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Integration of Public Schools

— Closing all-Black schools;

— Firing Black teachers;

— Bussing Black students to formerly all-White schools;
—  White flight;

— Private schools surge;

— Decreased funding to low-income schools;

— Students of Color forced to accept and adapt to an educational system that
favored Whites over all other racial groups (hooks, Teaching to Transgress, p.
37)
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The Role of Teachers and Educators

When teachers refuse to acknowledge or discuss issues of race
with their students “they become part of the race talk
problem...Instead of teaching children how to address and talk
openly and honestly about issues of race, they model behavior
similar to their parental counterparts: Race is a taboo topic and
should be avoided or ignored” (Sue 212).



Critical Race Pedagogy (CRP)

— Places emphasis on race — Deconstructs dominant ideologies

_ Centers race and racism in the classroom

— Works to help students develop
positive cultural/racial/ethnic
identities

— Validates experiential
knowledge of Students of Color

— A commitment to scholarship and
anti-racism



Still | Rise

BY MAYA ANGELOU

You may write me down in history
With your bitter, twisted lies,

You may trod me in the very dirtl
But still, like dust, I'll rise.

Does my sassiness upset you?
Why are you beset with gloom?
"Cause | walk like I've got oil wells
Pumping in my living room.

Just like moons and like suns,
With the certainty of tides,
Just like hopes springing high,
St rise.

Did you want to see me broken?
Bowed head and lowered eyes?
Shoulders falling down like teardrops,
Weakened by my soulful cries?

Does my haughtiness offend you?
Don't you take it awful hard

"Cause | laugh like I've got gold mines
Diggin’ in my own backyard.

You may shoot me with your words,
You may cut me with your eyes,

You may kill me with your hatefulness,
But still, like air, I'll rise.

Does my sexiness upset you?
Joe i - ise



Unit Plan Overview

Framing and Implicit Bias Discussion’ Pre-Aszessment Identity Code Switching / Meshing Racism(z)
Week1 - QUESTIO\S TO CONSIDER: QUESI'IO\IS TO CONSIDER: QUESTIONS TO CONSIDER: QUESTIONS TO CONSIDER: QUEST[ONS TO CONSIDER:
Why should we talk aboutrace How can I participate in e WhoamI? e What is Code Switching? What s racism? How is
in our classroom? discussions about raceand e  Who/What determines our How do I participate? it manifest?

e  How do my biases and identity in a respectful, identity? e  How can code switching e  What did racism look
experiences affect my visws on productive way? «  How does our environment be helpful? Iike in the past
race? e  What is the appropriate shape our identities? e Isall codeswitching (Individual/structural)?

e  What can I do to work onmy terminology for various e  How do stereotypes created equal? e  What does it look like
own biases? racial groups? influence ouridentities? e  What is Code Meshing? Dow

e  Inwhat ways can Poetry help e How well can I amalyze a e  What choices do we make e  How can codemeshing (individual'stractural)?
us leam more about otherraces piece of poetry to identify each day about how we help with inchasivity? e What does the term
and ethnicities? racial themes? want others to perceiveus? e Who decides the codes? post-race societymean”?

Why? Is that fair? Who does this term
POEMS: POEMS: POEMS: benefit?

e  How to Dismantie a Heartby e  The Kid Next To Me At e When I'was Growing Up POEMS: e  When doracisims
Rodney Gomez The 7pm Showing Qf The by Nellie Wong o TolLneinthe develop?

e Identity by Juilo Noboa Avengers Has 4 Toy Gun e Sure, You Can Ask Me 4 Borderiands Means You e  How can I counter my
Polanco By Ashley M Jonss Personal Question by Gloria Anzakdua own personal racisms?

Diane Bums
TUTAH CORE STANDARD: UTAH CORE STANDARD: UTAH CORE STANDARD: POEMS:

e  Seakinz and Listening S e Bading Literature TUTAH CORE STANDARD: e  feaking and Listeninz S e  The Conrract Says:
tandard 1: Initiate and fandard 1: Cite strong and o Bding Literature tandard 1: Initiate and We'd Like this
participate effectively in a thorough textual evidence fandard 4- Determine the participate effectively in Caonversation to
range of collaborative to support analysis of what meaning of words and a range of collaborative Bilinguai by Ada
discussions (one-on-one, m the text says explicitly as phrases as they are used in discussions (one-on-one, Limon
groups, and teacher-lad) with well as inferences drawn the texz, including in groups, and o  The Berser Sortraf
diverse parmers on grades 11- from the text, including fizurative and connotative teacher-led) with diverse People by John
12 ropics, texts, and issues, determining where the text meanings; analyze the partners on grades 11-12 Beacher
building on others’ ideas and leaves matters uncertain. impact of specific word topics, texts, and issues,
expressing their own clearly choices on meaning and buildmg on others” ideas | UTAH CORE STANDARD:
and persuasively. tone, inchuding words with and expressing their own o Bding Lierature

multiple meanings or clearly and persuasively. Sndard 6: Analyze a
language that is particularly case m which zrasping
fresh, enzaging, or a point of view requirss
beautiful (Inchude distinguishing what is
Shakespeare as well as directly stated m a text
other authors.) from what is really

meant (e.g.. satire,
sarcasm, iroay, or
understatement).

The Unit Plan



Privilege Language and Power Language and Power Microaggressions Anti-Racizm
Week 2 - | QUESTIONS TO CONSIDER: QUESTIONS TO CONSIDER: QUESTIONS TO CONSIDER: QUESTIONS TO CONSIDER: QUESTIONS TO CONSIDER:
e  What types of pnvilegeare e What s lanzuage? Whatis e  How did our classdefine e TWhatisa e  What does it meanto
there (class, race, etc.)? power’? Language and Power? microaggression” be an anti-racist?
e  What pnvileges do you have e  How are languageand e  How did Baldwin define it? e  What is weathering? e  Whyisanti-racism
based upon things that you power related? What did you leam about how e How does theuse of a important?
have no control over thatother e  Howis lanzuage used to langzuage and power ars manifest in microaggression affect e WhatcanIdoinmy
people do not have? break down bamiers? How | your own communities (homs, fmends, People of Color? own Lfe to be an
e  Why is it difficult for peopleto 15 language used to create clubs, sports, work, our classroom, e  Hawveyou everused a anti-racist?
discuss and own their them? etc)? microaggression? e  What did I leam during
privileges? o  How do lanzuage and e  How are lanzuage and Knowing what you now this unit that Iwill
e  What is the myth of power function m your power manifest among know, how do you think camry with me?
merntocracy” own communities? traditionally marginalized your use of that
communities? aggression made the POEMS:
POEMS: POEMS: other person feel” e _dione by Maya
e  Hariemby Langston Hughes e IfBiack Engiishisnta POEMS: o  How can we combatour Angzelou (p. 69)
o Lot America Be America Again Language, Then Teil Me e  Parsigy by Rita Dove own use of e dnd Still I Riseby
by Langston Hughes What I5? by James e  To Live in the Borderiands microaggressions? Why Maya Angelou
o  Caged Bird by Maya Angelou Baldwin (pot a poem) Means You Gloria should we?
o Lot America Be America Anzaldua (revisit) e  How can we offend UTAH CORE STANDARDS:
UTAH CORE STANDARDS: Again by Langston Hughes som=one without even e Rding: Literature
e  Seakinz and Listening S e  The Caged Bird byMaya UTAH CORE STANDARDS: knowing it, and why Sndard 10: By the end
fandard 1- Initiate and Angelou e Exiine Literature should we care? of grade 11, read and
participate effectively in a fandard 2: Determine two comprehend Lterature,
range of collaborative UTAH CORE STANDARDS: or more themes or central POEMS: mciuding stonies,
discussions (one-on-one, m e Bding Informational ideas of a text and analyze e  Citizen by Claudia dramas, and poems, in
groups, and teacher-lad) with iz Standard 7: Integrate their development over the Rankine (a senesof the zrades 11-CCR text
drverse parmers on grades 11- and evakuate multiple course of the text, exCerpts) complexity band
12 topics, texts, and issues, sources of information inclnding how they interact proficiently, with
building on others” ideas and presented in different and buzld on one anotherto | UTAH CORE STANDARDS: scaffolding as needed at
expressing their own clearly madia or formats (... produce a complex o Bdinz Liteature the high end of the
and persuasively. visually, quantitatively) as account; provide an Sindard 6: Analyze a range. By the end of
well as in words in order to objective summary of the case in which grasping a grade 12, read and
address a question or solve text. point of view requires comprehend Bterature,
a problem. distinguishing what is mciuding stories,
directly stated m a text dramas, and poems at
from what is really meant the high end of the
(e g satire, sarcasm, grades 11-CCR tex
rony, or complexity band
understatement). mdependently and

proficiently.




Unit Review Workshop =1 Workshop #2 Workshop #3 Post-Assessment /
Workshop #4
Week 3 - | QUESTIONS TO CONSIDER: QUESTIONS TO CONSIDER: QUESTIONS TO CONSIDER: QUESTIONS TO CONSIDER: QUESTIONS TO CONSIDER:
Poetry e What are the requirements for e What is sensory language e HowcanlIbea“zood” e How well canIanalyzea e  Stadents select posms
. the FInal Poetry Portfolio? and why is it useful in Pezr Reviewer? piece of poetry to identify to read in front of the
P?ﬂfoho e HowcanIbea “zood Peer poetry? e What feedback does my racial themes? class for a classpoetry
Work:h Reviewer? e HowcanIbea“good” instructor have aboutmy reading
op Week e What are some of the themes Peer Reviewer? posm? HOMEWORK: e  Debrief'discuss theunit
we have discussad during this e  Complete final revisions as awhole
unit and what poems have HOMEWORK: HOMEWORK: on Poem #2 and prepars
informed them? e  Revise Poem =] and bring e  Complete final revisions on a copy to submit with HOMEWORK:
e  What poems were particularly one hard copy of 2 Poem #] and prepare a portiolio; e  Complete final
powerful for you? complets draft to class to copy to submit with e  Revise Poem =3 and revisions on Poem 23
e  What is Fizurative Languaze submit to instructor for portiolio; bring one hard copy ofac and prepare a copy to
and how can I incorporate it feedback: e  Revise Poem =2 and bring omplete draft to class to submit with portfolio;
into my poems? e Draft Posm #2 and bring one hard copy ofa submit to mstructor for e  Compile Final Porgfoiio
three hard copies of one ¢ complete drat to class to feadback; by staple or paper-
HOMEWORK: omplete draft of Poem #2 submut to instructor for e Dt portfolio clipping the followmz
e Draft Poem #1 and bring three 1o class for a workshop feedback; Introduction Letterand documentsin the
hard copies of one complste e Dmaft Posm #3 and bring Reflection Letter; requirad order
Iift of Poem #1 to class fora UTAH CORE STANDARDS: three hard copies of gpa ¢ e  Select a posm to r=ad for e DUENEXTCLASS
workshop e  Wntng Standard 4 omplete draft of Poem =3 our In-Class Poetry PERIOD!;
e  Wrntng Standard 5 to class for a workshop Reading e  Select one of your own
UTAH CORE STANDARDS: e  Writing Standard 10 poems or locate a found
e  Writing Standard 4: Produce UTAH CORE STANDARDS: UTAH CORE STANDARDS: poem surrounding the
cloar and coherent writingin e  Wrtmg Standard 4 e  Wrting Standard 4 Unit Themes and bring
which the developuent, e  Wrting Standard 5 e  Writing Standard 5 a copy of it with you to
crganization, and styls are e  Writig Standard 10 e  Writing Standard 10 class to read for our
appropriate to tuk, purpose, and .
andience. Poetry Reading and
o Wiiing Staadard 3: Dovelop aad Party
e s wig UTAH CORE STANDARDS:
TewTiting, or oying a new approach, e  Wrting Standard 4
s o o—— e  Writing Standard5
« cant p 113
SgmiSoat fo (Em&hm e  Writing Standard 10
ceaveations should demozsTate
commoand of Languags standards 1-
3 wp %0 and inchading zades 11-12)
e Wz Write
routmely over extended time
frames (s for research,
reflection, and revision) and
shorter time Same: (2 sizgle
witting or a dy or two) fora
range of tasks, purposes and

audiences.




Poetry Reading

Week 4 -
In-Class
Poetry

Reading

QUESTIONS TO CONSIDER:

NA

ASSIGNMENTS:

Students brng either a poemof
their own or a found poem to
read for an in-class Postry
Reading,

Tum in Finai Poetry Portfoiio

UTAH CORE STANDARD:

Inzuage Standard 5:
Demonstrate understanding of

fizurative language, word
relationships, and nuances in
Wword meanings.

END

OF

UNIT




Code Switching Lesson Plan

Four Corners Activity Questions

— My racial identity is most important in defining who | am.

— The way | was taught to speak at home mirrors the way | speak in
school.

— There isn’t much | need to change about myself, my dress, or the way |
speak in order to be accepted at my school.

— When | am away from school, | need to change the way | speak in order
to be accepted by my friends and family.






Black
Educators

Matter
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