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Interaction of Corruption in Developing Countries
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country/territory to be affected by corruption?” (1: not at all corrupt, 5: extremely corrupt). This table shows the

specifically. PETS: shown negative consequences of embezzlement of resources in
interactions of corruption within education in developing countries after controlling for time effects and other

education (Ferraz et al, 2014).

*Increase in one o in the WGI means less corruption.

| o Education Quality (PISA Math) and Corruption Education Quality (PISA Science) and Corruption variables:

’ The DR ended up Wlth- the worst score. dInong the countries in the PISA 2015 Developed Country Developing Country Developed Countries Developing Countries Global COI‘I‘llptiOll Barometer Surveys

examinations. A 70.7% fell into the lowest achievers! (PISA, 2015). Around 4.4% of the GDP 2 =9

is being spent in education; also, lots of construction of schools and the extension of the Perception of Corruption within the sector of Education
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* Study the relationship between corruption and education quality, human capital stock, < - =1

and access to education with more recent cross-country data (2003-2015). 2 0 2 4 -2 0 2 4 2 o 2 S 0 02 4
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* Use a new indicator for education quality: PISA outcomes 2003-2015.

# Std. deviations in mean science scores (PISA). Fitted values
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# Std. deviations in mean math scores (PISA).

CONCLUSIONS & COMMENTS

* Investigate whether the effect of corruption in developing countries is larger than in
developed countries.

Graphs by World Bank classification of developing countries (1=developing, 0= otherwise) Graphs by World Bank classification of developing countries (1=developing, 0= otherwise)

*  Corruption is associated with worse education quality. I cannot conclude that corruption is highly
correlated with worse education access and less accumulation of human capital.

* Comment on the Dominican Republic’s PISA outcomes in 2015.

Education Quality (PISA Reading) and Corruption

Developed Countries Developing Countries +  Not clear stronger/weaker effect in developing countries.
-
*  Corruption in general is associated with corruption within the education sector in specific; corruption
within the sector is associated with worse qualitative. Cannot conclude the same about quantitative
¢ g oo . education outcomes.
O - M .'
_ " . : ,,.*q-‘ - Better specifications (2SLS, non-linearities, etc.) and more comparable data across countries are
* Used STATA as my analytical software (thanks to the APEC department!). - needed
n " . .. .
* Gathered a panel data set and standardized some variables. Ran tests for - *  More research needed. Criticism on PISA as outdated exam and small sample. Control for students that
heteroskedasticity and adjusted for robust standard errors; the MWD test of functional took the test background questions.
f9rms and Ramsey’s RESET test favored a .llnear model; and, the Hausman test favored a s * Inthe D.R, the fact that more resources are being spent in the education sector does not mean that all of
fixed effects model for most of my regressions. o | these resources are being used effectively and honestly. Still, the country needs time to see if the money
- Ran GLS regressions with country fixed effects and time fixed effects - i 7 e z 7 J will be translated into better education. More data and research is needed to track the expenditures in

education and how they are being utilized and managed. A country case study based on surveys such as

Worldwide Governance Indicators: Control of Corruption . . . _ _ S
PETS in Brazil (Ferraz et al, 2014) would shed light on the real situation of education in the D.R.

* C(Created interactions in my regressions to investigate whether the effect of corruption in
education is larger in developing countries.
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