the schools had physical education 
daily during the fall and spring and classes three days a week 
during the winter, both places were listed. Possible score 100. 

Da;rs Per Week Minutes Per Class 

2 3 4 5 45 50 55 60 
School Score 

I Winter F.S.* X 67 
II F.w.s. X 55 

III Winter F.S. X 53 
IV F .W.S. X 45 
v Winter F.S. X 67 

VI Winter F.S. X 49 
VII Winter F.s. X 53 

VIII Winter F.S. X 53 
IX Winter F.S. X 49 
X F .W.S. X 45 

XI F .1'/.S. X 100 

*F., W., and s. are abbreviations for Fall, Winter and Spring. 



40 

Table 14 indicates that only one school had physical education daily. 

Seven of the schools would have physical education da.il.y if they had enough 

facilities to take care of the classes during the winter weather. During 

the winter weather, most of the schools alternated boys • and girls' physi­

cal education classes during the week and 9n Friday the boys and girls met 

together, and social dancing 1-1as taught. Three of the schools used the 

teaching of health classes as an alternate for physical education during 

the year. Of these three schools only one considered and graded health as 

a physical education class. 

The minutes allotted physical education classes varied within some 

schools from forty-five minutes in the morning Classes to siXty minutes in 

the afternoon classes . Where this was the case, the average number of min­

utes per class was taken and the score given accordingly. 



SUMMARY 

The purpose of the study was to determine the existing policies and 

procedures 1-lhich affected the 1·Tomen 's physical education program in eleven 

of the high schools of Southern Utah. Consideration \vas given to the i'ol­

lowing factors: classification; costumes; credit; enrollment; excuses; 

health examination by doctor, nurse and dentist; physical examination by 

teacher; records; showering; size of class; teaching load; and time allot­

ment. 

The information for this study lias obtained through personal interview 

with t he physical education teacher at each school surveyed. 

A summary of the findings of the study is as i'ollows: 

1. One hundred per cent considered the students• grades in school in 

classifying for physical education classes; 27% used the free hour on the 

students• schedules as an additional means of classii'ication; 36% took the 

students• ages into consideration; and 9% considered the students• interest 

in their senior year. 

2. One lnmdred per cent required change of costume for physical edu­

cation classes; 63 . 6% required that the costumes be uniform; 72% had the 

students mark their costumes; 100% had appropriate, easily laundered and 

durable costumes; 81.8% required gym shoes to be worn in physical education 

classes; 77.2% of the teachers made a check for clean costumes each week. 

3. One hundred per cent of the schools gave physical education credit 

and required it for graduation; 82% gave one-half unit of credit for each 

year of physical education; 9% gave one-fourth unit per year; and 9% gave 

one full unit per year; 91% required two years of physical ·education, while 

9% required only one year. 
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4. Eighteen and two-tenths per cent of the schools had between forty 

and fifty per cent of their students enrolled in a physical education class; 

18.2% had between fifty and sixty per cent enrolled; 36.4% had between sixty 

and seventy per cent enrolled; and 9% had above eighty per cent enrolled. 

5. Thirty-six per cent of the schools did not have any students ex­

cused from physical education; 27% had five per cent of their students ex­

cused or using substitutes for peysical education; 9% had one per cent ex­

cused; 9% had two per cent excused; 9% had three per cent excused; and 

9% had 15 per cent excused. One hundred per cent accepted family doctors I 

excuses; 46% of the teachers checked with the physician about these excuses; 

82% of the school required the reviewing of excuses each year. 

6. Ninety-one per cent of the schools gave a complete health examina­

tion by a physician at least once during the senior high school; 18% gave 

two health examinations during the students I senior high school years; 36% 

gave a health examination upon entrance to school; 9% required an examina­

tion before the girls could participate in intramurals; 18% required a 

health examination of a student who had been ~1 for a long period of time 

or for frequent absences because of ill health. Forty-five per cent of the 

schools gave ten minutes per pupil for the examination; 18% allowed fifteen 

minutes per pupil; and 27% allo1rred five minutes per student. Thirty-six 

per cent included dental examinations by a dentist in the health examina­

tion. Fifty-five per cent had a complete follow-up service; 36% had a 

partial follow-up service; and 9% had no follow-up service. 

1. None of the physical education teachers gave a complete physical 

examination; 18% kept a record on current diseases and accidents; 36% 

kept a r eport on the age, height and weight of the students; 18~ checked 

on eyes and ears; 9% checked nose and throgt; 18% made a check of posture 

and the vertebral column; 18% checked for any infection or deformity of feet. 
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8. One hundred per cent of the schools had complete data on the stu­

dents filed in the main office . This included items on family, health 

history, health examination, scholastic, follow-up, and social phases of 

the student's life. Of the records the teacher kept for herself, 27% kept 

records on supplies and finance; 73% kept records on students 1 achieve­

ments; 82% kept records on inventories; and 18% kept records on accidents 

which happened to the students within their classes; 18% kept records on 

the physical examination given by the teacher. 

9. Fifty-five per cent of the schools fu.rnished towels for showering; 

46% of these charged a small fee to the students for this towel service. 

Of the schools providing the towels, 17% furnished clean towels each class 

period and 50% furnished them each class period during the fall and spring, 

and once a week during the winter; 33% furnished towels each week or when­

ever nec~ssary . 

Each girl was responsible for furnishing her own towel in 45% of the 

schools. Checks were made by the teacher for clean towels each week in 

80% of these schools where the girls furnished the towels. None of the 

schools had facilities for drying the towels . 

Thirty-six per cent of the schools furnished soap for use during 

showering. 

10. None of the schools had a maximum or minimum size of class set­

up. In 18% of the schools, the physical education classes were above the 

average-sized academic classes. The average size for the physical educa­

tion classes was 28 . 6. 

None of the schools had aqy corrective or restricted classes included 

in the physical education program. 

11. The average teaching load was 1,693 minutes per week. The average 

classes taught per week were 25.9. The average time spent in extra-curricular 
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assignments was 316 minutes per week; 18% had a teacher locrl of 2,000 min­

utes per 1-1eek or more; 27% had a teacher load of 1, 800 minutes per week or 

more; 18% had a load of 1,700 minutes or above; 18% had a load of 1,500 

minutes or more; and 18% had a load of 1,500 minutes or less. 

12. Nine per cent had physical education classes daily; 46% had physi­

cal education classes daily in the fall and spring, and three days a week 

during the winter. Eighteen per cent had physical education classes daily 

in the fall and spring and two days a week during the winter; 27% had 

classes three days a week all year. 

Thirty-six per cent had class periods of fifty minutes; 46% had physi­

cal education class periods of fifty-five minutes; 18% had periods of sixty 

minutes. 

13. Eighty-two per cent of the teachers had bachelor of science de­

grees; 18% of the teachers wer e teaching on emergency certificates; 46% 

of the teachers were physical education majors; 27% were horne economic 

majors, and 9% were language majors. 
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Table 15. Summary of scores !or each phase of the program scored. Total 
given for each school. Possible score 000. 

School II III IV " VI VII VIII IX X XI 

Classification 
Possible Score 50 15 15 15 15 15 15 15 15 tl 8 19 

Costumes 
Possible Score 25 23 18 25 15 20 25 23 20 20 25 18 

Credit 
Possible Score 25 20 20 20 20 20 20 20 20 20 20 

Enrollment 
Possible Score 100 51 47 57 88 47 67 57 51 31 31 67 

Excuses 
Possible Score 35 23 23 13 13 13 8 4 23 23 23 13 

Health Examination 
Possible Score 15 L4 32 34 53 42 39 53 5 31 44 34 

Physical Examination 
Possible Score 50 0 0 0 16 4 18 0 0 0 31 0 

Records 
Possible Score 20 18 10 7 16 12 18 12 16 12 10 12 

Showering 
Possible Score 30 22 10 27 20 0 5 5 25 5 30 22 

Size ot Classes 
Possible Score 40 35 35 35 30 35 35 10 35 35 35 35 

Correctives 
Possible Score 20 0 0 0 0 0 0 0 0 0 0 0 

~eaching Load 
Possible Score 30 0 4 4 0 30 4 8 16 8 30 16 

Time Allotment 
Possible Score 100 67 55 53 45 67 49 53 53 49 45 100 

TOTAL 309 269 290 331 305 303 260 285 248 338 356 

School I II III IV v VI VII VIII lX X XI 
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CONCLUSIONS 

1. The schools scored low in their methods of classification. The 

average points received were 14 of a possible 5o. This gave a total of 

28% of the possible score. 

2. On costumes the schools as a whole scored higher than in any of 

the other phases scored. The average points received \·Tere 21 out of a 

possible 25. This gave the sc"hools an average total of 84% of the possible 

score • 

.3. Ninety-one per cent of the scli.ools gave and required one unit of 

credit toward graduation; 9% gave one-half unit of credit for graduation. 

Of a possible 25 points, 19 points was the average. This gave the schools 

an average percentage of 76 of the score possible, the third highest per­

centage received in the scoring. 

4. The average percentage of students enrolled in physical education 

was 6.3%. Of a possible score of 100, the average score was 56. This gave 

the schools a total of 56% of the score possible. 

5. Thirty-siX per cent of the schools accepted no excuses; 64% of 

the schools excused students or allowed them to use some substitution. Of 

a possible score of .35, the schools scored an average of 16, which gave 

them a 46% average possible points. 

6. The schools scored only a 49% average of the possible points 

awarded for health examination. Although 91% gave a complete health ex­

amination, the schools fell dovm on points given for frequency, examination 

upon entrance to school, examination for intramurals, examination after 

illness, time used for examination per student, and dental examination. 
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The total nwnber of possible points for the health examination was 7'5. The 

schools 1 average number of points was 37. 

7. The schools scored very low on the physical examination. Of a 

possible score of 5o, the schools averaged only 6 points. This gave the 

schools an average of only 12%. The physical examination ranked twelfth 

in percentage of points scored. 

8. The records kept by the schools • main offices scored very high. 

Of a possible 6 points, the average was 5.9. The average score for records 

kept by the teacher for her own reference was 7 out of a possible 14 points. 

The total average scored for record keeping was 13 of a possible 20 points. 

This gave the schools a 65% average on points possible. 

9. For showering, the schools scored an average of 16 points out of 

a possible 30. This gave the schools an average of 53% of total scores 

possible. 

10. The schools scored high in percentage of points possible for size 

of classes, with an 80% average. The possible points were 40. The average 

number was 32. 

The scoring on correctives was zero. The points possible for cor­

rectives and the size o! these classes were 20 points. 

ll. The average percentage of the score made for teaching load was 

low, ooly 37% of the possible score. The points possible were 30; the 

average scored by the schools was only ll. This phase of the program stud­

ied ranked tenth in possible percentage of scores made. 

12. The average for minutes per class given for physical education 

was 54 minutes. The munber of days per week physical education was given 

averaged 3.8. The average score made by the schools was 58 out of a pos­

sible score of 100. This gave the schools an average of 58% of the possible 

score. 



Table 16. Rank of schools, total scores made, percentage of total possible 
score received. 

School 

I 

II 

III 

IV 

v 

VI 

VII 

VIII 

IX 

X 

XI 

Average of Schools 

Score Made 

309 

269 

290 

331 

305 

303 

260 

285 

248 

338 

356 

299 

Percentage Received 
of Possible Score 

51.5 

44.8 

48.3 I 

55.2 

50.8 

50.3 

43.3 

47.5 

41.3 

56.3 

59.3 

49.8 

Rank 

4th 

9th 

7th 

3rd 

5th 

6th 

lOth 

8th 

11th 

2nd 

1st 
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Table 17. Averase Eercentaie of Eossible score and rank. 

Average Percentage Received 
Phases of Possible Score of Total Score 

ProEam Scored Score of Schools Possible Rank 

Classification 50 14 28% 11 

Costwnes 25 21 H4% 1 

Credit 25 19 76% 3 

:&lrollment 100 56 56% 6 

Excuses 35 16 46% 9 

Health Examination 15 37 49% 8 

Physical Examination 50 6 12% 12 

Records 20 13 o5% 4 

Showering 30 16 53% 7 

Size of Class 40 32 ~0% 2 

Correctives 20 0 O% 13 

Teaching Load 30 11 37% 10 

Time Allotment 100 5ts 5ts% 5 
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RECOMMENDAl'IONS 

The following recommendations are submitted: 

1. A more adequate method of classifying students in physical edu­

cation classes needs to be employed. 

2. A definite policy should be established to handle t.he excuses 

from physical education. 

3. Some form of health co-ordination or health committee would proba­

bly improve the work already being done on the health examination. 

4. The physical education teacher should make use of the physical 

exam1 nation in her physical education program. 

5. Corrective and restrictive classes should be included in the 

physical education curriculum. 

6. A lighter teaching load is necessary in most of the schools in­

cluded in this study, in order to iq:>rove teaching conditions. 
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APPEND II 



SCORE CARD 

I. Classification 

At Random 0 
Free Hour on Schedule 0 
Age or Grade in School 1~ 
Formulas (approTed) Used for Classifying 35 
Examinations, Degree o! DeTelopment and Skill, 

Need and Interest ~0 

II. Costumes 

Uniform Costumes Required 
Modest, Durable, Appropriate, Easily 

Laundered, Marked 
Gym Shoes Required 
Weekly Check for Clean Uniforms 

III. Credit 

10 

5 
5 
5 

No Credit Given 0 
Credit Given But NOt Required for Graduation 

Not Less Than 1 Credit Out of 16 10 
Not Less Than 2 Credits Out o! 16 15 

Credit Given and Required for Graduation 
Not Less Than i Credit Out o! 16 5 
Not Less Than 1 Credit Out of 16 20 
Not Less Than 2 Credits Out o! 16 25 

IV. Im-ollment 

Total Number of Girls Enrolled in School 

54 

Possible Score 50 

Possible Score 25 

Possible Score 25 

Total Number o! Girls Enrolled in Physic-ar~Ea~ucation 
Total Number of Girls Enrolled in Corrective or Modi?Ii<r 

ActiTity Program __ 

~ Score: Compute the percentage of girls taking physical education 

of the total munber of girls enrolled in the school at the date of scoring. 

The points allotted to the range in which this percentage falls is the 

score g:i-.en. The total nwnber of girls enrolled in school _ _.; the total 
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number of girls taking physical education ; computed percentage • 

Percentage 93 tl5 11 69 61 53 45 
100 92 84 76 68 60 52 

Score 100 85 11 6'1 57 47 37 

v. Elceuses 

~ses from Physical. Education Passed by: 
School Doctor 20 
Family Doctor · 8 
Parent and others 0 

Cheek Made with Physicians About These Excuses 10 
Do You Require Renewing of Elceuses Each Year 5 

VI. Health EXamination 

A Health Examination Given by Physician at 
Entrance to School 10 

Frequency of Examination 
~cy~ar W 
EYery Two Years 6 
Once in Three Years 2 

A Special Examination Given Before Partici-
pation in Intramu.rals 5 

A Special Euminatj.on Gi. ven or Required After 
Long illness or for Frequent Absences Be-
cause of Poor Health 5 

How Much Time Per Pupil for EKamination 
10 Minutes 2 
15 Minutes 5 
20 Minutes 10 

Follow-Up Program 6 
EXtent of Ex:mrdnation 

Health History 2 
~m 2 
~es 2 
~s 2 
Nose 2 
Throat 2 
N~k 2 
Heart 2 
Lungs 2 

· ~d~ 2 
~h~eMe 2 
Nutrition 2 

Dentist Examination of Teeth Given at Time 
of Health Examination 5 

31 29 21 
44 36 28 

26 14 0 

Possible Score 35 

Possible Score 15 



VII. Peysical Examination 

Is a Physical Examination Given 
~hYeu 5 
Every Two Years 2 
Once. During Three Years 1 

Elttent of the Physical Elcamination 
Current Disease and Accident Record 5 
Posture 

aut 2 
Bearing 1 
Nutrition 2 

Head 
JiVes 4 
Nose 2 
T~on 2 
~r 2 
Ears 3 
Teeth 2 

Neck 2 
Vertebral Column 5 
Extremities 5 
Feet 2 
~e 2 
Height 2 
weight 2 

VIII. Records 

Type of Record 
Issuance of Supplies 2 
Finance 2 
Students• Accomplishments 2 
Inventories 2 
Accidents 2 
Physical Examination 2 
Health EXamination 2 

Are Records Kept Adequate, Continuous 
and Accessible 2 

Are the Pupils' Data Referring to Pupils • 
Health, Scholastic and Social Records To-
gether in One Fblder 2 

Are standardized Forms Used to Keep Records 2 
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Possible Score 50 

Possible Score 20 
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II. Showering 

Towels Provided by Schools 15 
Clean Towel Each Class 10 
Clean Towel Each Week 5 
Clean Towel Whenever Needed 5 

Towels ProVided by Girls 0 
Drying Facilities Available 10 
Check Made of Clean Towels Each Week 5 

School ProTides Soap 5 

Possible Score 30 

x. Size of Classes --
Is There an Established MiniJmim and Maxilmun 

Size of Class Yes 5 No 0 
Are the Physical Education Classes Average 

Ehrollment Larger Than the Average 
Academic Classes Yes 0 No 5 -Average Size 

60-0Ver Enrolled in Class 0 
55-60 Enrolled in Class 5 
S0-54 Enrolled in Class 10 
45-49 Enrolled in Class 20 
44-Under Enrolled 1n Class 30 

Possible Score 40 

Correctives 

Corrective or Restrictive Classes Included 
in ·Program 10 

Size of Classes 
30-0ver Enrolled in Class 0 
25-30 Enrolled in Class 3 
21-25 Enrolled in Class 6 
20-Under Enrolled in Class 10 

Possible Score 20 

XI. Teaching~ 

Time Includes Extra-Curricular Assignments 
1500-Less Minutes Per Week 30 
1501-1620 Minutes Per week 16 
1621-1740 Minutes Per week ti 
1741-lti60 Minutes Per Week 4 
1861-1980 Minutes Per week 2 
1981-Above Minutes Per week 0 

Possible Score 30 



XII. Time Allotment 

Number of Minutes in Pnysical Education Period 
Number of ~s Per Week Physical Education is =Taug---~ht --
!£. Score: Class periods devoted to health instruction are not to 

be counted as physical education periods. 'l'he length of the period in-

eludes time used in passing from class to class and also the time used at. 

the beginning and end of the period for dressing. Take above in!ormation 

and find appropriate square in which the points ldll be i"ound which are 

to be given as score. 

Length of Periods in Minutes 

Times per 20 25 30 35 40 45 ~0 55 60 More 
Week 

1 1 1 2 2 2 4 4 5 6 4 
2 3 4 6 9 11 13 15 25 35 40 
3 7 9 12 1tl 24 30 36 45 55 4!> 
4 10 l3 17 26 35 44 53 67 rf> b1 
5 13 17 22 36 50 64 78 92 J.OO 92 

Possible Score 100 

l'O'l'AL POSS!BLE SOOHE 600 
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