












'lustrations by Jonie Arroyo 
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!Xt step is pair practice--student A tells the story '.) 
udent B and vice versa. As they check each other by 
oking at the key words and pictures, the teacher 
rculates, supplying words or explanations u needed. 
!len, several students repeat their stories to the 
hole class. 

The activity then moves to writing. Students write 
own stories on paper. They are encouraged to 

ok at the pictures and word lists on the board and to 
for help from the teacher or a classmate. To check 

work, the papers are collected and shuffled. A 
lper is chosen at random, and its author reads the 
ory to the class. The teacher may interrupt to ask 
)mprehension questions of the class or the writer. 

he DiBcuBsion 

In Level A classes, the teacher may need to ask 
adlng questions to get the discussion going. Any 
, 'ef should be accepted, though, unless it is far off 
lrget-in which case, a more accurate response 
lould be elidted. Once they have experienced sue

in this free conversation, ,tudents become less shy 
xnd responding by pointing or acting out their ideas. 

As noted above, one strip can be used for severa) 
'pies. Using the cartoon in Figure 4, the teacher can 
.K, "If you were the person that the police brought to 
te police station, what would you do?" Students re
ly something like, "Call telC'phone." The teacher 
Jks, are .you to 

varied anS\'lers, providing a good review of kinship 
terms. The teacher asks, are you going to say?H 
Students answer, NHello.N This continues until the sl\,
dents complete the dialogue and role play the 
situation. 

When describing physical characteristics, the dis
cussion goes something like this: 

Teacher: How many people are the"e in the story? 
Students: Three. 
Teacher: Who are they? 
Students; A big man, a small man, and II policeman. 
Teacher: Wlud does the big man look like? 
Students: He is tall, 5trong, and about 160 pounds. He 

Juzs long IJ and long beard. 
Teacher: And the small mJln? 
Students: He is short aM thin. He looks very clean 

and IuIndsome. 
Teacher: Why did the police bring the big man to 

the police st4Hon7 
Students: Because he looks very dirty. He is very 

II/raid. He looks like IJ robber, and he 
doesn't speak English very well. 

When describing clothing, the questioning can go 
along these lines: 

Teacher: Who is the robber? 
Students: The small man. 
Tellcher: Why did the police bring the big man to 

the police staHon, but not the small man? 
Students: Because the big man looks like II robber. 

His clothes are very dirty and the small 
man is very hRndsome. 

TeIJcher: What is the big man wearing? 
Students: He is weJlring a T-shirt, a cap, old pants, 

and rubber shoes. Very old and very dirty. 
Te;!cher: What is the small nuzn wearing? 
Students: He is wearing a suit, a beautiful hat, and 

new shoes. 
Teacher: So that you will not be mistaken as Q rob

ber, what will you do? 
.... . . .. . .. . . 



Conclusion 

.. FinarIy, the teacher may distribute the booklets 
and strips of paper. The students write a caption for 
each picture on the strips of paper and paste them on 
the appropriate pages of the booklets. After naming 
them, the students can add their booklets to the class 
library. While using the above example in our class
room, one student called the story, 11le Stupid Po
liceman. H When asked why, he said, "Because he just 
look at the person, bring and hold him at the police 
station 'without asking or questioning him.N He add
ed, UJie has to bring both men to the station for ques
tioning." Another title was, 11te Thief Meets the 
Robber." The student's explanation was ~ big man 
has just finished stealing something from one house. 
He is on his way home when he meet the robber on 
the street." Yet another title was '1'he Lesson." The 
student said, !VIt is a lesson that we have to wear old 
but clean clothes when going out on the street. Be sure 
we look neat and presentable." 

This technique is perfect for reviewing a competen
cy or topiC area. Students consolidate the vocabulary 
they havc just learned, using it to describe and inter
pret the pictures and give their own reactions. By in
volving them in listening, speaking, and reading
writing activities, the teacher is able to assess their 
progress in all sk.ill areas on the topic, so evaluation 
is built in. 
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