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wood strewn along the countryside and a girl’s treasure came from the fabrics and plants 

around the community….That spirit continues today, although the medium is often 

different” (Bronner 1988, 200). Through the stories of their childhood, many of the 

people I interviewed included elements of mischief involving work tools. In the stories 

they told, the lines between adulthood and childhood and life and death were played out 

and blurred.  

Joan Lofthouse, seventy-five when she told this story, described one event when 

she and her friends from work found themselves in an adult situation and how they used 

play to manage the situation both physically and emotionally.  

One of the girls was tending a bird for somebody else, while their family was 

gone overseas or something, but it died. And she felt so bad, so we was all 

helping her out. And the cups were wooden cups back then. So we made it a little 

[coffin]; buried in there. Put an article in the newspaper. The parents were not 

happy, but—[laughs]. (Lofthouse and Lofthouse 2013)   

 

As we continued discussing the event, she explained more fully that they “took 

one of the raspberry cups and used it to bury the bird, [and] put flowers” on it (Lofthouse 

and Lofthouse 2013). First of all, the bond between these girls is important in the story. 

Joan explained how close-knit they became after working together each summer, so when 

one of them was in need, of course they came together as friends to help and console her, 

imitating community involvement when a member of the community died. They were 

available to console her and to help her feel like she had made some kind of amends for 

letting the bird die. They used the resources they had available, berry cups and flowers, in 

order to simulate adult behavior in funereal ritual. They even went so far as to put an 

article in the newspaper! She does not explain why the parents were unhappy or whether 

these were the girl’s parents or the adults who owned the bird, but it is possible they saw 
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the article as a mockery of social norms; whereas, the girls felt they were doing the right 

thing for the deceased pet.  This is a very clear example of children using adult themes in 

play and using play to understand the adult world, death, and grieving. 

In a contrasting example, Elizabeth Brown, while describing the kinds of night 

games and mischief (such as jumping off of the garage roof with an umbrella) they would 

get into as children, said:  

My dad passed away and my mother had to raise my brother and I. And we'd play 

night games like Run Sheepy Run and Ann Day I Over [unintelligible]. We'd get 

up on the garage, though and jump off the roof with an umbrella. I don't know 

how we ever survived all this stuff. At any rate, we--we were playing night games 

and we decided that we would take the hose and when the cars would go by, we'd 

spray 'em...So my mother wasn't home, and so I had several friends with me. I 

don't know if there was boys and girls, but I know there was girls. So when these 

cars would go by, we'd just stand behind the telephone pole and give them a little 

water. So I guess this man come by with his wife and the window was down, and 

we got her wet. And so he slammed on his brakes and came after us and we all 

run and hid. Some in the house, some--You know it was dark, so he couldn't find 

us. And then it got really quiet, and he took a knife and cut up my mother's hose. 

In pieces. [Laughs] So, we all had to chip in and buy my mother a new hose. 

Garden hose. Oh gosh! And I did, you know--That was a lesson we all learned: 

never to do that again. (2013) 

 

In both of these examples, children do something unacceptable to the adults 

involved, but in the first example with the bird, the children assume an adult role. They 

improvise a coffin out of the materials they have at hand and go through the proper steps 

of burial, grave decoration, and commemoration of the death. Their best efforts still could 

not make up for the negligent death of the bird. Joan does not go into detail about what 

the parents did as punishment, if anything.  

So, in the first example, the children acted as adults, but in the second, the adult 

acted as a child. The unknown man takes matters into his own hands, acting like the 

children themselves by being destructive in order to retaliate. He oversteps the authority 
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of the mother of the children and punishes her as well as the mischievous water-sprayers.  

Interestingly, Elizabeth connects this story to her father’s death, indicating the difficulty 

their mother had in supervising them, so they were a little wild. She could also be 

implying that because of the lack of a father-figure, they also lacked a male role model 

and a second disciplinary force in the home. But in this example, she sees a male figure 

who acts as a disciplinarian, but in a rash and impulsive way, again, much like a child. 

In an example that has to do with not only work tools, but also took place while 

working, Lex Baer described how when his sisters and the other girls were picking, he 

would “tease the girls. We had all kind of snakes up there, including rattlesnakes. I'd take 

snakes down there where they were picking. I shouldn't have done that because then 

they'd want to quit and go home” (2013). 

He recognized the importance of work and productivity in his later years. When 

he drove the girls away, he would not only threaten them with the possibility of death but 

also hurt his own family’s living by slowing the work. Play, though, was an important 

part of being a youth even when so much was at stake. In these examples, even life and 

death becomes a form of play. We can see deep themes and the way the children act them 

out. These deep themes also run through each example given in this chapter, showing 

how inseparable they are from children’s formative play. 

 

Conclusion 

Trickster figures are an integral part of folk narratives throughout time and space. 

They feed into our cultural ideals and find their ways into personal narrative. These 

figures play an important role in child development and children’s folklore, as the 

similarities between trickster figures and children are quite remarkable. The way 
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tricksters function in stories and society are parallel to the development of children as 

they test boundaries and powers of manipulation in order to gain control of their 

surroundings or authority figures. Like children, these trickster figures are often 

unsuccessful, but children learn boundaries by testing them, just as tricksters teach 

members of society their boundaries.  And like trickster narratives, the audience takes a 

moment to live outside of their social sphere, being allowed a release from social 

pressures, just as when we delight in the amusing exploits of children.  

Each of the examples discussed above demonstrate a quality of children’s folklore 

and the effect it has on cultural value transmission. The trickster narratives clearly 

exemplify this transmission through boundary testing, and the latter examples show the 

process children must go through in order to become adults and understand adult themes. 

The presence of power and maturity in the narratives of these adults looking back onto 

their youth is unmistakable. “Once grown, we don’t do away with the use of folklore,” 

explains Simon Bronner, “but different conditions alter its role and shape….Yet this is 

not to suggest a sharp break with our childhoods. Lore, customs, and games have helped 

shape who we are, and the values and attitudes they foster take us through our lives. The 

models of narration and art we learn feed our creative efforts” (1988, 34). The ideas my 

informants learned then have continued to influence their world-view and their narrative 

forms, and when collected and analyzed, become a part of this period’s children’s folk 

history, as we understand the universality of the influential nature of the childhood 

experience and its subsequent effects on adult perspective.  
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 CHAPTER 5  

BERRY FIGHTS AND CHERRY PICKING: A PSYCHOANALYTIC  

ANALYSIS OF GENDER ROLES IN FRUIT PRODUCTION 

Psychoanalysts and folklorists have a rather turbulent theoretical past in relation 

to using the theories of the former to understand the narratives of the latter. For some, the 

legitimacy of utilizing psychoanalysis as a method for understanding culture and folklore 

is debatable. In fact, many currently say that this theoretical structure is passé or flawed 

(Hufford 2003, 99). In 1954, William Bascom acknowledged the importance of Freudian 

theory in its relation to folk tales and myths, but approached the method with trepidation 

(Ben-Amos 1994, 509-510). Other folklorists such as Richard Dorson and Bengt Holbek, 

in the decades following, chose not to endorse the use of psychoanalysis in the 

interpretation of folklore, and those attitudes towards it continue today (Ben-Amos 1994, 

510-511). Even Alan Dundes, one of folklore’s biggest advocates for Freudian theory, 

disagrees with the approaches of most psychoanalysts to the interpretation of folk tales 

(Ben-Amos 1994, 512). Indeed, criticism of some of Freud’s claims and their abuse is 

justified, but as with any theoretical lens, Freudian theory in its more modern forms can 

still explain certain cultural behaviors as long as there are other methods employed to 

offer a holistic approach to analysis. Dundes himself felt that the possibilities of using 

psychoanalysis in folklore had not been given enough consideration (except, perhaps, by 

him) (1991, 74).    

One of Freud’s claims was that his symbolic interpretations come from folklore 

itself (Dundes 1999, 180; 2003, 95-96). If these symbols do indeed derive from “fairy 

tales and myths, from buffoonery and jokes, from folklore (that is, from knowledge about 
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popular manners and customs, saying and songs” (Freud 1916, 158-159), why would they 

not also be a part of everyday life, especially when home, family, and work are so closely 

tied? We study individual, social, and cultural contexts of performance to elucidate 

deeper meanings in folklore. And we study folklore to understand individual, social, and 

cultural belief systems. The collection of narratives in question are a reflection of 

childhood and occupation and the folklore associated with those groups, but they are also 

reflective of social contexts and cultural belief systems. Using “psychoanalytic theory as 

an interpretive art…this mode of interpretation can be applied…to artifacts and objects” 

as well as understanding the people who use them (Berger 2009, 27). I therefore argue 

that applying a psychoanalytic and symbolic approach to the occupational material 

culture described in the narratives I collected offers an interpretation for the division of 

labor as a representation of the strict sexual codes to which members of the community 

were to adhere and further sheds light on the manner in which youth broke those codes by 

playing with the sexual symbols that surrounded them as tools of labor. This chapter, 

though a slight aberration from the style of the previous chapters, continues the 

discussion of cultural transmission of custom and values. Psychoanalysis acts as a way to 

elaborate on the ethnographic details discussed earlier and offers a possible explanation 

for the adherence to or break down of certain work practices over the course of multiple 

generations.    

Many authors choose to force the cultural systems and symbols into 

psychoanalysis rather than using psychoanalysis to explain patterns that emerge on their 

own. Because the ideas discussed in this chapter organized themselves freely during 

analysis, I feel justified in using psychoanalysis to explain categories my informants 
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created themselves. I do not claim that these patterns are universal or even apply to other 

areas of Cache Valley, as my research was not broad enough to make such claims. I 

cannot even go so far as to claim that these symbolic meaning can be found elsewhere in 

my informants’ own lives. I am merely analyzing the structures that my informants 

dubbed as the “way things were.”  

When they did not just rely on “that’s just how it was,” the farm workers 

interviewed most often substantiated the specific rules for division of labor, explained in 

previous chapters, in terms of biological differences. The work that was most difficult 

and required a great deal of strength was allotted to the boys and men, and the work that 

needed a delicate hand went to the girls and women. For example, girls were better for 

fruit picking, most said, because of their smaller hands and feet. They did not bruise the 

tender berries, and they did not trample the plants because of the size of their feet.  

Upon further analysis of the implements of harvest and the products themselves, a 

Freudian interpretation lends an interesting perspective to this division of labor. In 

keeping with a psychoanalytic approach, participants in this culture do not fully 

understand the symbolism enshrouded within their customs. In the case of the small 

farms in the Providence area, men and women tended to be divided based on genital 

symbolism of both tools and product. As explained earlier, men were responsible for 

plowing and planting all kinds of crops; moving irrigation pipe, spraying, and watering; 

and harvesting beets and hay. Women, on the other hand, were most commonly assigned 

the tasks of picking fruit, raising children, preparing meals and bottling produce. These 

divisions and the symbols associated with them are reflections of the sexually 

conservative society (largely LDS) in which they were formed. They do not themselves 
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represent an unconscious desire to deviate from cultural norms through fantasy, but 

demonstrate values of chastity and heterosexuality.  

 

The Male Role 

Plowing and planting have long been analogous for intercourse in literature and 

religious texts, especially the male component of sexuality, penetration and insemination. 

Susan Glover, in her book, Engendering Legitimacy: Law, Property, and Early 

Eighteenth-century Fiction, explains the early use of land and agriculture as sexual 

metaphor. “Many Sumerian poems and hymns” she writes, “refer to a goddess named 

Inanna, whose body is associated with a fecund grain- and fruit-bearing earth.” Glover 

continues, quoting one passage in which the goddess asks, “Who will plow my vulva? / 

Who will plow my high field? / Who will plow my wet ground?” Here the literal is mixed 

with the metaphor, but the use of agricultural symbolism is unmistakable. “Classical 

literature is filled with allusions to the sexual metaphor of the plow opening the ground 

and of planting the seed in field or womb,” Glover states (2006, 32).  The understanding 

of this symbolism is found cross-culturally. For the Greeks, “plowing was a metaphor for 

marital sexuality from the later archaic period onward” (Leitao 2012, 136). In her work 

on Jewish rabbinical literature, Gail Susan Labovitz gives evidence of this same 

metaphor in that context. In one example she provides, from the Yerushalmi Talmud, the 

metaphor of plowing as intercourse and planting as insemination are connected. “For R. 

Yossi b. Halafta levirately married his brother’s wife; he plowed five furrows and planted 

five shoots” (Yevamot 1:1 [2b]). Labovitz explains “that the rabbi had sexual contact 

with his sister-in-law only—and successfully—for the purpose of fathering children in 

his deceased brother’s stead” (2009, 112). This type of language, equating plowing with 
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“sex acts” and planting with sons sired, is common in similar writings. “The rabbinic 

male reader to whom these texts are directed is being cautioned, like the farmer, to plow 

and sow carefully and with caution, in the right field and without wastefulness, in order 

to produce the best ‘crop’” (2009, 112). 

The Quran too includes verses using this type of imagery. “Your wives are a place 

of sowing of seed for you, so come to your place of cultivation however you wish and put 

forth [righteousness] for yourselves. And fear Allah and know that you will meet Him. 

And give good tidings to the believers” (2:223). Here, the wife is again likened to a field 

and a man as the farmer. This command differs from the rabbinic example in that the 

rabbi meant the example as a specific counsel on how and how often to sow seed whereas 

the prophet Mohammed gives the choice to each individual man. In all of these examples, 

the plow represents the man and his phallus.     

Freud, of course, labels any sharp object as being inherently phallic in nature, 

basically any object “like the thing symbolized [that] have the property of penetrating, 

thus injuring the body” (1999, 185). The purpose of the plow is penetration, digging into 

the ground to prepare for sowing seed, so applying the Freudian symbolism, the plow 

continues to symbolize male anatomy. Continuing the metaphor of the female as the 

earth, the Freudian interpretation of the plow is doubly significant, further emphasizing 

the desire for male dominance socially, sexually, and in the work place.   

In the case of spraying pesticides, moving irrigation pipe and general watering, 

one might think that water would be symbolic of amniotic fluid, birth, or the womb in 

general, but Freud mentions “objects from which water flows” as representations of the 

male organ (1999, 185). Colloquially, the male organ is often compared to a hose. 
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Irrigation pipe itself is elongated, hard, and cylindrical, yet another phallic symbol.  

Considering the metaphor of earth as a representation of woman, it quite naturally 

follows that the “water” (or semen) that penetrates into the “earth” (female body) would 

be controlled by the male section of the community. The spraying of pesticides by male 

farmers and their sons is a demonstration of the need for control through dominance over 

nature, creation of order out of chaos. In the case of watering, it was often the younger 

men, the most virile members of the community, who would water if they were available, 

especially if the watering turn was at odd hours.  

In the Bible, when the Israelites were languishing from thirst, twice Moses smites 

a rock to bring forth a fountain of water. In the first account the Lord says to him:  

Go on before the people, and take with thee of the elders of Israel; and thy rod, 

wherewith thou smotest the river, take in thine hand, and go. Behold, I will stand 

before thee there upon the rock in Horeb; and thou shalt smite the rock, and there 

shall come water out of it, that the people may drink. And Moses did so in the 

sight of the elders of Israel. (Ex. 17:5-6) 

 

The phallic examples abound in this passage, starting with Moses’ use of his rod, a 

symbol and instrument for the power he was given from God, which he uses throughout 

his life. Like the farmers in Providence, the watering of the people (or the crops) was 

done in the company of the male leaders of the community (the male members of the 

family or community). The water issuing from the rock is itself phallic in nature and, of 

course, controlled by Moses and his male companions.  

 In a later example, Moses again is commanded to “take the rod, and gather thou 

the assembly together, thou, and Aaron thy brother, and speak ye unto the rock before 

their eyes; and it shall give forth his water, and thou shalt bring forth to them water out of 

the rock” (Num. 20:8) In this case, he is not to strike the rock, but only speak to it 
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although he is still to take the rod. In the following verses, it explains that Moses did as 

the Lord asked, but chose to rebuke the people and then hit the rock twice with his rod. 

This method worked, but Moses was chastised by God for not doing as he was told 

(Num. 20:9-12). Moses’ theatrical display of his own manhood was a mockery of God’s 

mandate, as he put his own prowess above it. In this example, Moses’ dominance of the 

water through his masculinity comes from a text common to the farmers in Providence, 

the lessons from which they clearly emulate.  

 Men participated in peach and apple harvests, but these were denoted as a unisex 

pursuit. The hay and beet harvest, on the other hand, were always labeled men’s work 

although women sometimes participated. These harvests are rife with phallic symbolism, 

starting with the crops themselves. Sugar beets do not have a presence as representations 

of male genitalia in literature, but a quick analysis of their shape classifies them in that 

category. Sugar beets are larger and longer than their smaller, rounder red beet cousins, 

growing up to two feet length. Sugar beets grow deeper into the earth than other crops, 

embedding themselves in the soil with only the tops broaching the surface. In order to 

retrieve the stubborn beets, they were ripped out of the ground with a sharp metal hook 

which was plunged into the protruding top. When the beets were removed, the tops were 

cut off with a sharp knife. The Freudian examples abound here. The beets themselves are 

long and penetrating as the plow. The hook and knife used in harvest are both sharp and 

“have the property of penetrating, and consequently of injuring, the body” (1999, 185). 

Hay itself followed the same pattern, though without as much force and strength 

involved. Hay, like other grains, grows long and straight, an obvious male symbol, and 
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the harvest is done with a sharp blade, or scythe. Hauling hay, another male job, involves 

digging a pitchfork into the hay itself to move it from location to location.  

These jobs, clearly classified as male through custom and symbol, were 

sometimes performed by women, which threatened male control. In interviews, though, 

all of the women who had worked hauling hay or topping beets, as the harvest was called, 

admitted that the beet fields were no place for a girl because of the physical strength 

required for the job, but they had to work there out of financial family obligations, 

whether the daughter of the farmer or just bringing money home as additional income. 

These women inhabited the male sphere and took on a partial male role through their 

work, so they justifiably expected to receive equal compensation as their male 

counterparts.  

The practice then (which I have still heard of happening now) was to pass the land 

down from father to son.  In some families, bitter disputes over land inheritance caused 

divisions among siblings for years and years, some still distant, though friendly, even at 

the ends of their lives because daughters or non-dominant sons were cut out of receiving 

any share. Revisiting the example from rabbinical Jewish writings mentioned earlier, 

Labovitz explains that the five sons that were born were “named according to the name of 

their biological father, thereby crediting the man who does the labor of planting, while 

the plowed field in which they are planted remains nameless and voiceless, with no active 

role in the (re)production of her sons” (2009, 112). The preference to pass land on to sons 

follows a similar bent as this example. The land, representative of woman, belongs to the 

man, as the daughters should belong to their husbands who would also presumably 

receive land or some other inheritance from their fathers. Both the land and the women 
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are then helpless without the strength of a man, producing nothing on their own, so the 

man is given credit. The land, as women, is used for cultivation and left for the next year 

when the man will plow and plant again. It is therefore, the man that determines when the 

land will be left fallow and when it will produce fruit. In the same way, a woman cut out 

of any inheritance of land after working it in the same way as a man is like the mother in 

the rabbinical example, remaining nameless and not given credit for their part in the 

family economy. In Utah at that time, the social norm of always passing land from male 

to male was already beginning to break down, so there was an understandable backlash 

by sons who felt their dominance as sole cultivator of the earth being threatened by their 

traditionally passive sisters.    

 

The Female Role 

Taking this same approach towards female farm tasks reveals similar Freudian 

patterns. “The breasts must be included amongst the organs of sex; these, as well as the 

larger hemispheres of the female body, are represented by apples, peaches and fruit in 

general,” Freud claims. Berries easily fit into this category, being round and tender, and 

fruit, for that matter.  The berries and fruits the girls picked are largely symbolic, as are 

the cups in which each plucked item was placed. Cups and buckets are an integral part of 

the berry harvest as they are the only instruments used in the process besides the fingers. 

The cups were one of the most often mentioned material culture items associated with 

fruit, in part because they are an extinct species, the wood having been replaced with the 

cardboard mix cups found in the stores today, but the wooden cups were also an integral 

part of the material identity of the berry picker. According to Freud, “The female 

genitalia are symbolically represented by all such objects as share with them the property 
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of enclosing a space or are capable as acting as receptacles” (1999, 186). The sister 

element to the wooden cups are the wooden picker boxes which acted as a carrying stand 

for the case containing the six cups. Freud would argue that because the picker box is 

made of wood, that it is also representative of the female.  

The berries themselves had to be picked and handled with care, being placed in 

the cups carefully so as not to bruise them.  This care is reminiscent of ideals of 

femininity. The pickers were to move swiftly yet gently as they did their work. With this 

context, the plea of Joyce Bitters to not “squash the berries!” becomes a cry to be more 

careful and therefore more feminine. It is also fitting that she was a young women’s 

leader at her church, a role model and teacher of young girls in all things spiritual and 

temporal. Male involvement in this process would be further inappropriate as the required 

care and delicacy with the process inherently groups them in this same feminine sphere 

with the female workers.  

In another way, the cups act as an inherent symbol of the womb, not just through 

the shape, but through the patterns of use. Each cup was to be filled, brimming in most 

cases, with berries, a thing which represented life and livelihood to the farmer, and the 

fact that the pickers were not to skimp on the amount of berries in each cup shows an 

abundance, an added vitality to the fruit’s presentation. Each girl was paid by the amount 

of berries picked. As Toolson (2013) put it, “If they didn't pick their cases of 

strawberries, they didn't get their money. You know, they didn't get very much 

money…That's what they were there for”. So, for the girls, full berry cups also 

represented life to the girls that filled them. There were not many ways for girls to make 

that much money in those days, according to the women I interviewed, money which 
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gave them a small portion of independence. Just as a full womb is a symbol of life, a cup 

full of berries was life for farmer and picker alike.  

Returning to the field analogy discussed earlier, Labovitz states, “Woman as field, 

moreover, is a metaphor that carries implications well beyond those of simple ownership. 

A field, particularly in a society whose economy is heavily reliant on agriculture, 

provides (ideally) on-going sustenance. Woman metaphorized as field is particularly a 

site of (re)production” (2009, 111) In reference to “(re)production,” a large part of the 

adult female’s role in this community was the bearing and caring for children, but another 

significant role for the farmer’s wife was canning and making preserves. In our 

discussions of foodways, this was the food item most mentioned besides pie. In this way, 

woman embodies the role of the field, providing food, or “on-going sustenance” during 

the winter months when the ground lay frozen. Freud specifically mentions “jars and 

bottles” as well as “cupboards, stoves, and above all, rooms,” all things associated with 

canning and bottling fruit and other preserves, rooms being, in this case, in reference to 

the kitchen where the preparation would be taking place (1999, 186). 

Continuing in a different material sphere, even the protective gear girls wore 

lends itself to the interpretation. Because the thorns of dewberries could grow up to an 

inch-and-a-half long, pickers most often wore thick work gloves with the tips of the 

fingers cut out to protect their hands and arms while working. Following the same line of 

reasoning as above, if the purpose of the proscribed division of labor was in part to 

symbolically protect women’s purity through surrounding them with like objects, the 

gloves acting as a protection for tender skin against sharp thorns can be seen as a symbol 

of protection against male penetration, the thorn being yet another phallic symbol.    
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In folktales, the thorn can also be interpreted as phallus. In some versions of both 

Sleeping Beauty and Rapunzel, thorns act as a show of masculine force that keep other 

males at bay.  In the Grimm version of Rapunzel, upon learning from the sorceress that 

he will never see Rapunzel again, the prince falls from the tower in which she is kept and 

although “he escaped with his life,…the thorns into which he fell poked out his eyes” 

(Grimm and Grimm, Rapunzel). In “Little Briar-Rose,” the Grimm version of “Sleeping 

Beauty,” the heroine, first of all, pricked her finger on a spindle, a caution against sharp, 

or phallic, objects. Then, when she fell into her deep sleep along with the other occupants 

of the castle, “Round about the castle a thorn hedge began to grow, and every year it 

became higher, until it finally surrounded and covered the entire castle” (Grimm and 

Grimm, Little Briar-Rose). Men attempted to enter the castle, but were impaled on the 

thorns surrounding it. It was not until the day appointed that the princess should awaken 

that the chosen prince was able to move through the thorns, now flowers, unharmed. 

When he awaited the appropriate time to claim Briar-Rose as his wife, he was successful. 

The comparison of the details of this story to ideals of virginity before marriage and a 

father’s care over his daughter until she is rightfully wed is unmistakable. This example 

could also be seen as the toothed vagina motif or vagina dentata (Dundes 1997, xi). These 

are the same ideals held dear by the members of the community in Providence which 

carry over to their day-to-day labor.   

From another Biblical example, “The ‘first parents’ were exiled from the garden 

to a life of labor, working a ground that was now ‘cursed,’ and yielding thorns and 

thistles” (Glover 2006, 32). The girls working among the thorny dewberries is a reminder 

of Mother Eve, who toiled among the thorns because of her transgression in the Garden 
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of Eden. By wearing gloves, the young girls were protecting themselves from following 

Eves’ path and being punished in the same way. Again, symbols found in folk narrative 

pepper the work they did, making women’s work a preservation of female purity and 

tenderness.  

Thorns were not the only nuisance for fruit pickers that required extra clothing as 

protection against loss of comfort and peace of mind when a threat of foreign objects 

entering where they should not be. This protection is reminiscent of female purity and 

modesty under male gaze. "One of the worst things I hated was thinning peaches,” said 

Clotille Baer Liechty. “You have to thin your fruit….You have to pull the fruit off so 

there's at least 6 inches between each peach. But when they're little, they had 10 times 

more fuzz on 'em than when you'd, like, buy them out of the stores. And that was just 

horrible. Your shirt was up to your neck and you had your long sleeve shirts. So that was 

the least favorite job too was thinning peaches. That was hard." It made their faces itch 

too, "but especially…you wanted your neck covered so it didn't go down on ya. So that 

was kinda hard. I didn't like that very well." Long sleeves, instead of gloves, were used in 

this situation where young women and men needed to protect themselves from 

infiltration, signifying any unwanted sexual penetration.  

The apple and peach harvest often bridged the gender gap. The fruit was firmer 

and not in such tight rows, so it could be handled by the rougher boys. In some cases, it 

even became a family affair. One of the reasons I was given for why girls did not help at 

all with apple and peach picking was that the girls were afraid to go up the ladder. Even 

this uncommon exclusion of girls from the fruit harvest was based on a generalization of 

young girls’ tenderness and purity. 
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Cherries and Flirting 

Despite measures to keep youth pure, sex is an intricate part of the life cycle, and 

even children realized this fact. Manifestations of or references to the notion of 

intercourse and reproduction even appeared in the ways the children played. For example, 

although work was often segregated between the genders, there were instances of 

flirtation between girls and boys as they worked. Melvin Bitters explained that flirting 

“was probably the major reason” boys were not hired to pick berries aside from the 

preference towards hiring girls for their smaller feet and delicate hands. Both Art Bitters 

and Wes Bitters’ wife remember a time when Joyce Bitters decided to let Wes’ kids pick 

berries: 

We were up here and normally Joyce would only pick girls to pick the 

strawberries, and I think raspberries too. I'm not sure, but at least the strawberries. 

Well, she decided that because the boys were old enough, about the same age as 

the girls, that she would give the boys a job and let them, you know, go in and 

pick too. And she says, "I will never do that again." Because the whole time was a 

girl picking up the strawberry, picking the strawberry and throwing it at the boys 

to get their attention, and she says, "There was more flirting and games going on 

with throwing strawberries back and forth to get these boys' attention." She says, 

"I will never mix boys and girls picking strawberries again." (W. Bitters 2013)   

 

The act of throwing berries or cherries was an invitation to reciprocate.  The pickers in 

this story come from a younger generation than any of my interviewees, but this story 

provides a case to show what happens when the berries no longer become a serious 

source of income for the girls or their families. Instead, the berries become a symbol and 

object for releasing pent up tensions between the sexes. As Barre Toelken writes, “The 

craving for fruits in folklore seems widely connected to the idea of sex and self-

indulgence” (1996, 248). The youths may not have been craving fruit, but they did 

demonstrate a moment of self-indulgence with a fruit so representative of sex and desire.  
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This interpretation of the berries and berry picking lends itself to an explanation 

of the involvement of young boys in that activity.  Because they had not yet reached 

physical and sexual maturity at that age, the cross over to women’s work would be 

acceptable. These young boys would still have been children, connected to their mothers 

because of that fact, so the symbols found in the fields, such as the berries and earth with 

which they worked closely representing the womb and fertility, would be more 

representative of maternity and childcare than sexuality. Many of the girls pointed out 

that there was no opportunity to flirt with the boys in the berry patches because they were 

absent or much younger than they, the girls, were. According to Eloise Baer Toolson, her 

father hired “a few boys…but they were usually younger, so nobody we thought was 

cute. Dang!....When they got to be flirting age: fourteen, fifteen, no, the boys especially 

probably didn't want to do that girly thing of picking fruit,” said Eloise Baer Toolson. 

Harvey Mohr himself explained that he did not flirt with any of the girls because “they 

were always older than [him].”  

Another example of boys’ and girls’ sexuality played out during fruit harvest 

occurred each summer in the Brigham City area, which lies half an hour southwest of 

Providence. Ivan (Ike) and Deonne Christensen, like other local youths, were often 

bussed to Brigham City area in the early 1950s to pick commercial pie cherries that area 

is famous for when farmers were short on hands. Ike only went down for about a week 

each time, but Deonne remembers spending a month picking sweet cherries and then pie 

cherries. Ike described the experience of working with girls:  

Any time you do that [hire girls and boys together] you're having organized 

confusion, and [it was] the same thing over picking cherries. They'd hire us to 

move the ladders for the girls. And of course, you had play around, and joke and 
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so forth. But the--you'd always wait, "Ladder boy!" That's what they liked to call. 

"Ladder boy!" And of course they was diggin' it in a little too….  

We'd shake the ladder when they was up there...Just to scare them a little. Of 

course, and it was "Ladder boy!" "Ladder boy!" and they enjoyed doing that. 

They'd throw cherries a little. It was I'm sure the same as today when you're out in 

the open with boys and so forth. It's girl/boy games. (2013) 

 

In this example, the girls again are the fruit pickers, with the men acting as helpers. The 

cherry, a common symbol of virginity (Toelken 1996, 248,250) is appropriately in the 

control of the young girls, who guard them as they pick them. They break out of this 

symbolic purity both by mounting the ladder and throwing cherries. “The act of mounting 

ladders, steep places or stairs is indubitably symbolic of sexual intercourse,” says Freud 

(1999, 187). The fact that the boys shook the ladder weakens the girls’ position and 

threatens their precious fruit, symbolically and quite literally. By throwing cherries, the 

girls were willingly giving up what was theirs, figuratively indulging in the act they long 

for but cannot yet participate in. Through their play, they acted out adult relationships as 

precursors to sexual intercourse.  

Interestingly, Ike uses the term “games” to describe their flirtations. In this 

example, work turned to carnival as attraction and flirting were involved. When the boys 

shook the ladder, the girls were in a vulnerable position that was easily exploited by the 

boys. Girls would have been wearing pants to pick which protected them from the prying 

eyes of the boys below. Fear of climbing to the tops of the trees was also a common 

reason that girls were not hired to pick apples and peaches, so in this case the boys took 

care of the precarious position of the girls in order to remind them of their power and to 

make those on the ladder remember their reliance on the ladder bearer. In Freud’s own 

analyses, falling in dreams becomes a symbol of giving in to sexual desires, or in the case 

of a female, becoming a “fallen woman” (1990, 221). When boys threaten the girls with 
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instability, they were subconsciously toying with the idea of giving in to their teenage 

passions, a choice they may not have ever made in reality, but flirtations of this kind 

allowed them a sense of release from forbidden desires.    

 

Providence, Land of the Fruits 

Although Providence is no longer known for fruit production, at one time it was. 

“Providence was really well known. Just like Brigham and Willard. People would come 

from all over,” Harvey Mohr remembers. In order to take advantage of this popular crop, 

the city put up a sign expressing pride in their identity as one of the leading fruit 

producers in Northern Utah. But the pronouncement backfired:  

There was a sign, kind of a humorous thing about our fruit. I don't know who 

made it or who instigated the building of the sign, but they decided to put a sign 

down on the highway, and it was right down there where Auto Care Body Shop is 

now....Anyway there was a sign that sit there before anybody was, uh, out there 

that said "Providence: City of the Fruits." That was back when, you know, if you 

were a fruit, you were a--gay. So anyway, that was up there for a few years. And 

we all made fun of it so bad that, uh, they finally ended up taking it down. But, 

uh, that's kind of the humorous thing about our fruit (Mohr 2013).  

 

In a society where pre-marital abstinence and heterosexuality were highly valued, 

even demanded, a clear division of labor according to symbolic genitalia was one way 

that eliminated any gray areas in the definition of gender; although, in the analysis of the 

symbolic nature of labor divisions, the ability to explore heterosexual relationships is 

absent, opening the door to the homoerotic because of sexual repression.  

The reason people came from surrounding areas into Providence was for fruit. 

Fruit was a large part of their identity, but this identity becomes questionable if fruit was 

a symbol of the feminine. Through mocking the sign, these youth essentially mocked 

themselves. They had to cast off that identity in order to remain within the social 
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boundaries set up by their labor practices. In a profession and part of the United States 

where masculinity was highly valued, this sign undercut their own ideals of strength and 

manliness. They had to be the first to recognize this mistake in identity assignment and 

laugh at themselves before men from other towns had the opportunity to laugh at them, 

thereby preserving their power over self-representation.   

Based on attitudes within LDS culture and in my interviews, it is safe to say that 

within the society described here, abstinence before marriage and fidelity after were 

highly valued. Homosexuality was not condoned or normal. The sexual symbols found in 

the workplace, which are largely unconscious, are divided by sex and distinctly segregate 

men and women on the farm and at home.  Through these divisions, the prowess and 

dominance of men is reaffirmed as the primary workers of the land and by being 

associated only with masculine tasks and symbols. The inherent homoeroticism found in 

this stark division male-male, female-female had to be combatted through jokes and 

cultural abhorrence of homosexuality. Adolescents, known for their raging hormones and 

experimentation of their own sexuality, would be most likely to mock anything that calls 

into question their own adherence to social sexual norms. In the fruit fields, and 

especially in the cherry harvest example, they were surrounded by sexual symbols and 

their curiosity led them to unconsciously act out sexual intercourse at a time when they 

were unable to cope with their own feelings.  

Although these symbols may not be the only explanation for certain behavior, 

they do offer an interesting interpretation for common practices and beliefs about gender 

and appropriate labor practices in this specific area of Utah during this time as they 

developed and passed from one generation to the next.   
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CHAPTER 6 

“THE STRAWBERRIES WERE SO MUCH BETTER THEN”: 

 NOSTALGIA AS A REFLECTION OF IDENTITY  

LOSS IN PERSONAL NARRATIVE  

At a recent family dinner at my grandparents’ house in Salt Lake, I was asked 

about my thesis and the interviews I was doing. My grandfather, born and raised in 

Fillmore, Utah, a once-booming town in the center of the state, quickly retorted that when 

they were digging potatoes, nobody told stories or played around. They just worked! In 

his deep voice, he moved into performance mode, describing the steps to the harvest, the 

sacks they hung around their necks, emphasizing in his characteristic manner how 

backbreaking it all was. At that point, my uncle, Gary, jumped in to validate his story, 

telling a story of his own about Grandpa’s extraordinary ability to work, and work 

quickly, in the garden. One day, when Gary was a boy, my grandfather asked him to 

weed the beets while he was at work. Gary procrastinated until the middle of the day, 

when the sun was the hottest, but he went out and got to work. After five hot, aggravating 

minutes of pulling on a weed and breaking it off, leaving the root in the ground, Gary 

gave up and went inside. When his dad got home and Gary explained why the work was 

not done, my grandpa took him outside to show him the right way to do it. Gary stood 

flabbergasted as my grandfather moved quickly down the rows pulling the entire plant 

out in one swift motion. Gary imitated his bent over posture and the swinging of his arms, 

saying something to the effect of, “It was incredible!” Gary never forgot that example of 

hard, quick work, a principle that my grandfather applied in his many business ventures 

over the years. All of his children are hard workers, and both of his sons went into 
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business just as he did, dedicating themselves to career and family as they saw their 

father do.  

For my informants, who picked fruit, hauled hay, and hoed sugar beets, their 

childhoods were similar to my grandfather’s. They learned the skills necessary to succeed 

in the fields because that was the work most readily available to them. Their chores at 

home and in the fields became second nature to them, and while some of the “verbal 

forms of occupational jargon and narrative” emerge through their narratives, informants 

primarily describe “the various skills and techniques which [had to] be informally learned 

and performed by any worker” in their occupation (McCarl 1986, 71). Although they 

were young, all of my informants were employed on farms. Some of them inherited their 

positions by being born into a farming family, and others chose to work in the fields. 

Most families in the area had large gardens, as I have previously mentioned, so many 

young people in the area understood working with the land at least to a small degree. 

Each of these teens had to understand “the canon of work technique [which] refers to this 

body of informal knowledge used to get the job done” (McCarl 1986, 72). 

“Technique forms the background of any occupational experience,” says McCarl 

on the importance of understanding particulars of any job to understand its folkloric 

aspects (1989, 75). My grandfather was an expert at the weeding motion as a result of his 

many years working as a kid in that capacity, but his experiences went beyond the 

techniques necessary to get the job done well. One of the biggest techniques for success 

in farming, according to their stories, is not a technique at all, but rather a character trait. 

Their chores and jobs required character, perseverance regardless of whether or not the 

work was enjoyable. Harvey Mohr explained that they were not trained in their jobs but 
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learned by example. If they did something wrong, they were reprimanded, and learned 

not to repeat their mistake. The skills and processes involved in running these farms as 

discussed in previous chapters are not the result of formal education but were taught by 

the teenage workers’ parents, bosses, and even peers. Shayne Mathews explained the 

kind of examples they received from their parents as he recounted the daily chores of his 

mother who had a nearly full time job making draperies and assisting in farm work. She 

was “always busy working. I grew up working. That's just what we did. We just grew up-

- And I think a lot of kids at that time that's how it was, especially kids that were raised 

on little farms. That's how ya had to do. Most of their parents worked and the kids were 

working on the farm all the time.” Because their parents worked, the children also carried 

a great deal of responsibility, which they may not have appreciated then, but looking 

back, they are grateful for the lessons.   

In this chapter, I explore those intersections between occupational folklore, family 

folklore and tradition. As they worked, these teens aided in the transmission of goods, 

services, and money in the local economy, but during this process, a secondary 

transmission occurred, in which they became the beneficiaries of cultural values of hard 

work, community, and simplicity from their families, peers and employers. During our 

interviews, informants wove themes of nostalgia throughout their narratives and 

commentaries, not for the work itself in most cases, but for the community and value of 

hard work lost in the urbanized Providence they know today. This nostalgia is evident as 

an undercurrent of their lamentations over the changing landscape, the forgotten 

techniques and tools of their former trade, and especially the decline in quality of 

available produce. Above all they worry about their grandchildren’s ability to appreciate 
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what they have and to work hard. As the familiar manner in which goods, services, and 

money were transmitted changed, so did the opportunities for intergenerational cultural 

value transmission which had been key in shaping the identity of these workers in their 

early years. 

This thesis describes a world filled with movement, and in the previous chapters, I 

have discussed a number of examples. In “Cooperation and Competition,” I explained the 

flow of water through the irrigation system, its use and importance, and the function that 

it had (and still has) in the community. Also considered were topics on the transfer of 

plants between farmers and neighbors, not to mention machinery. People moved from 

place to place in chapter two when the farmers picked up their help. Workers moved 

down the rows of bushes, transferring berries into crates; then crates were transported to 

the stores. The fruit changed hands multiple times, finally finding itself in the homes of 

customers, where it was probably used in a pie or in jam. Money moved in the opposite 

direction in exchange. In chapter three “trickster kids” shift power to and from 

themselves through their pranks and stories while the narrator travels to the past, carrying 

the listener with them. “Berry Fights and Cherry Picking” illustrates how traditional 

values regarding gender are transferred to workers as they act out stereotypical work 

roles. From beginning to end, we see the acquisition of land, the division of it within the 

family, and the eventual transfer to a wholly unconnected owner.  

The idea of transmission connects the themes found in all of the narratives. Sexual 

intercourse, a force driving the analysis of the previous chapter, itself is a transmission, a 

literal creation of the next generation. Parents initially give a part of their bodies to form 

their children, and in raising them, continue to transfer ideas, knowledge and values 
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through the work and play they teach their children.  It was through the experiences 

discussed in earlier chapters that pickers and farm hands learned values of hard work 

from their elders. Morals and lessons were exchanged for diligence as freely as money 

was for berries. It is these challenging experiences that those I interviewed wish their 

children could experience. It is the sum total of all kinds of transmission in these 

children’s lives that form their heritage. As Archie Green stated:  

Standing alone, heritage implies transmission, legacy, and gift; it encompasses 

privilege and exploitation, as well as egalitarian promise. An individual’s 

inheritance derives from family and friends. The collective heritage of workers 

resides in a congeries of intangibles—belief in solidarity, respect for skill, shared 

vocabulary, idealized vision. (Green 1993, 14)  

 

In this case, where the workers were friends and family, they too shared those beliefs. 

This gift from their parents, their heritage, is the piece of their history that they wish to 

pass on. Being workers as well as children provided a unique venue for blending identity 

as a family and as farmers. As an individual’s identity is the sum total of the folk groups 

he or she belongs to, these children’s family heritage became doubly important as it 

encompassed and shaped these two aspects of their lives. Work life was home life.   

 In some cases this process of transmission and gift of heritage was more explicit 

than others. Wes Bitters was able to remember the values he learned from his 

grandmother’s narratives in the berry fields.   

The story I always tell....Grandma Eddy, she was my salvation during those days 

[laughs]. We would be up there from six to—I started work on the farm probably 

when I was probably eight and worked through until I graduated from high school 

and went on to college. But work would start at six in the morning. Oh, by nine 

o'clock it was starting to get tough! You know, after three hours, you know. And 

normally what would happen, we'd have a big breakfast at six: shredded wheat 

and scrambled eggs, bacon, grapefruit if it was available. A lot of fruit. And then 

we were expected to work right on through until noon. That was pretty hard work 

in the morning. So around nine o'clock, I would start getting restless, and 

Grandma would tell me two stories. She’d tell me one story on Monday, the other 
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story on Tuesday. The same story she told on Monday, she would tell on 

Wednesday. The same story on Tuesday, she’d tell on Thursday. And Friday we 

don't know what we were gonna get. The same story, though! The two stories. 

One story: The Little Train that Could. Do you know the Little Train That Could? 

AM: Mm-hm! But how would she tell it? 

WB: She'd say, “Wes,” you know, “Let me tell you a story about a little train. 

There was this little train one day. It was a little small train. It lived in this train 

station. And all he did all day was help move the trains around. Not really hard 

work, just move the trains around. And, uh, one day this big locomotive came in, 

and he said. I'm sick. I'm really, really sick. And I-I can't go on my route today. 

And he said, ‘Little train, you're gonna do it.’ And the little train said, ‘Hey, I'm 

too little! I can't do it.’ And the train says, ‘Well, I don't care if you can do it or 

not. You've got to do it.’ So they hook the little train up to this big, big train of 

toys and he started up and he had to go up this mountain. And he kept on 

thinking, ‘I think I can. I think I can. I think I can. Oh, maybe I can't. Oh, I think I 

can. I think I can.’” She'd go on [laughs]. She's go on with that for probably a 

minute! ‘I think I can. I think I can.’” I'd go, "Come on, Grandma! Let's get to the 

end of the story!" And she'd keep on going. And then finally, the little train 

reached the top, and he's "I knew I could. I knew I could. I knew I could," all the 

way down the other side. Well, she would lengthen this thing out and this little 

train story would last probably five minutes. Yeah. She would throw in--Each day 

she'd maybe throw in some little curves or something different to make sure I was 

listening in, so there you go. That was the one story. The she says, “Ok, well Wes, 

what do we learn from that?” [in a tone as if rolling his eyes] “Well, not to give 

up. You just keep working until it's time to quit.” “That's right Wes! Let's get to 

work.” [Laughs]. Oh grandma! And then so basically on the next day, when we'd 

start slowing down, she'd say, “I'm going to tell you a story today.” “Oh! Ok." 

And she says, “This is a story about a rabbit and a turtle.” She would say, “There 

was once this rabbit and he thought he was really smart. And there was this turtle. 

And he said to himself, ‘I'm gonna make this turtle really look stupid today. I'm 

gonna say, ‘Turtle, I have a race.’” And so, uh, the turtle says, ‘Oh, well, I'm not 

very fast,’ and the rabbit says--the hare says, ‘Oh, that's alright, you don't have to 

be fast, but I'd like to race you." And so they started, and the hare just flew down 

the road. And about a mile down he couldn't even see the turtle. He said, ‘Ah! I'm 

going to take a nap.’ So he took a nap. Pretty soon the little turtle came by and the 

hare woke up and he said, ‘Oh! The turtle’s here!’ you know. Took off again 

running another mile. Went to sleep again. Same thing happened a couple of 

times, and finally he didn't wake up. And the little turtle went past, got to the end, 

and hollered back to the hare, ‘Hey! I won!’ And Grandma'd say, ‘What's the 

moral of this story?’ Again, the same moral! “Don't give up until you get to the 

end and you're going to beat everybody else. It doesn't matter if you go fast. It 

doesn't matter that you go slow. You keep going. You don't give up, and you're 

always going to win the race.” Two stories that have stayed with me my whole 

life in everything I've done. And it's really amazing. It's really--It was probably 

the philosophy. If I had any success in life, it was because of those two stories my 
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Grandma'd keep on telling me every day. And my brother, tell him the same 

thing. (2013) 

 

Wes’s story was unique in that no one else remembered being told specific stories as they 

worked, but these episodes are an example and metaphor for the manner through which 

children learned the importance of hard work and perseverance. His memory of his 

grandmother changing the story, lengthening and adapting it to their circumstances, 

making it an adventure reflects on the creativity and consideration his grandmother 

possessed. She simultaneously had sympathy for the children and tried to make work 

more enjoyable.  

Wes made sure it was clear that she always told the moral of the story, and he 

knew by her timing that she was not merely providing entertainment. Despite variation in 

content, mishap or adventure that the engine or the rabbit experienced in the tale, the 

lesson remained unchanged. Wes was to listen, learn and apply. Her story required direct, 

immediate action on his part. In the first place, her narrative form requires the listener to 

state the moral, as she does not dictate it. Her grandchildren were responsible for 

listening and synthesizing, reporting back to her through their addition to the tale. 

Second, they were expected to return to work immediately. She was a kind grandmother 

figure but was telling him to focus and get his work done. Her storytelling emphasized 

that no matter what life may bring, her grandchildren must internalize this moral and 

learn to apply it. Through her regular repetition of the same basic story type, Wes 

remembered both the story and the moral, and not only did he remember, he let it guide 

him and become part of his identity, part of the heritage she passed on to him.   

In the analysis of these stories, I have attempted to pull existing themes from the 

words, avoiding the “grand meta-narratives” Mullen and Webber rail against, relying on 
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the mini-narratives of my informants. Commentaries on hard work came up repeatedly, 

revealing a common cultural trend. Frequent phrases were “I learned to work” or “good 

work ethic” among discussion of the values of punctuality, responsibility, frugality, 

dependability, conservatism, family values, unity, and above all, applying those 

principles to all other activities in life, making them a part of their identity. They ate 

dinner with their family, and they played with their family. 

 Their friends and families also taught them the value of creative play.  “[Their] 

everyday experience with schoolmates, and the play that resulted, fostered an intense and 

exciting sense of cultural transmission and creation” (Bronner 1988, 34). I finally noticed 

at my last interview that when I asked how they passed the time while working, they 

automatically thought I meant pass their free time. This was a common reaction, as if 

they did not have a concept of making work fun. Work was work although they goofed 

off sometimes. Instead, they valued leisure and breaks. The tone changed when they 

remembered rambling up on the canyon or on the side of the mountain. Melvin Bitters 

took his boys up the canyon on occasion to fish as a break from their work. Harvey Mohr 

told the most amazing stories about hunting and fishing with his dad and uncle, 

experiences which seriously influenced his current interests and profession. They swam; 

they biked; they played sports; and they played games at night. They knew that when 

work was over, it was time for fun and play (after a nap, in Elizabeth Brown’s case). The 

land they worked, their siblings, and workmates doubled as playground and playmates 

when the time for labor had passed.  

These recollections of work and play are at times rife with nostalgic sentiment. 

Nostalgia’s inglorious origins as, literally, a sometimes deadly disease brought on by 



 

         138 
 

extreme homesickness later gave way to a term which meant a longing for an imagined, 

idealized past. These notions have given the term a hugely negative connotation with 

historians and folklorists (Cashman 2006, 138-140). To some scholars, the fact that 

nostalgia in current use is fully sentimental and emotional, a “reactionary disease,” leads 

them to automatically discredit nostalgic pasts as credible representations of the actual 

past (Cashman 2006, 139-140). Cashman argues that although nostalgia is a reaction to 

large changes, it is extremely useful for understanding the current cultural situation. He 

asserts, “Nostalgia can be critical in an analytic sense for instantiating informed 

evaluation of the present through contrast with the past. Nostalgia can also be critical, in 

the sense of being vitally important, for inspiring action of great moral weight, action that 

may effect a better future” (2006, 137-138).  

Nostalgia in narratives about Providence can be viewed in these same terms. As 

their community changes around them, this generation sees a number of things which 

were once valued slipping away. These values and environments become the subjects of 

their nostalgia, transcending longings for the time past (which their stories sometimes 

contain), and their nostalgia becomes a commentary on the current sociopolitical situation 

surrounding them.   

Their nostalgia was not always blatant. Although work was clearly ingrained in 

their social and individual fabric early in life, not everyone enjoyed it. Elizabeth Brown 

detested the actual work and remembers being overjoyed to go home. The chance for a 

nap motivated her through each hour (2013). Joan Lofthouse, instead, prized her time 

working. She chose to go work in the garden at home even if she did not have to 

(Lofthouse and Lofthouse 2013). Janalee Thomas also remembers her time working in 
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the fields with fondness, with nothing negative to say about her experiences (2013). 

When Clotille Baer Liechty was quite young she longed for when she could join her 

siblings working, but when she was finally old enough, she changed her tune, wishing for 

her work-less days again (2013).   

For the most part they did not romanticize the work they did. It was hard, and they 

do not miss having to work so hard. Asking Clotille about particularly happy memories 

she has of working, she responded, “It was ok, but I'm not sure if it was happy days” 

(Liechty 2013). During the conversation with Wes Bitters, I began to suspect he felt 

nostalgia for the past when he mentioned his garden now and the berries he still grows for 

his own family. His response to my query was quite definitive. “No. It was a hard time. It 

wasn't an easy life” (2013). But they also recognize, as Ike Christensen did, that “It 

wasn't drudgery. We had a good time,” he said referring to their family life. “We had a 

fun time growing up….We had a good life. It probably wasn't as tough as I'm probably 

making it sound. The jobs were hard to do because of the thing that they was trying to do, 

but, no, we had a good life [as a family with nine kids] There was troubles or two, but 

overall, I wouldn't trade it.”    

The nostalgia they express is not generally one for the work itself but for the 

products of work and the context. I found four areas of nostalgia in the stories I collected: 

the value of hard work, the land, the simplicity of life and leisure, and the material 

surroundings. “Although rarely addressed by folklorists, the concept of nostalgia is 

relevant to a constellation of ideas central in our field of study—tradition, identity, 

authenticity, and heritage, among others,” affirms Ray Cashman (2006, 138). Through 
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understanding the nature of the nostalgia expressed in personal narrative, we understand 

the narrators and what they themselves valued most.  

Because it was so entwined with their family lives and jobs outside the home, 

work became part of their identities. As Green explains:  

Work, whether pleasant or painful, helps define individual identity. Strangers ask, 

“What do you do?” We reply to casual or ideological queries by naming skills or 

places of employment. We relate occupation to race, ethnicity, gender, region, and 

religion in struggling to comprehend the essential reality of self or community. 

Our daily tasks give lives coherence; by contrast, the lack of work denies our 

basic humanity. (1993, 13).   

 

The kids working on farms chose not to go into farming for a number of reasons. One of 

the most cited was that they had already experienced the trials of that lifestyle and 

decided they were not willing to work in the same way for the amount of pay. Boyd 

Lofthouse’s first love is farming, and he would have farmed if he could have afforded it, 

but he chose a more lucrative career path instead. The appearance of the outward 

consequences of this shift in community mentality was a gradual one, as Joan Lofthouse 

explained.  

Well, some of them started [getting out of agriculture] kind of gradually. And it 

got to where people did not want--It got very difficult to find workers that would 

work for that amount of money in that kind of heat. And so if they didn't get 

workers, they didn't make any money on their produce that they were trying to 

sell. And too, it seemed like the older people were accustomed to doing that work 

and as their families grew up, their children decided, "I don't want to work this 

hard." And that's even what's happening now on farms. Compared with the 

amount of money they get for the amount of work they put in, they have to really 

have a love for it or not. So consequently, I guess that's why a lot of the Mexican 

labor is coming because the white people would not do the work that needed to be 

done when it needed to be done. (Lofthouse and Lofthouse 2013) 

 

This social change has eradicated the arena where their identities were first formed.  The 

cultural sphere in which they existed is gone, and they feel the loss of not being able to 

carry on their traditions. Work and food was a part of their heritage, but their children’s 
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children are no longer interested in learning these things or have no context in which they 

can. The nostalgia that they feel is not caused by a need to go back to their past state, but 

is created by generation gaps, loss of transmission. Rapidly changing technology makes 

the classroom for teaching traditional values disappear, and they have not fully adapted. 

Webber and Mullen agree, “Nostalgia need not mean a desire to return to the past. 

Rather, its task is more complex: to negotiate which values and practices should be 

carried into new times” (2011, 231).  

The next most commonly shared trait in the interviews was some kind of 

lamenting about the current generation and that “they don’t know how to work.” When I 

asked about the caption on the Russell Lee photos that lauded the fact that no migrant 

labor was needed in the Cache Valley area, if that was true and why they thought it was, 

most responded that there were plenty of young people that needed work. It was not until 

later “when the kids got lazy” that they needed to draw on migrant labor. Sometimes the 

discussion about value and learning hard work was prompted, but little comments on how 

difficult the work was and the state of their grandchildren or great-grandchildren’s work 

ethic flowed naturally after stories of their own. After explaining that she was “earning 

money to get ready to go back to school,” Elizabeth Brown lamented, “I tell you what, 

the kids nowadays just don't have a clue what it costs their poor parents, but I'm sure a lot 

of them has made it so their kids have to earn money too. And it's better too. You 

appreciate your things more; you take care of them better” (2013). She recognizes that 

things are different now, and is pleased that parents attempt to apply the values she 

learned in the past to current situations. Later in our conversation, Elizabeth Brown, 

responded to Wes Bitters calling her an all-star, “I don't know if I was an all-star, but I 
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learned to work. And I think that’s another thing that kids nowadays they have to learn. 

They have to learn the meaning of a dollar. I don't know. I've felt sorry for my children 

and grandchildren because money is just like it grows on trees, but it doesn't. It's just a 

sign of the times, I guess” (2013). This is a general commentary on the state of the 

economy now. Although we have recently been in an economic downturn, the situation 

Elizabeth sees is still better than the one she remembers.  

Harvey Mohr sets an example for his children, applying the methods for cultural 

transmission that his father employed.  

I bought all my own clothes and everything. I earned money. I mean, all the kids 

worked pretty much, a lot harder than they do now. I've got all my grandkids 

working [at my business]. They want money. And they're good workers. And, my 

grandsons, I have a big place and some property, and they'll get in and work with 

me but have to be trained. You gotta work with them. You gotta get in there and 

sweat with them, and they learn how to do it after a few times. (2013) 

 

As he explained earlier, they worked with their parents and learned through example. He 

also sees the disparity between his generation and the current one, but he does not despair 

over their potential, knowing that they only lack the informal education he and his peers 

had. Ann K. Ferrell also pointed out in her piece on tobacco farmers in Kentucky that 

“this narrative expresses longing for a time in which tobacco was ‘the glue that held 

families together,’ a phrase I heard repeatedly from many people over the course of my 

fieldwork. It tells the story of tobacco production as it was once carried out by family 

members working together to raise the crop throughout the year” (2012, 134). In his 

commentary, Harvey is able to recreate his old learning ground in order to recreate the 

previous context for value transmission through collaborative work. 
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 This decline in the willingness to work with each succeeding generation is so 

common that it’s a pattern people are familiar with by word and through hard experience. 

The following is an excerpt from the interview with Joan and Boyd Lofthouse.  

JL: Usually, they claim that a third generation business will go under because they 

don't want to put the work in that the original ones did, work around the clock. 

They want their vacation.  [Laughs] 

BL: [Talking over] They say every third generation—The third generation will 

lose your farm.  

AM: Oh, really? Interesting. 

JL: If they don't sell it to build houses. [Laughs] 

AM: Is that a saying you heard growing up? Or is it something you've—  

BL: It's pretty much a fact.  

JL: They've been saying that for quite a long time while they see what’s 

happened.  

H: It’s kind of like the business people down here [in Logan]. They give their 

business to the kids; they’ll lose it within five years. It’s pretty much the same 

principle because they don’t want to work like Mother and Dad did, put in the 

time. That’s why the third generation-- 

JL: It’s gone. [Laughs] 

BL: We have friends who just went through that....Yeah, he was a hard worker 

and that, and he turned it over to his—He was a second generation, and then his 

kid was a third, a third generation lost it for him....Dairy...Pretty big out in Young 

Ward. They probably had about three or four hundred acres. (2013) 

 

Joan chooses to laugh after each of her comments, a quality of her narrative style. She 

laughs even when the topic is somber. This situation is clearly a tragedy for Boyd as 

evidenced through his tone of voice in the interview itself. In her book, Featherless 

Chickens, Laughing Women and Serious Stories, Jeannie Banks Thomas “shows how 

attention to laughter in relation to narrative can help unearth obscured and even painful 

meanings” and that “narratives can be interpreted by using the laughter that accompanies 

them” (1997, 2). Joan’s laughter seems to be a sign of resignation implying, “That’s how 

it is. Can you believe that?” With each lost farm, it’s as if a piece of their heritage has 

flown away.  
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Ferrell explored similar themes in her article on tobacco farmers’ narratives in 

Kentucky. “The third [tellable narrative] focuses on tobacco farming as heritage—a label 

that, as heritage scholars have argued, ushers cultural practices and practitioners into the 

past, refiguring them in an attempt to replace lost economic value” (Ferrell 2012, 135). In 

the Lofthouses’ story of lost farms and businesses, they clearly illustrate the lost 

economic value through the farms and businesses that go under. But, as has been clearly 

stated, in the case of the farms, there was often an increase in economic value when land 

was sold for a high profit and then developed. Providence’s economy has expanded 

immensely because of the loss of land and livelihood. In this case, the narrators are 

compensating for loss of agricultural family identity.  Ferrell continues, “According to 

Barbara Kirshenblatt-Gimblett, heritage ‘depends on display to give dying economies and 

dead sites a second life as exhibitions of themselves’ (1998, 7)” (2012, 138). Through 

their stories, their pasts and way of life that they knew as children rejuvenate as narrator 

connects with audience.  

I cannot ignore the fact that “meaning in the oral telling of a local story emerges 

through the active processing of a narrative: the teller directs the story rhetorically to a 

particular audience, and the listener makes the story personally relevant by juxtaposing it 

with his or her own experience” (Webber and Mullen 2011, 214). My narrators 

demonstrate an understanding of this process. I was the audience for these stories, a 

twenty-something-year-old master’s student from the east coast. In most cases we shared 

a common religious background, but our cultural backgrounds were dissimilar. I did not 

understand their historical contexts, so I could not effectively “juxtapose” their stories 

“with [my] own experience.” By making observations about the state of “kids these days” 
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and their grandchildren, they were making observations about me and my generation. 

Although I value hard work, coming from Utah pioneer stock myself, I have never 

worked on a farm and have only picked berries recreationally. I do not know how their 

lives were because I never experienced that time or those circumstances. They had to 

help me understand that I did not fully understand, and by making comparisons on their 

own, they allowed me to fully process their narratives. Additionally, their nostalgia 

allowed me to understand what I lacked and needed to learn.  

The second most common theme was the loss of the material surroundings which 

included tools, but more importantly, the food. The way of life of the commercial and 

subsistence farmer is inseparable from the implements used in day-to-day labor. In 

interviews, the objects used in work were always mentioned and often played a primary 

role in the memories of labor and play. The narratives of the older workers include horse-

drawn plows and a great deal more hand work and span into memories of when their 

fathers bought their first tractors. This span shows the changes in the surrounding area, 

the combination of rural and modern. Shayne Mathews remembers the progression of 

technology at his family’s farm. They originally used a hand plow as well as a horse 

drawn-plow, and they did not buy a tractor until about 1952, he thinks. There was 

resistance to change by his grandfather who, when bailers came out said, “That’s the 

worst thing you could ever do.” Even then he had a desire to hold onto traditional 

methods of farming. Michael Hoberman gives a similar example from the Sawmill 

Valley: as using scythes went out of fashion, one man indicated that, “‘Today nobody 

knows how to swing a scythe snathe,’ indicating that recent generations have lost a vital 

connection to the demanding standards of the past and consequently no longer are 
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capable of appreciating their ancestors’ sacrifices” (2000, 34). Shayne’s grandfather 

likely would have had a similar reaction to the current farming technology and lack of 

farming altogether. Another connection between this reaction and my own research is an 

attitude of Lex Baer, who despairs over the lack of knowledge of people today on how to 

treat fruit and discern ripeness.  

We’d pick peaches by color and we always picked the top of the first because the 

sun would hit the top of the tree and you could look. You didn’t pinch it to see if 

it's ripe. You know, sometimes people go to the grocery store, and “Oh, I wonder 

how this is. Is it solid?” Now, that’s the worst thing you can do to fruit. And if 

you’re very careful it’s ok, but I’ve seen some, I just do it just for the heck of it, 

watch people go get ahold of something and squeeze it, and if you do, there’s 

going to be a mark there. And it was easy [to tell]. When it turned a golden yellow 

color that meant it was ready. (2013) 

 

Debra Reid argues that “objects have merit as more than illustrations for a 

narrative” and “stand as equals to textual sources” (2012, 61). As such the objects that 

people long for as both mementos and to be used again serve as something more than a 

“reactionary disease” or insignificant items “that our fevered, uncritical nostalgia 

compels us to preserve” (Cashman 2006, 137-138). Ray Cashman contends that in the 

case study he presents on a community in Northern Ireland, the collections of these 

material pieces of the past are used “to register and critically evaluate what is perceived 

as a staggering amount of change over the past century” (2006, 137). In the case of my 

study, the oral tradition suggests that they miss the quality of the products they used to 

work with and the food they used to produce.   

As Harvey Mohr explained the make and functionality of the picker boxes, he 

displayed some of this nostalgia.  

And they had the wooden cups, the real thin little cups with the wire rim around 

the top. I don't if you've seen those.  

AM: I haven't seen those, uh-uh.  
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HM: Really neat. I wished I still had some. (2013) 

 

 Ike Christensen also gave me a tour of the house in Providence where he grew up, 

in which his daughter now lives, and the barn on the property. As we toured, he pointed 

out every detail of its use and former layout, the way his father had arranged it. The 

crowning moment of the tour was the one hundred year old apple press which his family 

had used for generations.  

 Not only do they miss the context and the tools of their former agricultural 

identities, but also the fresh fruit that went with it. “I just crave good strawberries,” said 

Harvey Mohr. “You go to the store and they're absolutely tasteless. Green and hard. 

You've got to cut the centers of them out. They're just horrible.” He has been meaning to 

put some plants into his garden, but work gets in the way. But even the garden varieties 

today do not compare to what he’s used to.  

They've got a lot of new varieties, and I've tasted some of them. The Weeks out in 

Paradise still grow berries, and I've tasted a few of those. And they're ok. It 

seemed like the Casugas and Marshalls were just unbeatable. And I don't know 

whatever happened to them. Oh, they were just so flavorful and they were just red 

all the way through the center. And they'd just almost go purple when they were 

really ripe. Oh, they were just delicious. (2013)  

 

 In this case, he does not long for his own berry farm, but wants only the thing 

that represents his farm life. Almost everyone mentioned the change in the fruit, echoing 

Janalee Thomas’ “sweet memories of wonderful berries, and fruit; the most beautiful and 

fresh you could ever get anywhere!” (2013), and generally describing berries today as 

flavorless and dry. In Ferrell’s discussion of tobacco farmers, she explains that the idea of 

tradition among them seems to be linked to economic factors, this occupation being their 

livelihood, but she was surprised to find a lack of emotional connection to the crop (2012, 

139-141). In the Providence farmers’ case, there is a nostalgic tie to the quality of their 
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product, the thing that reminds them of a different time. The varying ideas between the 

two types of farmers may be connected to the use of the crops.  

The third most apparent theme of nostalgia is connected to missing the days when 

life was easier, meaning less complicated, showing a sense of loss while they have gained 

so much technologically and economically. Their children are more successful than my 

informants’ parents, but the next generation does not comprehend the connection to 

community and nature that existed in the 1950s in Providence as in the following 

examples from Shayne Mathews and Elizabeth Brown.  

I think I grew up in the best time that there was to grow up. I really do. I think, 

you know, us kids, we could--our parents didn't have to worry about us if we were 

out goofing around at night or something like that. There wasn't all the trouble in 

the world, in this area that there is now. It was just a good time to grow up. We 

didn't have a lot of hardships. We had to work, but, you know medicine was good. 

Transportation was good, so I just feel like it was the best time in the history that 

I've read and known about. (2013)   

 

In his opinion, his children and grandchildren have a “tougher world to grow up 

in….Back then, it was kind of an innocent time and people could just enjoy life and 

growin' up and getting into a little mischief, but, you know, not--You didn't have to worry 

about the serious things that were--So I think it was a great time. I think I grew up in the 

best time.” He clearly links the simplicity to being able to enjoy leisure time fully. They 

were unafraid of any dangers and had the trust of their parents. These stories stand as 

sharp contrast to the trends today of tight adult supervision and regulation that Bronner 

described even just a generation after Shayne’s childhood (1988, 35). 

 Elizabeth Brown adds:  

I feel sorry for the kids nowadays. I just don't think they have--Oh, I don't know 

what to say--the fun. I don't think they have the fun. There's so much out there for 

kids, that I don't know how they survive. And all this mechanical stuff. You 

know, I don't own a computer. I don't want one. I barely use my cell phone 
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because you're not supposed to talk on them while you’re driving on them 

anyway. (2013) 

 

She also blames the lack of creative, free play on the more complicated world kids live in 

now. They have an abundance of activities and distractions she did not herself have to 

navigate, and feel like life is cluttered. Another woman explained that her great-

grandchildren no longer know how to work and have fun because of technological 

changes, emphasizing again that they played outside much of the time (Interview with a 

former picker, March 4, 2013). Once more, we see how the arena for cultural 

transmission has changed. Ferrell found similar instances in her work. “The heritage 

narrative also expresses nostalgia for the tobacco culture of the more recent past—not a 

specific era, but a period earlier in the life of the narrator and prior to particular 

technological and social changes” (2012, 134). Family and work are not as central to their 

lives, and their cultural tutors are technology and activities instead. 

 This instance of nostalgia is directly connected to the final instance I identified, 

loss of land and space. Although many of the stories were about playing with family and 

friends at home and in town, the setting for some were out in nature in the surrounding 

caves, rivers, streams, and rocks where children could freely play. Janalee Thomas 

expressed her nostalgia over her trips up Saddle Rock, “a landmark in Providence,” 

named for  

the two humps of the peak, [which] look like a horse saddle….As young girls (age 

fifteen, sixteen, seventeen) we even hiked up there with back packs and stay the 

night.  It's pretty rocky, but doable, and we loved the view from there down on to 

Providence, which back then was a lot of  fields.  It has grown so much in the 

thirty plus years since I have been gone, that the “bench” isn't the same 

playground we knew as kids. (2013) (See fig. 17) 
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As farmers one by one sold those fields they used to look down upon, we see the need for 

money, so essential in the process of transmission discussed earlier, creeping in and 

disrupting people’s relationship to their land, an ironic shift considering the purpose of 

working the land is to earn income.  

Part of their identity as fruit pickers and farm hands was the land just as the 

forests are essential to loggers’ identity or the school a part of teachers’ identity. 

Occupational folklore is not tied only to the group and what they do, but the context in 

which they do it, which includes a sense of place as well as the material objects 

associated with the profession.  Just as Harvey Mohr lamented that he had not saved the 

berry cups they used to use, the altered landscape represents a loss of identity and 

experience. Land allowed them to be farmers and gardeners, to produce their crop and be 

self-reliant.  

 

 

Figure 17. Hills above the south bench on and around which my informants played. 
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The change to the landscape of Providence is an ongoing discussion as the 

population continues to grow even today. Lex Baer lamented that, because of the town’s 

small size, he used to know everyone in Providence (see fig. 18), but now there are three 

LDS stakes. In a recent Providence oral history project, organized by the Providence 

History Committee in conjunction with the Fife Folklore Archives, one of the topics was 

water and growth. The interviewees talk about some of their memories of working on 

fruit farms, gardens, and the sadness over loss of acreage. One man moved up to the 

bench for the view, but with the changes in zoning and the growth, even that view is 

being spoiled as rows and rows of houses are being built on smaller and smaller lots.   

 

 

Figure 18. “Providence, Utah views, 1960s” Photo by The Herald Journal (Utah State 

University Special Collections) 
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In their article on environmental clashes and about how folklorists can go about 

interpreting them, Rikoon and Albee discuss disputes that arise over the way land is used, 

arguing that the disputes are not founded on an ecological vs. a cultural solution but 

rather, two opposing cultural viewpoints. They go into depth about a particular clash 

between government and locals in the Ozarks, but they do cite clashes between farmers 

and developers in their theoretical analysis. The issue at hand in Providence is not 

between farmers and developers because the farmers (or their children) themselves 

decided to sell the land, to allow it to move into a new realm of existence as part of the 

city. The conflict arises from those that see the land changing too much. “We do not want 

to deny a nature-in-itself, but rather to emphasize a nature-as-experience, a nature filtered 

through our optical nerves, our "senses," our often romantic expectations, our ideas of the 

appropriate and of right and wrong” (Rikoon and Albee 1998, 203) Based on the layout 

of the homes in Providence, and the amount of acreage they sit upon, the original intent 

of developers seems to have been to capitalize on the view, making the neighborhoods a 

mix of rural and urban (see fig. 19). Rikoon and Albee continue:  

And all of this filtering results in a construction of the environment that is best 

termed as "mimetic," in the sense that a nature that pleases us does so because it 

imitates our souls (or gives the comforting illusion of doing so) and a nature that 

horrifies us similarly reflects our personal, social, and cultural horrors of 

disruptions in the proper order of things. (1998, 203) 

 

As the yard sizes decrease, the illusion of space quaintness disappears, so the 

residents find themselves facing the nature of land use as a reflection not of the quaint 

rural suburb, but as a crowded metropolis, which acts as one of those “disruptions in the 

proper order of things.” 
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Figure 19. Sign at the entrance to the subdivision Lex Baer developed on his father’s 

property. The streets are named for family members and types of fruit. 

 

 

In the end, as Boyd Lofthouse said, “You can take the kid to the farm, but you 

can't take the farming out of the kid” (Lofthouse and Lofthouse 2013). Although they are 

no longer in the contexts where they learned the skills and values that shaped their 

characters and world views, those things are still a part of their identities, shaping the 

way they view changes in technology, play, and even the landscape. Through the 

nostalgia in their narratives, each person is establishing the “tellability” of their life 

history. As Ferrell explains,  

In their classic 1967 study William Labov and Joshua Waletzky [1967] describe 

“evaluation” as necessary to successful personal narratives: the narrator’s 

evaluative moves work to explain why he or she finds the story reportable in a 

particular context. That is, they establish tellability. And within the context of 

conversation analysis, Harvey Sacks [1995, 776] argues that listeners monitor 

whether a narrative has value—whether it is “‘tellable’ in the sense of ‘worth 

telling.’”  

 

When I asked if she tells these stories to her children and grandchildren, one woman said, 

“Yes, I tell them how hard we worked” (Interview with a former picker, March 4, 2013). 
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Because the same type of transmission she learned her values from no longer exists, she 

must rely on narrative. When each person emphasizes the alterations to society, 

technology and landscape, they are essentially saying, “Listen to me. This is something 

you don’t know which I can share. These things are important to me and should be to 

you.” The details the narrator dwells on are a clue to that which they hold most dear in 

their memories. 

 That has been the main purpose of this thesis: to preserve and understand the 

experiences of a neighborhood long vanished, to find an outlet for a slice of Providence 

history that is overlooked as a line in a chapter. As I talked with them in their homes and 

places of business, I could see the bench as it used to be, feel the dirt in the air, and smell 

the sun on the fruit trees. A part of their memories are preserved there and in the material 

surroundings they found themselves in at the time, which mostly exist now as imaginary 

space which they must shape and guide their listener through. They pass that on to the 

next generation, and through their narratives, we too understand and become part of the 

context in which these teens formed their identities as they lived, ate, loved, and worked.  
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APPENDIX: SAMPLE INTERVIEW 

Informant: Wesley Bitters 

Interviewer: Amy C. Maxwell 

Date: January 28, 2013 

Location: This interview was conducted in Providence, Utah in the home in which he 

grew up. The history of the house is explained in the text below. He and his wife now 

reside there.  

Notes: This was the first of a series of interviews conducted for this thesis. We discuss 

general information about fruit farming as Wes observed his father and grandfather doing 

it, planting, taking care of the plants, picking procedures, varieties of berries, selling, and 

general home life. He concentrated mostly on berry production: strawberries, raspberries, 

and dewberries, though he does talk briefly about apple production on their farm. Wes 

also explains the role of fruit farming in Providence and its connection to the Northern 

Utah region including the factors leading to the Providence bench being such a successful 

fruit producing area. He lists some of the other farmers on the bench at the time his father 

was farming.  He also explains the divisions of labor between genders in the berry 

patches and tells stories about the pickers that worked for his parents. Later interviews 

with other informants involved more information about apple production, irrigation, 

pranks, and family life which are discussed in the preceding thesis.  As a note about 

transcription, I have not included every word of agreement, interjection or 

encouragement made by me, the interviewer, as the abundance of them made the 

information given by Wes choppy and more difficult to read.  

Transcription: 

0:00:00.0 WB: [Before the interview began, I had explained my research questions and 

goal for the project at that point, so he started “with an overview”] Providence was well 

known through the early histories, through the 30s, 40s, 50s, as the fruit location in 

Northern Utah for berries. Peaches primarily were in Brigham City, but Cache Valley and 

especially the bench area—this bench area which is up here [which] you can see as you 

came into town—that was predominantly berry area and the reason why that was berry 

area was because it's so rocky, and that whole bench there, I guess was sediment that 

came out of the canyons at some time and so forth, and so that whole area, you can't put a 

shovel in that ground without hitting a rock. And because of that, the water drained 

properly and because of the water draining properly, that produced a good berry or a 

good plant. That's the legend. I'm not a horticulturist, though. But mainly that's what I've 

been told. .  

0:01:14.8 WB: Strawberries, dewberries, and raspberries were the prominent crops that 

were raised; they got their start probably in the late 30s and had their heyday in during 

the late 40s and the 50s was when the major production was taking place.  
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0:01:39.2 ACM: And this is just your parents or were there a number of friends in the 

area, or—?  

WB: There was probably six farmers who basically produced these crops: Newbolds—

Did you want to hear some names? 

ACM: Ok 

WB: Newbolds, Mohrs, Mathews, Bitters, Gessel, Morris. They were probably the major 

producers. The first I ever remember, I must have been—I talk to a lot of people about 

how far back in time can you remember. Most of my students when I was teaching 

school, I asked them, "How far back can you remember?" And everybody had a hard time 

remembering [interrupted] 

BB: Hello.  

WB: This is my wife, Bonnie 

ACM: Hi. Good to meet you.  

WB: Had a hard time—[to his wife] If you want to listen to TV you need to go upstairs 

since she's recording. 

BB: Alright. 

WB: [5 second pause] I forgot what I was saying.  

ACM: Oh, in school you would ask to see how far— 

WB: Oh, you can't remember earlier than 4 years of age. I don't know if that's true. I've 

met a couple of my students that says, "Oh, I can remember something happening at 

two." Well, I don't know, but anyway, what I remember—my first memory I remember 

about berry picking is my grandfather Hyrum and his son, Melvin, my father, they 

planted five acres of strawberries out in Millville and Millville is six miles to the south 

and they planted them in an area which is very similar to the Prov bench, it was very 

rocky and so forth, and seemed to be something they were looking for. And they grew 

strawberries out there for probably about five years. And that's the first time I ever 

remember us being in the strawberry business.  

ACM: Ok.  

WB: Then I don't know what happened. Why we moved, but they bought a farm up on 

the bench, and it was 5, 10, 15 acres that they bought. And during the late 30s through the 

40s they were growing raspberries, strawberries and dewberries. Probably 5 acres of 

strawberries. Probably an acre of raspberries and probably half an acre of dewberries. 

ACM: What are dewberries? 
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WB: Dewberries is a black berry. Oh, how can I explain it? You probably have it in 

North Carolina, the blackberries on a bush and so forth. You pick it off and it makes 

blackberry jam and so forth. It's a little, long, barrel-type berry.  

ACM: Ok. So it's like blackberries but they're longer and thinner? 

WB: Yeah, longer. Uh-huh. And uh, dewberries are what we raised and dewberries grow 

on a bush on the ground, very, very bad to pick. If you pick dewberries, pickers had to 

wear gloves which just had their fingertips exposed because the bush would just rip you 

apart. But, um, probably the most expensive fruit we raised because it was so difficult to 

raise, no one wanted to raise them. But people just loved them for preserves.  

ACM: Yeah. 

0:05:23.8 WB: So, that started in the 40s, and from about '46 through '60, these 

strawberries—the strawberries have to be rotated. 

ACM: Mm-hm.  

WB: The strawberry plant only lasts 3 to 4 years and then the strength goes out of it, so 

Dad would rotate, or all the farmers would rotate all their strawberry patches. So at one 

time you would have 4 or 5 strawberry patches in rotation.  

ACM: Mm-hm. 

WB: The first year straw—they wouldn't produce the first year. They would produce the 

second, third, and fourth year. By the time the fourth year came up, you plowed them up 

and started another one, so you had four fields of four rotations of fruit that you would 

work from.  

ACM: Mm-hm.  

WB: Um. My parents would hire probably 14 to 24 pickers. We would pick them up 

around town at 5:30 in the morning and they would pick fruit from 6:00 to about 11, 

11:30 depending if we got the crop picked. Dad would have so many rows that needed to 

be picked each day in the rotation. 

0:06:39.2 ACM: Who was it who was picking mostly? 

WB: What's that? 

ACM: Who was is who was picking? 

WB: Mostly local girls in the town. 

ACM: Ok.  
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WB: Who basically wanted a job. Dad and Mom would not hire anybody until they were 

at least 12, and most of the pickers stayed with us until they graduated high school.  

0:07:01.6 [Rustling as he pulls out history books with pictures of grandparents and 

farmland] If you've—these are kind of history books that we wrote.  

ACM: Oh, cool! 

WB: But anyway, this is my grandpa and my grandmother, and they're in the strawberry 

patch there, so you can see what it looks like. And all the pickers had a picker. 

ACM: Ok.  

WB: And this picker was just a box with four legs on it and you slip the strawberry crate 

into that box, and then you'd go down the row. Keep on moving your picker. You had to 

have it above the crop so it wouldn't mash the crop, so you just kept on moving. You'd 

walk down in between two rows. And what you should have done was pick have the row 

here and half the row here [pointing to either side]. But some pickers would go ahead and 

pick on the other side. So, we had some fights going on among the girls. That they'd 

come back and say, [mimicking an angry teenage girl voice] "She stole my berries! She's 

picked them on my side of the row!'" And so we just said, "Hey, you've got to keep up. 

Try to keep up as you go down and then that doesn't happen." 

ACM: Oh, right.  

WB: [Pointed to each picture as he describes it] So that's an old picture of grandma and 

grandpa in the strawberry patch and it shows a picker there. And then here's a picture 

here, this is probably the first year we're starting to pick this berry crop because it's not as 

full as this one over here. And then of course, that the case and that's what they berries 

look like.    

0:08:25.1 Dad and Mom were very particular about their fruit picking. You had to pick 

the fruit with the stem on it. If you didn't, you didn't work any longer for us. You had to 

not bruise the berry. You couldn't throw them in the case; you had to actually set them in 

the case. They were really—really sticklers. And the kids who picked for us, uh, and 

everybody in town said "Well, if you're gonna picker for Bitters, you know, it's tougher 

than you've picked for the Mohrs, or the— 

ACM: Oh, really?  

WB: Newbolds and so forth because Dad was so particular about his crop. And Dad 

didn't feel you ought to cheat anybody, so I don't know if you ever went into the grocery 

store and saw the cases of berries.  

ACM: Mm-hm. 

WB: You can see the rims of the cups.  
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ACM: Uh-huh. 

WB: Sticking up.  

ACM: Yeah, ok.  

WB: Dad says, "Your case is not full" or "You're not going to get paid for that case 

unless I can't see the rims of the cups." And so he made sure the berries were all—people 

got value for what they got. But you couldn't stack the berries higher than these points 

here [referring to picture] because we stuck the cases on top of each other and you don't 

want to mash the berries.  

ACM: Right. And so would he be particular about how the berries were picked because 

he wanted a quality product, or what was the—? 

WB: Well, the berries deteriorate rapidly. Within two hours you'll see all bruises. And if 

you take—If you don't pick the berry with the stem, the berry will dry out.  

ACM: Oh, ok. I didn't know that.  

WB: It will shrivel up. And so you keep the stem in, you keep the moisture in the berry, 

and you don't squeeze or maul the berry too much because it will cause bruises. And you 

know as well as anyone if you go to a grocery store and you see a fruit with bruises on 

it— 

ACM: Right.  

WB: —you pass it up and go to something else.  

ACM: Ok. That makes sense.  

WB: Uh [10 second pause] 

0:10:31.8 How we sold our berries were basically about 9:00 after about 1/3 of the crop 

was picked, Dad would gather up those cases that were picked and we would go to 

Logan. And at that time, during the 40s and the 50s there was no Macey's or Smith's and 

so forth. 

ACM: Uh-huh. 

WB: These were all little neighborhood stores. Every 6 blocks, you had a little 

neighborhood store. And if you drive through Logan, you can see some of them still 

today. They've been turned into houses and so forth. You can tell from the outside that 

they used to be a little neighborhood grocery.  

ACM: How can you tell? Is it—? 

WB: Well, I'll tell were a couple is if you want to look at them.  
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ACM: Ok.  

WB: Do you know River Heights? 

ACM: Uh-huh. Just a little bit. I've been through there.  

WB: Ok. If you come through River Heights, as you get down the hill just before the 

river.  

ACM: Uh-huh.  

WB: Just before you get down the hill, there's a brick house on the right hand side.  

ACM: Ok. 

WB: It's two-story.  

ACM: Ok. 

WB: No windows at the bottom and I can't remember seeing any windows at the top.  

ACM: Mm-hm.  

WB: That's an old grocery store. And in what happened—I don't know what happened, 

but they went ahead and ripped up all the bottom and put the house up on the top. Well, 

when we went there, selling berries, only the bottom was showing.  

ACM: Ok. [Continues with prompts of agreement throughout section]  

WB: It wasn't the top. If you go down over the hill and turn left, you'll got either a block 

or two blocks on your right, you'll see a little white house. That was a grocery store also.  

ACM: Oh, ok.  

WB: Over by [Utah State] campus, as you go up the 4th South, it's probably about 4th 

South and about 450 North, there's another building halfway into the block you can tell 

looks like a store or was a store. That was also one of those country stores. Now those—

there's a couple down on the West End, but I'd have a hard time describing them. If you 

really want to see them to take a picture or something, you'll have to call me and I'll have 

to go look them up and give you the address. But there's probably 5 or 6 of those still in 

existence. Oh! In providence here, the city offices on the right hand of the street, that 

used to by Theurer's store, and that was one of our stores.  

So anyway, at 9:00 we'd put all the berries in the back of the pick-up and we'd go to town 

and we would stop at a rotation of probably 10 to 12 stores. Now, of course, the day 

before, Dad was say, "What do you think? Do you need berries tomorrow?" And they'd 

all say, "No. We don't even know if we can sell what we've got." So, it was a difficult 

task. So, Dad really was a peddler. He would take over and hopefully be able to get rid of 
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all the berries that he had and then he would come back and 50% of the business was 

orders. People from as far as Weston, Idaho, Paradise, Utah, Brigham City, Ogden, knew 

our fruit, so every year they would call and saw, "Look, we'd like to have 10 cases" or 

something like that. People out of Weston would come down and they would buy for 

their town. So, a person would come down and buy 24 cases and take it back to the town. 

And so half of our crop every year was on orders and the others had to be peddled and so 

Dad would go ahead and take the first crop over in the morning and peddle them. And 

then come back and see how many were left and if there was more than what we had 

orders for that day, he would go back to town and make a rotation of other stores he 

hadn't hit earlier that morning.  

ACM: Ok.   

0:14:38.2 WB: Probably in the beginning of the 50s more and more people started raising 

fruit. Some of these people I mentioned earlier didn't get started with Dad. I think Dad 

was probably one of the first. Well, he was probably one of the top 3 that started early. 

But, people saw, I suppose the successes Dad was having. And you can't get us wrong. I 

don't think my mom and dad made over 6 or 7,000 dollars a year." 

ACM: Well, how was that—? I don't know the— 

WB: Well, I don't know, but I always thought—People called us poor. I didn't think we 

were poor. We had everything we needed. But compared to people living in Logan, 

people living in Ogden, yeah, we were poor! You know, we spent every dime we made. 

We didn't have any money to go on vacations or anything. We lived day to day. 

ACM: Right.  

WB: But anyway, that was how it was in all of Providence. But anyway, so the other 

residentials that had land on the bench, they said, "Hey, if Mel can do it, we can do it," 

and so starting in the 50s we started getting an oversupply of berries. 

ACM: Oh, ok.  

WB: And I think berries, I could be wrong in this, I can't remember that well, but I think 

a case of berries probably in the 40's started out for $2.50 and by the time we got into the 

early 60's, they were probably $10 a case. Maybe $10 is too many. Maybe $8 a case. 

Dewberries were 12, they were expensive. Anyway, that's um—Because of the 

overabundance in supply, the stores could haggle. And so all of a sudden, people were 

selling berries for $2 a case. Well, you couldn't pay a picker. You couldn't pay for 

fertilizer and, uh, developing your crop for two dollars a case, and so all the farmers 

formed what was called the Cache Valley Berry Association. And they agreed that any 

berries they had surplus. That meant that any berries that was not going to be sold to a 

person who had ordered them, they would not take them to the store. They would take 

them to a location over in town, uh, and this location was in back of the Capitol Theater, 

on the back side of the Capitol Theater, that parking lot, and that's where the Cache 

Valley Berry Association was. So all the farmers, after the day's picking, those that they 
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didn't have orders for, they would take them over to the Association. Then if any stores 

wanted berries, they would come down to the Berry Association or have the Berry 

Association deliver the berries to the store. That way, we controlled price. And we'd say, 

"Ok. I'm sorry. There's no more haggling, the price of the berries is $2.75 a case. If you 

want 'em, fine. If you don't, that's fine with us, but we're not going to go ahead and sell 

our fruit cheaper than what it's worth." 

ACM: Did you keep it lower than the market price? Was it about—Was it the same as 

other places in the US?  

WB: We kept it at what we thought market price should be. 

ACM: Oh, ok.  

0:18:20.3 Now, all of this was before the California berries started coming in.  

ACM: Ok.  

WB: When the California berries started coming in here in the 60s, our market went to 

pot because people—except our loyal customers. Dad dropped his production in the 60s 

probably down to a fourth. Because all he was doing was satisfying customer orders, and 

he realized he couldn't compete with the stores anymore because the stores were getting 

the California berries in. And people who just wanted a strawberry was not going to be 

willing to pay what Dad wanted for his fruit compared with what California was selling 

on the market. And then our customers, the people who were loyal to us, Dad had a 

strawberry which basically was called—This strawberry right here [flipping book open] 

was called a Linda Delicious.  

ACM: Ok. Oh, wait. Was it called Lemon Delicious?  

WB: No, it was called Lindon Delicious. No, Linda! L-I—How do you spell Linda? 

ACM: L-I-N-D-A? 

WB: Yeah, it was called Linda Delicious.  

ACM: OK. 

WB: And, no one had a berry like that. And that berry had tremendous sugar content, 

really sweet, and really good size. About that size there [motions with fingers]. No one 

had them and the California berries—The California berries tasted like straw. And I'm 

not being facetious. That was really how it was. California berries today are probably 

twice as good, four times as good as they were in the 60s.  

ACM: Oh, really! Ok.  

WB: Dad cut his crop down and all he did was pick for our customers and he didn't worry 

about the stores anymore. But at that time in the 60s, he realized the fruit game was going 
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to pot because California, everybody was just killing us with their prices. In the late 40s, 

he's decided to switch over to apples.  

ACM: Ok. 

WB: So in the late 40s he planted that apple orchard. 10 acres of apples. And it takes 10 

years to mature apples and so he had to just hold on through the 50s and early 60s until 

the apple crop started coming in. And then that was the apples.  

ACM: Well, then that was really good that he switched over so early. Because, did he 

realize that the berries were declining in the 40s?  

WB: I don't think he realized it at that time. I think he was just very fortunate. He just felt 

he needed— 

0:20:56.4 WB: The berry crop runs from the first of June through middle of the July and 

so if you're raising berries, what are you going to do the rest of the year? And Dad had to 

go out find another job. He had to work at Thycoll or he had to work in town, or work 

somewhere else to supplement his living. Because the berry crop on that six week-basis 

wouldn't support the family. And so, he said, "What am I going to do to supplement my 

income?" and he said, "Oh! Maybe apples would do it," so he planted the apples. It was a 

survival thing and also to extend his work period during the year did he do it for. 

0:21:41.9 Raspberries.  

ACM: Mm-hm. 

WB: Raspberries were a good crop. Raspberries were hard to pick. Do you ever pick 

raspberries? 

ACM: Once, yes.  

WB: Ok. Tedious. 

ACM: Yes! 

WB: And, even more so than strawberries, Dad could only find four or five people he 

could trust to pick raspberries because when you took that raspberry off the vine, it has a 

core, so you pull that raspberry off the core and if you go ahead and squeeze too hard, 

you squash the berry, and it breaks apart. So you had to go ahead and be very careful, put 

it in the bucket and when you emptied the bucket into the case—You picked raspberries 

with a bucket hanging around your neck. So the raspberry pickers were just us little kids, 

my mother, my grandmother and maybe two or three selective girls which we felt could 

do the job.  

ACM: I actually talked to Janalee; she used to be Gale, now she's, oh, what's her last 

name?  
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WB: Andrea Gale?  

ACM: Oh, I don't know. Her name's Janalee, and she has another sister, but she said she 

got to pick raspberries one year, a few years, so she was one of the select—she was pretty 

proud of that [laughs] 

WB: [Laughs] and, uh, I only remember—I think the pickers on strawberries only got 25 

cents a case. That was [laughs] that were not pretty much money, but back in those days, 

strawberry pickers would go ahead and make a good living. Especially young girls that'd 

buy their school clothes and so forth, and that's what they were doing.  

My cousin, Geraldine Fuhriman, she set a record of one day of picking 28 cases of 

strawberries. 

ACM: Wow. 

WB: And that was unknown of because most pickers would put 8, 9, or 10. And 

Geraldine picked 28. 

ACM: Oh my goodness.  

WB: And mother was just flabbergasted. But mother could only pick 24. She was really 

upset that her niece had beat her picking strawberries one day.  

0:24:01.3 But anyway, raspberries was probably our worst area because they were so 

hard to pick and people really weren't willing to pay for raspberries. You had to go ahead 

and give—I don't remember the prices, it's been too long. Raspberries were triple the cost 

of strawberries. The dewberries, people were willing to pay for dewberries because no 

one raised them, so you could get $8, $10 for dewberries, but again I think Mother and 

Dad picked probably 80% of the dewberries because we just couldn't find anyone to pick 

them because they were just so difficult and yet they felt, "Well, if there's a market for 

them—" So we only picked 10 cases a day, that's maybe 100 bucks. That's worthwhile 

for us. 

0:25:28.7 I remember when—I must have been really young, somewhere between 5 and 

6. Let's see, the war ended in '45, so must have been '44, '45, I remember going up on the 

hill with my grandpa, and we sat there and watched some pickers one day and they were 

picking raspberries. And I said, "Grandpa, they're pretty old pickers." And he said, 

"They're German soldiers, and I don't know how this ever happened and I haven't really 

checked it out, but somehow we must have brought Germans over to America during the 

War as prisoners of war. Or maybe they were Germans living in America who we didn't 

trust like we didn't trust the Japanese.  

ACM: Oh, maybe.  

WB: And we put them in camps.  

ACM: Right. 
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WB: Well anyway, we had about 12 or 15 German POWs picking raspberries. I thought 

that was really interesting.  

ACM: This was on your parents' farm? 

WB: No, this was on my Dad's grandpa's farm up on the hill.  

0:26:29.3 Ok. One thing about strawberries is, if an early frost comes, you can lose your 

crop. And I remember many nights during the 40s and the 50s, Dad gathered up logs and 

gathering up materials that burned really, really hot like tar paper and so forth, and 

making pile around our strawberry patches. And then if we knew a frost was going to 

come, he went up there at probably about 3:00 in the morning; he started lighting these 

fires to try to keep the fields warm so the strawberries wouldn't be frozen. And if the 

strawberry patches froze, that was it; they didn't have any income for the year. 

ACM: Oh, wow.  

WB: And so it was a tough thing. Um. Later on, I don't know when this was. It was about 

[10 second pause] About probably in the mid-50s, farmers were so concerned that my 

uncle went ahead and built a contraption, looked like this [drawing the contraption], and 

had legs on it and stood about 5 feet off the ground and then it had a big metal cylinder 

made out of tin that looked like an egg up here. And it had a hole in the top. And he'd go 

ahead and take some substance—I don't know whether it was oil, rags, or something—

and would light it, and this heat would build up here, go up here out of the top and then 

fan out over like that. And they built about 4 of those to go ahead and put around the 

dewberries and strawberries to try to defeat the frost. I don' think they worked very well 

because, even though they stood up there for 5 or 6 or 7 years, I think they only used 

them 1 or 2 years. And they found out that the bonfires were probably just as good as that 

contraption they built.  

Ok. Now, unless you can come up with some other questions, I've basically drained my 

mind about the berry business.  

0:29:05.6 ACM: Ok. Well, I can ask you some questions, then.  

WB: Sure.  

ACM: I guess, just a follow up to that one. So nowadays they put the white canvas-

looking things over berries. Did you ever put anything over the berries or was it always 

just—? 

WB: No, I don't remember Dad ever putting anything on top of the berries. And I know 

he—I know I heard people talking about that and Dad talking about that and there was 

some reason why he didn't want to do that and I think it was because of the amount of 

water that would go ahead and form under the plastic, that it had some kind of reaction 

with the plant. That's hearsay, but I'm thinking that's what it was.  
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ACM: Ok. I guess, then, so how did the business end? Because it's not in existence 

anymore, right?  

WB: No.  

ACM: Did they get out of it and go somewhere else, or when they passed away they—? 

WB: No, California just—California was able to produce fruit in such quantity and 

quality that there was no longer—They just ran us out of business.  

ACM: Ok. What did they do afterwards? Did they— 

WB: My parents? 

ACM: Yeah.  

WB: Switch over to the apples.  

ACM: Ok.  

WB: Yeah.  

ACM: And that's still—Was that— 

WB: Well, the apple orchards are gone too now because of the housing. Yeah. Basically 

all farmers in the 70s, 80s, maybe 80s—In the 80s, most of these farmers, the Mohrs, the 

Bitters, the—all that I mentioned were all getting into their 70s 

ACM: Ok. 

WB: And couldn't farm any longer and so they sold their land to live, to survive, to pay 

for until they died. And every fruit growing area that was in this heyday back in the 50s 

and 60s are now all homes.  

ACM: Wow.  

WB: And if you go down to Center Street and you keep on going up into the new housing 

area, all those houses up on the hill, those were all orchards and berries.  

ACM: Oh, wow. 

WB: If you go up this hill here and go up on the bench. Everything on both sides of the 

road until you get to the mountains was all apples, strawberries, peaches, pears. The 

whole thing! 

ACM: Was that just beautiful? What did it look like? Or was it— 

WB: Just a giant— [flipping pages of the book] just fields like this. That's what it all 

looked like and normally it was in a rotation kind of thing, so you'd have ten acres of 
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orchard and you'd maybe have five acres of strawberries or ground crops, another 

orchard, other ground crops, so it's just a patch quilt of the whole benches both the south 

bench and the north bench. South bench, north bench [indicating on photograph] 

0:32:43.9 ACM: I get a little turned around here with north and south. Well, and so where 

did—It seems like in these days, U-pick berry farms are pretty popular. Isn't Weeks berry 

farm down in Paradise—aren't they a U-pick farm?  

WB: Yeah, Weeks—I don't know when Weeks got started. I think Weeks just said, "Hey, 

you know, I think there's a—" Total speculation.  

ACM: Yeah.  

WB: I just think that Weeks said later on in the 90s or 2000s whenever they started—and 

maybe they've been growing fruit all along with just a minor thing, but they just said, 

"Hey, people want to go back to basics. I think people will buy fruit again." 

ACM: Yeah.  

WB: And they've turned out pretty well. I buy raspberries from them. I think their 

raspberries are great. I just thought that it was a minimum market and there's enough 

people in Cache Valley who are willing to go ahead and pay a higher amount of money 

for fruit which is—Everybody's going back to the organic.   

ACM: Yeah, they are.  

WB: You know, they want the fresh thing. They want what they had in the old days, and 

I think Weeks just hit on something and they've been very, very successful with it. That's 

what it was like 100 fold back in the 50s. 

ACM: Really? 

WB: That was just—That was it.  

0:34:25.9 ACM: Ok. Well, and I had a question too with—Is there any connection to 

people going up and getting berries, like, up in the Canyon or foraging for berries? Is 

there any connection to growing berries as a farmer and that kind? 

WB: No, I think what they are picking—They're picking chokecherries. 

ACM: Ok.  

WB: And chokecherries has been a pioneer thing from the time the pioneers entered the 

valley and it's just continued on. Oh! Grandma used to go, "Let's go do that!" And it's just 

continued on down throughout time. And, oh, the only thing I could say is maybe in the 

30s people said, "Isn't there something since people want to go into the mountains to get 

berries, why can't we raise something here so they don't have to go to the mountains." I 

don't know. Maybe there had been a rotation of some sort. I don't know.  
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ACM: Yeah. Could have been. That's what my mom said.  

WB: That's something for you to go ahead and investigate in your thesis.  

ACM: [Laughs] Yeah.  

WB: Your mom used to live here?  

ACM: Well, she lived in Salt Lake and so she was talking about how—She was like, "I 

bet everyone who wanted berries would just go and get a start and bring it down." But 

you wouldn't have gotten raspberry or strawberry starts from the Canyon. It would have 

been from somewhere else, right? 

WB: No, well, you could have got one from the Canyon, but I have never seen, and I 

used to camp a lot, and I've never seen a strawberry plant in the Canyon that would 

produce more than 4 or 5 berries.  

ACM: Oh, ok.  

WB: And maybe some people did. Maybe they brought them down and transplanted 

them, but I wouldn't know that. But it seems very true, you know. I still have a strawberry 

patch in my back yard here. I still raise strawberries. I still raise raspberries.  

ACM: Mm-hm.  

WB: I still raise—I don't raise dewberries, but I raise blackberries. And I just raise 

enough to furnish my own needs and make preserves, but 

0:36:25.6 ACM: Is there a little bit of nostalgia for you when you're picking them or is it 

just kind of another—? 

WB: No. It was a hard time.  

ACM: Yeah?  

WB: It wasn't an easy life.  

ACM: Really? 

WB: I didn't have to pick, but when you first put in a strawberry patch, Dad was very 

fussy about strawberry patch. You would go up and you'd go ahead and put in your rows 

and it'd probably be 50 rows in a patch.  

ACM: Mm-hm.  

WB: It would probably be 30—about 90 feet, 30 yards long, maybe 50 yards, about half 

the size of a football field. So anyway, what you would do, you would go ahead and it 

would be two people planting the strawberries. One person would put in the shovel. The 
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other person would take that strawberry plant, and it had its roots here [motioning]; it had 

some leaves up here. You'd put your fingers on that crown 

ACM: Ok.  

WB: Right where the difference between the roots and the green started, and you'd put 

that down and you had to put that crown right at the edge of where the shovel was going 

to drop the dirt back. That plant couldn't be more than half an inch deep or half an inch 

high. If it was half an inch deep, I don't know what happened there, but half and inch high 

it would suffocate because the air got to the roots and you'd kill it.  

ACM: Oh, ok.  

WB: So it was very tedious planting to go ahead and plant the strawberry patch. And it 

wasn't done by machine. It was done by two people with a shovel and the other person 

placing the plants. Then after they were placed, probably about 4 weeks later, the plant 

had established itself and if the plant hadn't established itself, then we'd have to go back 

and replant a plant in that place.  

ACM: Oh, wow.  

WB: These plants were put about 18 inches apart. Then, you had to hoe. Since the plant 

was put like this underneath the shovel, Dad taught us all you go ahead and put your hoe 

down on this side. You hoe down this side, very lightly on the top and heavy during the 

bottom. [Making the motions throughout].  

ACM: Ok! 

WB: It was tedious! And Dad would hire people to hoe and then he'd fire them because 

they'd go ahead and hoe across the top and if you hoe across the top, then you would 

make the roots become— 

ACM: Right.  

WB: —accessible to the air. It would kill your plant! So Dad was a stickler on how he did 

his job. Me and my brother, we had to adhere to all these specific rules on this.  

ACM: Uh-huh. 

0:39:32.8 WB: And then after you'd hoe them—You'd have to hoe them after about 4 

weeks. Then after you hoed them, you had to go through and pick off all the blossoms.  

ACM: Really? 

WB: Because Dad did not want his strawberries to produce fruit the first year because if 

the plant produced fruit the first year, instead of all the nourishment going into the roots, 

establishing it for the 2nd, 3rd, and 4th year, you would make a poor crop the 2nd year. 

And so we had to go through all pluck off all the blossoms.  
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ACM: Wow.  

WB: And you can't tell that from here [shows photo], but this is really rocky soil.  

ACM: Ok. 

WB: There's a rock every four inches, and so you'd get down on your hands and knees 

[gets down on his hands and knees to demonstrate] 

ACM: [Laughing] 

WB: [Table with recorder on it rattling, so unintelligible for 3 seconds] You're clipping 

off all these blossoms for 8 hours a day until you get the crop done. Until you get that 

acreage done.  

ACM: Oh, ok. Oh, wow. 

WB: And then you'd hoe them again. And you would have to hoe them probably four 

times a year, once before the crop came on, one or two times comes on. You can't hoe 

them while the crop is on, then you'd have to go and hoe them twice after the crop. And 

so, very, very, tedious. You're up there. It's hot. I don't— 

ACM: [Laughs] 

WB: I don't, I don't envy those days. Nah.  

ACM: No. [Laughs] 

WB: If it was a good life, I enjoyed it. About 10:00 Dad would say, "Hey, let's go 

fishing." So we'd go up the canyon and fish for a couple hours then come back and go to 

work again.  Dad was very good to us, I mean, he wasn't slaving. He wanted us to work 

hard. We would work from 6 to 10 and then we'd take off and go fishing for a couple 

hours, so— 

ACM: Yeah.  

0:41:15.4 WB: It's just not—after becoming a college professor, I would sooner be a 

college professor than be a fruit farmer. [Laughs] I got spoiled.  

ACM: I never asked you! What did you teach? What were you—? 

WB: Business—Hotel, Restaurant and Business management 

ACM: Ok. And did you have businesses on the side as well or did you—? 

WB: I was in the Hotel/Restaurant business for 15 years before I started teaching. That's 

how I got involved with that.  
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ACM: Ok. And was that Utah State or—? 

WB: Utah Valley. 

ACM: Utah Valley?  

WB: Yep.  

ACM: Ok! And so when did you move back up here? 

WB: My mom got dementia in 2002.  

ACM: Oh. 

WB: And my brother and I were moving her back and forth to take care of her, and she 

kept on running away. And the doctor said, “You've got two choices: either you got to 

keep her in one place or you've got to move her to a rest home.” And my brother and I 

said, "We'll never put her in a rest home," so I retired early. I retired when I was 62 

instead of staying, could have stayed 'til 70, but I retired at 62 and moved back to take 

care of her and she was in good health. There was nothing wrong with her body, but 

she—We were only up here for 6 months and she passed away.  

ACM: Oh, wow. 

WB: And then it was too late to go back to Utah County. I likes Providence, I really do. 

Utah County was just getting too big and busy. I wanted to get back to a more simple life.  

ACM: Mm-hm. 

WB: Back to Aggie-ville.  

ACM: Yeah! [Laughs] 

WB: So I came back and we decided to stay.  

ACM: Ok. Yeah, I lived in Provo. I went to BYU for my undergrad. So, it's different 

down there.  

WB: Yeah. When did you graduate down there?  

ACM: I graduated in 2008.  

WB: 2008?  

ACM: Uh-huh.  

WB: Ok.  

ACM: So, it's been awhile.  
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WB: Yeah, we'd already moved up here by then. So you came up here for your masters, 

huh? 

ACM: Uh-huh.  

WB: That's good! 

ACM: Yeah, it's been good.  

WB: Not a Tar heel, huh?  

ACM: No. My brother was.  

WB: [Laughs] 

ACM: [Laughing] No, I'm a fan though. It's good, though. 

WB: Your dad from down in that area or did he move back there for work? 

ACM: He went there for work.  

WB: Oh.  

ACM: So he works for the computer—For SAS. I don't—It's a computer company.  

WB: Ok.  

ACM: So, yeah.  

WB: Is he originally from Utah? 

ACM: He's from—I don't know where he'd hail from. He kind of grew up—His dad was 

a professor too, but he did German. But they were in Wisconsin and Idaho, so I guess 

he'd say he's from Idaho maybe. And Mom's from here.  

0:44:11.8 ACM: But, so— Can I ask you, what would you talk about when you were 

picking and things? Would you just kind of—I don't know. Would you make jokes? 

Would you tell stories? Would you work in silence?  

WB: The story I always tell—there's probably—I was really interested in athletics. Most 

of my thoughts were thinking about athletics, what I was going to do and so on and so 

forth, but my grandmother, you saw a picture of her in here [pages of book flipping] It'll 

help you remember if I see her again....Grandma Eddy, she was my salvation during 

those days [laughs]. We would be up there from six to—I started work on the farm 

probably when I was probably eight and worked through until I graduated from high 

school and went to college. But work was start at six in the morning, and by nine o'clock 

it was starting to get tough! You know, after three hours, you know. And normally what 

would happen, we'd have a big breakfast at six, [unintelligible] and shredded wheat and 
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scrambled eggs, bacon, grapefruit if it was available. A lot of fruit. And then we were 

expected to work right on through until noon. That was pretty hard work in the morning. 

So around nine o'clock, I would start getting restless, so Grandma would tell me two 

stories. She's tell me one story on Monday, the other story on Tuesday. The same story 

she told on Monday, she would tell on Wednesday. The same story she'd tell on Tuesday, 

she'd tell on Thursday. And Friday we don't know what we were gonna get. The same 

story, though! The two stories. One story: The Little Train that Could. Do you know the 

Little Train That Could? 

AM: Mm-hm! But how would she tell it? 

WB: She'd say, "Wes," you know, "Let me tell you a story about a little train. There was 

this little train one day. It was a little small train. It lived in this train station. And all he 

did all day was help move the trains around. Not really hard work, just moving the trains 

around. And, uh, one day this big locomotive came in and he said. I'm sick. I'm really, 

really sick. And I-I can't go on my route today. And he said, "Little train, you're gonna do 

it." And the little train said, "Hey, I'm too little! I can't do it." And the train says, "Well, I 

don't care if you can do it or not. You've got to do it." So they hook the little train up to 

this big, big train of toys and he started up and he had to go up this mountain. And he 

kept on thinking, "I think I can. I think I can. I think I can. Oh, maybe I can't. Oh, I think 

I can. I think I can.'" She'd go on [laughs]. She's go on with that for probably a minute! "I 

think I can. I think I can." I'd go, "Come on, Grandma! Let's get to the end of the story!" 

And she'd keep on going. And then finally, the little train reached the top, and he's "I 

knew I could. I knew I could. I knew I could," all the way down the other side. Well, she 

would lengthen this thing out and this little train story would last probably five minutes. 

Yeah. She would throw in—Each day she'd maybe throw in some little curves or 

something different to make sure I was listening in, so there you go. That was the one 

story. The she says, "Ok, well Wes, what do we learn from that?” [in a tone as if rolling 

his eyes] "Well, not to give up. You just keep working until it's time to quit." "That's right 

Wes! Let's get to work." [Laughs]. Oh grandma! And then so basically on the next day, 

when we'd start slowing down, she'd say, "I'm going to tell you a story today." Oh! Ok." 

And she says, "This is a story about a rabbit and a turtle." She would say, "There was 

once this rabbit and he thought he was really smart. And there was this turtle. And he said 

to himself, "I'm gonna make this turtle really look stupid today. I'm gonna say, "Turtle, I 

have a race." And so, uh, the turtle says, "Oh, well, I'm not very fast," and the rabbit 

says—the hare says, "Oh, that's alright, you don't have to be fast, but I'd like to race you." 

And so they started, and the hare just flew down the road. And about a mile down he 

couldn't even see the turtle. He said, "Ah! I'm going to take a nap." So he took a nap. 

Pretty soon the little turtle came by and the hare woke up and he said, "Oh! The turtles 

here!" you know. Took off again running another mile. Went to sleep again. Same thing 

happened a couple of times, and finally he didn't wake up. And the little turtle went past, 

got to the end, and hollered back to the hare, "Hey! I won!" And grandma'd say, "What's 

the moral of this story?" Again, the same moral! 

ACM: [Laughing] 
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WB: "Don't give up until you get to the end and you're going to beat everybody else. It 

doesn't matter if you go fast. It doesn't matter that you go slow. You keep going. You 

don't give up, and you're always going to win the race. Two stories that have stayed with 

me my whole life in everything I've done. And it's really amazing. It's really—It was 

probably the philosophy. If I had any success in life, it's probably because of those two 

stories my grandma'd keep on telling me every day. And my brother, tell him the same 

thing.   

0:50:45.8 And to make things less monotonous, Dad would always bring back soda pop, 

and candy bars for the pickers at 10:00 to give them kind of a little boost. Like I 

mentioned, Dad would always take us fishing at noon when it started getting hot in order 

to soothe out the pain of the work 

ACM: Would he take the pickers too or—? 

WB: And good meals. 

ACM: Oh, yeah? 

WB: We ate good. 

ACM: Mm. 

WB: And like I mentioned, we had big breakfasts in that morning. At noon, because mom 

worked—I don't know how Mom did it. She would get up at 5:00 in the morning, cook us 

all a decent [breakfast], go to the farm where she supervised pickers  and picked also 

from 6 to 12, came home from 12 to 4, she sold the berries here on the front porch to 

people who had ordered them. And so, at noon it was always sandwiches, a bowl of soup, 

something like that. But at night, she always had time to go ahead and roast potatoes, 

vegetables. Most of the vegetables just came out of the garden.  

ACM: Wow. 

WB: There was beets and green beans and tomatoes and turnips, beets, and then always 

would have an apple pie or some kind of pie. She loved to make pies.  

ACM: And she made them every day? 

WB: Huh?  

ACM: She would make a pie every day? 

WB: Pie about every three days. And on Sunday was a special day: big pot roast and 

more elaborate. I don't know how she did it. She was phenomenal to work all those many 

hours and still have time to go ahead and prepare the meals.  

ACM: Mm-hm.  
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WB: But that was life in those days. A little bit of that pioneer stock, I guess. 

ACM: Yeah. Was that—? 

WB: Any other questions.  

 

0:52:57.3 ACM: Are you from pioneer stock? When did your family settle out here?  

WB: My Grandfather—My Great-Grandfather Bitter, he came out of Prussia 

ACM: Ok. 

WB: Lived in St. Petersburg and he came to the United States in the 1800s and was 

converted to the Mormon Church in New York and then came to Utah in the late '80s. 

My mother's side, the Tibbett’s, they came in the '60s by wagon train and settled in this 

area. So both the Bitters and the Tibbett’s—Bitters were latter and the Tibbett’s were the 

first. Interesting: my Dad was raised in this house right above us. 

ACM: Oh! Just the one right next door?  

WB: Right next door.  

ACM: Ok.  

WB: My mother was raised in that white house in the middle of the block on this side.  

ACM: Ok.  

WB: They only lived half a block from each other. Mother started picking berries for 

them. 

ACM: Mm-hm.  

WB: [15 second pause] 1940? Yeah, they must have—I might be wrong on my dates if 

that's—They must have had strawberries, both on the Providence bench and in Millville 

during the 30s because Mom picked fruit for Dad, for Grandpa. She said he picked for 

them. That's how she got to know my dad. 

ACM: Oh, ok.  

WB: That must have been in '38, '39, so they must have had strawberries in both places. 

But anyway, she met my dad picking fruit. I don't know why—Well, you don't mess 

around with people at church, I guess. You don't do anything like that; you don't pay 

attention to them.  

ACM: [Laughing] Ok. 
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WB: Anyway, she said she didn't really get to know my dad until she picked fruit for my 

grandpa. So that was in about '37, '38. They got married in '40. So anyway, that's kind of 

interesting. So here's 2 people, only lived half a block, and this is my great-great-

grandfather's home.  

ACM: Mm-hm.  

WB: And after they got married, my great-grandparents had passed away so it was vacant 

and so my dad was able to buy this house in 1940 for $650.  

ACM: Wow.  

WB: And we've owned this property, this whole 10 acres since 1887.  

ACM: Wow! 

WB: And that's another reason I wanted to come back. Because I thought it was kind of 

neat. We owned this land—We were the first eve people to own this land, and it would be 

sad to give it up. 

ACM: Yeah.  

WB: [Laughs] And so that's the reason I came back, and of course, this house was built in 

1904. And it was built by my grandfather for my grandmother's—I've got to get this 

straight. Built by my grandfather for—Oh, my grandmother's father, and so it's kind of 

interesting because the house was built by my relatives for my relatives. 

ACM: Uh-huh. 

WB: One family for the other family. There's a lot of historic value here. 

0:57:10.9 ACM: That's really—That's amazing. Do you and your wife have children, 

then? 

WB: We have 7 children.  

ACM: Ok. So, they'll hopefully keep it in the family, I hope. I don't know. 

WB: Yeah, they would. During my early life when I worked at a hotel/restaurant in New 

Hampshire. We were in Arkansas. We were in California. We were in London and so our 

kids have been born—And then Utah county. So our kids have been born all over.  

ACM: All over.  

WB: And they live all over.  

ACM: Yeah.  
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WB: We had one in New York, one in Florida, one in Escalante, one in Shelley, Idaho, 

one in Flagstaff, Arizona, and one in Utah County. One stayed in Utah County.  

ACM: That seems like my family. All over. Let's see. I don't want to—Are you ok for 

time? 

WB: Sure, I'm fine.  

ACM: Ok. I don't want to keep you too long.  

WB: I've got—I don't know if you're LDS, but we've got home teachers coming at 5:30, 

so probably before then. 

ACM: Ok. Ok. That's fine. I am.  

WB:  Ok. 

ACM: Ok. Let's see.  

WB: Oh, I should have realized. You went to BYU.  

ACM: Oh, yeah.  

WB: Of course, there are people that go to BYU that are not LDS.  

ACM: Yep. Ok. My first question going back.  

WB: Take your time. And feel free to go ahead and call me. Or come see me again, you 

know. In writing a thesis, you'll get to a point and you'll say, "Wow. Did I ever ask about 

that?" I need to know about that.  

ACM: Yeah, I might have to do that. But I guess the questions now would be the Cache 

Valley Berry Association, is that still in existence in any form? 

0:58:54.32 WB: No.  

ACM: Ok. When did that go out? 

WB: I couldn't tell you for sure. But it only lasted—It probably didn't last more than 5 

years.  

ACM: Ok.  

WB: Because it was started—As I said earlier, it was started because the more numerous 

number of farmers that came into the fruit business basically put a glut on the market. 

And so we couldn't maintain our price. So we had the Association, but by the time we 

had that Association and tried to maintain price, it was only a matter of a few years 

before California killed us anyway.  
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ACM: Oh, ok.  

WB: And people were not willing to go ahead and buy the fruit for what we felt we had 

to have the price for. And just like Weeks, I talk to people here about Weeks and they 

say, "You know, you get your fruit from Weeks? Oh, no! It's so expensive! I can buy it at 

the grocery store cheaper than that." 

ACM: Oh! Yep.  

WB: The problem is the quality you buy in the grocery store does not equal Weeks 

because it's locally grown and there's numerous factors of why it's better. But when you 

go ahead and compare price, very few people will pay quality instead of quantity. And 

that's what happened to the fruit market. People just not willing to pay the price we felt 

we had to have for the fruit.   

ACM: Right. And so there was no berry that grew here that didn't grow in California? No 

corner on the market, no?  

WB: Mm-mm. I could be wrong. No. I haven't—I'm prejudiced of course. 

ACM: Right [laughs] I don't think I've ever tasted a berry as good as ours from 

California. Even the berries I'm growing here in my yard are not as the quality. And what 

happened—Well, ok. There's something else I should tell you. The first strawberry that 

was raised on the bench was a strawberry that was called Marshall.  

ACM: Ok. 

WB: And Marshall was like putting a cube of sugar in your mouth with a little bit of 

strawberry flavor. High, high content of sugar. But, the blossoms would freeze if the 

temperature went to 32 degrees.  

ACM: Wow.  

WB: It didn't even have to get to freezing, that plant, that fruit, would freeze. And so 

every year, the crops would just get wiped out. And another thing about the Marshall, the 

Marshall is very, very tender. And when you picked it, after about 1 hour, you'd see 

bruises all over it, but there was probably no berry better to make jam with or to have 

strawberry shortcake or something like that than that Marshall berry.  

ACM: Mm-hm.  

WB: But because the Marshall was so temperamental because of frost and because of the 

way you handled it, Dad tried to find a new berry. And he was always research, always 

sending for plants from all over. And he found a plant in the northwest which they said 

was tolerant to frost and had a good sugar content and could be handled well, and that 

was called those Linda Delicious. So he sent forth plants, tried them out, said, "Hey, this 

is good." And that became the predominant plant then for the bench. 
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ACM: Really? 

WB: After Dad found it, everyone else bought the Linda Delicious because it didn't 

freeze as bad; it had good content; and about 70%, 80% of the sugar content of a 

Marshall.  

1:03:09.4 Now, down through time, since people, the commercial growers were raising 

fruit for shipping, you had to take the sugar out, and you have to go ahead and expand the 

toughness of the berry so it will ship so it looks nice once it gets in the grocery store.  

ACM: Right.  

WB: So, through time, we've lost flavor and we've got more firmness. Because 

sometimes you go and bite into a strawberry in a strawberry shortcake or something, it's 

like crunch! I'm mean, it's really firm. The Linda Delicious and so forth, they weren't like 

that. They were firm, but, boy, the sugar content was really there. 

ACM: That's good.  

WB: But, I've been trying to find a berry. Probably the best berry I've found is called an 

Ozark. It's for sale now. You can buy it from nurseries and so forth. That's probably the 

closest I can find to a Marshall, but it's—I can't find this Linda Delicious. I don't know 

what happened to it, maybe a virus. Oh, there's another thing too. Virus started wiping 

out the strawberry plants and that caused the decline also of strawberries in Providence. 

And that was probably in the late—well, middle-sixties, I guess that the virus started 

destroying the plants. Then you've got to find a different plant.  

ACM: Right.  

WB: And that's the problem. Also, with the raspberries, the raspberries were notorious 

for getting virus and killing them.  

ACM: Mm-hm. Mm-k. That's— 

WB: I bounced off the subject. Where were we at? 

1:05:02.6 ACM: Oh, we were talking—What did I ask? I don't remember what I asked, 

but that goes on to my other question was, "Were there other techniques that they had to 

make better berries? Or certain fertilizing techniques that your Dad or Grandpa swore by? 

Or—Do you remember? 

WB: Well, strawberries require to have a lot of rocky, I mean, a lot of water; they had to 

have rocky soil for good drainage; strawberries do not like to go ahead and sit in water-

logged land. They wanna get the drink and get the water out of there, so that's why the 

Prov bench was so very good for strawberries is it had good drainage. [10 second pause] 

Another problem with picking strawberries, you had to rotate your watering. The plants 

needed a good shot of water about once a week while they were in production. And so 

you had to water so that—it was a couple of days before you let the pickers in because 
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you couldn't let the pickers in that field after you had watered for at least two days 

because it was too muddy.  

ACM: Oh, right.  

WB: And also, you would kick mud up onto the berries, and you get a muddy berry, you 

know, unless you wash it, how are you going to go ahead and sell it? He was very, very 

particular. Also on rainy days. Dad would not let his pickers pick on rainy days because 

the strawberries would mildew because you would pick the strawberry and put it in the 

cup and if it was wet, within three or four hours, it would start to mildew. And so that 

was another problem you had to work with, and you'd hope during the 6 weeks of 

production, that you wouldn't have rainy weather because that would really cause havoc 

with your crop. 

ACM: Yeah. Um, with the pickers, where were the boys? Were there any boys that would 

pick or was it mostly—? 

1:07:01.7 WB: Very few.  

ACM: Really? 

WB: Very few. 

ACM: Why was that? Did they have other problems—?  

WB: Flirting for one thing.  

ACM: Oh, really? Ok.  

WB: That was probably the major reason. Big feet. You've got to go ahead and stoop 

down into the row which is no more than four inches [across]. And so the women's feet 

were more petite. And they could go down middle of the row. So and also, men's hands 

were bigger. And it was just a flip flop. With strawberries and the berry crops, it was 90% 

women--It was 100% picking. In the apple picking it was 100% boys. 

ACM: Oh, ok.  

WB: Because they could climb the ladder. Their hands were bigger to pick the fruit. They 

could carry the big baskets around which they picked in. It was a miscellaneous thing.  

ACM: Ok.  

WB: No. Dad would not allow any boys to even consider to pick fruit.  

ACM: Wow. And so, but did you get to pick?  

WB: Oh, yeah.  
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ACM: Ok. He made his sons pick.  

WB: Yeah, we had to pick. Dad knew that would do what he said [Laughs]. Yeah, we'd 

heard enough chewing out of pickers that we know how to do it without getting into 

trouble.  

ACM: Well, and one thing that I heard was that your mom used to say, she'd say, "Lift 

up"--"Make sure you checking under their pantaloons or their bloomers." I don't know. 

Do you remember her saying that? With the raspberries. She said, "Make sure you look 

under their skirts" or something like that, so that you could--.  

WB: Oh, yeah. The raspberries--That was also the case on the strawberries. 

ACM: Was it? 

WB: A lot of girls, both on the strawberries and raspberries would only pick what you 

had in sight. You always had to pick up the leaves in both the raspberries and the 

strawberries to see what was underneath because a lot of the berries were right there on 

the ground.  

ACM: Yeah. 

WB: And that, uh, was very, very important because the berry that was on the ground 

would only last at least one day after it was ripe; After one day, it would start rotting on 

the bottom where it touched the ground. And so that was a very critical thing, that each 

picker--That's why they only picked a half a row because Dad wanted them to pick up all 

the leaves, look underneath, make sure you picked up those berries on the ground. 

Because those berries wouldn't last. And if you missed them one day and picked them up-

-It rotated on a two day, no three day basis. Every three days you picked the patch, so if 

you missed a berry and it was on the ground the first day, three days later it was rotten on 

the bottom, so you lost it. Losing berries were critical because that was all money and, 

no, that was very critical, that they always lift up. Take your time. Don't rush now and 

just pick what you can see. You've got to go ahead and make sure thoroughly and make 

sure you picked every ripe berry on that plant before you move to the next one on both 

sides. 

1:10:32.3 WB: Oh, no. I forgot to tell you something else about planting. 

ACM: Oh, ok. Sure. 

WB: So anyway, as I mentioned, you plant this one row. 

ACM: Yeah.  

WB: And you took off the blossoms and you went ahead and hoed and so forth, but then 

in the fall of the year, the strawberry plant gives off runners. 

ACM: Ok.  
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WB: I don't know if you've ever seen that before.  

ACM: Mm-mm. 

WB: But each plant has children, and each plant will have maybe 8 or 9 children, and the 

children are long or short. Some children are only this far from the plant [motions 5 in 

long]. Other children are this far from the plant [indicates 3 feet] because the runner 

comes out. It's a little stem that comes out and it develops a new plant. The little stem 

comes out and develops a new plant. Some are short; some are long.  

ACM: Ok. 

WB: So, you took the long plant. Here's the plant here. You took this long plant and you 

went ahead and put one here and you put one here [see notes]. And then you cut off all 

the other children. Then you went to your next plant and you went ahead and planted on 

here and one over here, so now what you're doing: you're making a second row for the 

first row. So the next year, instead of just having one row of plants, you've got two row of 

plants in each row, so primarily, what you're telling your pickers to do is you pick this 

row and the other person picks that other half a row. So you've both got plants on both 

sides your picking. The other person has two sets of plants, but you develop that second 

row of plants in the fall by using the runners off the strawberries.  

ACM: Oh! That's cool. I didn't--And so they--Is it like potatoes, so you put them down in 

the ground and they form their own little roots? 

WB: Oh, oh yeah. What you would do, you just take the runner and it had maybe a 

couple of little roots establishing. 

ACM: Oh, ok.  

WB: And all you do is you put it over where you wanted you just put a rock on the 

runner. And it's automatically--It's going to put the roots down anyway. All you've got to 

do is place that runner where you want it to plant and then cut off the other so they don't 

interfere.  

ACM: Ok.  

WB: Basically, what you do also, is in the first year of plants, after you do the first year 

of pla--After the second year, then there's a lot of more runners that have come out. Then 

you go down that walking space and any runners in the walking space, you dig out those 

plants and that's what you use for your new patch. 

ACM: Ok. 

WB: So after the first year, after you buy your plants for the first year, you don't have to 

buy again. You're using plants produced from your old plants.  

ACM: Alright. Well, how did your dad know all this? And your grandpa? 
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WB: Oh, I don't know.  

ACM: Did they learn it from--? 

WB: I don't know how they learned it. They didn't go to school. My dad went to Utah 

State to become an accountant so he didn't learn it there, and my grandpa--My grandpa 

probably did. He was a--He was what you would call and entrepreneur. He dabbled in 

everything. He had turkeys at one time. He had rabbits at one time. He had mink at one 

time. He had beaver at one time. Chickens. Which just means that he went from one thing 

to another trying to find the gold mine. He never found it. [Laughs] 

ACM: Oh! [Laughs] 

WB: But he kept on trying. Sometime in the 30s he must have decided that there was 

something to gain from going into the fruit business. So, that's-- And how they learned it, 

I don't know.  

ACM: Ok. They just-- 

WB: But they did.  

ACM: They just started doing it.  

WB: Yup.  

1:14:32.2ACM: Ok! And how--Let's see. What was the other question I had? You 

mentioned the War. Did that affect the berry growing and the business coming in at all or 

did it just kind of keep going? 

WB: I don't think that--I think if anything the war helped the crop because everything 

was rationed.  

ACM: Mm-hm.  

WB: You weren't getting anything you didn't raise yourself. And I think business was 

probably very, very good during the 40s because things were so short. 

ACM: Right.  

WB: And people appreciated getting what they got. I'm sure they weren't very expensive. 

I don't know what a case of berries during the War would have been, but I doubt it would 

have been a dollar. And I mean, it's just amazing. I remember going down to Theurer's 

store down here when I was a boy and getting pop for 5 dollars. Excuse me, for 5 cents. 

Getting big candy bars for a nickel. And other candy for a penny or 2 pennies. It's 

incredible!  

ACM: [Laughing] 
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WB: Why can't we have that today!? Huh? 

ACM: Oh, I wish! 

WB: Oh, man alive! Tootsie. Or--[trying to find name] What just went out of business? 

ACM: Hostess.  

WB: Twinkies! Twinkies! 

ACM: Yeah, Twinkies.  

WB: Twinkies were 3 cents. 

ACM: Oh my goodness! 

WB: It was incredible! That's a good life! [Laughing] 

ACM: [Laughing] Well, how do you spell Theurers? Is it T-Y or T-E? 

WB: No, no, no! I'm not tired! 

ACM: Oh, no! Theurer's, the store. Was it the name of the people? 

WB: That's the name of the people that owned it.  

ACM: Ok. Theurer's store. [Looking for spelling in the book] Oh! Hm. No, that's 

Providence. That's the fields, but it's not. [More page flipping] Ok. There's Theurers 

store.  

ACM: Oh, ok. Oh, wow! That's not even how I expected it to be. So-- 

WB: And if you go past that right now, the framework's all the same, but it's been 

changed here. It's now the city offices. 

ACM: Ok.  

WB: But the building is still there.  

ACM: So it's T-H-E-U-R-E-R-S. Huh. That's interesting.  

1:17:27.3 WB: Ok. It's just a slight picture. You see this was all the orchards. These 

pictures were taken the time I went on my mission, so these pictures were taken in the 

early 60s. 

ACM: Ok. 

WB: And so, you can see that still in the 60s all of the orchards up here on the bench land 

and where you see spaces between the orchards 
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ACM: Uh-huh.  

WB: That was the fruit crops. 

ACM: Ok. That looks different, huh?   

WB: Yeah. You wouldn't even recognize it today.  

ACM: Yeah. And the Newbolds and the Mohrs and the Mathews and all the other 

farmers, are their families still in the area? Or have they all moved on? 

WB: The only one I can think of is Harvey Mohr.  

ACM: Ok.  

WB: Harvey Mohr primarily is the same age as I am. And Harvey's dad had his farm just 

north of ours. And they probably had 10-15-20 acres.  

ACM: Mm-hm. 

WB: But Harvey might be about to give you some more information also.  

ACM: That would be great.  

WB: Their family was more into the peaches, I think, than the strawberries, but they did 

have some strawberries and maybe some raspberries too. Harvey used to live just right up 

the street, but I went ahead and looked in the telephone book, and looks to me like 

Harvey's now moved to Nibley.  

ACM: Ok.  

WB: So I would give that number a call and say, "Harvey Mohr, did your dad own fruit 

on the Providence bench?" If he says yes, then you got the right Harvey Mohr 

ACM: Ok. 

WB: And say, "I need to talk to you." 

ACM: Ok.  

WB: Wes Bitters said you're an authority on the fruit crops. 

ACM: Ok.  

WB: [Laughs] 

ACM: [Laughs] And he'll say, "Oh, I don't know about that." Great, and so, if that's not 

him, he may be down the street from you still, but--? 
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WB:  Well, where he used to live is if you go down the street right here which is 4th 

South. You go down one block. There's a big brick home on the right in the middle of the 

block.  

ACM: Ok.  

WB: That's where Harvey used to live.  

ACM: Ok.  

WB: And he lived there two years ago, but the telephone book doesn't say a Harvey Mohr 

lives there. It doesn't give anybody living there, but someone lives there. 

ACM: Huh. Ok. 

WB: Maybe his kids bought it. I don't know.  

ACM: Maybe.  

WB: I'm sure if you went buy and knocked on that door, if it's not Mohr's living there, 

then they know where Harvey is.  

ACM: Ok. So, I'll call first and if that doesn't work, I can try to track him down. 

1:20:24.6 ACM: I guess my last question is--Maybe last. I always say that and then it 

never is.  

WB: Ok.  

ACM: Well, So Bear Lake was really famous for its raspberries. So, was there 

competition between here and Bear Lake?  

WB: Bear Lake always had the reputation of having better berries.  

ACM: Ok. 

WB: And fruit crops basically are based upon weather. Raspberries like cool weather. 

They do not like hot weather. Here in Cache Valley, by the time our raspberries started 

coming on, it’s July. And at noon in July, raspberries don't like, and that's why the Bear 

River raspberries have such a good reputation. It's a colder valley. And raspberries thrive 

in that colder weather. 

ACM: Ok.  

WB: The other reason why our crops did well not only because of the well-drainage, 

there was something about the Prov bench. Even though we got frost some years, and 

even though we got wiped out, there was something about Prov bench. It was not as 

severe for frost as other parts of the valley or other parts of the northern state. 
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ACM: Ok. Interesting.  

WB: And, so that was interesting. Now, our apples--Dad stopped raising his apples, I 

think I said, probably in the early 80s. But, our apples were just fantastic. They were 

crisp. High sugar content, and again, they said that the reason those apples were so well is 

because of the drainage and because of the climate we have. Our apples were always 

much better than anyone else's around. Now, Zollingers still raise apples out in River 

Heights.  

ACM: Ok.  

WB: If you get the double delicious and the double yellow delicious apples from them, 

you'll find it's very--has a sweet taste, has a snap when you bite into it. Much different 

from when you go to the grocery store and buy one from Washington. There was just 

something about our apples. We had people in Salt Lake and Ogden always call and say, 

do you still have your apples because we can't find anything like what your dad had. 

ACM: Aw. Ok.  

WB: It's just something about this weather, this location that produced it.  

ACM: Mm-hm.  

WB: Same thing with peaches in Brigham City. There's just something about crops thrive 

in certain areas. Bear Lake had their raspberries. We had our strawberries and dewberries. 

We had our apples here. Brigham City has their peaches. There's just something about 

location, weather climate and so forth that produces superior fruit.  

ACM: Ok. I didn't realize how dramatically the climate changed from--I mean, it's just a 

little bit, but from here to there to--. 

WB: Well, what'd you think the difference between Orem and here?  

ACM: Well, it's definitely-- 

WB: I mean Provo. 

ACM: It's colder up here. 

1:24:01.4 See, when I lived in Orem--When I moved to Orem in 1979, Orem was totally 

apple orchards. And I said, "Hey, Dad." I says, "We're in apple country. He says, "You 

bring up an apple and taste against mine," and it was--The sugar content, the snap was 

not even recognizable.  

ACM: Really? 

WB: Yeah. Because temperature.  
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ACM: Ok.  

WB: Apples grow best in cold weather. Just like that raspberry. They love cold weather. 

You know, not like what we've got now, but as they develop they like a cold, cold 

weather so it takes longer to develop the sugar. In Utah County it's a good apple, but what 

happens, it gets hot and when it gets hot, it develops that sugar rapidly and so you 

develop your sugar content down there in about 3 weeks, 4 weeks. Here it takes 6 to 8 

weeks because of the difference in temperature between the 2 valleys. That's what 

produces the flavor, the sugar content.  

ACM: Ok. And you knows all this from just talking to you Dad and-- 

WB: Growing up with it.  

ACM: Growing up with it? Ok.  

WB: Growing up with.  

ACM: That's really cool.  

1:25:25.0 ACM: Ok. Here's the last question. Maybe.  

WB: No it isn't, but it's ok!  

ACM: [Laughs] Maybe! So, my whole interest in this was sparked--And I think it's really 

interesting to talk to you because I wonder--Well, I'll talk you what it is first, but I 

worked at the Library of Congress this summer just for an internship.  

WB: DC? 

ACM: Uh-huh. In DC. Mm-hm. And there was a picture of girls picking blackberries. 

Well, they said they were blackberries, it could have been dewberries. I don't know. But-- 

WB: Were they on the ground or were they on a bush?  

ACM: They were [pause]--I think they were on a--Well, they were low to the ground. 

And it was a small bush.  

WB: It would have been dewberries.  

ACM: Dewberries? And there were a few pictures of them and it was in the 1940s I 

think, maybe. And so, it was really interesting because I, first of all, didn't realize that--I 

didn't know that there were so many berries during that time, and, second of all, because 

the caption said, "Youth pick--" I think they said, "Blackberries in Cache Valley. No 

migrant labor needed here. And it was just really interesting that he made sure to say 

there wasn't any migrant labor that they used here. That it was all local labor. So I don't 

know. Was that a big deal in--during that time?  
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WB: I don't think that was a big deal. 

ACM: Ok. 

WB: Big deal because there was--of, uh--What is the word I want? [3 second pause] 

Prejudice or anything.  

ACM: Yeah.  

WB: It was just that we had all the labor we needed. Here. We had a teenage workforce 

who needed to work, who wanted to work. And so if a migrant worker came in and the 

farmer had the choice of hiring a migrant worker or hiring a youth in his own town for 

the job, he was going to hire the youth.  

ACM: Ok.  

WB: And then he was going to pay them the same anyway. And so he would have been 

more inclined--I don't remember any migrant workers in Northern Utah in my youth.  

ACM: Ok. 

WB: I don't remember any at all. And then the thing is, we were so poor, and we were all 

farmers except for Logan had 13,000 people as I was growing up. And they were shop 

workers and university workers, and everybody else in the valley were farmers. We never 

got anyone in Logan to work for us.  

ACM: Really? 

WB: They wouldn't work! I mean, they were city girls. They didn't have to work. Their 

dads were bankers and store owners. Their dads were college professors. They didn't 

have to work, but the majority of the kids were basically farm kids. That's who we would 

have hired anyway. 

[Takes the dog to the door] 

ACM: [Laughing about dog] 

WB: I think that not needing migration workers was because we just had--I mean back 

then every family--except mine. My mother had nine miscarriages. 

ACM: Wow.  

WB: Not that she didn't want to have children. Every family had large families.  

ACM: Yeah.  

WB: And man, you had a large family, you had to support them, so the kids, if they 

weren't working on the farm, they were expected to be working somewhere else.  
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1:29:09.0 ACM: That makes sense. Oh, I didn't ask, how many brothers and sisters do 

you have? Or had?  

WB: Oh, I only had one.  

ACM: You have one. Ok.  

WB: Just a brother. Yeah, and [5 second pause]--Yeah, you know, you could call Art. He 

lives in Centreville, but he'd be happy to talk to you on the telephone if there are some 

other questions you want to ask to add his viewpoint of.  

ACM: Sure. Yeah, and I go down to Salt Lake to see my grandparents.  

WB: Yeah, and he'd be happy to go ahead and-- 

ACM: Ok.  

WB: [From the other room as he looks for Art's number and address] He's four years 

younger than me. He's probably more knowledgeable on the apple-- 

ACM: Ah, right.  

WB: Apple production than on the fruit, but still, he might remember some things that I 

had forgotten, or-- It-- [long pause, paper shuffling] 

I can't think of any other kids that are still in the area that were sons of fruit farmers. 

ACM: Ok.  

WB: Except Harvey.  

ACM: Yeah. [Papers shuffling] Do you-- 

WB: But Harvey might know some because I moved away in--[Papers shuffling] I moved 

away in '65 after I graduated from college, and never really came back until 2000. 2002.  

ACM: Do you know--? 

WB: So I've lost track of a lot people. 

ACM: Do you know if there's someone who picked for your parents for a long time who 

still lives in the area? 

WB: Yeah. One of our good pickers was [10 second pause] Brown, and she just lives just 

two blocks south of me here.  

ACM: Oh, ok! Is that Elizabeth Brown?  

WB: Huh? 
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ACM: Elizabeth Brown? 

WB: Yeah.  

ACM: Ok.  

WB: You got her name? 

ACM: Yeah. I got her number from-- 

WB: You talked to her already? 

ACM: No, I haven't talked to her yet. We are going to-- 

WB: Ok. No, yeah, Elizabeth Brown was one of our stalwarts. 

ACM: Ok. 

WB: Let me see if there's any others I can remember that would be in the area. Liz 

Brown. [5 second pause] Liz is probably the one that would remember most. We had a lot 

of our cousins working for us. Geraldine. She's died. Diane. She's died. Anne Marie. 

She's in Arizona. Liz Brown is that same age group.  

ACM: Yeah.  

WB: That was the heyday. So Liz Brown can go ahead and give you the names of those 

girls who were the all-stars, you might say because they picked during the glory years of 

our existence. But, no, Liz would be a good one--  

ACM: Ok. Great. Then I'll make sure to-- 

WB: --to go talk to. 

ACM: --go talk to her. Great. I think that was all the questions that I had while we were 

talking and then I'll probably think of other ones as I'm going through my notes.  

WB: Yeah, if you need to come over again, don't hesitate. Or if you want to call me on 

the telephone just for a quick couple answers or questions, don't hesitate, no.  

1:33:40.2 I'm going to go ahead and give you some information that would be helpful.  

ACM: Ok. I appreciate it.  

WB: How long are you going to try to knock it out in?  

ACM: Well, I'm supposed to get it done by May.  

WB: By May? 
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ACM: Yeah, so it should be--So I was hoping to get my--talk to people in the next few 

weeks, like the next month and then write it over the next month and then revise it, but-- 

So we'll see.  

WB: Yeah. To give you another perspective, if I'm the first one you've talked to, of 

course, I think Harvey would be important to talk to because we were in the same time 

period, so that would be good.  

ACM: Ok.  

WB: Liz would give you a perspective from the pickers. And then sure Liz could give 

you a couple other names but I just don't recall right now. It would be good to hear both 

sides of the story, [Laughing] both from the ownership and also from the slave labor at 

the bottom.  

ACM: [Laughing] 

WB: Yeah, but, um-- 

ACM: I hope this isn't an indecent question. Your mom, did she have--was she sick or 

have Parkinson's or-- Because one of the girls described--Or one lady I talked to said her 

just being shaky when she was picking and things. I don't know if that was just her 

memory or--? 

WB: That was just a normal problem. Mom had very, very good health except for her 

miscarriages. And she died with Alzheimer’s.  

ACM: Ok.  

WB: But, she didn't get severed until she was 90. She died at 94. So, no. I never--I never 

knew of Mom having tremors.  

ACM: Ok. 

WB: I think it was just she didn't like the cold. 

ACM: Oh, ok.  

WB: I can remember her shaking her hands if it was a dew morning with the moisture 

and so forth, but maybe some people saw that, but it wasn't anything that I knew was a 

problem.  

ACM: Ok. Well, that was a young girl's perspective on it, so I just wanted to see what 

your--I didn't want to misrepresent who she was at all, so-- That's cool.  

WB: Yep. 

ACM: Alright. Well, if you think of anything else, let me know. I don't know.  
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WB: Well, if I remember any other people--I'm trying to think of some other pickers, but 

[3 second pause] I don't know.  

ACM: Mm-hm. Well, and then another thing would be if you remember other stories or 

songs or jokes or things that you guys had during while you were picking and things, that 

would be interesting to hear.  

WB: Go ahead and put your telephone number down so I can-- 

ACM: Ok. Sure. [Writing down name] My first name's Amy.  

WB: I keep on erasing my telephone, so I lose it.  

ACM: Ok. Can you read that ok? 

WB: Yep. That's fine! 

ACM: Ok. Great! Alright. Thank you so much! Is there anything I can do? I was--I 

brought my snow shovel just in case you hadn't been shoveled out yet, but it looks like 

you're ok, but-- 

WB: Oh, I'm fine.  

ACM: Ok.  

WB: I'm fine.  

ACM: Well, if you think of anything. 

WB: Thank you for your consideration.  

ACM: I'm just really, really appreciate your time and the refreshments. That was great.  

WB: Ok. Well, tell me when you get it published and where it is so I can look at it.  

ACM: I will.  

WB: [Laughs] 

ACM: Hopefully it will be good and you'll like it.  

WB: [Laughs] 

ACM: [Laughing] I may bring you things and say, "Is this right? Is this right?" 

WB: You graduated--You graduated in Folklore?  

ACM: I graduated in Anthropology from BYU.  
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WB: Oh, Anthropology!  

ACM: And I'm in Folklore now.  

WB: Oh!  

ACM: So-- 

WB: My son down at Flagstaff University or down at the University of Arizona, Flagstaff 

is studying Anthropology as a master's.  

ACM: Oh, really! Is he doing archaeology or is he doing sociocultural? 

WB: Archaeology.  

ACM: Ok. Ok.  

WB: He likes to go out and dig.  

ACM: Uh-huh.  

WB: Yeah.  

ACM: I never did dig. [Laughs] 

WB: [Laughs] Now you can come over in May and I'll let you dig in my strawberry patch 

here. [Laughs] 

ACM: [Laughing] That might be fun, actually. We could do that.  

WB: Let me--Just one minute here.  

ACM: Ok. Sure. [WB leaves the room. ACM packing things up] 

1:38:28.6 ACM: [Gasps] 

WB: The main purpose of growing strawberries is to make jam.  

ACM: Oh my goodness! 

WB: That was the main purpose of raising them because that what 90% of them was used 

for.  

ACM: Yeah. Ok. 

WB: So I'll give you some of my raspberry rhubarb jam. 

ACM: Thank you! This looks wonderful! 
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WB: [Laughs] Yeah, that's  if you--Now I probably should give you straight raspberry--or 

straight strawberry but they're not the same strawberries, so-- 

ACM: Ok. It's not the same.  

WB: This is the better jam with rhubarb. You ever had rhubarb? 

ACM: I love rhubarb! 

WB: Ah! You're going to love that jam! 

ACM: This is going to be great. I'm so excited. Thank you so much. 

WB: You're welcome.  

ACM: This is great. Alright. Yeah. Thank you. I guess I'll get out of your hair.  

WB: Yeah. Well, the very best to you.  

ACM: Thank you. Same to you.  

WB: And keep in tough and-- 

ACM: Ok. I will.  

WB: I'll give you a call if I remember any other people or any fun things that you need to 

know.  

ACM: Ok. Oh, I guess while I'm thinking about it, so the people that would buy it in--buy 

your strawberries and berries in Ogden and Salt Lake, were they growers or were they--  

1:39:25.1 WB: Oh, no, no.  

ACM: So not growers.  

WB: All private individuals 

ACM: Ok, so it wasn't grocery stores or anything. For jams and things? 

WB: We seldom sold any berries--Well, outside of Cache Valley, no berries to stores. 

ACM: Ok. Alright.  

WB: Only in Cache Valley.  

ACM: Ok.  

WB: Yeah.  
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ACM: Cool.  

WB: Yeah, all orders outside of Cache Valley were private owners, for people.  

ACM: Ok. And they were making jams and preserves and everything? 

WB: Making jams or having strawberry shortcake parties.  

ACM: Oh, fun! 

WB: Well, did you get snowed in over there? 

ACM: Oh, just a little bit. Here, I'm going to turn this off. It's done.  

1:40:20.0  

BB: [Wife from other room] Did you tell her our story, Wes?  

ACM: Wait. I didn't hear that one! 

WB: [Laughs] 

BB: You didn't hear our story!? 

WB: No, I didn't tell the story.  

BB: [Laughs] 

ACM: [Laughs} 

BB: When he was in college, he was a member of the fraternity--returned missionary 

fraternity. And his--Well, he always had a strawberry festival, invite his friends over and 

ice cream and all this stuff. So, anyway, I had moved up here from Southern Utah, was 

going with a friend of his. And he invited this kid that I was going with because he 

played a guitar because they'd have a strawberry festival. Then they'd go outside and play 

music and dance and sing and whatever.  

ACM: Oh, fun! 

BB: You know, that part of the party. Anyway, and so I came with this guy and sitting 

here in the living room and he comes in with his date. He was double dating with another 

couple. Anyway, and that's when I first met him. And then 2 months later, I went back 

East for a while. And then I came home and he invited me to a dance. And so we met at 

the strawberry festival and then it went on from there. So it was right here in this house at 

the strawberry festival.  

ACM: That's fantastic! 

BB: That's where I met my husband.  
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WB: Now, Mom would have a strawberry festival each June for both my friends and 

Art's friends. All of our friends were invited for an evening of just eating milk and 

strawberries, strawberry shortcake, strawberries with ice cream. Any way you could think 

to eat strawberries, she would have it set up here on the lawn--  

ACM: Oh, that's fantastic.  

WB: So we would be able to enjoy.  

BB: And in this room she had everybody along the outside of the room and then she had 

like 5 chairs back to back down the middle of the room, so she got a surprisingly large 

amount of people in here. But anyway, that's how we met, at one of these strawberry 

festivals.  

ACM: That's so fun! 

BB: I just never dreamed this would be my home! 

ACM: Yeah! I bet.  

BB: Just coming over here on a date-- [Laughs] So anyway.  

ACM: Oh, that's awesome! 

WB: She likes little stories like that. 

ACM: I do! 

WB: Do you remember any other little stories?  

BB: Well, they're very humanized stories. I remember when the kids, our children, were 

older. We had the two boys and then the girl. Anyway, we were up here, and normally 

Joyce would only pick girls to pick the strawberries, and I think raspberries too. I'm not 

sure, but at least the strawberries. Well, she decided that because the boys were old 

enough, about the same age as the girls, that she would give the boys a job and let them, 

you know, go in and pick too. And she says, "I will never do that again." Because the 

whole time was a girl picking up the strawberry, and picking the strawberry and throwing 

it at the boys to get their attention, and she says, "There was more flirting and games 

going on with throwing strawberries back and forth to get these boys' attention." She 

says, "I will never mix boys and girls picking strawberries again." [Laughing] 

WB: Do you remember any of the girls that picked for Mom?  

BB: Oh, my goodness! Everybody's always saying, well, their always saying either they 

picked strawberries or they were one of her Gleaner girls.  

WB: Yeah, and what--? 
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BB: She taught in Mutual for so long. I don't. I don't.  

WB: Liz Brown was the one that-- 

BB: It went on for many years. I think some of the Eck girls might have. Laurie Eck. I 

don't know. It was mostly ward girls. 

WB: I don't think Laurie did.  

BB: No? Are they too young? They might be too young. But whenever people would 

come and see Joyce, or see her anywhere, "I picked strawberries with her!" And so it was 

a lot of generations.  

WB: You've got to be in your 70s to be in the heyday with the pickers. 

BB: Well, she still had people picking--no, I guess not. Well, when you and I were 

married. 

WB: The heyday was when I was in high school.  

BB: So, they just handled it themselves after we got married in the later years.  

WB: The crops tapered off [Not completely true since others picked after] 

ACM: Ah, that's cool.  

BB: So, there's just 2 little stories that I remember. That's the only ones that I remember.  

ACM: Would they do--Were there community berry festivals too or was it your--Where'd 

your mom get that idea from.  

1:44:30.6 WB: I don't remember Providence having Berry Days. You know a lot of 

places have berry days. But I don't remember Providence having one.  

ACM: Ok.  

BB: No, not specifically geared to strawberries.  

ACM: Mm-hm. Ok. I guess, yeah, because there's the Trout and Berry Days in Paradise. 

BB: Uh-huh.  

ACM: Has that been going on a long time? Do you remember? 

WB: Probably when Weeks started.  

ACM: Oh, ok. So-- 
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WB: And Weeks might have been in existence when we were doing strawberries back in 

our day, but if so, they only catered to the south end of the valley.  

ACM: Ok.  

WB: And they probably didn't have a big enough market to go even to Logan. If they had 

Hyrum and Wellsville, Paradise and if they were growing fruit back in the 40s and the 

50s, they probably were only growing fruit for a small market. It wasn't like Providence 

where we produced for the whole valley.  

ACM: Ok. That makes sense.  

WB: But you might want to contact them and see what they say.  

ACM: Yeah, they might--I think on their website, it might have even been the 80s.  

WB: The problem is if you talk about the valley, you have to cover every inch.  

ACM: I do! I really do. Ay! Oh my goodness! 

WB: [Laughs]  

ACM: Well, if you think of any fun stories, let me know.  

BB: Ok. Ok. Yeah, those are the only 2 that I can think of.  

ACM: Yeah. Well, thank you! 

WB: You're welcome! 

BB: Thanks! Nice to meet you! Good luck to you.  

ACM: Have fun with your home teachers. [Laughs] 

WB: [Laughs] Alrighty! 

ACM: Alright, bye.  

WB: Have a nice evening.  

ACM: Thanks, you too.  

1:46:07.0 [Shutting off recorder] 

 

 

 


