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To foster self-direction. "Schools which do not produce self-

directed citizens have failed everyone - the student, the profession 

and the society they are designed to serve". (Howes, 1970, p.30) 

This is a statement by Arthur W. Combs fo und in Howes book which is a 

col lectlon of articles. Combs goes on to indicate that the achievement 

of a person to become self-directing is one of the facets avai !abl e 

under individualized instruction, that instruction should be 

individualized. (ibid. p.31) Howes goes to emphasize that to 

develop a self-directed, self-disciplined, self-responsible person; 

one who is capable of making Intelligent choices, is one of the major 

goals of individualized instruction. (Ib id. p.76) 

In conclusion, Robert E. Keuscher gives five "compel I ing reasons 

why Instruction MUST be individualized". (Ibid . p. 7) 

I. Philosophically it is consistent with the principles upon 
which our form of government, which spawned our educat
ional system, is based. 

2. The very nature of our democratic system and the ••ay it 
functions demands knowledgeable, thinking participants. 

3. Assembly line methods are tending to produce mass
produced standardize) dtizens at the expense of 
individual itv. 

4. As soc iety grows increasingly complex, there is a greater 
demand for a diversity of ta l ents and skills. 

S. It is probably the most efficient way to educate If one 
focuses on the product rather than just the process. 
-Robert E. Keuscher. ( Ibid. p.7) 

Developing individualized instruction 

Willia m Gibbs has said that materials for a completely individuali zed 

instructional system can be developed and are presently being developed. 

The cost, however, is t oo high for the i mp lementation of this pure form 



in the classroom. Cost is one limiting factor in determining what a 

teache r can do in the area of individualized instruction. (Gibbs, 1970, 

p. 352) 

In recent years, ed ucati on has witnessed the emergence 
of new types of c urr· ic ulum mate rials which embody the con
ditions for independent learning . Thi s type of learning 
material has become known as programmed instructional 
material. According to Lumsdaine and Klaus, since pro
grafTITled materials control the way in which learning proceeds 
(through the use of sequencing, smal I units of information, 
required response, and appropriate forms of feedback) they 
are potentially self contained or auto11omous. It is this 
self contained feature whic h i s inherent in programmed 
materials that makes possible the arrangement of classroom 
learning conditions for individual rates of progression. 
According to Lloyd, the great byproduct of the programming 
concept, is turning out to be its facilitation of independ
ent progress. 

If it is indeed true that the technology is available 
to develop the curriculum materials needed to implement 
individualized instruction, why have so few such materials 
appeared on the educational scene. The answer is that most 
large scale programming efforts to date have been aimed at 
replacing curriculum materials which are an established part 
of an ongoing instructional program. The affect of this 
approach is that the cost of developing orthodox programmed 
materials has made their adoption for classroom use pro
hibitive. (Gibbs, 1970, p.352) 

Drumheller puts forth two alternative perceptions of individual-
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ized instruction. In viewing these perceptions, the instructor should 

realize, that because of the cost factor, he probably cannot attain a 

pure system in the beginning . He then asks himself which of the two 

should he go into. Look closely at these two alternatives and decide 

which is the more flexible for a beginning individual I zed instruction 

program. 

I. The first implies an ongoing, linear, behavior based 
instructional program for the major portion of the pop
ulation. Individual progress is carefully monitored and 
alternative paths are provided for the individuals where 
the mainstream program has proven ineffective. 



2. The second implies a massive bank of individual learning 
packages, a massive bank of data on a learner, and a 
system for matching the needs and learning styles of the 
learner with the learning packages. (Drumheller, 1971, 
p.34) 

There are two other perceptions put forth by another author. 

I, The curriculum must be organized so that students can 
progress through the curriculum content moving from con
cept to concept without artificial barriers interrupting 
the logical sequence of work. If the knowledge of one 
concept is needed to perform the tasks or to learn a 
succeeding concept, the concept must be organized in a 
vertical sequence . Such a sequence requires the present
ation and learning of concept "A" before concept "B" and 
concept 11811 before concept "C". It should be understood 
that not all curriculum areas require complete vertical 
sequencing of concepts. 

2. The curriculum must be organized so that the student can 
progress through the curriculum at his own rate of speed 
commensurate with his abilities, motivation, interest 
and other factors relating to individual differences. 
In other words, the curriculum unit must have provisions 
for indi v idual differences and progress. (Bishop, 1971, 
p.33-34) 

Both first alternatives of Drumheller and Bishop have a similar 

23 

parallel to the other. These alternatives allow an instructor to form 

an individualized program within the boundaries of the curriculum 

materials of the traditional system . Such a formation is cal led an 

adjunctive program. It is called adjunctive program because it com-

bines aspects of an individualized program into the realms of utilizing 

the curriculum materials of the traditional setting. (Gibbs, 1970,p.353) 

The teacher can use the presc ribed available textbook 
by preparing an 'adj unctive' program that simply tells the 
student what to look at, read, ins pect and so on , The 
adjunctive program can present each response requirement and 
the corresponding evaluation feedback, An adjunctive proqram 
uses some existing source of information rather than rewriting 
that source into a program textbook format. The adjunctive 
program is, in effect, the component that provides the 
'interaction', while using the conventional textbook or refer
ence book in the information component, (Ibid, p.352) 
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In this example, a teacher has implemented individualized education 

but has used the traditional textual material. An adjunctive program 

does have advantages, though It might not be viewed as the best 

possibility in individualized instruction. These advantages are as 

follows: (I) they maintain a coherent structure of subject matter; 

(2) they complement established educational materials instead of re

placing them; and (3) they overcome the cost problem which has prevented 

programmed materials from entering the mainstreak of educational 

practices. (Ibid. p.353) 

There are a number of plans for developing one's own instructional 

system. There is an eight step developmenc process, a five step develop

ment process, a four step development process and a detailed development 

process. 

Here is the eight step program. The steps are (I) conducting the 

feasibility study; (2) conducting task analysis; (3) develop perform

ance objectives; (4) develop and verify criteria instruments; (5) 

develop learner activity guides; (6) implement modulars; (7) implement 

system; (8) follow up on graduate. (Ullery, 1971, p.25) This plan of 

development is an extensive plan aimed at developing a curriculum to 

fit the specific real world job type of performance objectives. 

The second plan for development is more succinctly stated. In this 

plan the goal is established, analyzed, designed, implemented and 

evaluated. Then the goal is recycled through the five steps as needed. 

{McArdle & Moskovis, 1972, p.96) 
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A third plan of development leaves one in generalities, but is 

still usable for many people. Step one is analyze alI subject matter 

content . Step two is diagnos is of student pre-instructional behavior. 

Step three is sequencing of materials to facilitate learning, and step 

four is evaluation process . This plan has fewer steps with many inter-

mediary steps left out that should be assumed by the user. (DeRenzis, 

197 I , p. 1-19) 

The detailed development process is taken from Rita and Kenneth 

Dunn. 

1. 

2. 

3. 

4. 

5 . 

6. 

Determine one or more curriculum areas appropriate to 
your own knowledge, skills and talents, or those for 
which you would not mind learning new skills or additional 
information. 

Identify every possible kind of instructional material 
appropriate to the selected curriculum area of the 
particular aspect of it that you wil I coordinate (every 
level of reading material, music, poetry, dance, films, 
records, loops, tapes, etc.). Familiarize yourself 
with these and categori ze them for easy accessibility. 

Identify the academic levels and ski lis of the pupils 
you will be teaching. 

Determine a tentative beginning introduction for large
group instruction. Clarify the most pertinent concepts, 
your reasons for being interested in individualization 
and the ground rules you would like followed by the pupils. 

Coordinate your aspect of the curriculum with the other 
teachers involved in th i s prooram. Determine which areas 
you will introduce, reinforce, enrich, coordinate, team
teach, etc. 

Advise administration of any weaknesses you see in
herent in the program. Try to eliminate potential 
failure cooperatively before the program is begun. 
Continue this process during the program. 



7. Invite the parents of your pupils to a meeting where you 
can explain the overriding philosophy of individual
izing instruction. Encourage questioning and answer as 
honestly and as positively as you can. You need not 
have "all the answers"; parents wi II welcome your 
sincerity if you admit that this is a new program that 
has excellent potential but that everyone conce rned 
with it will have to careful ly scru tiniz e and evaluate 
it as it progresses. If you are committed to trying 
because of the projected improvements it ca n offer , 
the parent s wi I I be equally as objective or positive . 

8. Arrange for an individual meeting wit h each child 
admitted into your phase of the program. Get to know 
him or her. Encourage open discussion. Discover the 
individual facets, interests, abil i t ies and learning 
styles of each child. This information wi 11 become 
apparent as you get to know the chi ld better and 
diagnose his needs with other teachers and aides. 

9. Ma p out a beginning instructional program fo r a few (1-5) 
children, based on the information submi tted by the 
administration, former teachers, anecdotal records, test 
scores, indicated skills and talents. Keep the assign
ments or contracts on the child ' s level of academic 
operation. Build in the next step of more complicated 
learning. Identify children with sim ilar skills and 
talents who might form task forces or groups with each 
other. Be certain that you have enough materials 
available on each academic level for each pupi I, 

10. Develop a recording system for each child. Begin a file 
which includes the results of the child ' s diagnostic 
tests and interviews, his contracts and any information 
you consider pertinent. When the child 's Self-Test 
has been successfully completed, add that to the file. 
Also add the child's Terminal Test, whether or not he 
sco res to the degree of proficiency required, Grades 
should be determined on the basis of the quality of com
pleted work in rel at ion to the pupil's perceived ability. 
Assignments and grades shou ld be carefully discussed with 
the pupil so that he understands what to do, how to do it 
and how to indicate his perceptions and understanding of 
what he has learned. (Dunn &. Dunn, 1972 , p.36-37) 

Here is a plan for writing the program , As stated below, this 
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coul d be used as s ubsi dia ry to any of the foregoi ng development plans 

or it could be used by itself. It comes in two parts. The first part 

states that you should (1) define course goa l s; (2) determine course 


