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INTRODUCTION AND EXPLANATION OF THXE PROBLEM

This problem is to construct a set of cumulative
record cards for ute in the elementary and secondary schools
of Utah.

In order to realize the above purpose it will be
necessary to (1) make forme for the systematic recording of
data and (2) provide for standardizing methods of collecting

these data,
JUSTIFICATION OF THE PROBLEM

Pressy says that "each pupil is a unique individual,
different from every other pupil, presenting individual
problems which must be understood if there is to be optimal
development...Methods of mass education must be devised
which wiil...give maximal opportunity for the development
of desirable individuality.®™ (33 : 297) He further says
that the school should “"recognize the necessity of its
knowing something about each individual child in his own
world,..and that a majority of the most highly significant
things in a child's life are 'off stage' as far as school

is concerned. There must be some means whereby a school

will not only know each child as a pupil, but also know
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how he figures among his fellows and in his home, {33 : 296 )

According to Fressy's philosophy, theq, it seems tlat
an adequate cumulative recdrd_would be an educational asset.

It seems strange that educators have lagged behind
social workers, merchants, industrialists, and other
professional people in adopting and utilizing systematic
record systems, According to Koos the social service workers
stress the importance of social case history. They have
found out that promiscuously handing out doles to needy,
with no accurate diagnosis of the causes of social adjuste
ments reaps no returns in correction, whereas wise treat-
ments, and 3ids given properly night remove many from'charity
roles. {22 : 406)

MeCallister has pointed out ‘that careful personal
records afe kept by members of other professions to promote
- efficiency and prevent errors, In the medical field
complete diagnosis has taken the place of casual observation,
Today the efficient physician not only considers the present
status of an individual, but studies his past health record
and his famiiy health tendencies, Treatments are not
prescribed upon the basis of a few facts, but upon the basis
of all data carefully considered. {24 : 406)

McConn iilustrates the use of medical data, Before
the medical profession had thermometers and stethoscopes and

blood counts and bacteriological examinations, the physician
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that extends over a geries of years regarding any child, o
that the (cumulative) history of one or more children may be
gathered..,Various kinds of records are separated from each
other, so that effective correlation becomes impossible.
Another defect in records is in the lack of uniformity of
standards as used in different cities and states, Owing to
this, comparisons are impossibie or can be instituted only
with great difficulty.® (13 : 537)

In order to determine whether these defects and this
lack of standardization and uniformity are ganeraliand
whether records kept were the kind needed, W, Loyd Peterson
'Eent.ont questiognaires to 122 eities asking for semple
forms. He received and examined 1,227 forms. 1In 6n1y one
cése was it found that two eities used the same fomms. The
record sets he examined differed in sizes, shapés, items,
color, material of card?_nomenclature, and infermation. This
was in June, 1922. (€4 ; 52)

Today it seems that adequate record cards are still
not provided for in many of the schools of our country.
Kitson says: %In spite of the agitation over a long peried
of years for the keeping of cumulative records (of the
proper type) there are still many school systems that do not
provide them."™ (58 : 285)

In this, Utah seems to be no exception., However,

those records which do exist seem to be faulty aecording to




eriteria set down by Heck, Almack, and others.(16:214-236)
(1 : 46-49) (88 : 246) This not only seems to have been
true in the past, but recent sample sets secured and
examined by the writer seem s£till to be inadequate when
measured by the eriteria mentioned.

¥ote: 8Since this thesis was ﬁritten a new record
card has been devised under the direction of the State
Department of Education., This card has eliminated some of
the defects common in othexr forms used in mahy Utah., schools,
Although this new form does not live up to all the criteria

that specialists suggest, it shows improvement.



THE WRITER'S RESEARCH METHOD

In order to construct a record that provides for the
individual data needed, one of the first steps the investi=-
gator took was to find out, in a general way, what.edueation-
al use could be made of pupil personnel data. The back~ground
of knowledge seemed necessary as a basis for judging the
appropriateness and relative values of the various items.
This information was secured by library method,

. Samplg record sets were then secured from The American
Council on Education, Cox and Langfitt, Douglas, Koos and
Kefauver, Schwakard, and other authoritative sources. Sample
records were also collected from various Utah and Glaifo;nia
Junior and senior high schools, These were compared and
studied with reference to items, arrangement,and form.

Criteria for gselecting and eliminating items and for
arranging and grouping the selected items were obtai ned.
With these purposes in mind and with these samples and
criteria at hand, the writer began the process of eliminate
ing, compiling, and rearranging that resulted in the
ﬁreliminary sample set of record cards found on page 1lil4

With this sample set built.in such a way that the
items, at least, conformed to theories of educators, thé

writer's next step was to submit the material to the
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judgment of practical men in the field, It was thought that
their eriticisms would be an aid in further perfecting the
cards,

Sample sets of these%cumulative records were sent out
to twenty high school principals of the state, who were to
act as an expert jury. The reason for selecting principals
as the jury was that if these cards were to be used, the
principals would probably be the ones to adopt them; and
their attitude would depend upon whether the records were
practical, There should be no conflict between theory and
practice, |

With these sample sets were sent criticism blanks
like the one on page 115 and a letter of explanation. The
members of the jury were asked to check the items and
~arrangements they liked, exblain what points they disliked,
and suggest improvements th%t should be made.

After this study wasjeompleted and the eriticisms
received,'the author made a more detailed study of the
educational uses of each specific item included in each card,
Further study was made upon the arrangement and grouping of
items, upon card material, and the advantages of various
sizes , upon cost of cards, cabinets, and filing space
required. The card that apbears on page 102 is the result
of this study.

In addition to the above study, it seemed necessary to

|

|
I
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insure the gathering of standard information which should,
at the same time, meet individual needs. It seemes that
provisions were needed for standardizing methods of selecting,
collecting, filing, and dealing with these data. Codes for
facilitating speed in recording and for economical utiliza-
tion of space needed to be provided. Suggested descriptions
of personality traits, vocational'information, family history,
etc., would tend to increase the chances that pertinent facts
vital to teaching, guidance, and administration would tend
to replace data of little or of questionable worth.

In order to provide for these things, the writer has

suggested methods of collecting the data and has worked out

a set of instruction sheets. (page 83 )




ORGANIZATION OF THIS THESIS

In the-organization pf this paper the author has
treated the problems in the order in which they have been
introduceé above. First appears a review of the literature
that deals with (a) what isjwanted (b) why this material is
wanted; (¢) how these data could be used and (d) criteria for
selecting and arranging. Second appears a description of
rthe tentative cards and a review of the jury's reactions to
them, Third is a review of the literature as to the use of
the specific card items; fourth, a discussion of arrangement
and grouping of items; fifth, card materials and sizes; and
sixﬁh, cost and filing space.

After this, the writer presents suggestive methods of
collecting and compiling dafa. and then appears the direction
sheet. In conclusion, two sets of final cards appear,

followed by the summary statement and bibliography.
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REVIEW OF LITERATURE

What is Wanted

Authors seem to be quite agreed as to what is wanted
in cumulative recordd, Thomas H. Briggs of Columbia
University enumerates the fkllowing as items records should
contain: "pupil's date of Birth, state of health, physical
defects, intelligence quotieﬁt, ability as estimated by his
several teachers, acadenic ;ecords, achievements as measured
by standard tests, attitudeltoward work, special interests
and talents, unusual activities, character traits, social
development, home conditions, expectancy of remaining in
school and ambitions.® (4 : 294-300)

W. A, Cook enumerates the following items'as essential:
name, date of birth, date of entrance, graduation or with-
drawl, health records, parents or guardian, residence,
nationality, occupation, vo;ational_plans, notes on student's
. moral character, attendance, attitude toward authority. He
also includes honors won at school, special activities
connected with school, clubé, gocial organizations, etec.
Furthermore, he would keep bn record the student's partieular
aptitude ménifested within and out of school, and school |
subjects and marks. (9 : X) |

Koos and others agreé essentially with Briggs and
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Cook as to the material that should be contained in the
cumulative record. (22,10,12,)

Besides wanting certain content material, educators .
desire cumulstive data. Kefauver says, "The measures of
success through-out the elementary schools help to interpret
the pupil's success in high school,..Records of plans,
interesta,'successes, and failures show the progress of the
individual in planning and effecting successful judgments.
The present problem or difficulty is pedigreed by his past.
What he thinks now is an outgrowth of what he thought
earlier, and his present thinking will provideia basis for
his future plans. The modifications of his plans often have
more significance than the plans he has at present.® {22:431) .

Data secured by one teacher may thus become available
for the next. These records demand an individual cumulative
recording system. These records éhould follow the pupil
from school to school. A knowledge of the past experiences‘
makes it possible for the teacher to control school
situations in such a way that an approach to a maximum of
growth on the part of the child may be attained. (22:231)

Uniforminity is also desired. T. W. Johnson says,
"All schoole within a system should develop and use a
uniform system of blanks.® (20 : 250) The National
Bducational Research Bulletin lists one of the standards for

cumulative records as uniformity. Records should "be




12

uniform in the districts as to items, arrangements, forms,
and methods of collection and bases of caleculations.%"(46 : 4)
John C. Almack also lists uniformity and standardization as
being important. "They {(records) should be standard. This
means that they should conform to the same specifications
from year to year®™ {1 : 52) MNort says that uniformity and
standardization is a safe guard against thé collection of
useless or questionable data. It promotes adequacy, accuracy,
and reliability. Without uniformity and standardization,
most of the values of cumulative records as an aid in
research would be destroyed. (26 : 246)

Why This Material is Wanted

The above quotations and opinions show, in a general
way, what is wanted, but they do not indicate why this
material is wanted or why data should be cumulative,

The following quotation from Weber coincides with the
thought expressed by Brooks, Cook, and the National Survey.
(47 : 285) (9 : 205) "'he success of the pupil personnel
work and guidance depends very largely on the adequacy of
the cumulative record. Since the chief function of the
school is to do all these things that will lend themselves
to the everlasting welfare of the individual within the
school, the importance of the records should be obvious.®

(68 : 309)




13

According to the National Survey,gumlative records
containing the resulis of tests, personality ratings, and
current reports of school progress, furnish a background of
personal knowledge that is needed by the counselor as a
basis for the interview. 687 : 23) Kefauver believes that in
order to be an efficient adviser one must have accessible |
data on many aspects of the student's 1ife. "When counseling
e+.0r when attempting to diagnose his maladjustments, a full
record of his life would aid in understanding his problem
and enable the guidance worker to be ofvgreater help to
him. The influence of any one factor may be offset by the
influence of some other factor or group of factors., {

<. In most situations where predictions are desired,
the combination of several different measures will increase
the accuracy of predictions... No single factor can describe
the complex probleme faced by the child in planning his
future activities.® (22 : 429-430) ®Isolated facts®
according to Mbehlmég,"are often unreliable, but when taken
all together and geeﬁ in their mutual relationships, reliabii-
ity is greatly increased.® (25 : 288)

*Stranger can not wéll counsel stranger,® says Brewer.
(6 : 26) fThis record of items gives the teacher an intimate
&equain;ance with the student, and effort in this respect is

necessary. During a lecture before the Utah Education

b!70]
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Association Judd said, "We should spend half of our time
learning the child that we may teach him the other half."
"The individual must be known,"? says Hill., "This does not
imply mere knowledge of that non-existent phantom~~the
taverage boy or girl' portrayed in text books; it is a
demand that we be able to know the individual by a method
more sure than casual observation, * (17 : 444) E. Ben
Woods says, "Food for one student with.equal mentality with
another may be poison to the other.® (41 : 88)

With the introduction and intimate acquaintance that
comes through the cumulative record, many advantages have
been claimed by various educators. The following summary
indicates that Douglas agrees with authorities already cited.
He says that cumulative records contribute by:

1. Aiding in the study of individual pupils.

“{a) &s & means to adaptations of instructional
means and materials.
(b) In matters of moral educational and vocational
guidance.
2, Discovering and remedying
ia) physical defects
b) mental ill health
(c) incipient disease

3, Alding in classification and promotion

4. Recommending graduates for college entrance,

awarding rewards for scholarship

5. Providing data for research.(l1l2 : 388)

Cox and Langfitt have listed the values of cumulative
records as an aid in providing for the child as follows:

"In preventive and corrective processes the cumulative records

play an important part in guidance by helping the school
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personnel:

1. Better understand physical, social, and mental
characteristics.

2. Better understand how a child has developed or

‘ failed to develop in reacting to school experiences
over a period of years and, through that under-
gtanding, help him direct his growth.

3. More effectively to adjust school activities and
school departments and school schedules to the
needs, interests, and capacity of children.

4, To help pupils adjust themselves more quickly in
the changes from elementary school to junior high
school, from junior high to senior high and senior
high to advanced educationsl opportunities,

5. To make possible a more intelligent choice on the
part of the child through more intelligent advice
on the part of the school, in the selection of
vocational or advanced educational opportunities.

6. To provide a tool for use in follow up of pupil
progress in advanced educational institutions or

vocations, (10 : 387-388)

How Data Could be Used

With these very generaluuées of cumulative record
‘material in mind, it will be easier to understand how these
data could be put to specific use--~how these data prove
beneficial to the instructor, the administrator, the guidance
director, the research worker, the placement bureau, and how
they protect the child himself, |

| The instructor's use of records. The instructor's
efficiency will be increased by his knowing the. pupil better.
Nearly all psychologists will likely agree that instructors
should capitalize upon pupil interest in order to get best
results. The teacher who knows that a student is particular-

ly interested in aviation can motivate his work by using
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this interest ams a point of‘contacﬁ andgby drawing illustra-
tive material fromAthis field instead of using "the botany
‘appealﬂ or some othexr for which the student‘has an aversion,
The tactful teacher‘capitalizes upog\this prineiple, not
only in his discussions but also in‘making individual
\assignments. _ _

Another advantage comes to the instructor in knowing
the range of the child's abilities. Assigning work that is
too hard tends to discourage the child, while assignments
that are too ea?y may disguet him and cause him to feel
that the work is not importanf. if the &gsignments are not
commensurate with the child's abilities, he often forms bad
habits and sometimes becomes a probiem case or‘a mal-adjuste
ed child. If the teacher does not keep the child busy, the
child maylkeeprthe teacher busy.

| The amount of drill and review, even the methods to
be used, will depend upon the child's ability. The brighter |
student not only reaches the threshhold of learning sooner
than one with less ability, but he requires less review or
drill for the proper amount of over-learning. |

| Again ﬁéachers often wonder (and pgrhaps they should

wonder] whether particular students ére extending themselvés
fo‘a pbint of too much physical or mental strain. Other

students, on the other hand, may be suffering from pegative

fatigue. The cumulative record will help the teacher's
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Jjudgment in keeping requirements within the range of the
child's endurance and abilities with out over or under strain.

Preknowledge that comes by a study of the records
enables the teacher to anticipate problem cases, and by
proper hedging and care most of the teacher?s troubles
may be avoided. Students withldefeetive sight and defective
hearing can be seated more advantageously, and thereby their
progress is facilitated, With this pre~knowledge, educatione
al experiences can be arranged for in advance to conserve
precious time.

‘@onduct will be better understood and disciplinary
measures more wisely administered if the teacher has an
intimate acquaintance wilh the pupil., With proper kndwledge
available, a little forecasting and planning may prevent
many catastrophies and reduce the sorrowe of disciplinary
measures to a minimum, *What's food for me may kill you®
applies very well in emotional and conduct matters. By )
knowing the child's moods, his personality and emotional
traits, his attitudes, his hdime conditions, and how he is
used to being dealt with, one is less likely to prescribe
roison when food is needed. Even in cases in which the
teacher is slow with prevention, he can at least be wiser jp
choosing his remedies.

Another advantage that acerues from records is in the

matter of time saved. If this personnel information on a
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tenth grade student had to be immediately procured, what a
waste of time there would be in testing, filling out question-
naires, ete, Without this cumulative record system, personnel
data would have to be regathered in some form every year of
the child's school life. At least every new teacher the

child has would either fore-go the advantages of much of this
knowledge or else rediscover it for himself. Of course some
information could be handed down in father-to-son Indian
fashion, but many valuasble individual discoveries would not

be accumulated and preserved and built upon. This time

saved can be utilized for instruction and planning,

The student is safe guarded by the teacher's having
had experience with the cumulative recerd. With this
experience, the teacher sees the relationship of each subject
to the contribution of the other subjects. This gives the
teacher a truer coneeptieﬁ‘of thé place of his particular
subject as just one- of a number of contributing factors in
the child'e developments, Thus he sees that his subject is
not the only deserving contribution the child gets. The
teacher gets a better idea of how subjeots could be integrated;
at least he sees that his subject is not isolated fmm other

gduecational factors.

Use of record for guidance. The cumulative record will
give the guidance director more criteria and finer measuring

tools which will help him to make- predictions and give advice.
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He will be able to direet the child toward a vocation more
in keeping with the child®s abilities. One requisite of
proper guidanece is to know the intellectual requirements of
various vocations and to lead the ®guidee®™ to select a
vocation congenial with his native abilities. A person who
has an intelligence quotient below the requirement of the
job_or too much above the requirement, often meets with
disappointment, dissatisfaction and failure according to
Kefauver . (22 : 306) Guidance will be more effective when
cumulative data are available.

Interest, work habits, and attitudes are also
important iteme for one to consider in seleecting vocations,
One may have the right amount of training and an intelligence
quotient commensurate with vocational regquirements and still
fail in the vocation, fhere should also be interest., The
cumulative record furnishes the indicators of interest, work
habits, and attitudes needed by the guidence: worker.,

Knowledge of physical and emotional handicaps will
make possible wiser guidance. Some jobs and professions
make unusual demands on various parts of the body. People
with weaknesses in some particular part should net be guided
toward work that straine this part. There are. certain
occupations that strain the eyes, others that weaken the
heart or lungs. Some occupations are trying to a nervous or

emotional person., Hereditary defects such as color blindness
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render some people unfit for particuiar vocations, The
cumilative record should reveal the faets, that the guidande
director may take these into account,

The social factors should partly determine the type
of guidance to be given: A social misfit is more or less
fore~ordained to failure in many positions and professions
unless these social maladjustments can be corrected, The
record again comes in. handy in indicating adjustments needed.

Economic status and home: conditions should be taken
into account by the guidance dirécter. One may . have all the
requirements necessary for the making of a good physician or
surgeon exeept‘that,he may lack financial means for the
necessary schooling, or a wéy.of securing aid. In this case
guidance would differ from that which might.be<given'to a
student whose-ﬁarents could help and encourage him. In the
first case the guidance might be toward some temporary or
intermediate course or occupation. Although only a few
things have been men;ioned, these indicate that it is quite
hazardous for the guidancﬁ director to disregard economick
~status and home cohditiqn:.

The administrator's use of records. The cumulative

record is an aid to the administrator. One of the helps
comes in case the school practices grouping. Mental age

and intelligence quotients,teacher's estimates of intellie
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gence and industry, scores in standard achievement tests,
vhysical development, etc. fufniehf‘the.ariteria and bases
for homogeneous grouping.

Curricular changes are often necessary and special
studies sometimes neéd to be provided or arranged for by
administrators. These arrangements and changes should be
made to suit the needs of  the pupils, and the needs of the
'-pupila can best be known:by referring to the cumulative
record., With personnel. data at-hand,‘buildiné.adjustment
and equipment and materials can be arranged for more in
accordance with needs. By knowing‘théyneeds ahead of time,
the administrators will be able to select instructors
Prepared for specific needs instead of having . someone who
ig not a specialist try to adapt to a given condition.

Foster étatea that student cumulative reecords help in
grading or determining the efficiency of a teacher. He
states that teacher efficieney is indicated by pupil
attitude, absence, tardiness, failures, successes, gains,
and grades., ®These factors are not. the only indexes one
must go- by in determining the teacher value, but before a
final rating would be -fair, one must know the students?
previous school records, their home conditions, their own
degires and their mental abilities.® (53 :35)

The cumulative record economizes time for the
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administrator and alzo preserves his prestige. A panoiamie
view of the éhild's school activities and standing is avail-
able. Vhen a parent éalls-te‘discuss,prablems or plans
relative to the child, the prineipal does not have to run
about for data, make tests, ete, He haé aé his finger tips
the information eoncerning the child and some relative to the
parent as well., Because of this, the principal can make
recommendations and suggestions now in&ieadmoiuhaﬁing to
arrange another appointment or perhaps blunder because of
;inadequate:data.

Another time-saving element is. realized when the
administrator is asked.to.make,reportés- These ¢an be made
promptly and accurately, since available recorded facts are
at hand, and. facts can replace guessing.

The researcher's use of records. Records further the
purposes of research., The old register books often reguired
the recording of a single item in five or six places.
'Relative data were also separated, and unrelated items were
- often jumbled together, Now, with the new system, the
information can be easily and quickly. found, and not only is
time saved, but accuracy and reliability so.essential in
research is improved,

A large number of failures in any subject immediately
raises the question why? Are the failures the result of poor

teaching in the ﬁunipr or senior high school, or are they
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due to the lack of integration? Student prob;ems which are
the result of poor home conditibns are continually being
faced, Earlier school problems, lack of teacher under=-
standing of students, individual differences, and many
other difficulties are now also being recognized and
understood. Here, then, are the records which encourage
regearch within the schools and within the various systems,

Having in his possession all the above material and
records, the researcher will be encouraged to make special
studies regarding retardation of grade, attendanceAand |
failure correlations, intelligence quotient and acquirément
quotients correlations, interest and success eorelations,
relat ions ofisize of class to'achievement, relation of
various systems (platoon etc,) to achievement, integration
experiments, and similar studies., Cumulative records not
only promote accuracy but encourage and suggest needed
research, .

Use of records for safeguarding the pupil and society.
The pupil is -safeguarded because of data contained in the
cumulative records, Many students are so fond of a
particular type of play, such as basketball or some other
game, that they fail to report a slight heart ailment,
hernia, or some other.defect, and as a result, irrepairable
harm might be done by the physical director or instructor's

permitting over strenuous activity, By having recorded




24

knowledge available concerning certain physical deformities,
weaknesses, and defects, instead of holding the child to |
standard drills and training, the physical education director
can suit the training to the child's needs. He can give the
child the particular exercise that will aid in overcoming

his particular weakness,

It was formerly thought that inactivity was the best
treatment for strengthening a defective heart, but physicians
now know that proper exercise is necessary to prevent further
deterioration of the cardiac tissue. Of course care, study,
and wisdom must guide the physical director in these tender
and vital things, but:cumulative records will point out
where care and study are needed.

What has been said in the above paragraphs applies to
other body weaknesses and also to mental and emotional male
adjustments, as was mentioned earlier; but cerxrtain clinical
information is necessary for the protection of society as
well as for the protection of the echild. Data relative to
vaccinationsz and ineculations should be checked regularly;
but especially when certain diseases are impending. School
children are often a source of infection to society, hence
the importance of this check.

Use of record in placement bureau. The employers

gtaff needs records of individualg in its placement service.

our progressive industries of today keep personunel records




of their employees and make adjustments accordingly.

Koos and Kefauver, in speaking of the placement
bureau, say, "It should have available a comprehensive and
curmlative record of information about the student.Employers
selecting their workers will desire much information, and
the placement offige staff will also require it inorder to
select the individual or individuals beet fitted for the
positions referred to them., This information is needed also
in order to permit counseling of individuals who may desire
to revise plans after first experiences in employment.®
(22 : 493)

Criteria for Selecting and Arranging

The foregoing study should give one a basis for
selecting criteria and for evaluating records on the basis of
these criteria., Helpful criteria for use in making records
have been prepared by several authorities. £lmac gives the
following standards or eriteria:

1. They should be simple, This means that they
should be filled in quickly, found eaegily and under-
stoad. :

2. They should be standard. This means that they
should conform to the same specifications fxom year
to year when practicable and should be the same as
those used in other schools.

3., They should, when practicable, be uniform.This
applies especially to those that serve related
functions,

4. They should not contain too much.

5. They should be inexpensive.

6, They should be time. saving, not time consum-
ing. (1 : 25)

The National Educational Association Research Bulletin
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liste the following criteria as essential:

1, Records should be cumulative-~that is, the
records should begin with the first grade and be
continued through the child's ‘achool history and
permanently retained, following him from school to
school.

2. Uniformity in the district as to items,
arrangement, forms, and methods of collectlon and
bases of calculation.

3. Becords should be durable enough that they need

" not be replaced during the twelve years of school life.

4, Records should be of such a character that
repetition is reduced to a minimum.

5.. Organization of record forms should simplify
processes of recording and reporting.

6. Records should be sufficiently complete to
give teachers information essential for adapting

instructions for needs of pupile,

7. Records should be so filled as to be accessible
to those concerned.

8. Visible equipment is desirable.

9. Elementsry and high school records should be
continuousi (69 : 246)

A., 0. Heck lists. the following criteria as essential:

1. Is the record cumulative.
2. Is the system compact.
3, Is repetition reduced. to .a minimum.
4. Are the forme durable.
5. Does the. system eliminate fine details.
6, Is the relationship between the forms of the
system sush that one helps keep the other up to date.
7. Does the system make the material available to
the teacher. '
8. Does the system make record keeping easy.
2. Does the system guard against the loss of data.
10. Does the system make reporting. mere automatic.
11. Does the system make it possible to locate
children easily. ' :
12, Does the system make it pessible to trace
children with ease over a periodvof years.
13. Is the system simple.
14. Does the system provide a- lzst of pupils who
enter a given grade in a given year..(16 : X)

- The American Council on Education gives the similar

eriteria for cumulative record cards. (16 : 10)
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Summary of literature reviewed. The cumulative

record card should contain material which is. standard and
uniform in the district. It should contain data concerning
home and health, voeatiomal plans, interests, sand experiences,
personal traits, scholastic record, native endowments, and
achievements,

These data fill a very definite need in the fields
of the instructor, sdvisor, administrator, researcher, and
placement man, In specific instances the data may aid
those concerned better to adapt the school to the pupil and
the pupil to the school in matters of health, morality,
~vocation, and secholarship.

The criteria for devising a card which will contain
servicable. data must be simple, uniform, durable, complete,

explicit, and inexpensive.




DESCRIPTION OF RESULTING CARDS

After learning what is wanted, in cugulative record
cardg, why these data are wanted--their use, etc,--and the
criteria for building record cards, a tentative sample card
was arranged. In this system, the folder is made of ragstock
paper and not only serves the purpose of a foldér, but the
space ie utilized for recording.personnel data. One 1doee
card nine inchee by eleven and one half ig enclosed to
contain one type of data. It contains all grades, subjects
and marks, credits and absences on one side, and. all test
resulte on intelligence, achieVement, and aptitude on the
other.

The folder space provides for the health and home
record, the~vocatioha1 data, the éocial ad justment and
personal efficiency data, and the conference discoveries.

The following is a sampleA(reduced in size) of the
card that was sent out to twenty principals for their
suggeetive criticisms and helps, With this card appears

the questiomnaire which was submitted to them.
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REACTION OF JURY TO CARD

From the tweniy prineipals contacted, seventeen
replies were received. Theé returns furnish an argument for
the need of a better understanding of what records should
contain, their use,>and how they are to be handled. The
following quotations indicate how various principals differ
in their opinions., 1In discussing these criticisms, the
writer refers to the crities as Principal A,'Principal B,
Principal €, etc., Comments relative to the Home and Health
History record were as follows: '

Principal A: ®"This is plain and easily understood.
Our present one is too detailed as to diseases of childhood,
at what time ete. "

Principal B: "Weight, eyes, ears, nose and throat
should be mentioned, or the examining physician may over-
look one or more of these important items.®* It seems as
though the latter principal has the idea that the cumulative
record is to te-plaée the doctor's report., He fails to see
that it is merely a summary of his and other reports that
will have guidance value,

Principal € says, "This record is too complicated and
detailed."®

Principal D says, "An examination of this card

convinces me that you have a comprehensive and adeguate
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gystem."

In speaking of the record in general, Prinecipal E
says, “Thejgenera11;riticism i have of the card, as designed
by you, is its complexity and the fact that so much is
included."®

Principal ¥ has this to say: "We need a record like
this, We cannot estimste one trait from the measurement of
another, nor can we take a series of measuremeats in a
child?'s career and use it ummodified as a basis for pre-
dictions of hies status at a rembte date, The study of each
individual must be genetic., We must begin to measure him
from time to time, keeping full and complete records of
everything that we fihd out about him, With this cumulative
record at hand, it should be possible to make tentative
short voyage predictions which will be of great value and
which will increase in .accuracy and usefulness gs fhe data
are accumulated. You are on the right track.®

Another example of heterogeneity of views relative to
the handling of records is shown in the following two returns:
Principal G says that all the information here is needed,
but he wonders if it could all be placed upon one page, S0
photostatic pictures could be taken to make reeopyihg
unnecessary as the child goes from school to school,

Principal H. says, "I assume that the cumulative

card is to follow the student as he goes from grade to grade,
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building to building, and from grade school to junibr high
school and high school,®

Principal G. evidently.had the idea that at the end of
the elementary school and at the end of the junior high
school, new copies had to be made and the. old cards left to
eollect and fill space while Principal H's idea seemed to
coincide with the idea expressed in the National Educational
Association Bulletin (69 : 246)

Nearly every iteu, nearly every card,'and nearly every
arrangement was. criticised by. someone; but nearly every item,
every card, and nearly every arrangement was praised by sonme,
Some of the suggestions reem:force the importance of what
has already been done., As to the form, for instance, some
of the coritics pointed out that with the large folder,
supplementary records and temporary material could be
handily harbored within the folder until they were needed.

If the folder were smaller, such things as the profile page
of achievement tests could not be fitted within, and
ggparate space and labeling would thus be necessary. Facts
for the cumulative record could be accumulated there until
an opportunity comes for making the necessary summaries and
recordings on the personnel card.

The outcome shows the general need of cumulative
record study and a need for uniformity and standardization

relative to records and their uses, It also shows
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the importance of definiteness and clearness of explanations,
The writer has tried to profit by these findings in prepar-
ing the divisions of this thesis concerned with methods of
collecting data, and instruction sheets, and final record
cards.,

The final card resulting from criticisms and personal

studies may be found on page 102
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DISCUSSION AND JUSTIFICATION OF CARD

Home and Health History Card Items

On this card we find the following iteme: (1) parents
or guardian, (2) health of parents, (3) religion, (4) date
of death, (5) parent'é birth place, (6) nationality, (7) occus
pation of parents (8) addressés and telephone, {9) language
- spoken in home, (10) domestic break or separation date,
(11) data relative to other children in family, (12) economic
status of family (13) attitude of parents toward school,
{14) types of control over child, and (15) relation between
pupil and parents. The following items pertain to the child
directly: (16) general health, (17) physical development,
{18) defects and treatment, (19) prolonged absence (cause of),
duration, and time, (20) vaccination or inoculation, tests
made, and the results.

Items 1, 5, and 8 are important in identifying the |
child and in helping the investigator to make contacts.
Items 1, 4, 5, and 10 are further important in affording
‘some indication of whether the pupil has normal parental
companionships and assistance in making the many adjuste
ments, especially during adolescenge . The difficulties of
adjﬁstment are sometimes accentuated by conflicts between
the child and his foster parents. 'This makes the problem of
youth even more perplexing. (22 : 241) 1Item 2, parent's
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heglth, also gives some indicatiohs of enviromment. This
health knowledge may give a sympathetic attitude that results
in friendly wholesome understandings. between pupil and
teacher and parent and teacher.

Item 3, religion, may account for either noble or
narrow attitudes, and a knowledge of parental beliefs gives
one a better opportunity to seleet appeals and interests
that can be capitalized upon in teaching and guidance.

Certain positions are open only to people belqnging
to a specific church. This facﬁ necessitates the use of
space for recording religion.

The value of knowing item 9, the language spoken in
the home, item 6, nationality, is that these indicate the
thent of opportunity the pupil has for adapting to American
customs., These things also explain students' difficulties
in mastering English, especially in the lower grades.

(22 : 43) ©Nationality also has a general effect upon
scholarship and length of stay in school, Kooa found that
the Canadians (other than the French Canadians) remainéd

to finish high school., The Portuguese ranked lowest, with
.05 per cent. (23 : 136) Another reason why nationality is
important is that in vocations certain discriminations are
made against certain ethnic groups. These people should be
made aware of this facet, so that they can change their

plane to make the best adjusimentis.
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Item 7, the occupations of parents, are important
because they are indicative of the occupational background
of the student, which, according to Miss Parrin, has a
gstrong influence upon the child's future selection of an
ocecupation. She investigated 1550 pairs of fathers and sons
in the English Directory of National Biography, and an
equal number in Who's Who. She found that whether she took
the near:presentvbrma long period of the past, the environ-
mental influences that induced men to. follow the father's
occupation remained fairly constant. The coefficient of
contingency between. the occupation of.féther and occupation
of son in the Directory of National Biography was +.76, and
in Who's Who, # .75. 8he says, "Therefore we may say
that in the choice of a profession, inherited taste counts
for two thirds and environment counts for about one third.
(30 : 316)

E. B. Woods states that "Ability receives its reward
only when it is presented with the opportunity of a fairly
favorable environment, its peculiar indespensible sort of
environment. Naval commanders are not likely to be
developed in the Trasvall, nor literary men and artists in
the soft coal fields of western Pennsylvania. For ten men
who succeed as inventors, investigators, or diplomats, there

may be and probably are in some communities, fifty more who

would succeed better under the same circumstances.*(80:358)
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The vocational guidance director should not assume

that because of this existing tendency, the child should
always follow his parents occupation, but he should recognize
the influence of the social enviromment, upon the student.

Cccupational information is further valuable because
it indicates} to a certain degree, the student's social
advantages, economic status, and cultural background. The _
employment of the mother outside of home might reveal the
fact that parental supervision would not be noriml., Know-
ledge of these things would affe¢t the guidance and treatment
the student would receive in school as to subjects, clubs,:
amusements, and activities,

Counts claims that the oceupational group from which
the individual comes is indicative of his probabilities of
continuing through school., He studied the parents of the
school children from four cities relative to their occupations.
He determined the number of children in high school from
each occupational group of every thousand males over forty-
five years of age engaged in that occupation., The numbers
varied greatly among the occupational groups, eixty for
profecssional service, three hundred forty-one for trades,‘
and two hundred and forty-five for commercial service., 1In
contrast, there were seventeen for common labor, fifty for
personal service, one hundred forty-five for building trades,
and one hundred fifty~seven for transportation service.

(11 : 33)
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In regard to items 11, other children in fhe family,
it is important to know the number of children, since the
younger children often have educational opportunities that
are not open to the older. It is important also to know
whether the older children are working, or whether they are
dependent upon the parent, since this will affect the
opportunity of the child in question., This will be
especially true if the older dependents are married,

Knowledge of item 12, economic status of families,
whether well to do, comfortable, poor, on relief, or desti-
tute, will aid the advisor in guidance. As was indicated
under the consideration of occupations, economic status is
correlated to some extent with general intelligence, interests,
experience, and is indicative of general background, and of
probable opportunities of the child for schooling,

Item 13, attitudes of parents towards school and
plang of parents for students, is an important thing to be
known, Whether the parent sees no purpose in school, is
indifferent, resents interference, has grievances towards
school, ieg appreciative, or is cooperative is knowledge
that may determine the difference between right and wrong
procedure in dealing with parents and children, Reguired
treatment of a child whose parents are appreciative and
cooperative is far different from treatment of the child -

whose parents see no purpose or are indifferent. 1In the
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first instance, the child can expect financial baéking and
encouragement needed for his plans, while in the latter case,
other arrangements for his schooling may need to be made.
The child's attitudes and efforts will have to be modified.
The plans of parents should be considered if the
program of guldance in the school is to get maximunresulis,
Guidance offered by the school should supplement and not
replace the guidance by parents, Farents are more vitally
concerned than any one else, 1
Kefauver says, ‘Acquaintancerwith the plans of
parents helps to define the influences that affect the think-
ing of the student; also it helps define the problems of
changing the plans of students if these should not be in
harmony with their capacities and interests.® (22 : 249)
Parents are sometimes in error in their plans, In i
this case the program of guidapce should reach the parents
and, through the gathered facts, lead them to recognize the
error. Kefauver says, "The eschool can at least interpret to
the parents the factors that should be considered in formulat-
ing an educational and vocational program. It can point out
the conflicts between the parents' plans for the student and 1
success and interests manifested to date by him in and out -
of school, It can help the parent comprehend chahging
conditions in occupations, By these means the cooperation

of the parents will often dieplace the antagonism arising
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when judgmente of counselors conflict with preferences of |
parents.® (22 : 249)

Knowledge of item 14, types of control over the
child, and item 15, relationshipe between parent and child,
ie'beneficial in helping those coﬁcerned to understand his
reactions. Knowing whether the parent umes corporal
punishment, réstraint, deprivation; whether he scolds,bribes,
or uses some other type of control is valuable information
to the advisor. This knowledge giveé cues as to the
appropriate treatments to use in gaining desired responses,

Knowing whether the welsiions between pupil and
parent are mutually agreeable, mutually aniagonistic, whether
the perent dominatee the child, or whether the child is out
of parental control also aids the advisor in understanding
the child and in dealing with parents_and children, With
all this information concerning home surroundings and hone
influences, the advisor should be able to make wiser
decisione relative to the child's needs; and hé should be
more tactful in his approaches to parents and students.

In the physical and health divisions of the Social
and Health History Card, space has been provided{items 16-20)
for general health, physical development, defects, family
illness, and vacclnations. Teachers and directors should
know the conditione relative to these items in order that

requirements may be in proper keeping with the child's
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physical condition. Special individual helps and attentions
are sometimes needed to help the student adjust when he has
been absent because of defects, Students with eye and ear
defects need to be placed in positions more favorable to the
learning process.

According to a study reported in The School Review
for June, 1922, physical defects were a frequent cause of
gtudent failure. (73 : 43) Mac Fail's study of 324 failing
gtudents in Michigan schools substantiates the above con-
clusion, (27 : 78) Many of these failures, the writer
believes, could have been prevented by a little care and some
cooperative adjustments on the part of teachers.

Administrators need student health knowledge as an
aid where homogeneous grouping is bractic@d. Without this
knowledge, a student may be placed with a group where
competition is so keen as to endanger his health,

The record enables those in charge, to keep up the
child's immunity, to disease a2nd to protect society by’
determining the proper time for vaecination. Reporte and
recommendations to parents can alsoc be more wisely made if
there igs a reminder of the child®s physical needs on record.

Surmary. The items pertaining to home conditions
contain knowledge that may be very valuable in guidance and
instruction, These data will indicate whether a child has

normal parental companionship and assistance and will
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indicate what conflictes interfere with proper adjustment.

A study of the itemes under this heading will give a
better understanding of the child's attitudes, interests,
and experiences. This study should help one estimate the
educational opportunities a child may have in the future and
the adversities he is having to face at the present time.
It should indicate the parental backing, encouragement, and
support the child may expect.

@y knowing the parente' plans and atfitudes, the
director can supplement parent guidance and thus avoid many
conflicte damaging to student progress, The advisor who
helps parents comprehend changing conditions, requirements,
pocegibilities, and needs can often replace antagonism with
cooperation,

A knowledge of the child's health condition and
development may serve as a protection to the child's
physical status and educational well being. A child can be

guided toward a vocation compatible to his health,
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Yocational Card

Information on the voeational card is classified under
the following items: (1) preparing for what school? (2)
preparing for what vocation? (3) special interests and
talents, (4) Outeide employmént experience, (5) school
activities.

Why should those responeible for guidance and
instruction be concerned with a mere child's decision
relative to school and vocation? 1In regard’ to this
question, Koos says that the shifts or modifications which
a child makes in his plans may often have more significance'
than the plan which he had in mind at the time of the con=-
ference. "Such records of plans, interests, success, and
failures show the progress of the individual in planning
and in effecting successful adjustments.® (22 : 431) The
record gives an idea of how long he has held his plan and
whether his shifte in occupational planning are higher or
lower levels. This item is further important in that it
stimulates students to plan and consider their choices, and
it gives those responsible for guidance a longer time and
opportunity to correct unsuitable ambitions.

The process of correcting these unsuitable ambitions
must begin early if any change is to be effective. 1In an

investigation made by Van Denburg at New York City, it was

found that 53 per cent of the students felt that high school
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was not essential tc the realization of their plans. This
study showed that 48 per cent of these same students express-
ed themselves as having no intention of finishing school,

Of thie group, 88 per cent had left school at the end of the
second year, while of those who expected to remain in A
school, oﬁly 43 per cent dropped. Regarding this, Van Den=-
burg concludes that ®the boy who expects to complete the
course has four times as long a high school career as the
boy who does not expect to finish, and the girl who expects
to finish has about five times as long a stay as the girl
who does not intend to graduate.® (40 : 109) While this
tendency might vary f rom place to place and time to time,
still the factors concecerned will probably eontinue to
6pefate. an attem@t should be made to correct the conditions
that cause the student to consider it necessary for him to
leave school, and, if after due discussion and deliberation,
the student =still plans not to complete high school, he |
should be led to consider &nd select courses most approprie
ate for him during his‘limited stay.

Much of what has been said concerning students intend-
ing to finish high school also would apply to those planning
to attend a higher institution. Since less than one third
of those entering high school ever enroll in a higher
institution, and since the wvalue of subject requirements

for college entrance is often doubtful when compared with




44
other subjects, the intentions of students should be known
early, so. that wise adjustments can be made. Besides
inducing students to change subjects it may be necessary to
inflate the ambitions of some and deflate ambitions of others,

Koos says, "The recording of educational plans of
students stimulates them to do some serious thinking about
their future program of work, it makes possible relating
the detail decisions and choices made from time to time to
long time plans. It also encourages a scrutiny and re-
vision of the plans in terms of the capacities and interests
of students.®* (22 : 201)

Closeiy related to educational plans is item 2,
"vocational plans, since vocational plans usually predetermine
educational plans, Hall studied the cases of 231 students
who planned to leave high school early. He found that only
7 per cent. of those students were pPlanning on a vocation
that required more school and "that more than 80 per cent..,.
had occupational ambitions that were.not. incompatible with
their school plans.® (5% : 15)

Even if the compatibility between school and vocation
were 100 per cent perfect, knowledge of the vocational
choices would still be important in guidance. There would
still be a need of checking to see whether the pupil's
choice is commensurate with his abilities and whether the

8chooling he does get is the type that best equips him for
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that choice; There would also be a need for knowing his
choiee in order that he might be advised to elect a vocation
not already overcrowded.

Like educational plans, the vocational decisions
should be made early. Crathorne's comparison of vocational
choices made by 2,069 students at the time of entrance to
high school and entrance to college indicate that the high
school period sees many students make or readjust vocational
plaﬁs.' In this study it was found that 33 per cent had
made vocational plans while in high school. Only 5.7 per
cent changed their minds during this period. ﬁpon entering
high school, 57 per cent had already made vocational
deeisions. This brought the percentage up to 84 per: cent
with plans by the time they were ready to enter college.

Barly decisions seemed to be important, as nearly
two thirde of those who lacked. definite plans as they
entered college were also. without choices when they entered
high school. Of those who had made choices before entering
high school, 37,9 per cent still had the identical
vocational choices in college, 40 per cent had shifted to
different vocational plans, 12,1 per cent had made slight
changes, and only 10 per cent had become undecided during
high school. (11 : 274)

Item 3, knowing the interests of a student, aids the

instructor in motivating his work., Other uses have been
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reported by various investigators. Thorndike contends that
this knowledge of interests has guidance value, since
interests act as indicators of capacity., ‘He states that'A

person’s relative interests are an extraordinarily accurate

L]

gymptom of his relative capacities.® (40 : 394)

This contention quite agrees with Power's investi-
gation. He found that college preparatory subjects draw
students with highest mental test ratings. Students of
mathematics and Latin ranked high in intelligence test ratings,
whereas domestic and commercial students ranked near the

bottem., More than three fourths of the students in the first

-two subjects were from the top fourth of intelligence tests

scores, while over half of those in the applied subjects
came from.the lowest fourth in intelligence. (65 : 452-455)
Thorndike has also investigated the permanence of
interest in school subjects. Concerning this, he concludes
that "A person's interests in the late elementary school
period resemble, -in their: order and relative strength,
constitution of interest which he will have eight years
latz2r.to the extent of six-tenths of perfect resemblance.
(40 : 391) It would seem from é~study made by Adams that
permanence :of interest would depend,muchuﬁpon whether the

student has been properly guided, In his study he found

-that the strongest reason given for student's interests in

studies was the value of the subject in life, (44 : 425}
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Koos summarizes the value of knowing the interests of
students for guidances purposes as *{1) Lack of interests
‘may explain. the failure of students to apply themselves
adequately to do work on a level commensurate with their
capacities. (2) Extreme dislike of the work of the course
may lead to emotional disturbances that are extremely
undesirable. (3) The interests of students in subjects may
"be some what suggestive of theainteregtAthey would have in’
advanced studies in the same fields. (4) These interests
‘may also be suggestive of interests in the vocations with
which the subjects are closely related., Such relationships
with vocations should be cautiously considered, and further
exploratory contacts- should be provided as a checlk on the
suggestion furnished by the subjeect interests.® (22 : 241)

In speaking of the importance of adjusting to interests
as well as to;ability,.SGOtt says that "the experienced
employment manager ig. beginning to recognize that as a man's
intérestslare3_so largely, 1s he; and that. interests are a
factor which we must consider to the best of our limited
ability if we are to oreate efféctive worker-in his work
units in our industrial and commericial organizations.® The
resulis of maladjustment between worker and his work are
~obvious. "The work will be done indifferently., Output
and quality will be low, There will be inefficiency due,
not to inability, but to inertia... Such maladjustment will
bear its fruits in dissatisfaction as well as in inefficiency!

{37 : 33)
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Knowledge of item 4, the student's employment
experience, gives a background of information that is needed
for both instruction and guidance. It offers a point of
contact and suggests means of motivation. Employment also
gives exploratory or tryout experiences that often disclose
special interests and abilitieé or special dislikes that are
important finde in guidance. This vocational experience
often contributes educational training that is of enough
value that school courses duplicating this information
should be avoided in favor of other courses that contribute
toward the student's major goal,

In cases where this vocational experience is in keep-
ing with the student's abilities, interests, and opportunities,
he should not be directed away from this vocation, but his
guidance should be such as to supplement his training, to
give him the optimum of development, The advisor who knows
a student's vocational experiences may be able to help his
charge secure employment. This aid may be an important
means of helping a needf student to continue in school,

Much of what has been said about the value of know=-
ing the occupaticnal expefience might also apply to item 5,
knowiedge of extra-curricular activity, This knowledge aids
one to understand and appreciate the pupilt's viewpoint, and
it also gives an insight into the pupil's training and

experience,
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Kitson says that many of these activities have
exploratory value, since they provide contacts significant
for gaining an understanding and appreciation of certain
oécupations. They also are véluable in exploring interests,
in working with people and in trying out capacities for
social leadership; (58 : 357-61) Kefauver says that ®
students who are able to rally the support of large numbers
of students and to manifest effeciive leadership in student
activities have evidence of the possession of types of
abilities peculiarly important to certain lines of work."
(22 : 273)

Besides furnishing acquaintance with the student,
knowledge of extra~-curricular activitiés gives cues for
further guidance in this respect. Counts obtained judgments
of the relative values of training in regular courses and in
extra-curricular activities from successful men in various
vocations, All school administrators contacted, 85 per cent
of business men, 75 per cent of the members of a labor
organization, 18 per cent of ministers, 64 per cent of the
members of a service club agreed that as much development
comes from extra-curricular activities as from work in the
classroom, (22 : 275)

Swanson's study indicates that the values received
from this extra-curricular activity are not purchased at the

expense of reduced scholarship when excess indulgence in
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such activities is not the practice. 1In his study of the
high schoole of Kansas City, he found that extra~curricular
activities did not reduce scholarship except in cases where
students belonged to four organizations, held at least oﬁe
important office, and were in athletiocs.(76 : 613-626)
Recorded knowledge relative to student's extra-curficular
activities gives advisors an indication of whether guidance
should be for more or less activity. It also indicates kinds
of activities needed.

Summary. Since a student's interests and plans are
about the most dynamic driving forces hsAﬁas, guidance and
instruction should make use of these forces., The items on
the vocational card provide.a background of information
relative to interests, abilities, experiences, and plans
essential to guidance and instructions. This knowledge
furnishes cues for motivation and helps prevent the dulling
of interest which. often results in failure and emotional
disturbances. It also aids one to understand and appreciate
pupile! viewpoints., With this information, the counselor
would. be able to give more adequate advise relative to the

kind of activity and schooling the child needs,



| 51
Personal Traits gnd Personal EBfficiency

The items on this card are as follows: (1) attitude
toward self, (2) eoclal attitude and social intelligence,
(3} work habits, (4 ) breadth of interests, {5) leadership
and initiative, {6) éependability, (7) cooperation, and
is) personal appearence and appeal, |

Under item 1, attikude toward self, record iz made gs
to whether the party in question is reserved, seclusive,
emotionally unstable, mnody. submissive, or too seif-assertive,
is phlegmatic, self-contrélled, or stable,

Under item 2, eocial attitude and social intelligence,
record is made as to whether the person is effective in
group worke--whether he takes social responsibility, whether
a non conformer or a conférmer.

Under item 3, work habits, will be recorded the
answer to the questions: Are ordinary incentives sufficient
to arouse the individual ﬁo proper actzvity? Is he independ~
ent and self-reliant? Is he conscientious, eager for
additional work? Is he the reverse of these?

Under item 4, breae#th of interest, will be answered
the following questions: IBoes he like fine arts, acientific
or mechanical things? 1Is herinterested in bookish or academic
work, or does he enjd& physical and manual work?

Under item 5, leadership and initiative, will be
recorded whether or not the child is sought by others, avoided
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by.othera. Has he originality, and does he go ahead without
having to be told and directed?

Under item 6, dependability and loyaliy, will be
recorded the data that answers the foliowing questions:

Does he see the job through, or is he a "quitter® when things
are hard? Does he keep his promises, and is he prompt?

Does he s&and behind authority, or is he a "back biting"
fault finder? If he finds fault, does he go to the one in
authority? |

Itém‘7, cooperation, tells how the child fits in with
others., Can he work with others effectively when he ie not
the one in charge? Can he ®"give and take" when necessary
without causing friction? Is he willing to sacrifice
personal interests for tﬁe good of the whole group?

Under item 8, personal appearence and appeal; will
. be recorded the answers to the following questions: 1Is this
individual neat in his habits? Are his physical features and
expressions pleasing or so deéidedly displeasing as to
detract from his effectiveness in certain occupations?

Since a modification of any one of the above tréits
of character modifies the usefulhess of an individual for
certain occupations, and since most of these eight items are
modifiable, it is important to work against defects and
cultivate and stimulate desirable tendencies, The earlier

the training needs are discovered and conscious effort is
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exerted toward desired ends, the better are the chances of
correction. The younger student is more susceptible to
modification and the early discovery of his defects allows
the advisor more time for correction. (42 : 298) Records of
the éight items enumerated show whether the methods used to
develop these traits are effective or whether a change is
needed.

In cases of students who are unéble to respond or
who do not respond to training, there would still be need for
knowing their limitations in order that they might be guided
into vocations in which a particular defeect of character or
pefsonality will not stand in the way of‘success.

A person whose attitude towarddégli,is such that he
is reserved, timid. and submissive might become a fair
mechanie or book keeper, whereas he would fail as a salesman.

Other things being equal, a person whose social attitude and

gocial intelligence éauee'him to be a non-conformer or to
shirk social responsibilities might be an effective drafts-
man, whereas he would utterly fail as a statesman. While

proper work habits are an asset to any vocation, people who

are quite independent and self-reliant might be competent
foremen, whereas an unaggressive workman might be fairly
successful under supervision. One whose interests are
narrowed to physical and mechanical work might become a

splendid mechanic, engineer or inventor, but he would fail
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as & college president because he lacks the necessary
breadth of interest. More leadership and imitiative is
required for a successful high«school principal than is

required for an accountant. A high degree-of depenf@lability

and loyalty ies needed in all vocations, but a higher degree
ie needed in some than in others., 1In this respect, we
would be more concerned about a man holding public office

than we would about an artist. (Cooperation ia of greater

necessity for statesman than it is for a dentist. We are
more concerned aboﬁt personal appearance in the case of a
teacher than we are in the case of a plumber.

Summary: Knowledge of personality traite, attitudes;
and habits should be known in order that appropriate corrects
ive and preventive treatment can be applied. Efforts spent
in remo%ing defects are more fruitful if begun early, and
more time is afforded for transitions if records are kept.
If personality traits are known,the student can either be
modified to meet the reqﬁirementa of the vocation for which
hé is preparing or else he can be directed to the kind of

vocation best suited to his nature.
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Conference Card

The items on the conference card are rather indefin-
ite, Important attitudes, remarks, comments, and decisions
not provided for on other cards are recorded here, The
results of a private conference are recorded, unléss
extremely personal matters are uncovered. 1In this case, the
card should list the date of the conferences and the
official source of the information.

As the conference card data are necessarily indefin-
ite, one finds it difficult to discuss the uses of any
particular item. In order to meet this situation the writer
has selected examples from various authors and finally has
introduced several hypothetical cases. It may be that the
student is doing too much outside work, Xnowledge of the
home duties and activities of the child is important in that
it helps explain étudentatxdrudes, successes, and failures,

Whipple's study of three hundred and twenty-four
student failures indicates that eighty-nine failed because
of insufficient sleep. (27 : 481) According to Koos,
'Fiagging interest and absence. of physical vigor may now
and then be explained by too little sleep and long hours of
exausting labor outside of School. Knowledge of tle se
responsibilities is often not uncovered unless theyhave been
systematically recorded., Adjusting the student®s prograﬁ im

school or informing parents of the effeect of the excessive
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IOad‘will often transforﬁ a failing and unhappy student into
one contented with a program of successful activity,®
{22 ! 248)

Sometimes more work would be advantageous to the child.
It may provide responsibility that is valuable, or it may |
furnish a break in routine that would have wholesome results,
It may often take the child away from harmful influences and
injurious activities,

Knowledge of associates, whether pool hall gang,
older students, younger students, relations with opposite sex,
ete, gives cues that guidance directors need, .Stewart and
SBtrang say that a record of the child's out of school
activities are valuable in the following ways: It gives
insight into “"ways in which the school may supplement
‘inadeguacies in the out 6f school environment," It suggesis
“information, attitudes, and habits which the school should
stress in particular local situations.® It furnishes ®A
conerete basis for the guidance of individual pupils.®
It provides "more adequate siandards for the daily distri. .
bution of time than are at preeent available.®(75 : 31-45)

One hypothetical case which suggests the use of a
conference card is that of the student who is failing to
function in John Jones' class because he believes that John
Jones was unfair in some personal dealings he had with the

family, and the student carries a feeling of resentment



57
against this instructor. Some adjustment will need to be
made to get the pupil to function properly again, and the
child's remarks serve as material for the administrator or
teacher to begin work on,

Another case reveals a student who feels discouraged
about school aﬁd about life in general., This is an important
find, and proper diagnosis and treatment might save such a
pupil from disasirous: resultaé.gy proper encouragement and
hedging the advisor may succeed in transforming this
despondent pessimist into a happy and successful student,

' Scholarsghip Card

The administration of schbols,requirea.a record of
the work accomplished by students:. This record is sometimes
used purely for administrative and instructional purposes,
but according to XKoos it may also be effectively used for
guidance purposes. (22 : 256 & 277)

Despite the inadequacies of marks and the impressive
evidences disérediting teachers marke, the above writers
beiieves that they still represent one of the most important
bases for predicting future achievement.  Elementary schooi
grades indicate high school success, high gchool marks
indicate college success, and college and high school marke
are valuable in prediecting occupational success. (22 ;: 264)

In his study, Ross found a correlation of & ,60.

between an average of all marks received in the elementary



school and warke made in the frechmen high school year.
(59 : 15«22) ZRelley found a correlation of ¢ .789 bLetween
a composite of all elementary wmarks with the averag: marks
received in the first year at hizh school. (88 : 116} Miles
obtalned a correlation of # .71 between the cowmposite of all
marks received duriag alemﬁﬂtéry years end a composite of
all the nigh school gra&esQ {61 : 435) Symonde hae reviewed
the studies of 19 research workers in the field of grade
correlation, His review and resultiog composite study
indicated o correlation of 4 .40 between high school and
college gradee. The distributions of coefficients ranged
between + .15 and + .f&. with a median of 4 .50 and a mean
of & .46, 0Odell caﬂeludeé from nisg study "that in the cace
of almnat.avery freshmen pubject, the correlation betwesn
courses of the saae type with some one high school = bject
or group of subjeets ie higher than with the high school
average..." {65 1 32} |
Dexter, Foster, and Gambrill wade studiecs of relationw
ghipe between high school and colleze success aané voeational
succece., Dexter studied the graduates of tweanly=-iwo
collieges with reference to their success in lile. He
aoccepted mention in Yhe's zgg;ae evidenece of woeational
success and membershipy ig rhi Beta Keppa 88 indicatng.@f
colleze success, In pereentage, therc wae over two and

one half times ae moeny Fhil Dets Fappe wembers in Tho's The
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as there were among other graduates. 1In considering the
vocational success of a e¢lass, hé found that the first

tenth of the clase had 5.4 per cent in Who's Who, the second
tenth 2.9 per cent, and the last half only 1.9 per cent,

(49 : 429-35) Foster made a similar study, but instead of
_a'céepting Who's Who measure, he had a jury of four men
decide success. The men who were successful,aécording to

. his jury, had received about three and one half times as

many of the higher marks as had a random group., (14 : 200-232)
Where income was accepted as the measure of success, Gambrill
found variations from a negative correlation of ,26 to a
positive correlation of ,62. The negative was in medicine
and the highest positive was in business, Law and teaching
were next highest, and engineering was next to the lowest.
Seven showed positive correlations and two showed negative.
(85: :+ 34)

In a similar study by Gifford concerning 3,806 nmen
employed by the American Telegraph and Telephone Company,
indications are that the longer the period of employment the
more potent. are the effects of high scholarship on income.
After thirty years the median salary of the first tenth in
scholarship was 155 per cent, in contrast with 100 per cent
for the entire group. The rating for the lowest third iﬁ
scholarship was 79 per cent, Of the highest tenth in

scholarship, 17 per cent were among the highest tenth in
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salary,. Of the lowest third in scholarship, only 4.5 per
cent are among the highest tenth in. salary. (4: ¢ 671)

Bennett studied the success of 232 boys who went out
from the secondary schools of Rochester, New York, His
conclusion was that ®“the pupils who were poor students in
school have beean more or less failures in industry in every
case studied.” (48 : 387}

Besides aiding the advisor to prediet success in
general, the records of subjects and grades will help him to
guide the pupil into suitable vocatious, Scholarship
information will also have guidance value in showing how
well balanced the student's background is., It will indicate
where that background is weak and.whefe;strong and show whaﬁ
additional training is necessary-tovprepareAthevchild
properly for his life work,

. Besides conféining space . for the listing of subjects
and the recording of marks, the scholarship card provides for
the recording. of attendance. It would be very inaccurate to
prediet the future of a. student on the basis of grades made
if he were in attendance only 50 per cent of the time and
we failed to take into account thesé:absences.° Absences
and attendance records reveal much about. the foundation a
student.has in any'subjeet; hence they are indicative of
educational needs. High absentee records may be symptomatic

of maladjustments and may point out the need for a study of
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causes in order that corrections may take place. Proctor
studied the cases of two groups: of children with egqual
intelligence quotients in regard to their out-and-in records
and their failure records. : & summary of hiS~findings»
recorded in percentages is as follows:

Out at Work Out by transféer Failed 1 Sub. Failed 2
" Group one 4.5 9.1 18.2 - 0.0
éroup two 12,1 13.1 30.8 10.3
There were. nearly three times as many out at work from group
two as from group one. and more than twice as many subject
failuree. In this case group.one was receiving guidance
while group two was not. (68 : 251) Obviously, then, the
attendance record not only Bhowé‘the_need.of guidance, but it
also indicates the‘effectiveness.of.guidancewalready éiven.

Summary. The record of a student's scholarship is one
of the most important of criteria for predicting future
éucceas, not only in school but in the. occupations. The
recqrdS'of'subjeets and grades also aid the advisor to poiﬁt
out suitable vocations, since they indicate particular lines
of study which may lead to success.. Furthermore, these
records show where the student is lacking in background and
where he is stirong; and from this the additional-training
necessary can be determined.

The attendance record is valuable in.that, to an extent,
it is a measure of scholarship. It also gives evidence of

student .adjustment and often suggests needed guidance.



62

Test and Measurement Card

The items recorded on this.card consist of the
following: (1) scholastic aptitude rating, (2) general
intelligence, (3) special aptitude, (4} vocational interest,
(5} achievement rating, and (6) personality, character, and
social adjustment ratings.

Item 1, scholastic aptitude, means the teacher's
judgment of the child's ability to do academic work, Since
the teacher's judgment often does not coincide with the
intelligence score, some are inclineq<to discredit the ﬁse
of this record. However, there is abundant evidence
indicating that this distrust should not be too great, When
used with other tests and percsonal data, according to
Symonds, it adds reliability to predictions. (36 : 403)

Thus it becomes a very valuable tool for guidance.

A student with a good scholastic aptitude rating will
be regarded ae having a reasonablehigh intelligence gquotient
or else of being industrious and interested. A student
ranking low in aptitude rating wmay be suspected of being
dull or indolent or disinterested or unchallenged or bashful

and timid.

If the scholastic aptitude rating is inconsistent
with the intelligence quotient, the need for a search for
the cause is evident. The child's behavior that resulted in

the inconsistency should he studied and corrective treatment
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and guidance applied.

In this card provision is made for the teacher's
gignature opposite the mark judgment, The requirement of a
signature with a judgment tends to cause that judgment to be
more critical, since responsibility is attached to a definite
individual, Another advantage comes in follow-up work or
case study. The individual can be contacted, and further
personal information may be obtained,

Item 2, intelligence tests, reveal 1ittle concerning
a student's special interests, industry, work habits,
attitudes, and character and personality traits. Still,
when used along with an understanding of these things, the
results of these tests become tremendously important., This
knowledge enables instructors better to suit the material to
the child's powers of comprehension. 1In speaking of the use
of intelligence tests for the education and training of
students low in the scales of mentality, Pintner says, "They
have enabled us to group children of like mentality together.
They allow us to forecast the type of training that is
likely to be of advantage to a child according to his
intelligence level; and they prevent us from hoping for too
much improvement in individuals of limited intelligence.®
(31: 193)

Unpleasant situations and pressure upon those who are

too low in mentality to meet scholastic requirements have



64
been cited by many educators as important causes of much
delinquency among such students. (22 ; 283-94) Indications
are that failure on the part of educators to adapt training
vto the needs of superior mentalities creates maladjustments
that are conducive to delinquency among this group also,
(22 ¢ 294-300) (31 : 209)

Knowledge of intelligence aids one to decide
promotions and demotions in border line cases. According
to Pintner; "Children may often be stimulated by prowotion
or acceleration, even though their school work is none too
good, if they possess the requisite amount of intelligence,
We have noted again and again the reports of brigt children
not working up to capécity and the reaction that often
occurs when they are confronted with tasks that challenge
their ability.® (31 { 259)

Proctor claims that the general intelligence test ie
a valuable help in giving educational and vocational advise,
since it improves onez ability to predict success. The
results of his survey are expressed as follows: The typical
first year high school pupil has a mentality of 105, Three
or four years later, at graduation time, the awerage
graduate has an intelligence quotient of 110, Between this
time and college entrance, another elimination takes place,
g0 that the median intelligence quotient for students

entering college is 115, This means that the average student
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‘would be eliminated before becoming a college senior.@9 :9)

In a related investigation, Proctor studied the
distribution of 955 high school students according to their
group intelligence quétients and suecess in high school work.
Those with a high intelligence quotient showed the highest
percentage graduating from high school, and those with a
low intelligence quotient showed the lowest percentage
graduating.r In fact of those whose intelligence quotients
ranged between 80 and 89, only 5 per cent graduated; while
of those below this score, none graduated., (29 : 33)

Symonds concludes from his review of the published
data relative to intelligence tests that ™school success
mey be predicted... to a degree represented by a coefficient
correlation of 4.48%.(36 : 407) Nrs., Flemming of the
Horace MannSchool for girle obtained a coefficient of $.60
for the junior high, and #+ .63 for senior high students.
(32 : 289) Woods and Jordan agree also that intelligence
test results are useful in predicting school success,

(41 : 68) (21 : 372)

Fryer's study points out another use for intelligence
gquotient knoﬁledge. He says, "With the exception of the
decrease at the upper intelligence levels, higher intellect-
ual ability appears to be correlated with correct vocatienal
choices... The lower an individual is in degree of mentality,

the greater he is likely to be in error in vocational
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interests.® (53 : 229) Those low in intelligence gquotient
and those extremely high will need more assistance in
making proper'adjnstments than those ranging from 110 to 125.

Intelligence quotient knowledge needs to be known
in order that ability can be matched with vocational
requirement. Burtt remarks that the person who"attempts &
job too high in the scale, will find it too exacting, and
leave either voluntary or involuntary, If, on the other
hand, he starts with one that is low in the scale, he will
not find it sufficiently interesting because it does not
afford an adequate outlet for his intellectual ability, and
he will leave it for something highef. The result is that
he ultimately lands at about the maximum level at which he
can do effective work.® (7 : 265)

Intelligence gquotient knowledge is importanﬁ to
those who rate schools, measure the efficiency of teachers,
and judge methods. It would be quite inaccurate to compare
teachers or methode or schools in cases which present a wide
variation in pupil intelligence quotient even though \
opportunities were otherwise fairly uniform., Pitner saoys,
"We know that the quality of the pupil material mmst be
taken into account in measuring the efficiency of a school
or teacher or the value of a teaching method.® (31 : 260)

Because of the many important uses of intelligence

quotient tests Pintner predicts that "they will become an
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intergal part of every school system and that they will be
considered as essential for the health, happiness, and
advancement of every child, just as a good school system now
congiders as necessary, physical examinationg, adequate
physical exercise, suitable buildings and eguipment, adequate-
ly trained teachers, and the like.“ftﬁl‘ﬁ 258)

Besides merely providing for data needed in figuring
and recording the intelligence test score, this card
provides space for the name of the tést. The reason for this
is that different tests vary some in their equivalents., A
score of 75 in one test may be equivalent to 80 in another.
(21 : 363) An understanding of thie possibility is necessary
to one who would make predictions, especially in borderline
cases.

Item 3, special aptitudes, provides knowledge similar
in use to that mentioned under general intelligence tests.
However, these tests are necessary as an added and special
deviege to detect and predict with greater accuracy special
fields in which one may achieve. Koos points out that
individually, we are more capable in some forms of activity
than in others. Some people unable to compete in mathematics
excel in art. Others with little aptitude in art excel
in mathematice. (22 3 311) Some people who rank near the
median in the general intelligence tests rank high in the

Stenquist Mechanical Aptitude Tests. The Stenquist Assembly
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Tests have a reliability of approximately ¢ .70, and they
have a correlation of about ¢ 80 when compared with teacher's
marks in mechanical subjects, while the correlation with
general intelligence tests is only about & .20 to ¢ .30 ,
(22: 311) Other tests have been worked out for measuring
aptitude for the study of foreign languages, mathematics,
gscience, music, art, and commercial subjects. Correlation
studies show that these tests are highly reliable in
predicting success; however, failure seems to be predictible
with greater accuracy than success. (32 : 99) |

Item 4, vocational interest test, are important aids
in analyzing pupil interests. It is contended by many
investigators that as supplementary to exploratory courses,
certain interest tests could be advantageously uged to help
students find and more c¢ritically analyze their interests.
Frayer states that ®Interests, which may be defined as the
feeling of an individual toward certain occupational
endeavors, can not be expressed toward anything so general
as a type of work.®™ Test blanks have been prepéredv by
Minor, Moore, Ream, Freyd, Cowdery, Strong, Garretgoré,
Symonds, and others in an attempt to obtain more accurate
indications of interests by comparing reactions to certain
aspects of vocational activity in a large variety of |
situations., These blanks seem valuable in stimulating

studentes to analyze their thinking concerning occupations,
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and in making possible the checking of inconsistencies
between the work contrasts and the‘oeeupational choice,
{22 : 344) (

Item 5 standard achievement tests, have their limitations
and disadvantages as well as advantages. Their disadvantages,
as well as their advantages should Be understood in order |
that the tests may be properly used and interpreted. One
disadvantage lies in the fact that the test sometimes fails
t0 coincide with the content of the course. This, together
with the faet that teachers are sometimes rated on the basis
of the outcomes, has caused many teachers to shape the
course in terms of the test., Content material should not be
introduced merely to. coincide with the test when there is
other material better adapted to the capacities, interests
and needs of the student, This objection can be partly
overcome by choosing tests that are closely in harmony with
the course and by using student achievement as only one of
several factors in rating teachers,

Another mis-application comes in dealing with norms,
The norms are often accepted as goals and standards, 1If
either an individual or a class were below or above the
median in intelligence quotient, the achievement norm would
not be a proper goal. Even though the ¢lass were normal in
ability, it would not be enough to expect it to reach the
norm. {22 : 371-73)
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The advantages of stahdardized over teacher constructe
ed teste are as follows:

(1) The items are likely to be better stated.

(2) Broader semplings are usually made.

(3) Statements are so devised to measure more

(4) ﬁggéiegrgu:ggggiished—to aid in interpretation

and comparison. (22 : 371)

Because of these advantages, when the test results
are used as they are intended to be, and in combihation with
other things, they become an important instrument for
diagnostic purposes and predictions. These test results
indirectly reveal intelligence, application, foundation etc.
Koos summarizes the uses of knowing student's.achievements
ag follows: “Accurate.information concerning achievements
of students is critically important in an understanding of
1aarning—problems, in indieating proper emphasis in teaching,
in showing the extent students are working up to capacity,
and in suggesting probable levels of achievement in the
future.® (22: 374)

Besides providing for the name.- of the test, space on
the card is allotted for the educational age and the percenile
score. The educational age is valuable in that it shows the
po8ition of the child with reference to the standard of all
gchools, The percentile score shows the position of the

student in reference to the particular class of which he is

a member.
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Item 6, personality, character and social adjustment
measuremente should be mede and used with extreme caution .
Some have maintained that predictions upon. the basis of
these tests are so questionable that their use is inadvisible.

Symonds, however, defends their use in the following
wordsi "Tests of knowledge and opinion preéipitate as a
superior measure of character... We mnst_remember that
character is ouly an average, and the one thing that perhaps
helps most to determine the average level and conduct and
also the integration of character, ig ope's verbal organiza=-
tion. ... The person who knows what is best and right to do,
tends, on the whole, to be the one who does the best thing
and the right thing., He who does not know what is best to dé
is impelled more by force of circumstances, the mores, and
by habits. - To know that & man scored high on a moral
kriowledge test usually tells~mnch—coneerning—his character
and conduct.® (38 : 566)

The funetion of character and adjustment tests lies in
their ability to uncover indications of maladjustments.
Several tests are now available that seem to be successful
in discovering, at the beginning of the year, students who
would later be recognized as problems by the teacher.

Symonds claims that his adjustment questionnaire i1s effective
in loeating the seclusive introverted individual who feels

unsucceesful and unappreciated, while his Guess Who identi-



fication sheet shows maladjusted students who are boisterous,
attention-gettihg, extroverted individuals. (38 : 367)
Hartshéne and may have preesented the following words
of caution regarding the value and uses of character test
scores: "Whether fortunately or otherwise, it is not
possible at present for records of character to be openly
used without the introduetion of attitudes of blame and
praise-~in other words, without gossip. Whether any éet of
records which it is now practicable to obtain would constitute
a fair and accurate measure of character, we are not yet
A sufficiently in control of social opinions and attitudes to
run the risk of exposing a child to the glare of scorn or
applause which would be directed upon him if his'ch&racter
record should be generally known. Any character testing that

is done, therefore, should offer the child the protection of

anonymity.,.. ©Only thus can he be assgred.of his.right to a
moral education which ie devoid of ‘smugness toward the
'good!' child and bitterness toward the *bad', ﬁnder the
influence of which he would glmost inevitably turn into
either a prig or a deliquent--or both, Records; therefore,
should beée kept strictly secret, to be used for experimental
and other scientific purposes only.® (18 : 3698-370)
In thie division of the card, space is allotted for

conclusions justified by test scores, for recommendations,
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and for notations as for the recording of results of what
has already been done, Space for.data'and gignature is
also provided. Merely finding that a person has some aile
ment without applying some remedy or cure is obviously of
no avail. Providing for the record of treatment tends te
encourage the process of treatment.

Requiring a signature and date tends to fix responsie-
bility definitely upon some one, and knowing thie causes
that ®someone® to be just a little more accurate, It also
gives opportunity for the successive users’of‘the card to
_check on the student and his past advisors.

Summary., Scholastic aptitude ratings have high
reliability as criteria for predicting student successg.
Reliability is increased, however, when used with other data.
When used with other personnel data, aptitude ratings give
evidence as to whether the student is working up to his
physical and mental capacity. If not, they will indieate
that diagnostic and remedial measures will need to be taken
to bring about more consistency,

Values of intelligence tests may bevsummafized as
follows:

1. Proper use of the.knowledge revealed by .
intelligence tests inereases the results of training
in the cases of superior and inferior mentalities.

2, The tests aid in determining promotions and
demotions or in preventing needs of demotions.

3. They help in giving educational and vocational
advise,
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4, They help in rating schools and teachers.,
5. They aid employers in selecting and classify-
ing employees.

Special aptitude.test knowledge has similar uses.
These tests, however, act as a device with which to detect
and predict with greater accuracy special talents in which
one may achieve. They seem to be a better devicé for
predicting failure than for predicting success.

Vocational interest tests are valuable in stihulating
a student to analyze his thinking concerning occupations,
The tests supplement the results of exploratory courses and
ofher evidencés of interests and capacities of students.

Achievement tests are also valuable instruments for
diagnostic purposes and predictions, Accurate information
concerning achievement of students is important in an
understanding of learning problems, in indicating proper
emphasis in teaching, in showing the extent to which students
are working up to capacity, and in suggesting probable
levels of achievement in the future.

Personality, character, and social adjustment measure=-
ments are perhape not 8o highly perfected as the above
mentioned tests, and should be used with caution and with
the protection of anonymity for the child. These test
values lie in their ability ﬁo uncover indications of

maladjustments,
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ARRANGEMENT OF CARD ITEMS.

Any arrangement or system of grouping items in such
& way that thoae‘most,usually used togethér‘will be found
together saves time and adds to the utility of. the card. If
the student's elementary, junior high, and high school grades
are reecorded. in different places or the card, a comparison
not only takes more time, but important relationships may
be overlooked, since the arrangement is not such. that these
relationships are clearly brought cut. When the cumulative
records of all subject grades are on one side. of fhe eard,
graphic pictures of progress in each particular subject
indicate certain abilities or certain handicaps that should
be taken into account in teaching, in administration, and
in gﬁidanee¢ |

In most instances in which grade and other achievement
studied are made, native ability relationships are also
concsidered. For this reazon it may be good. economy to have
all standard tests, achievement tests, and subject grades
arranged together. For these reasons, the enclosed card is
so arranged that on one side is the cumulative record of all
school subjects and grades from beginning to end; and on the
opposite side of the same card are listed the results of all

intelligence tests~-general and special aptitude--and all

- other standard‘tests such as achievement, personality and
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character, and adjustment and interest tests.
In order that any item may be readily found, each
card has a general heading, and each division has a specific
heading. For example, the card containing all school subjects

and grades is labeled Scholastic Record Card. On the

opposite side of this card, the specific heading reads Eggg
and Measurement Card, This sub-heading aids one to find an
item immediately.

The remainder of fhe data are arranged according to
this same plan, The personnel data are grouped from the
standpoint of use under four headings, so that related
knbwledge can be found promptly. The four other card
headings are as follows: (1) Home and Health History, (2)
Vocational (3) Personal Traits and Personal Efficiency, and
{4¢) Conference, Each of these is highly suggestive of the
date that would be found under each heading., With this
arrangement it is pnot only easy to find information, but
it is equally easy to find the proper place to record new

data.
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MATERIAL,SIZE,AND CUT OF CARD

Since this record is to‘follow the child from grade
to grade and school to school, it must be durable enough to
allow such use, It must be made of stock sufficiently
sturdy to stand up under at least twelve yeérs handling; It
is for this reason that rag stock paper is used, |

The éize of cards may vary. It seems impossible to
please everyone, as there are advantages and disadvantages
in nearly every size. The small four by six cards have the
advantage of requiring little space. Another advantage
comes in the fact that several people can work at the same
time without  tying up the cards. With the long folded
type, one person must use the whole set. This excludes
the possibility of more than one using a given student's
record at one time. '

There are several inherent disadvantages in the small.
cards. Their use would necessitate cramping in order to get
some of the related data all on one card. Increasing the
number‘of‘the cards makes it easier to misplace or lose some.
In addition, it is somewhat difficult to place the several
cards in a visible type filing cabinet.

The long sheet folder type has advantages in filing.
It fits the visible filing case nicely and takes 1iftle

space. There isn't the chance of material becoming misplaced
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or lost, since there is only one page of material to be
filed. If photastic pictures were wanted, fewer exposures
would bé required.

Some of the disadvantages of this folder type of
cards are as follows: More folding and unfolding is required,
and this tends to wear the cards out at the folds. Crampe
ing of the material makes the data hard to see, find, and
record. A folder may be used by only one person at a time.

The large nine by eleven and one half loose=leaf
packet type in which the cards are separate and printed on
only one side, has ites advantages. The,six.cards‘are large
enough so that cramping is unnecessary. XRach card is
labeled with a large heading, so that material is easy to
find, Several people can work at one time on one set of
records, since each card is separate. Chemical methods 6f
taking transcripts can he used, as the cards are printed on
oenly one side.

Some of the disadvantages are that they reguire more
gpace for filing. Since the six cards are printed upon
only one side, there is double the numbex of cards to file
and handle and more chance for cards to become misplaced or
lost. If duplicate records were wanted, instead. of one
photostatic picture or one chemical*transcript being
necessary, six pictures or six transcripts would be

necessary to make the record complete.
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The card adopted by the American Council on Educa-
tion is nine by eleven and one half inches, and conseists of
a folder with a single card that fits inside., The back
gnd front of the folder are utilized as part of the record
card also,

One of the disadvantages of this arrangement is that
large cabinets are required for filing, The large'size'
card also precludes the use of the visible filing system,
The large size might be somewhat awkward in comparison with
smaller sizes. If photaestatic pictures were desired, four
separate exposures would be necessary to get a complete
record., Transcription by chemical methods would be unsatic=-
factory, since carde are printed on both sides.

Of course these objections relative to making
duplicates is not important, as the plan is for the cumulative
records to follow the child from grade to grade and from
school to school ﬁntil he reaches the college level, {olleges
sometimes desire a digest record taken from the child's past
gchool record, but seldom do they have space ornuse for the
whole duplicate, They usually send a blank form to be
filled in,

The size and arrangeﬁent suggested by_the American
Council on Education is not without ite advantages., With
this size cramping ie unnecessary. Space is also conserved

by utilizi ng the folder cover for recording data, and the
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chances of 1oaing cards are reduced. Another advantage of
the larger folder size is that supplementary :ecordg and
temporary material can be handily filed within the folder
until needed. 1If the folder were smaller, such things as
the profile page of an achievement test or an intelligence
test could not be fitted within, and seperate space would
be necessary. 48 it ia, temporary data and facls for the
record can be accumulated here until the opportunity comes
for making the necessary summaries and recordings on the
personhel cards.

In the cards prepared by the writer an attempt has
been made to preserve these advantages and add others. The
idea of making general and specific headings and of grouping
these to facilitate filing or finding information, has been
utilized., This, it seems, adds a needed improvement to the
American Council's cafd; Another improvement rieeé out of
the unequal folding. of the card. The card is folded and
cut to allow for a projection upon which the studentfsAname
may be written. When & number of cards are to be filed
together, these projections may be arranged in a staircase
order, so that several names beginning with the same letter
will be visible at any time. Each elevéted name is
protected by a transparent celluloid clip.
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CARD COSTS AND SPACE REQUIREMENTS

Cost of Printed Cards

Price bids from various supply companies range
between forty and fifty-one dollars per thousand for the
large nine by eleven and one-=half ineh cards complete. The
cost per thousand of the small five by eight inch folder
cards (page 103 ) is fifteen to nineteen dollars. The prices
given here apply to durable rag-stock paper.

Filing Cabinet Costs and Space

There are many different qualities of metal and book
filing cabinets, and prices vary accordingly. 8Single deck
types of metal cabinets suited for filing the large cards
vertically can be bought for eight to fifteen dollars, These
cabinets are fourteen and three-quarters inches wide,
twenty-eight inches deep, and about fourteesn inches high,
Such cabinete will handle four hundred to six hundred cards.
The more expensive types will hold about six hundred cards,
and the cheaper types about four hundred, The difference
in capacity is due to the fact that the better cabinet is so
braced and tracked that the shelf can be run out farther.
This is an advantage in that the ecards in the far end of the
file can be removed and replaced with greater ease. These
cabinets come in two, three, and four deck heights; The

four deck desk type cabinet for filing the large cards -
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~can be purchased at prices varying from $35.75 to §$51.50,
These cabinets are fourteen and three Quarters inches high.,

& metal case in which one could file vertically one
thousand of the five by eight inch cards would cost six to
eight dollars, The dimensiong of this filing case are nine
and three-eights inches wide, six and eleven-sixteenths
inches high, and sixteen and five.eights'inches deep. This
same type of case in double deek type would cest eight to
ten dollars.

Most of the smaller cards are filed in visible fiiing
cases. Many metal cabinets suited for visible filing are on
the market. There is also available a variety of visible
type filing books, One cabinet case for cards of the size
referred to is about ten and one-half inches wide, ten
inches high, and twenty-three inchés deep. It holds about
five hundred cards. This cabinet costs from thirty-five to
fifty dollars, depending upon the quality. A similar
double deck case of the same width. and depth but sixteen and
seven-eighthe inches high holds one thousand cards and varies
in cost from seventy-five to eighiy-eight dollars.

For small schools a book type container, "The Insite
Card Book," is availéble. This boek is about nine inches
wide, two inches thick and eleven inches long. This si;e
holds fifty cards visibly filed and costs from five to si#
dollars. This same type in the sixteen inch length - '
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holds eighty-six cards and costs about one dollar more.
' The twenty-inch length in the same kind of book has a
capacity of one hundred and thirty-two cards. It may be

purchased for eight or nine dollars.
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PART TWO

METHODS OF COLLECTING AND COMPILING DATA

Several availible methods of collecting data have
been discussed by Rugg, Symonds, and others. One common
method of securing information is through the use of the
questionnaire. Rugg has classified questionnaires into
three groups: those asking for facts which the reporter has
observed; those asking for facts to be found in records; and
those agking for reactions of individual, such as beliefs,
yreferences, likes and dislikes, wishes, judgments, and
choices. (38 : 123) Questionnaires of the first two types
are used to obtain fazcts, and the answers are to be taken at
their face value. In Questionnaires of the third type the
purpose is not so much to obtain facte as to study individuals,

Two examples of questionnaire blanks designed to
elicit facts follow: The first is a suggestive blank for
collecting suitablie deta relative to the child and family

for the Home and Health History Card.,




Home and Health Informetion From Parents

Child‘ts Neme _ ,
Health' Himunized Vaccinated ' Prolonged ! Date of
Rating? Defects ot or tested ¥ Sickness ¥ . and
M ' For _ ' Date?: Caouse ' Duration
] ) * [} , t i
 § ] | 4 t *
1] * * t '
' ' ' ' '
' * , * * o
T v v — — o Tt
Neme of * Health * Religion * Birthplace t Nationallty*® Qccupstion
A _* Rating . t L S L O _
Father v ‘ i v T ¥
| 4 T L t ]
NMother ' ' ' s ¥
* v t t r
Step Perent ' ' 7 ' '
. t " s ¢ t
Guardian \d v 't r '
L4 L4 1 4 T L4
t e ) t £)
If parent is deceased, give date . If separated, give date
Languege spoken at homs ___Address Telephone
Children in family Older At work Married
In school ‘ .

1912
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Some of these data could be obtained from the school
census carde, and some could be collected from the student
himself, but the census card lacks some of the information
called for in the Home and Health History card. The student's
information is also usually inadequate to enable him to
answer some of the questions.

Because of the incompleteness of either of these
sources, one could save time by having the parent fill out a
guestionnaire as the child enters school, From the first
year on the data could be filled in‘frem information received
from other school records and by consultation,

The following is a questionnaire of the check type in
which the answer is indicated by checking the alternative
Selected. This questionnaire is suggestive of a possible
means of collecting the remaining information needed in the
Home and Health Histoxry card.

Thie information regarding Economic status of Family,

Attitude of Parents toward School, Types of Control over

Child, and Relationship between Pupil and Parent could

probably best be obtained by the visiting teacher or the case
worker. In schools too small to have these helps the advisor
could gain the information if he is at all resourceful and

tactful, A consultation with the parent might reveal some of

these things, or an inquiry made by some respohsible person

might yield the necessary information.




Home Informaetion Blank

Student Perent or Guardian

Date

Plece a check mark opposite the lettered description under each item

that best deseribes this parent.

I. Economic status of family
(a) Lives in luxury
(b) Needs are satisfied
(e¢) Poor but supplied with

necessities

(d} Poor but not dependent
(e) Receiving aid
(£} Destitute
(g)

ITT.Types of control over child

(a) Physical punishment -
(b) Reward and denial

(¢} Pride eppeal

(d) Negs, scolds, threatens
(e) Hires

— — i, g g~ —
-

- oo e e -

)
M Aas Somesnt? Watnsat¥ Wouer ¥ Warwenl®

Collectort's Signature

) (O T Ty, g g, P

Attitude toward school

(a} Sees no use of school

(b) Keutral toward school

(c) Resents loss of child's
“labor

(d) Trouble maker

(e} Appreciative

{f} Gives moral support

(&)

Relationship between pupil

and parents
(a) Partmership or comradship
(b} No mutual understanding

(c) Antagonistic

(d) Parent domination
(e} Child domination

Position

L gime T ommn T ome Tome Toaney 3 T
Pt “ssit? St gl mpui® L L

A, STy P R T Py
i e de

48
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Symonds also discusses the use of rating scales or a
means of collecting data. He states that rating scales are
very important as a means of securing personnel information.
(38 : 55-65) Two important rating methods are the selective

rating and the graphic¢. An example of a selective rating

blank appears on the following page.
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4 blank for Data on Personal Traits and Personal Efficiency.

Please check items which best descrlbe the child,
I. Attitude Toward Self.

A-l.Very self-assertive B-I.Intrwverted
2.5elf-assertive 2.Balanced
3.Balanced 3.Extroverted
4,5ubmissive : C-1l,Emotionally expreasive
5.Very submissive 2.Moody

3.Emot10nally balanced
4.Emotionally apethetic
II-Social Attitude and Social Intelligence

1.80cially & progressive 3.80cially inactive
supporter 4.Socially non-conformer

2. Wavering in support 5.4n agitator

IlI-Work Habits 4.Requires special in-

1.8n aimless trifler centive and prodding.

2.5atisfied just to 5.Regular but %easy going®
“get by* - 6.Does more than required

3. Irregularly ambitious 7.8ets up new tasks.

IV-Breadth of Interest
1.Bookish and academic work 4,Chief interest in liter-

2.Hand work and physical gture, poetry, music
activity and arts, .
3.Science and mechanical 5.Balanced interest in all
V-Leadership and Initiative
A-1,Marked ability in B-1.Sees needs and acts on
leadership _ own accord
2.8ometimes leads in 2.4Acts when needs are
important things pointed out by others
3.5ometimes leads in S.Acts when told and
minor things shown how,

4,.5¢eldom if ever leads '
VIi-Dependability and Loyalty B-l.Word as good as his

1l.8ees job through bond
without question 2. Generally keeps his
2.Does job unless promiges
difficult 3,Uncertain
3.Very uncertain 4,Undependable,
Vi1i-Personal Appearence and Appeal o ‘
A.1l.Sought by others B=1.Appearence pleasing
. R.Well liked by others -3.Appearence neutral
3.Liked by others S.Appearence detracts
4,Tolerated by others C-1,Tidy
‘5,Avoided by others 2.Average

3.Untidy.
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As mentioned, this blank is offered as a suggesti%e
one for gathering information relative %o a student's
personal traits. It would be very difficult to make the
information on this card entirely cbjective and definite.
Because of this and because of its great importénce, those
responsible for this information should exercise special

care.

During the first three years of the child's life he
usually has one teacher most of the time. For this reason
this teacher should be better qualified, perhaps, than any
one else to observe the child's personality traits, Because
of the intimate contact, the teacher is the logical one to
record these data during the first few years. Probably not
until the end of the sixth grade should any one else partici-
pate in rating the child on these points.

From this time on the child's activities are more
diversified, and he is supervised and observed by more
teachers. For this reason one teacher*s judgment would not
be so0 good, since his observations are less centralized. For
this reason the personnel data would probably tend to be
more accurate if three people who are acquainted with the
child give separate ratings and an average were made from
all three. The home room teacher and two other teachers
might make these ratings.

According to the plan of the card, this compoeite
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would be recorded during the eighth grade periecd, again at
the tenth grade period, and then during the twelth grade
year, The home room teacher could make the composite from
the three reports mentioned.

An example of a graphic rating scale follows:

Scholastic Aptitude Estimate

t ]
Student Name " Grade ' Date ' Home Room Advisor

The following ( ) mark on the line represents my
best judgment as to the ability of this student to do
academic work:

A L ! c .2 ' E '

Teacher's signature . Position

Scholastic aptitude is one of the divisions of the

Test and Measurementse €Card. The scholastic aptitude mark
represents the teachers estimate of the child'®s ability to
do academic work; Up to grade six one teachersestimate is
perhaps all that is required, for during these early grades,
the child is in contact with one teacher more than with any
other, At the beginning of the seventh grade, however, and
from here on an independent estimate should be obtained from
three teachers most likely to know his abilities, The
average of these three estimates should be considered his
scholastic aptitude standing, and should be recorded by the
home room teacher on the scholastic aptitude record space as

A, B, €, D, or E,
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In schools where the platoon system is in wvogue
earlier than the seventh grade, the practice of having more
than one teacher estimate should be introduced earlier.

The teacher who is estimating the aptitude should not
be the one to make the entry upon the record card because
the other marks often influence her mark. Separate slips
should be provided.

The other data that this card provides for is to be
obtained from standardized tests and merely requires the
recording of the results according to the plans of the tests.

As the vocational card deals with the child!s activit-
ies, awards, vocational experiences, vocational plans, and
educational interests, probably the best and most accurate
way of securing the information would be through interviews
and conversations, This same method would, perhaps, also
be the most appropriate for collecting data for the Confer-

ence caxrd.
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DIRECTIONS FOR USING CUMULATIVE RECORD

Home and Health History

The purpoée of this card is to give those concerned
with the instruction and guidance of the child an understand-
ing of the child's family and health background in order that
they may realize to what extent these factoré affect the
child®s behavior at school and his chances for further
success, With this information, those directing the education-
al activities should be able to use this background of inform-
ation in helping the ehild modify his activities and plans in
a wiser Way. 4

1.Health~--~This description should be merely average,
below average, or above average.

2.Religion--The designation should .be Meth. or L.D.S.
or Cath. ete. In some school systems it is considered
inadvisable to make a record of religion. Where this is the
case, no such entry should be made.

d.Nationality-~Here should be given such explanatory
information as American~Negro, French-Canadian, Colored-
Portuguese. These double descriptions give more desired
information than merely Portuguese, or Canadian, Of course
Swedish, French, Armenian, or Japanese, would need no
further definition.

4.0ccupation-~Record mother's cccupation only if she
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is employed other than as house-wife.

5.Under Address and Telephoneg, if the family moves
so often as to fill the spaces provided, the entry on the
last space should always be filled in with a pencil.

6.In the line provigéed for recording language spoken

in home and date of parent separations, if no separation

has taken place, and no foreign language is spoken, merely

leave the spaces blank.

a3

?.Under the column, other children in the family, it

is important to get their names when possible. Othexwise,
merely list Brother or Sister. By recording these items
through out the year, one may develop an interest and friend-
ship in the student and family that may be very wholesome in
its resulte. On matters of this kind, however, care should
be exercised not to defeat the purpose of the card by arous-
ing resentment by direct questioning in class,

8,Under the column older or younger merely put ®0O¢
or "Y" for which ever the case may be. Under the column in
schéol, at work, and married put Yes or Ho.

9.Economic Status of Family. Under the heading, the
appropriate one of the following should be used as descript-
ive: Lives in luxury, Needs are satisfied, Foor but supplied
with necessities, Very poor, Receiving aid, Destitute.

10.In the column, Attitude toward school,should be

recorded one of the following phrases: Sees no use of school,
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Neutral towards school, Resents loss of child labor,
Trouble maker, Appreciative, or Gives moral support.
11l.In reference to Types of Control over Child, the
description might be physical punishment, feward and |
denial, Pride appeal, nage, scolde, threatens, c¢oaxes,hires.
12.0ne of the iollowing terms might describe the

Relationship between pupil and parent: Comradeship:.or

partnership, No mutual understanding, Antagonistic,zParent
domination, Child domination. |

'13.Note that ratings on the child's General health
and Physical devélopment_are teachers' judgments; thérefore
the'descriptione ehould merely be Above average, Avefage, B
Below average, and Over developed, Average developed, and
Under developed. All designations should be abbreviated,
80 that there will be room on the side for the teacher's
signature.

14,The Defect designation will include only those
defects that are serious enough to affect the child's
school progress, This information can be collected from
the medical office, ’

15.Vaccinations, JImmunization: and Tests --Under
this heading should be listed the disease concerned. By
teste reference is to teste given to detect such things as
tuberculosis or diphtheria. The dates should be recorded.

Under %results® record should be made as to whether the
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vaccination "took™ or whether the test showed syphilis,
tuberculosis;‘etc.

Vocaﬁional Card

1,Preparins for what school?--A8 a student®s educational
plans begin to develop, brief notations should be made of his
choice of curriculum,

2.Preparing for what vocation?--Plans for selection of

a vocation should be entered as develbped.

Questions 1 and 2 are not for the purpose of forcing
the child to make one decision. They are rether to stimulate
a2 beginning in thinking that will have a desirable effect
upon his work. If the seventh grade student is able to limit
himgelf to three or perhaps four choices at this time, that
is all that can be expected. As he gains vocational know-
ledge, he will narrow his decisions, These early choices
should be entered in order that the narrowing process and the
direction of changes can be studied, since these changes
have guidance values,

3.8pecial interest should include interests and hobbies

that have vocational significance, These may be either
school subjects or others of less apparent use,

4.0utside employment experience--Brief notations
should be made of any vecational occupation in which a
student has engaged during the year. When possible indicate

extent, success, and remuneration received.
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5.8chool Activities, Offices, Honors, etc. ¢ In

addition to noting participation in such activities as
dramaties and athletics, one should reecord vecation time
activities such. as scouting, club, etec.
Personal Traits and Efficiency Card

l1,Attitude Toward Self. Under this heading one should
indicate whether the pupil'ia extremely assertive, assertive,
balanced, submissive or extremely submissive. The student
should alsd be recorded as an introvert, an extrovert,
emotionally apathetic, or emotionally expressive,

2,Soeial_attitude_ggQ;Socialf_Iqtelligence. Here
should be indicated whether the child is socizlly a
progresailve supporter, wavering, socially inactive, a
non-conformer, or an agitator. |

3,Work Habits-~Under this heading would be indicated
whether the pupil is an aimless trifler, whether he is
satisfied just %e "get by," whether he is regularly smbitious,
whether he requires special ineentives and prodding, whether
he is a regular plodder, or whether he does more than
required and sets up new tasks, |

4.Breadth_g£ﬁ§ntgreat,A'nge one should list the trend
of interest. This may be in academic, physical, or hand
work, in ecience or mechanics, in literature or music; or
the student may be well balanced in #11 fields;

5.Leadership and initiative. Indicate here whether
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the person in question shows marked ability in leadership,
whether he sometimes leads in important things, whether he
sometimes leads in minor thinges, or whether he never leads,
Does he see needs and act upon own accord, act when needs are
pointed out to him, or act only when told and shown how? |

6.Dependability and lLoyalty. In thie space should
appear such statecments as one of the following: Sees job
through without guestion, sees job through unless difficult,
Very uncertain. A supplementary description such as one of
the following might aidi{ Word as good as bond, generall&
keeps promise. Uncertain. -Independable.

7.Bersonal Appearence and Appeal. Three factors seem
to affect the student's position here. DFor this reason
description should include one phrase from (a) sought by
others, well liked by others, liked by others, tolerated by
iothers, or avoided by others; (b} appearance pleasant,
appearance neutral, or appearance detracts; (¢) tidy, average,
untidy.. |

Conference Card

On this card should be recorded important attitudes,
remarks, and decisions, Any conference that makes a
contributidn to a solution or partial solution of any problem
ghould be recorded. If the conference brings to light
extremely personal matters, such information should not be

recorded. In this case one might make such comment as
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follows: ®Conference Jan. 13, 1936. Please consult me if
intefested, John Doe.,* Significant information or comments
for whieh there is no provision elsewhere would be recorded
here. The reasone for the transfer of a student from one class,
teacher, or school to another may be placed here if they are
important. |

Schglg stic Record Card
The information for this card can be obtaified at the
end of the year from the other school recorde. When courses
are completed at the end of the semester, the grades should

be recorded at this time,

1.4t the top of the page and in the place designated
for sex are recorded the letters "M" and *F",~--"H" standing
for male and ®F"® for female, All that is»nécéssary here is to
encircle the correct letter. |

2,1In the.placg for Color or race designatien are.black.
white, yellow, etec. “ _

3. Below the subjects listed are spaces for recording
the grades by merely plécing,check mark epposite the A, B, C,
D, or E. 1In cases where the school does not use the A, B, C,
D marking system, schools should indicate the scholarship
percentile ranking instead. (Some colleges prefer this method
to the letter grading system.) In cases of this kind the "A"®
could be replaced with 80-99; "B® with 60-70; “C*® with 40-59;
*D* with 20-39; and “BE" with algrade below 20,

 alrok 7O~ 7Y
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4, If the schools are sectionea homogeneously, the
teacher should indieate the section to which the student
belongs. This may be done by placing the number 1, 2, or 3
in the space below the subject and opposite the mark selected.
The number "1% should represent the high section,

In the space provided for noting credit, should be
recorded whole, half, or gquarter credits.

Tests and Measurements card. The space for this card

is reserved for standardized tests. The headings are so
arranged that details of explanation are unnecessary. Under
personality, character, social measurements, vocational
interest tests, space is allotted for'fblluw up work and

results,
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SUMMARY STATEMENT

1, With the resulte of this study aé a basis, one
might state that the keeping of cumulative records would meet
the approval of educational authorities,

2. The keeping of cumulative personnel data has nat
yet been univefsally adopted in the schools,

3. Where cﬁmulative record sets are in use, there is
frequently a lack of needed standardizetion and uniformity.

4, Hany of the record sets in use are inadequate to
meet the general needs for guidance, instruction, and
administration,

5. Contacte made with various Uteh school administra-
tors reveal a marked‘diaagreement concerning all phases of
cumulative records, _

6. The sample forms of recorde used in Utah reflcect
the need for a more unified understanding of record purposes
and the need for an adequate cumulative record card,

7. After considering the uses of items, their
arrangement and the criteria for building cards, the author
submits the foilowing cumulative record card gs the result

of his studies and as the conclusion of this paper,
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