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and an increase in a favorable attitude toward the mother. During their 

adolescent years, however, boys seem to have a more positive attitude 

toward each parent, whereas girls seem to have a more positive attitude 

toward their fathers than toward their mothers. 
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Cox (1962) showed that attitudes a child has toward his parents will 

generalize to many other individuals. The findings suggest a need for warm 

and positive attitudes toward parents as a necessary condition for warm and 

positive relationships with peers. 

There seems to be differences in the way boys and girls view parental 

control (Johnson, 1952; Hawkes and Gardner, 1947). Droppleman (1963) con­

ducted research on differences found between boys and girls and their descrip­

tions of each parent. He found that the same-sex parent is more controlling 

than the opposite-sex parent. Data suggest that the same-sex parent tends to 

use more dir ect methods of control than the opposite-sex parent, but that 

mothers use more indirect methods of control than fathers with boys and 

girls. 

Hess and Torney (1962) and Grinder (1965) report that adolescent 

girls are more likely to view their mothers as holding parental control and 

boys their father. The opinion that control was shared equally was held more 

often by older children than younger ones and more often by girls than by boys. 

The children's reports suggest a decline in the father's power as the family 

gets older. 
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Kelland Aldous (1960) examined the relation between mother's child­

rearing ideologies and their children's perceptions of maternal control. Girls 

perceived their mother, more than boys, as over circumscribing their freedom. 

They suggest that mothers controlled girls more than boys and they behaved 

accordingly. 

Cass (1952) looked at parent-child interaction variables of parental 

aw:1reness and parental control. He found delinquent children who display 

social maladjustment to report higher maternal control and whose mothers are 

less aware of their needs than is the case with children who are better adjusted 

socially. Mussen, Conger and Kagan (1964) would agree with Cass and suggest 

that an overly restrictive mother frustrates the child's desire for autonomous 

actions and, for that reason, is apt to generate hostility in her child. It may 

be generalized from this that a child would be more likely to accept restriction 

from parents if parents are aware of his needs. 

Bowerman and Elder (1964) add an interesting dimension of social 

class to the way children perceive parental control. He found that father rather 

than the mother is perceived as autocratic by boy and girl adolescents in the 

middle class. The mother is perceived by adolescents to have more power in 

the lower class, especially by the girls. 
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CHAPTER III 

METHODS AND PROCEDURES 

Pilot study 

The pilot study was administered to eight fourth grade children at the 

Wilson Elementary School in Logan, Utah. 

The classroom teacher selected four children she felt were from lower 

socio-econom ic backgrounds and four children from middle socio-economic 

backgrounds. 

The researcher interviewed each child individually in a separate room 

provided by school personnel. All responses from the eight children were 

tape recorded for later scoring and analys is. The children were told about the 

use of the tape recorder and were allowed to speak into the tape recorder and 

hear their voices played back before the interview began. Four photographs 

from the Tasks of Emotional Development (T. E. D.) Test (Cohen and Wei!, 197lb) 

made up the projective pictorial test used in this study. Each child was asked 

by the researcher to respond to the following directions: 

I am going to show you some pictures about things that happen 
every day . What I want you to do for each picture is to tell me what 
is going on in the picture, what the people might be doing, feeling, 
and thinking and how the story ends. Do you know what I mean by 
feeling? Most children don 't , so shall I tell you? It means feeling 
sad, mad, happy, scared, or something like that. Listen carefully, 
and I'll tell you the directions once more. What I want you to do for 
each picture is to tell me what is going on, what the people are do ing , 
feeling, and thinking, and how the story ends. When you have finished, 
let me know by saying "Finished." 
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The researcher used selected probes from the T.E.D. Test Manual if 

the child failed to respond to all dimensions of the picture task. The pictures 

depicted four situations involving parents and children. Since some children 

remained anxious throughout the first picture task, it was decided to use a 

"warm-up" picture in final data collection. This ''warm-up" picture was not 

used for scoring purposes. 

The purpose of the T. E. D. test was to determine if the picture tasks 

would elicit different responses in children and to allow the researcher to refine 

test administration procedures. Tape recorded responses from the children 

were scored using the T. E. D. Test Manual scoring procedures. It was found 

that differences in scores did exist among the subjects to warrant further study. 

Selection of schools 

The Ogden City School Personnel provided two schools for this study. 

These two schools were the Jefferson Elementary School and Bonneville Ele­

mentary School. They were chosen to represent the social class of the neighbor­

hood in which they are located. The geographic distribution of lower and middle 

class groups in Ogden makes this distinction possible. The Bonneville Elemen­

tary School represents the middle socio-economic class and the Jefferson Ele­

mentary School represents the lower socio-economic class. 

Instrument 

Four photographs from the Tasks of Emotional Development Test (Cohen 

and Weil, l97lb) make up the projective pictorial test to be used in this study. 
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The Tasks of Emotional Development (T.E.D.) Test is a projective test designed 

to assess the emotional and social adjustment of children between the ages of 

six and eighteen. Four pictures from the test were selected by the author and 

Dr . Don C. Carter, Chairman of the Department of Family and Child Develop­

ment. These pictures were selected as representative of tasks measuring child­

ren's perceptions of parents. Glossy reproductions of the original T.E.D. test 

pictures were used in the testing situation. They lacked clarity in order to 

insure maximum projection of the childs' feelings. 

The four picture tasks are identified as follows: 

1. Separation from the mother figure. 

The task is included because the ability to solve the task of separation 

reveals a child's feelings of safety and competence in the environment (Cohen 

and Wei!, 197la). 

2. Identification with the same-sex parent. 

The task is included to serve as a key to understanding the synthesis of 

biology and emotions in the growing chi ld and his sense of who he is and what he 

will become (Cohen and Wei!, 197la). 

8. Acceptance of limits from adults. 

The task is included to give useful information about how well a child can 

deal with his own narcissistic demands and his own inner needs as they are 

challenged by the limitations imposed by adults (Cohen and Wei!, 197la). 
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4. Acceptance of affection between parents. 

The value of the task is that stories children tell about this picture have 

important direct meaning in the sexual adjustment and the accompanying object 

relationships (Cohen and Wei!, 197la). 

The Tasks of Emotional Development Test was administered to a normal 

sample of almost twelve hundred children and a clinic sample of five hundred and 

ninty-nine children . The data obtained from both samples were used to assess the 

reliability of the sco:dng system and subsequently the validity of the test (Cohen 

and Wei!, 197la). 

The pictures used are in Appendix B of this thesis in the order in which 

they were used. 

The available sample for this study included thirty fourth grade school 

children from Bonneville Elementary School and thirty fourth grade school 

children from the Jefferson Elementary School in Ogden, Utah. 

The study was explained to the principal and fourth grade teachers in 

each school. Letters were then mailed to parents of all fourth grade children 

in each school explaining the purpose of the study and asking permission to use 

their children as subjects. The first thirty permission slips to be returned 

constituted the sample for each school (see Appendix A). 

Twenty-nine of the thirty subjects from the Bonneville Elementary 

School were Caucasian, middle class children with the remaining chi ld being 


