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results of the survey with the training program. The 

approximate number of beginning family therapy trainees 

per program was determined with the help of the contact 

person. 

The last two weeks of January 1997, a cover letter 

and request for training program information (Appendix 

A) were mailed to the contact person identified from 

each program. A cover letter, informed consent, 

personal information sheet, and questionnaire (Appendix 

B) for each participant were also included in this 

mailing along with a self-addressed, stamped, return 

envelope. 

One week after the questionnaires were mailed, a 

letter (Appendix C) was sent to the contact persons 

thanking them for their willingness to help and 

reminding them to have the therapy trainees complete and 

return their surveys within a 10-day period. Two weeks 

after this letter, contact persons of those programs 

that had not returned their questionnaires were 

telephoned to determine the likelihood of participation. 

Interested programs were encouraged to return their 

questionnaires as soon as possible. 

Confidentiality 

A proposal of this research was sent to the 
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Institutional Review Board (IRB) of Utah State 

University for scrutiny due to the use of human 

subjects. Approval was given in writing on J anuary 14, 

1997. A copy of this approval letter appears in 

Appendix D. 

For reasons of confidentiality, respondents were 

asked to fold and staple their questionnaire and return 

it to the contact person. 
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RESULTS 

Purpose 

This research identified the family therapy skills 

important to this sample of beginning marriage and 

fami ly therapy trainees by asking them to rate items on 

the Basic Family Therapy Skills (BFTS; Figley & Nelson, 

1989) top 10 0 skills list and to nominate any additional 

skills they felt were significant to their learning 

process. The trainees' answers were then compared to 

the BFTS generic skills list , formulated by teachers and 

supervisors, to examine any differences. In addition, 

this study served to increase the literatu re on trainee 

perspectives in the area of marriage and family therapy 

supervision. 

Research Question One 

1. How did beginning marriage and family therapy 

trainees, those with less than 100 hours of clinical 

experience, rate the importance of each of the top 100 

therapy skills identified by Figley and Nelson (1989)? 

Beginning MFT students were asked to rate each 

ski l l on the top 100 skills list with one of eight 

response choices provided by the researcher. The first 

five choices were Likert-type and included "very 
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important," "important," "undecided," "unimportant," 

and "very unimportant . " Three additional choices 

included "inappropriate for beginning therapists," 

"inappropriate for family therapists," and "do not know 

what it means." 

The means and standard deviations were calculated 

on the Likert-type responses, "very important" to "very 

unimportant " and the items were ranked by means. 

Frequency tabulations were calculated for the additional 

response choices ("inappropriate for beginning 

therapists," "inappropriate for family therapists," and 

"do not know what it means") to identify which items, if 

any, students feel are inappropriate as therapist skills 

or are unfamiliar to them. Results were non

statistically analyzed and conclusions drawn . 

Table 2 provides trainee rankings of the BFTS 

(Figley & Nelson, 1989) top 100 skills list after it was 

rated by beginning family therapy students. The skills 

are labeled with 1 of 10 perceptual categories created 

during the BFTS Project (Figley & Nelson , 1989). The 

perceptual sets include case management/professionalism 

(CM/P), self-att r ibutes (S e lf), assessment/initial 

interview (A/I), theoretical thinking/knowledge (T/K), 

interpersonal skills/joining (IP/J), general therapeutic 

skills (GS), interventions (Interv), session/therapy 
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management (S/TM), supervision (Sup), and goal setting 

(Goals). 

Table 2 

Family Therapy Trainee Top 100 Skills List 

Skill 

Maintain respect (inter
personal skills, joining) 

Listen actively 

Establish rapport 

Possess integrity 

Respectful of differences 

Know ethics of profession 

Observe professional ethics 

Desire to learn 

Give credit for positive 
changes 

Take responsibility for 
mistakes 

Willing to deal with own 
issues as they affect 
therapy 

Ability to accept others as 
valid and important 

Ability to observe 

Commitment 

140 

140 

140 

140 

140 

140 

139 

140 

140 

139 

140 

138 

140 

140 

Mean 

1.15 

1. 16 

1.17 

1. 18 

1. 19 

1. 19 

1. 21 

1. 22 

1. 23 

1. 24 

1. 24 

1. 27 

1. 29 

1. 29 

SD Category 

.41 IP/J 

. 38 IP/J 

.41 IP/J 

. 42 Self 

. 41 Self 

. 46 CM/P 

.47 CM/P 

. 45 Self 

. 42 GS 

. 45 Self 

. 48 Sup 

.48 T/K 

. 47 T/K 

. 47 Self 

(table continues) 



Skill tl 

Express authenticity 136 

Accept feedback 140 

Utilize supervisory feedback 139 

Ability to join without 138 
losing sight of self in 
the therapy process 

Grasp what a system is 140 

Express empathy 139 

Maintain therapeutic 137 
relationships 

Appreciate differences 139 

Express caring 139 

Express warmth 139 

Flexible (self-attribute) 139 

Discuss client concerns 140 

Set boundaries 139 

Defuse violent/chaotic 133 
situations 

Set clear goals 138 

Set reachable goals 137 

Understanding that one 140 
reality does not work 
for everyone 

Mean 

1. 29 

1. 29 

1. 29 

1. 30 

1. 33 

1. 33 

1. 35 

1. 35 

1. 36 

1. 36 

1. 36 

1. 37 

1. 37 

1. 37 

1. 38 

1. 38 

1. 38 
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SD Category 

.49 IP/J 

.so Sup 

. 51 Sup 

.50 IP/J 

.SO T/K 

.50 IP/J 

. 51 IP/J 

.53 IP/J 

.52 IP/J 

.52 IP/J 

. 54 Self 

. 53 GS 

.58 Interv 

. 58 GS 

.SO Goals 

.52 Goals 

. 54 Self 

(table continues) 



Skill N 

Remain clear-headed in 139 
highly emotional 
situations 

Recognizing coping skills/ 140 
strengths 

Communicate sense of 139 
competency/authority/ 
trustworthiness 

Be sensitive 139 

Awareness of interaction 138 

Terminate therapy 136 
responsibly 

Intellectually curious 140 

Possess common sense 140 

Meet clients "where they 135 
are" 

Avoid blaming family 139 

Plan with family 139 

Ability to recognize 139 
boundaries 

Take direction 138 

Ability to think in systemic 138 
and contextual terms 

Nondefensive 138 

Communicate orally 140 
effectively 

Mean 

1. 38 

1. 39 

1. 39 

1. 40 

1. 41 

1. 41 

1. 41 

1. 42 

1. 42 

1. 43 

1. 44 

1. 45 

1. 45 

l. 46 

1. 46 

1. 48 
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SD Category 

. 57 GS 

. 53 A/ I 

.60 IP/J 

.53 IP/J 

. 51 A/ I 

.54 S/TM 

.56 Self 

. 55 Self 

.60 IP/J 

. 6 3 T /K 

.58 Goals 

.55 A/I 

.63 Sup 

.56 T/K 

. 58 Self 

. 57 Self 

(table continues) 


