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There is, however, as was previously pointed out, strong disagree-

ment as to where the major emphasis should be placed. It seems fairly 

certain that identity can be found in group interactions, activities, and 

sentiments as opposed to individual commitments, as pointed out by 

Brown (1968). Ohlsen (1966, p. 93) makes reference to several writers 

who believe as he does, after seeing what elementary school counselors 

can do for pupils, parents and teachers, that the elementary school 

counselor " fulfills functions that we cannot expect teachers to 

fulfill . II 

Too, it has been pointed out that prevalent in school counsel-

ing and fostered by the guidance services concept is the idea that the 

uniqueness of the counselor lies in the number and variety of his func-

tions (Patterson, 1969). Blackham (Usitalo, 1967, p. 128), in evaluating 

the pilot project at Olympia, stated: 

As a general rule, the extent to which counselors _were able to 
perform effectively �i�n�~� variety of roles was based on _the 
readiness of the school .and the _school _community to accept 
_the _services _and use them. 

Those who reported the Baton Rouge (Louisiana State Department of 

Education, 1968) pilot project experience found that 11 
••• effective 

guidance services are contingent upon an understanding, willing and 

ready staff. 11 

In summary, Aubrey (1968) reports that it is obvious that elemen-

tary counselors are called upon to fit multi-role expectations but he 

feels that what is called for at this point is not a single all-inclusive 
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role. Rather flexibility and experimentation should distinguish the 

elementary counselor until such time as adequate evidence establishes 

one role above all others. It is the opinion of Aubrey that counselors 

themselves will need to investigate to see which functions they can 

best fulfill in a guidance capacity. 

McGehearty (1968, p. 259), reporting on a research project, 

points out two major difficulties facing school counselors. First, 

" . . . overwhelming demands of paper work which needs doing by 

someone," and second, " . . . they become so immersed in the needs 

of a few individuals that they fail to view the overall problems and 

needs of the entire studentbody." 

There are certain other duties writers have mentioned by way of 

caution as having fallen heir on occasion to the secondary school coun

selor that they feel should never be as signed to the counselor in an 

elementary school. In the words of Hansen and Stevie (19 69, p. 49), 

" . . . the 'counselor' may perform various clerical, administrative or 

accounting tasks--guidance and counseling are inappropriate terms for 

the work being done. " 

Often the counselor becomes the person who must deal with dis

ciplinary problems. Roeber, Walz and Smith (1969, p. 92-93) suggest 

that students who tend to be recipients of disciplinary action can be 

helped if the counselor assumes a part of the rehabilitation responsi

bility but never should he have the responsibility of invoking penalties. 

"He persistently protects his counseling function from actions that 
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would distort a student's image of his proper role .. " (Roeber, Walz and 

Smith, 1969, p, 92-93) 

Van Hoose (1968, p. 167-168) states, " ... the school coun-

selor is neither a caseworker nor a tester," as does Faust (1968a, p. 186) 

who further states that test interpretation is done only as it becomes 

"useful" in counseling. Patterson believes that different specialists 

are desirable but cautions that they should not result in " . . . break-

ing the whole child into pieces." (Patterson, 1969, p. 985) The coun-

selor in trying to do many things would neglect his main purpose for 

being in the school, according to Patterson. 

That the counselor responsibilities should be limited to his 

specific preparation is recognized by Myrie (n.d., p. 11), who has 

written that the 

. . . counselor is not a jack-of-all trades. . . . He is a 
specialist. His specialty is the helping relationship. His 
major responsibility is to know about human behavior and 
interpersonal relationships and how these are related to 
the child's becoming a more effective helper. 

Most writers see the emerging elementary school counselor as 

having solely as his goal the understanding of each child as an indi-

vidual and a learner as a means to the ultimate goal of helping the 

pupil understand himself in order to set personal goals and make plans 

and decisions necessary in the total developmental process. 

As has been illustrated, major emphasis is given the counseling 

and consulting roles of the counselor. A review will follow regarding 

these. The role of coun10e!or as coordinator has been only briefly 
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mentioned by several writers. The Association for Counselor Education 

and Supervision-American School Counselor's Association Joint Commit-

tee defined coordination as 

. . . the method used to bring into focus the school's 
total effort in the child's behalf, eliminating duplication 
of effort and insuring follow-through on decisions made 
and policies established. (Quoted in Dinkmeyer, 19 68, 
p. 104) 

Kornick and Hansen (1967) concluded in their pilot report that 

consultation and coordination between teachers and the guidance 

assistant in regard to children involved in either individual or group 

counseling was found to be an essential aspect of the team approach 

and that coordination of the standardized group testing program, psy-

chological services, speech and hearing therapy services, and the 

school health program proved to be essential in making these services a 

meaningful part of the total guidance program. 

Brown (19 68) reports, however, that the general conclusion drawn 

from the study she reports is that suggestions made by outside sources 

of elementary school guidance had little impact on the functions being 

performed by the elementary school guidance counselor . 

Faust (1968a, p. 31) suggests that coordination is " ... a 

role unique to each school or district rather than a set role for all or 

most counselors." Writers consistently emphasize the need for a 

close working relationship with other members of the school staff. 

Apparently it is well that no coordination responsibility be assigned 

nor assumed until communication between the members of the staff 


